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Introduction 

The paper is divided into three sections. Section A comprises a choice of essays that assess 
understanding of the period in depth (AO1) by targeting any of the second order concepts of 
cause, consequence, change and continuity, similarity and difference, and significance.  
Section B offers a further choice of essays, targeting any of the second order concepts of 
cause, consequence, change and continuity, similarity and difference, and significance. 
Section C contains a compulsory question which is based on two given extracts. It assesses 
analysis and evaluation of historical interpretations in context (AO3). Candidates in the main 
appeared to organise their time effectively, although there were some cases of 
candidates not completing one of the three responses within the time allocated. This was 
most evident on Section C, as would be expected. Whilst the impact of this cannot be fully 
mitigated against, and the best advice is thus to plan time accordingly in the first place, the 
responses that appeared to experience such timing issues yet overcame them to some 
degree were those who offered more direct responses. Those who wrote abbreviated 
question 5 responses that focused sharply on arguing and analysing the given views, rather 
than offering extensive explanations and quotes, were more likely to still produce a 
reasonably effective response than those failing to reach any comparative analysis and 
evaluation. Finally, examiners did note a number of scripts that posed some problems with 
the legibility of handwriting. Examiners can only give credit for what they can read. 

Of the three sections of Paper 1, candidates are generally more familiar with the essay 
sections, and in sections A and B most candidates were well prepared to write, or to attempt, 
an analytical response. Stronger answers clearly understood the importance of identifying 
the appropriate second order concept that was being targeted by the question. A minority of 
candidates, often otherwise knowledgeable, wanted to focus on causes and engage in a main 
factor/other factors approach, even where this did not necessarily address the demands of 
the conceptual focus. Candidates in the main were able to apply their knowledge and 
understanding in a manner suited to the different demands of questions in these two 
sections in terms of the greater depth of knowledge required where section A questions 
targeted a shorter-period, as compared to the more careful selection generally required for 
the section B questions covering broader timespan. 

Candidates do need to formulate their planning so that there is an argument and a counter 
argument within their answer; some candidates lacked sufficient treatment of these. The 
generic mark scheme clearly indicates the four bullet-pointed strands which are the focus for 
awarding marks and centres should note how these strands progress through the levels. 
Candidates do need to be aware of key dates, as identified in the specification, and ensure 
that they draw their evidence in responses from the appropriate time period. 
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In Section C, the strongest answers demonstrated a clear focus on the need to discuss 
different arguments given within the two extracts, clearly recognising these as historical 
interpretations. Such responses tended to offer comparative analysis of the merits of the 
different views, exploring the validity of the arguments offered by the two historians in the 
light of the evidence, both from within the extracts, and candidates’ own contextual 
knowledge. 
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Question 1 

Question 1 was a popular choice with candidates in Section A of the paper. The vast majority 
of candidates were able to engage with the conceptual demands of the question to some 
degree and reached the middle and higher levels. What distinguished within responses at 
level three and above tended to be down to two issues: how precise the focus was, and the 
quality of knowledge, particularly on the given issue. 

On the former, stronger responses had a clear focus on religious change, and were also clear 
in distinguishing the beliefs of individual monarchs from other factors. Less successful 
responses tended to drift to some degree towards description of Henry’s desire for an 

annulment and the Break with Rome, or equating Henry wanting something to mean his 
personal beliefs shaped religious change. More astute responses clearly identified and 
explored the extent to which this was driven by dynastic and diplomatic concerns, often tying 
this to effective argument drawing on knowledge of Henry’s reversal of some aspects of the 

Reformation to demonstrate his religious conservatism. Whilst candidates could have some 
success with discussing the growth of Protestantism as a by-product of Henry’s desire to 

secure his succession, it was those who could clearly connect this to the impact it had in 
religious terms, such as arguments that were put forward relating to Cromwell’s use of this in 

advancing the reformist cause. Many also commented on the influence of Anne Boleyn, 
Thomas Cranmer and especially Thomas Cromwell. There was also good use made of 
knowledge of the ‘Collectanea satis copiosa’, the Royal Injunctions of 1536 and 1538, and the 
Dissolution of the Monasteries. 

Candidates were very confident on Edward, with most emphasising his personal beliefs 
despite his age, referencing such things as the abolition of the Chantries, the 42 Articles and 
the Prayer Books, whilst also noting the influence of Somerset, Northumberland and 
especially Cranmer. Mary’s Catholicism was cited by the vast majority, discussing issues such 
as the restoration of papal authority, heresy laws, and the reversal of previous legislation, 
although a number also argued that she took account of political considerations, e.g. through 
not restoring the monasteries. With regards to Elizabeth, most candidates showed 
understanding of her own Protestantism. Arguments that religion under Elizabeth amounted 
to a ‘middle way’, shaped by political concerns were popular amongst many, although some 

showed a more nuanced and arguably more up-to-date view, along the lines that Elizabeth’s 

personal views were significant in shaping a religious settlement that ultimately sought to 
reject many aspects of what Catholic bishops and more radical Protestant influences would 
have preferred. 
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This response demonstrates many of the qualities of a level 5 
response. There is a clear and effectively sustained focus on the 
question. One of the strengths of this response is the quality of specific 
exemplification, and the deployment of this – the response offers a 
range of detailed examples which are used to demonstrate the extent 
to which personal beliefs were the main factor in shaping religious 
change. Argument is logical and well organised, and there is well 
reasoned, if not fully developed judgement. 
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Question 2 

Question 2 was the less popular option in Section A. It produced a range of responses, 
although the vast majority were able to access the middle and higher levels. The majority 
were able to discuss the reasons behind the decline in resistance, and beyond the given 
proposition of religious factors, candidates tended to cite alternatives such as Elizabeth’s 

actions, including propaganda, her spy network and punitive legislation, the length of her 
reign, developments in methods used to control the nation, the impact of foreign threats and 
the development of patriotism, and the impact improvements in the economic climate had 
on the willingness of the population to take part in resistance. 

 
Less successful responses were generally still able to reference the lack of resistance and link 
it to religious measures such as the Act of Uniformity but tended to offer less material on the 
wider issues. Some responses sought to make contrasts with previous examples of popular 
resistance, e.g. the Pilgrimage of Grace, the Western Rising and the Northern Rebellion, in 
order to establish the role played by different reasons, although the effectiveness of this did 
depend to some extent on whether responses stayed focused on the question, or became 
sidetracked in detailing events outside of the question’s timeframe. 

Candidates were able to explore the given issue of religious factors with reference to the 
Elizabethan Settlement, with many arguing that her Settlement was effective in removing a 
source of grievance for many, and also relating this to the effect that the passage of time had, 
along with exploring the relationship between religious factors and perceived foreign threat. 
Others did challenge the proposition by citing examples of both Puritan and Catholic 
opposition to the Religious Settlement and how other factors acted to limit the scale and 
effectiveness of such resistance. 
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This response demonstrates some of the qualities of level 5. There is a 
sustained focus on the demands of the question, with good knowledge 
to explore these. Judgements are reasoned and substantiated, with 
confident and substantiated judgement being offered as to the extent 
to which religious factors were most important. Arguments are well 
organised and coherent. 
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Question 3 

Question 3 was the more popular choice with candidates in Section B of the paper. The vast 
majority of candidates were able to engage with the conceptual demands of the question 
sufficiently and apply appropriate knowledge in order to allow them to access the middle to 
higher levels. 

The more popular topics to feature were the role and authority of parliament. The 
significance of the Reformation Parliament featured strongly, with many referencing the 
development of the notion of ‘king-in-parliament’ but also arguing that the enhanced role of 
parliament of the 1530s was not enduring and was essentially used as a tool to pass Henry’s 

legislation rather than become powerful in its own right. 

Other themes which featured in a significant number included developments to regional 
government, such as the Council of the North and legislation in Wales, and changes to the 
Privy Council, although the detail to fully substantiate arguments was lacking in some of 
these. A smaller number of responses addressed matters such as innovations in finance, the 
Court of Star Chamber or Justices of the Peace and the role they played in local government. 

Stronger responses tended to offer sufficient range and balance, and explore the extent of 
change throughout, confidently harnessing the material used towards an analysis and 
evaluation of whether there was a revolution in government. Less successful responses 
tended to be limited by difficulties in focusing on change, or less secure material. Candidates 
should also be minded to address the question carefully – in a small minority of what were 
some otherwise well-argued responses, a one-sided response was offered, which did not give 
sufficient consideration to arguments and evidence which challenged the conclusion 
reached. 
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This response demonstrates many of the qualities of level 5. There is a 
sustained focus on the demands of the question, with sufficient 
knowledge to explore these. Judgements are reasoned and 
substantiated, evaluating the extent of change. Arguments are well 
organised and coherent. 
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Question 4 

Question 4 was the marginally less popular question in Section B of the exam, but 
nevertheless produced a range of responses. The vast majority of the candidates were able 
to recognise focus to some extent on the analytical demands of the question, and the 
majority were able to reach the middle and higher levels. However, some responses were 
limited in the range and depth of knowledge they were able to offer, and in some cases relied 
upon knowledge of limited relevance, or of potential relevance, but which was not always 
carefully used. For example, some candidates wrote fairly extensively on the impact of the 
Dissolution of the Monasteries, the financial burden of Henry’s wars, poverty and enclosure, 
at times losing sight of the focus of the question. 

Stronger responses tended to have more secure knowledge of issues that they could develop 
whilst keeping a clear focus on the question, e.g. the cloth industry, ‘new draperies’ and the 
impact of foreign textile workers, the centrality of London to trade, the opening up of 
overseas markets, balancing arguments concerning change with the recognition that much of 
the goods and services there were resulting from increased trade continued to be almost 
exclusively the preserve of the wealthiest in society, or that large sectors of the Tudor 
economy such as agriculture saw a great degree of continuity. Such strong responses were 
more likely to tease out fluctuations and variations within economic change. 

Some responses tended to focus on explaining the main areas of change without offering 
much by way of an examination of the extent of this or shaping material more towards the 
reasons for change. Thankfully, the majority of candidates were able to make good use of 
what material they were able to draw upon, with the main discriminating factor in the quality 
of responses being the quality of material offered. 
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This response demonstrates the qualities of level 4. There is a clear 
awareness of the demands of the question. Sufficient material is used 
to examine a range of relevant issues, and in doing so, the response 
explores key economic changes, although this could be developed 
further. The response is effectively organised, with logical argument. 
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Question 5 

On Question 5, stronger responses developed a clear extract-based analysis of the extent to 
which faction and succession were growing issues which Elizabeth struggled to deal with. 
Such responses explored most of the arguments raised within the extracts, e.g. using Extract 
1 to examine the issue of succession as being a concern as Elizabeth aged, the secret 
correspondence with Essex together with his increased ambition and resentments, and the 
tensions and factions existing with the government which Cecil’s death brought out into the 

open, and, on Extract 2, the broad range of courtiers who offset the factions that had 
developed, the fact that Elizabeth continued to dominate and was in control of decision- 
making, the cautious response of James, and the desperate nature of Essex’s revolt. 

Contextual knowledge was also used effectively to examine the merits/validity of the views 
put forward in the extracts, e.g. the extent to which Essex’s actions were an outlier and a 
failure, or placing Elizabeth’s handling of succession in the broader context of her rule to 

argue that despite her age and childlessness, the issue was not significantly disruptive, and 
the succession to James proved to be a smooth one. Such knowledge was obviously most 
effective when firmly linked to the analytical demands of the question and the extracts. 

Stronger responses were also focused on the precise question rather than the more general 
debate on the last years of Elizabeth’s reign and put forward a reasoned judgement on the 

given issue, referencing the views in the extracts. Less successful responses showed some 
understanding of the extracts but tended to select quotations, paraphrase or describe, 
without proper reasoning. At this level, material from the extracts were used simply to 
illustrate. Such responses often revealed limited recognition of the differences between the 
two extracts and sometimes drifted from the specific question. Responses in the lower levels 
were more likely to rely heavily on the extracts as sources of information and engage less 
with these as interpretations. Some did offer valid and at times specific contextual 
knowledge, but which was not convincingly linked to the views in the extracts, e.g. attempting 
to include material related to other issues such as war with Spain and socio-economic 
problems, which tended to drift from the demands of the question. Stronger responses were 
more effective in deploying contextual knowledge to clearly discuss the arguments and 
issues arising from the given interpretations, typically reaching confident and developed 
judgements on the merits of these. 
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This Question 5 Level 5 response possesses several obvious strengths: 

It offers a clear understanding of the extracts and uses this to 
develop an analysis based on the two competing views. 
It uses own knowledge effectively to examine the merits of these 
views. 
It is focused on the precise issue (were faction and succession 
growing issues Elizabeth struggled to deal with) rather than the 
general controversy concerning 1688-89 
It offers a reasoned judgement on the given issue, which references 
the views given in the extracts. 
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Paper Summary 

Paper Summary 
 
Based on their performance on this paper, candidates are offered the following advice: 

Section A/B responses: 

Features commonly found in responses which were successful within the higher levels: 
 

Candidates paying close attention to the date ranges in the question 
Sufficient consideration given to the issue in the question (e.g. main factor), as well as 
some other factors 
Explain their judgement fully – this need not be in an artificial or abstract way, but 
demonstrate their reasoning in relation to the concepts and topic they are writing about in 
order to justify their judgements 
Focus carefully on the second-order concept targeted in the question 
Give consideration to timing, to enable themselves to complete all three question with 
approximately the same time given over to each one 
An appropriate level, in terms of depth of detail and analysis, as required by the question – 
e.g. a realistic amount to enable a balanced and rounded answer on breadth questions. 

 
Common issues which hindered performance: 

 
Pay little heed to the precise demands of the question, e.g. write about the topic without 
focusing on the question, or attempt to give an answer to a question that hasn’t been 
asked – most frequently, this meant treating questions which targeted other second-order 
concepts as causation questions 
Answer a question without giving sufficient consideration to the given issue in the 
question (e.g. looking at other causes, consequences, etc, with only limited reference to 
that given in the question) 
Answers which only gave a partial response, e.g. a very limited span of the date range, or 
covered the stated cause/consequence, with no real consideration of other issues 
Assertion of change, causation, sometimes with formulaic repetition of the words of the 
question, with limited explanation or analysis of how exactly this was a change/cause of 
the issue within the question. 
Judgement is not reached, or not explained 
A lack of detail. 

Section C responses: 
 
Features commonly found in responses which were successful within the higher levels: 
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Candidates paying close attention to the precise demands of the question, as opposed to 
seemingly pre-prepared material covering the more general controversy as outlined in the 
specification 
Thorough use of the extracts; this need not mean using every point they raise, but a strong 
focus on these as views on the question 
A confident attempt to use the two extracts together, e.g. consideration of their 
differences, attempts to compare their arguments, or evaluate their relative merits 
Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the 
sources, confidently using this to examine the arguments made, and reason through these 
in relation to the given question; at times, this meant selection over sheer amount of 
knowledge 
Careful reading of the extracts, to ensure the meaning of individual statements and 
evidence within these were used in the context of the broader arguments made by the 
authors 
Attempts to see beyond the stark differences between sources, e.g. consideration of the 
extent to which they disagreed, or attempts to reconcile their arguments. 

Common issues which hindered performance: 
 

Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited 
consideration of the other 
Limited comparison or consideration of the differences between the given interpretations 
Using the extracts merely as sources of support 
Arguing one extract is superior to the other on the basis that it offers more factual 
evidence to back up the claims made, without genuinely analysing the arguments offered 
Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real 
consideration of these related to the arguments in the sources 
Statements or evidence from the source being used in a manner contrary to that given in 
the sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of 
detail without thought to the context of how it was applied within the extract 
A tendency to see the extracts as being polar opposites, again seemingly through 
expectation of this, without thought to where there may be degrees of difference, or even 
common ground. 
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Grade boundaries 

Grade boundaries for this, and all other papers, can be found on the website on this link: 
 
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-     
boundaries.html 

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
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