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Introduction

It was once again pleasing to see candidates of all abilities engage effectively with this year’s A

Level paper 1D, which deals with Britain: c1785-1870: democracy, protest and reform.

The time frames, topics and conceptual focus of this year’s paper were dealt with well by

candidates. Candidates were well prepared for the examined areas. Most answers were broadly

in line with the indicative content in the mark scheme, but some candidates offered information

and analysis beyond that which we anticipated. In section C the extracts offered no difficulties for

the majority of candidates and provided an accessible interpretative framework.

The advice offered to centres and candidates remains similar to last year.

The paper is divided into three sections. Section A comprises of a choice of essays that assess

understanding of the period in depth (AO1) by targeting any of the second order concepts of

cause, consequence, change and continuity, similarity/difference and significance, with a time

frame of not less than ten years. Section B offers a further choice of essays using an extended

time frame of not less than one third of that offered by the specification as a whole. Section C

contains a compulsory question which is based on two given extracts. It assesses analysis and

evaluation of historical interpretations in context (AO3). Candidates in the main appeared to

organise their time effectively, although there were some cases of candidates not completing one

of the three responses within the time allocated. Examiners did note a number of scripts that

posed some problems with the legibility of handwriting. Examiners can only give credit for what

they can read.

Of the three sections of Paper 1, candidates are generally more familiar with the essay sections,

and in sections A and B most candidates were well prepared to write, or to attempt, an analytical

response. Stronger answers clearly understood the importance of identifying the appropriate

second order concept that was being targeted by the question. A minority of candidates, often

otherwise knowledgeable, wanted to focus on causes in response to questions 1 and 3; they did

not fully respond to the conceptual demands of the questions posed this year. Candidates in the

main were able to apply their knowledge and understanding in a manner suited to the different

demands of the questions in section A and B. Thus, where section A questions targeted a shorter

time period candidates deployed a greater depth of knowledge, in comparison to the more

careful selection generally required for section B questions which cover a broader time frame.

Candidates do need to formulate their planning so that there is an argument and a counter

argument within their answer; some candidates lacked sufficient treatment of these. The generic

mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding

marks and centres should note how these strands progress through the levels. Candidates do

need to be aware of key dates, as identified in the specification, and ensure that they draw their

evidence in responses from the appropriate time period.
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In section C, the stronger answers were able to demonstrate a clear focus on the need to discuss

different arguments given within the two extracts, clearly recognising these as historical

interpretations. These responses tended to offer comparative analysis of the merits of the

different views, exploring the credibility of the arguments offered by the two historians in the

light of the evidence offered by both the extracts and candidates’ own contextual knowledge.

Such responses tended to avoid attempts to examine the extracts in a manner more suited to

AO2, assertions of the inferiority of an extract on the basis of it offering less factual evidence, or a

drift away from the specific demands of the question to the wider taught topic.
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Question 1

Question 1 asked candidates to consider whether unequal representation was the most

significant feature of the unreformed parliament in the years c 1785-1820. This was the more

popular question in Section A. Although the question was accessible to the majority and

produced many good answers, a number of candidates drifted away from the features of the

unreformed parliament into knowledge, for example, on protests.

Successful candidates maintained a focus on significance. At the top end significance was

exemplified as in the indicative content of the mark scheme. Features addressing unequal

representation such as pocket boroughs and county seats were exemplified well and many

candidates chose to discuss the unequal representation of Industrial towns. These were often

analysed against other features like corruption, the lack of a secret ballot and parliament’s

resistance to reform.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates provided a range of

features but did not develop their chosen features into an analysis centred on significance.

Less successful candidates shifted the conceptual focus towards a causal question surrounding

reasons for trying to reform parliament, although most did remain in the time frame of the

question itself.
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This is an example from a level 4 response that shows a fairly typical answer to this

question. Overall this offers a secure and balanced response, dealing with the stated feature

and offering others. There is good range of relevant detail with unequal representation,

corruption and bribery each being analysed, but there is a lack of detailed exemplification.

This can be securely seen in the first two pages where unequal representation is explained

by the candidate with range offered on rotten boroughs and pocket boroughs but there is a

limited delivery of depth as these are not exemplified. There is inaccuracy over the

representation of Industrial towns such as Manchester. The judgement is clear and the

overall judgement is supported. This response was awarded level 4, 14 marks

Answering a significance question requires the deployment of a good range of evidence and

at least one comparative factor. The most successful candidates evaluate the significance of

each factor as it is dealt with and weigh up their relative significance against each other.
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Question 2

Question 2 asked candidates to consider whether the nature and extent of opposition to the Poor

Law changed little in the years 1834-70. Whilst there was some imbalance with candidates

addressing the nature of opposition over the extent of opposition, there were many good

answers to this question.

Successful candidates were able to maintain a focus on change and continuity, but with more of

an emphasis on change. At the top end continuity was exemplified as in the indicative content of

the mark scheme. Christian opposition to the PLAA and opposition expressed in literature such as

Dickens’ Oliver Twist was popular evidence included by candidates. Change was exemplified

through examples such as the decline of Chartist opposition and violent opposition to the Poor

Law giving way to more peaceful protest as well as Opposition being given renewed energy after

the Andover and Huddersfield workhouse scandals.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates provided a range of

opposition but did not connect these to the conceptual focus on continuity/change.

Less successful candidates spent time describing opposition to the Poor Law, with some veering

off into a more narrative approach on workhouse scandals.
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This is an example from a level 5 response. There is a clear focus on the second order

concept of continuity/change and the candidate exemplifies and evaluates throughout. The

answer starts with a strong awareness of the direction it will take and establishes secure

criteria and judgements. The answer adopts a thematic approach with a good range and a

sustained connection to nature and extent. It covers the time frame posed in the question

securely and continuously connects back to the conceptual focus. The overall judgement

shows a full understanding of the demands of all aspects of the question. This response was

awarded level 5, 20 marks.

To successfully answer a change and continuity question candidates should aim to address

both concepts. A thematic approach with continuous connections back to the demands of

the question clearly works, as this example shows. However, essentially an answer should

be of two parts, change and continuity, with some discussion and evaluation.
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Question 3

Question 3 asked candidates to consider whether the growth of a new industrial middle class was

the main outcome of industrialisation in the years c 1785-1870. This was the more popular

question in Section B and candidates were well prepared to answer it.

Responses from successful candidates maintained a focus on consequence. At the top end

consequence was exemplified as in the indicative content of the mark scheme. Consequences

addressing innovations from the new middle class and how the growing class helped lead to the

Reform acts of 1832 and 1867 were well exemplified. Alternative outcomes centred on the growth

of industrial towns and banking were often evaluated and weighed up with connections between

the growth of a new industrial middle class and banking, in particular, being securely assessed.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates provided a range of

consequences but did not develop their chosen aspects analytically.

Less successful candidates shifted the conceptual focus towards a causal question surrounding

reasons for social changes, although most did remain in the time frame of the question itself.
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This is an example from a successful response to this question. Overall the answer is

focused and evaluative considering relative significance of the consequences addressed. The

candidate offers a driven response whereby key issues fully relevant to the question are

explored. A range of outcomes are discussed as set out in the introduction. The growth of

the industrial middle class is linked to the growth of banking and other outcomes such as

the growth of towns and cities and the growth of trade unions are all evenly explored. Depth

is given throughout and the second order concept of consequence is responded to fully. It is

clear that criteria relating to impact are established and then applied throughout. Outcomes

are evaluated against each other and to the established criteria in order to reach

substantiated judgements. This response was awarded level 5, 20 marks.

Many candidates find it easier to explain causes rather than consequences, however, this is

not addressing the demands of the question posed and will lose them marks.
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Question 4

Question 4 asked candidates to consider whether the factory system was the main reason for the

growth of trade unions in the years c1785-1834. This question was securely answered seemingly

posing no great difficulties to candidates.

Responses from successful candidates maintained a focus on causation. At the top end causation

was exemplified as in the indicative content of the mark scheme. Causal reasons based on pay

and working conditions of the factory system and the demand to alter these were central to

candidates’ arguments. It was noted that many candidates were able to skilfully draw on

examples from across the chronological range of the question. Alternative causes of the growth

of trade unions often incorporated the movement of workers as well as discussing the repression

of opponents such as the Luddites. Some astutely explored the 1824 repeal of the Combination

Acts. The very best answers were able to evaluate reasons to assess the ‘main’ reason.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates provided a range of

causes but did not develop their chosen aspects analytically.

Less successful candidates drifted into descriptions surrounding working conditions without

relating these to the focus of the question. Some were unable to offer a range of reasons.
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This example is part of a response operating at the top of level 4. It offers some good

knowlege on the factory system and then suggests points in disagreement. The information

given is focused and well explained meeting the conceptual demands of the question. It

does not evaluate relative significance of the reasons under discussion. This answer was

awarded level 4, 16 marks

It is important to evaluate the 'main' reason on causation questions such as this. Weighing

up the reasons offered is a good way of showing higher level analysis and evaluation skills.
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Question 5

Question 5 asked candidates to consider whether the slave trade was abolished in 1807 because

of changing attitudes in Britain. The majority of candidates were able to demonstrate

understanding of the extracts in terms of changing attitudes in Britain (extract 1) versus the role

of abolitionists (extract 2).

Candidates at the top end could develop the interpretations in both extracts through the addition

of their own evidence and argument. The majority of successful candidates knew about relations

with both France and the United States, the progressive stance Britain wanted to take in the

context of the early 1800s, and ideas from humanist and economic perspectives. The changing

attitudes in Britain appear to have been well understood. The counter argument concerning the

role of abolitionists was exemplified well with evidence from a variety of individuals and tactics.

Many successfully brought in knowledge of Imperial policy and the viability of the slave trade.

Like past years, candidates at level 3 tended to see their role as being to decide whether the

content of the rival extracts was true or false. Their judgement was then based on which extract

stood up best. Knowledge was still brought in, most notably on Britain’s role in the industrial

world and the endeavours from key individuals like Clarkson and Wilberforce, that added

important information.

Less successful candidates tended to move swiftly through extract 1 and focus more on extract 2.

Some candidates operating in level 2 paraphrased the extracts into an account of abolition based

on their own knowledge.
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This is an example of work at the middle of level 4. The introduction shows awareness of

views. The counter argument is less balanced but nevertheless still integrated and

alternative knowledge is offered to continue the candidate’s discussion. There is an

understanding of the extracts with issues being raised on abolitionists and campaigning

strategies as well as rivalry with France. There is some attempt to compare these issues

which puts this into level 4.
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This is an example of work at level 5. The candidate offers a confident interpretation of the

extracts analysing the issues. Knowledge is integrated and a sustained evaluative argument

is maintained. Despite minor lacks of clarity and a less secure overall judgement, the

judgements made within this response and its interrogative approach are worthy of a strong

level 5 mark. This answer was awarded 20 marks.

The selection and integration of relevant and decisive own knowledge with the

interpretations in the extracts is at the core of obtaining a high level mark in the section C

question.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

• Candidates paying close attention to the date ranges in the question

• Sufficient consideration given to the issue in the question (eg main factor) as well as some

other factors

• Explain their judgement fully – this need not be in an artificial or abstract way, but

demonstrate their reasoning in relation to the concepts and topic they are writing about in

order to justify their judgements

• Focus carefully on the second order concept targeted in the question

• Give consideration to timing, to enable themselves to complete all three questions with

approximately the same time given over to each one

• An appropriate level, in terms of depth of detail and analysis, as required by the question – eg

a realistic amount to enable a balanced and rounded answer on breadth questions

Common issues which hindered performance:

• Paying little attention to the precise demands of the question, eg writing about the topic

without focusing on the question, or attempting to give an answer to a question that hasn’t

been asked – most frequently, this meant treating questions which targeted other second

order concepts as causation questions

• Answer a question without giving sufficient consideration to the given issue in the question

(eg looking at other significant issues/consequences with only limited reference to that given

in the question)

• Answers which only gave a partial response, eg a very limited span of the date range, or

covered the stated cause/consequence, with no real consideration of alternatives

• Assertion of change, causation, significance or consequence, sometimes with formulaic

repetition of the words of the question, with limited explanation or analysis of how exactly

this fitted the issue within the question

• Judgement is not reached, or not explained

• A lack of detail

Section C responses:

• Features commonly found in responses which were successful within the higher levels:

• Candidates paying close attention to the demands of the question, as opposed to seemingly

pre-prepared material covering the more general controversy as outlined in the specification

• Thorough use of the extracts; this need not mean using every point they raise, but a strong

focus on these as views on the question
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• A confident attempt to use the two extracts together, eg consideration of their differences,

attempts to compare their arguments, or evaluate their relative merits

• Careful use of own knowledge, eg clearly selected to relate to the issues raised within the

extracts, confidently using this to examine the arguments made, and reason through these in

relation to the given question; at times this meant selection over sheer volume of knowledge

• Careful reading of the extracts, to ensure the meaning of individual statements and evidence

within these were used in the context of the broader arguments made by the authors

• Attempts to see beyond the stark differences between interpretations, eg consideration of

the extent to which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

• Limited use of the extracts, or an imbalance in this, eg extensive use of one, with limited

consideration of the other

• Limited comparison or consideration of the differences between the given interpretations

• Using the extracts merely as sources of support

• Arguing one extract is superior to the other on the basis that it offers more factual evidence

to back up the claims made, without genuinely analysing the arguments offered

• Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real

consideration of these in relation to the arguments in the extracts

• Statements or evidence from the extracts being used in a manner contrary to that given in

the extracts, eg through misinterpretation of the meaning of the arguments, or lifting of detail

without thought to the context of how it was applied within the extract

• A tendency to see the extracts as polar opposites, again seemingly through expectation of

this, without thought as to where there may be degrees of difference, or even common

ground.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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