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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this

Advanced Level paper, 1C.

Candidates across the ability range engaged effectively with this Advanced Level paper, 1C. The

paper is divided into three sections: Section A offers a choice of essays assessing in-depth

understanding of a specific period (AO1), Section B provides essays covering a broader timespan,

and Section C contains a compulsory question based on two extracts assessing analysis and

evaluation of historical interpretations in context (AO3). Both Sections A and B target second-

order concepts such as cause, consequence, change and continuity, similarity and difference, and

significance.

Most candidates managed their time well, though some did not complete all three responses.

Unlike previous sessions, incomplete answers were fairly spread across questions rather than

concentrated in Section C. An increasing number of candidates appeared to prioritise Q05. Those

who paced themselves effectively were better able to access marks across the full paper.

Answers that leaned heavily on contextual description were less likely to produce higher level

responses. In Q04 this was seen in responses that simply described the story of the East India

Company or answers to Q03 that explored changes generally (such as agricultural techniques) in

the 1825-88 period, rather than focusing on the social structure of Britain. Q05 responses that

explored only change or continuity in relation to the Glorious Revolution without close

engagement with both extracts, struggled to reach top levels. Stronger responses directly

engaged with the question’s issue and the views presented in the extracts.

In Sections A and B, most candidates demonstrated readiness to produce analytical answers and

showed awareness of the second-order concepts targeted. While some offered substantial

knowledge without fully addressing the question’s conceptual demands, the majority applied

their understanding effectively. Section A questions require greater depth over a shorter period,

whereas Section B demands selective coverage across a broader timespan. High-scoring

responses evaluated the extent of change or consequence rather than merely describing it.

Candidates should plan to include both an argument and a counter argument to address the

question fully. The generic mark scheme clearly indicates the four bullet-pointed strands which

are the focus for awarding marks and centres should note how these strands progress through

the levels. Awareness of key dates and strict adherence to the question’s timeframe are essential

for candidates to avoid including irrelevant detail.

In Section C, the strongest responses clearly analysed the differing arguments within the two

extracts, recognising them as historical interpretations. These answers compared the merits and

validity of the historians’ views using both extract content and relevant contextual knowledge.

Such responses tended to avoid attempts to examine the extracts in a manner more suited to

AO2, assertions of the inferiority of an extract on the basis of it offering less factual evidence, or a

drift away from the specific demands of the question to the wider taught topic. A small minority

did approach the question in a manner which would be more suited to an AO1 (i.e. Section A/B)

response, engaging with the issue in the question and showing understanding, but tending to

neglect the extracts, or treat them more as sources of information, rather than as interpretations.
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Question 1

This was by far the most popular question in Section A. Most candidates answering it showed

secure knowledge of the period 1629–42. Many focused effectively on the actions of Charles I,

while stronger responses considered a range of factors, including Parliament’s role and the

significance of religion. Most addressed causes of friction such as Charles’ financial and religious

policies, especially in Scotland, and how these frictions led to civil war.

High-level responses established a line of argument early and sustained it. These responses often

evaluated Charles’ responsibility against the role of Parliament -particularly Pym and the Grand

Remonstrance - and assessed short-term triggers such as the Five Members Coup. The most

effective answers analysed why war broke out specifically in 1642, drawing on events from both

the Personal Rule and the early stages of the Long Parliament.

Most candidates showed good knowledge of key issues such as Ship Money, Distraint of

Knighthood, Laudian reforms and the role of advisors like Laud and Wentworth. Many argued

convincingly that Charles bore ultimate responsibility for their actions. The period 1625–29 was

sometimes used to good effect in counter arguments, but some candidates over-emphasised this

at the expense of the later years.

Some responses were overly narrative or listed causes without evaluation. A smaller number

showed confusion over the chronology, treating earlier events in Charles’ reign - such as the wars

with France and Spain - as if they occurred after 1629. A minority also struggled to offer counter

arguments or to prioritise effectively between long- and short-term causes. A minority of

candidates argued only that the actions of Charles I were the main reason for the outbreak of civil

war in 1642 without considering other factors.
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This response demonstrates L5 qualities to varying degrees. Key issues relevant to the

question (including the actions of Charles, finance, religions and advisors) are explored by a

sustained analysis between key features of the period. Note that, despite this being a longer

response, the candidate is controlled enough in their writing to keep revisiting the question

and the end of every section. Sufficient knowledge is deployed to demonstrate

understanding of the demands and conceptual focus of the question and respond fully to its

demands. Range of knowledge is secure here, if depth is less so. There is some slight

chronological error around the Petition of Right, but the response is largely factually

accurate. Valid criteria by which the question can be judged are established and applied and

their relative significance evaluated in the process of reach and substantiating a judgement.

There is range in this argument and Charles’s actions are tested in the economic, political

and religious spheres. The answer is well organised, despite its length. The argument is

logical and coherent throughout and is communicated with clarity and precision. Again, the

determined focus of the candidate throughout this response is clear to see.
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Question 2

This question was less popular than Q01 but was still attempted by a number of candidates who

offered thoughtful and analytical responses. Most focused on key aspects of army involvement in

politics, particularly the Rump’s reliance on the army and the rule of the Major Generals, while

also exploring other causes of instability such as Cromwell’s leadership and the broader religious

radicalisation during the period. Some candidates offered perceptive arguments about how

government reliance on military support both upheld and undermined political authority,

including awareness of Monck’s role in undermining Richard Cromwell and welcoming the

Restoration.

Some candidates showed detailed knowledge of the Protectorate, drawing on examples such as

the dissolution of the First Protectorate Parliament and the role of the army. There was also

consideration of Cromwell’s decision to refuse the offer of the crown and how his refusal to

embrace limited monarchy perpetuated instability.

However, some responses struggled with coverage or organisation, offering narrative accounts or

focusing narrowly on the Major Generals without broader analysis of the army’s political role. In

some cases, the nature and role of the Major Generals was confused. Fewer candidates

successfully considered the army’s influence over the fate of the Parliament of Saints.

A minority of responses made underdeveloped references to religious and political extremism or

treated examples such as James Naylor as illustrative without clearly linking them to instability. In

some cases, knowledge from outside the date range (e.g., the Civil Wars) was used but this

needed explicit connection to developments during the Interregnum to answer the question

effectively.
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This response displays Level 5 qualities. The candidate engages effectively with the role of

the army as both a source of stability and instability for Republican government between

1649 and 1660. The counter-argument references Blair Worden’s view of Cromwell as an

‘ideological schizophrenic’, demonstrating conceptual understanding. The role of Parliament

in generating instability is also considered, contributing to a reasoned overall judgement.

The response is stronger conceptually than in depth of knowledge, but it does include some

detailed and accurate supporting material.

The use of historians’ views is not necessary to reach the top levels of the mark scheme.

However, candidates are encouraged to engage with wider reading to deepen their

contextual awareness of the periods they study.
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Question 3

This was the least popular option in Section B, but candidates from across the ability range were

able to engage with it. The best responses tackled the debate around changes to the structure of

Stuart society between 1625 and 1688, often citing the Tawney/Roper debate and analysing the

relative rise or decline of different social groups. These answers showed a sophisticated

understanding of social hierarchy and its fluctuations, particularly in relation to the Civil War and

Interregnum. Many traced the fortunes of groups such as the gentry, nobility, poor, merchants,

professionals, and women, using clear criteria—such as political, economic and social

influence—to assess the extent of change.

Stronger responses also evaluated social mobility and made balanced judgements about the

extent and longevity of change across the period. A number of students discussed the rise of the

gentry and the merchant classes with confidence. Similarly, there was some nuanced treatment

of women, balancing individual examples - such as Brilliana Harley and Lucy Hutchinson - with

broader developments, including Interregnum legislation and the roles of Quakers and Levellers.

Weaker responses tended to narrate developments rather than evaluate them, or focused on one

group (particularly women) to the exclusion of others. Some made sweeping generalisations

about class or feminism, or included material on the Royal Society or Enlightenment thought

without clearly linking it to social structure. A minority offered vague or generic comments about

women or the poor that lacked specificity to the period.

Most students were able to identify examples of change or continuity within different social

groups. Common points included the rise of the merchant and professional classes, or the

continuing dominance of the nobility. However, the most successful responses moved beyond

simple comparison to assess fluctuation across the period and offered sustained analysis of how

far the structure of society itself was reshaped.
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This is a Level 5 response that addresses the issue of change over time. The candidate

explores different time frames (1625–1640, 1642–1660, and 1660–1688) and evaluates the

extent of social change in each. The argument is supported by detailed historical knowledge,

including relevant statistics, and is underpinned by an awareness of historians’

interpretations, culminating in a substantiated judgement.

In addressing change and continuity questions, candidates are encouraged to recognise that

change is not always linear. Some periods will encompass greater degrees of change than

others.
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Question 4

This was the more popular question in Section B. Candidates from across the ability range were

able to engage with it. Many candidates demonstrated wide-ranging and precise knowledge of

the factors that contributed to the growth of overseas trade during the period, with particularly

strong coverage of the East India Company, the Navigation Acts, the transatlantic slave trade, and

the development of trade with the Americas and the Caribbean. The East India Company was

often used as a starting point, with students exploring its trading rights, military role, and

government support. Stronger answers then compared this to other developments, showing

clear awareness of connections and relative significance.

High-level responses used valid criteria to assess importance, such as the creation of new trading

routes and outposts, the removal of foreign rivals, and the long-term impact on the development

of British ports. Many were able to show how different factors combined to facilitate the

expansion of trade, and to trace developments across the whole period. There was also some

thoughtful evaluation of the short- and long-term significance of insurance, London’s role as a

hub, and the commercial opportunities provided by new colonies and cash crops like tobacco and

sugar.

Some responses, while rich in factual detail and statistics, lacked the analytical depth to make

secure judgements. These often explained factors in isolation rather than exploring

interrelationships. A few drifted into a broader discussion of the British economy, touching on

agriculture, the cloth trade or banking, without always linking these points securely to the

question of overseas trade.

Nonetheless, candidates tended to show awareness of the development of British overseas trade,

and most candidates were able to offer relevant knowledge. The strongest responses were well-

structured and sustained, showing a clear line of argument supported by precise examples and

consistent links back to the focus of the question.
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This is a secure level 5 response. Key issues relevant to the question are explored by a

sustained analysis between key features of the period. The candidate opens with focus on

the East India Trading Company, then considers this alongside issues including triangular

trade, colonial expansion and the Navigation Acts. Sufficient knowledge is deployed to

demonstrate understanding of the demands and conceptual focus of the question and

respond fully to its demands. Range of knowledge is secure here and we have supporting

depth “Perhaps the most important reason that the East India Company developed overseas

trade was the ability to mint coins from 1672”. The notion of the EIC trading in silver and

gold, and the connection to mercantilism, is subject to debate. So, there is no reason to

disallow it here. Other material on the EIC is secure. Valid criteria by which the question can

be judged are established and applied and their relative significance evaluated in the

process of reach and substantiating a judgement. The candidate considers each theme in

term and weighs this against the question premise throughout the essay “However, it is not

as significant as the East India Company because it took until the latter end of the century

for the slave trade to become lucrative”. The answer is well organised. The argument is

logical and coherent throughout and is communicated with clarity and precision. There is a

determined focus throughout.
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Question 5

This was the compulsory extract-based question; candidates across the ability range were able to

engage with the extracts and question. Many were able to identify the arguments made in the

extracts and relate them to their own knowledge of the Glorious Revolution. The strongest

answers were clearly focused on the issue of change, some beginning with a definition of what

constituted significant or radical change during the period. These candidates then used this

definition as a framework to compare and evaluate the arguments of the two historians.

Many responses successfully explored the key themes raised by the extracts, including the

significance of the Toleration Act, the Act of Settlement and the financial changes. High-level

answers dealt with these issues thematically, moving between extracts to explore differing

interpretations - such as comparing the treatment of religious toleration or the role of

Parliament. Many also recognised the different scope and emphasis of the extracts: Coward’s

focus on attitudes to change and the early years of the Revolution contrasted with Vallance’s

more legislative and institutional approach, stretching the timeline to 1701.

Stronger responses also demonstrated an awareness of the wider historiographical debate

surrounding the Glorious Revolution. They were able to situate each interpretation within that

debate, and critically assess the validity of each argument using precise and relevant knowledge.

These answers often integrated quotation or close reference from the extracts with contextual

evidence - such as the establishment of the Bank of England, William’s war financing and the role

of the Public Accounts Committee - while also drawing on knowledge of political developments

such as the emergence of Whig and Tory divisions. In doing so, they moved beyond simple

agreement or disagreement and instead interrogated the implications of each interpretation.

A minority of responses tended offered a more descriptive approach. They explained the

arguments in each extract in turn and attempted some comparison, but this was usually limited

or generalised. A significant number of students showed good knowledge but treated the extracts

as material to 'fact-check' rather than as interpretations to evaluate. Some did not engage with

both extracts equally or overlooked key themes such as the limitations placed on monarchy or

the significance of the Act of Settlement.

A small number of students struggled to grasp the nature of the question or attempted a GCSE-

style analysis of provenance, commenting on the date of publication or the titles of the historians’

works as a reason to prefer one over the other. Others tried to categorise the interpretations into

broad schools of thought (e.g. Whig, Marxist or Traditionalist) without showing how these labels

related to the specific arguments presented. Some weaker responses focused heavily on pre-

1688 events - such as the reign of Charles II or James II’s absolutism - without linking their

discussion back to the change brought about by the Revolution itself.

Most candidates understood that the question required a comparison of views and an evaluation

of the extent and nature of change brought about by the Glorious Revolution. Those who were

able to use their own knowledge to critique and develop the arguments of the extracts, and to

sustain a reasoned judgement about which interpretation was more convincing, were able to

access the higher levels of the mark scheme.
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This response includes L5 qualities. The candidate interprets the extracts with confidence

and discrimination, analysing the issues raised and demonstrating understanding of the

basis of the arguments offered by both authors. This is clear from the first paragraph where

the candidate states “Although Coward expresses the belief the revolution failed to bring

“the end of personal monarchy”, and in this way failed to bring about significant change, I

am more convinced by Vallance’s view that it “introduced a system of parliamentary

monarchy…”. The candidate gets to the heart of the representation in the extracts and

pursues it consistently from this point. The integration of issues raised by the extracts with

those from knowledge when discussing the presented evidence and differing arguments, is

clear throughout this response. Significant knowledge is shown with discussion of the Public

Accounts and Mutiny acts. Additional contextual is also used to support the candidate’s

argument, including discussion of the “rage of party” that lasted beyond the Glorious

Revolution. the candidate presents a sustained evaluative argument, reaching fully

substantiated judgements on the views given in both extracts and demonstrates

understanding of the nature of historical debate. There is a clear evaluative focus

throughout the response. This is particularly clear in discussion of the Toleration Act,

mentioned in both extracts “Even Coward acknowledges the impact, although less strongly

saying it created a “more comprehensive Church of England…'. Judgement is clearly offered

in both the introduction and the conclusion.

Candidates should consider not only where the historians’ views in the extracts contradict

one another, but also where there is common ground. They are also encouraged to use

contextual knowledge to develop points from the extracts, rather than using the extracts

simply to fact-check.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the date ranges in the question

Sufficient consideration of the issue in the question (e.g. main factor), as well as some other

factors

Clear explanation of judgements – not necessarily abstract or formulaic, but showing reasoned

argument in relation to the concepts and topic

Careful focus on the second-order concept targeted in the question

Sensible time management, allowing for completion of all three questions with roughly equal

time given to each.

An appropriate level of depth and analysis, in line with the demands of the question — for

example, a realistic range of material to support a balanced answer to breadth questions.

Common issues which hindered performance:

Responses that paid little heed to the specific demands of the question — e.g. discussing the

topic broadly without addressing the question directly, or reframing questions targeting other

second-order concepts as if they were about causation

Limited engagement with the given issue or proposition — for example, exploring other causes or

consequences but giving only minimal attention to the focus of the question

Partial responses — such as covering only part of the date range, or addressing the stated cause

or consequence without considering alternative factors

Assertions of change or causation repeated formulaically using the words of the question,

without genuine explanation or analysis

Judgements that were either absent or not clearly explained

Lack of supporting detail.

Section C responses:

Features commonly found in responses which were successful within the higher levels:

Strong focus on the precise demands of the question, rather than relying on pre-prepared

material about broader controversies from the specification

Thorough use of the extracts — not necessarily every point, but a clear focus on them as
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interpretations of the issue

Confident use of the two extracts together — comparing their arguments, evaluating their relative

merits, or analysing their differences

Careful use of contextual knowledge, clearly selected to address the issues raised in the extracts

and used to evaluate the arguments in the question

Close reading of the extracts, showing understanding of both individual statements and their role

in the wider arguments made

Willingness to move beyond viewing the extracts as wholly opposing — for example, considering

the degree of disagreement or identifying areas of overlap.

Common issues which hindered performance:

Limited or imbalanced use of the extracts — for instance, focusing heavily on one while

neglecting the other

Minimal comparison or analysis of the differing interpretations

Using the extracts simply as sources of factual support, rather than as interpretations

Arguing that one extract is better solely because it contains more factual content, without real

analysis of the interpretations offered

Heavy use of contextual knowledge or seemingly pre-prepared arguments, with limited effort to

connect this to the arguments in the extracts

Heavy use of contextual knowledge or seemingly pre-prepared arguments, with limited effort to

connect this to the arguments in the extracts

Tendency to see the extracts as total opposites, without considering nuance or partial agreement.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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