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Introduction

It was once again pleasing to see candidates of all abilities engage effectively with this year’s A

Level paper 1A, which deals with the Crusades, c1095-1204.

The time frames, topics and conceptual focuses of this year’s paper were dealt with well by

candidates. Candidates were well prepared for the examined areas. Most answers were broadly

in line with the indicative content in the mark scheme, but some candidates offered information

and analysis beyond that which we anticipated. In section C the extracts offered no apparent

difficulties for the majority of candidates and provided an accessible interpretative framework.

The advice offered to centres and candidates remains similar to last year.

The paper is divided into three sections. Section A comprises a choice of essays that assess

understanding of the period in depth (AO1) by targeting any of the second order concepts of

cause, consequence, change and continuity, similarity/difference and significance with a time

frame of not less than ten years. Section B offers a further choice of essays using an extended

time frame of not less than one third of that offered by the specification as a whole. Section C

contains a compulsory question which is based on two given extracts. It assesses analysis and

evaluation of historical interpretations in context (AO3). Candidates in the main appeared to

organise their time effectively, although there were some cases of candidates not completing one

of the three responses within the time allocated. Examiners did note a number of scripts that

posed some problems with the legibility of handwriting. Examiners can only give credit for what

they can read.

Of the three sections of Paper 1, candidates are generally more familiar with the essay sections,

and in sections A and B most candidates were well prepared to write, or to attempt, an analytical

response. Stronger answers clearly understood the importance of identifying the appropriate

second order concept that was being targeted by the question. Candidates in the main were able

to apply their knowledge and understanding in a manner suited to the different demands of the

questions in sections A and B. Thus, where section A questions targeted a shorter time period

candidates deployed a greater depth of knowledge, in comparison to the more careful selection

generally required for section B questions which cover a broader time frame.

Candidates do need to formulate their planning so that there is an argument and a counter

argument within their answer; some candidates lacked sufficient treatment of these. The generic

mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding

marks and centres should note how these strands progress through the levels. Candidates do

need to be aware of key dates, as identified in the specification, and ensure that they draw their

evidence in responses from the appropriate time period.

In section C, the stronger answers were able to demonstrate a clear focus on the need to discuss

different arguments given within the two extracts, clearly recognising these as historical

interpretations. These responses tended to offer comparative analysis of the merits of the

different views, exploring the credibility of the arguments offered by the two historians in the

light of the evidence offered by both the extracts, and candidates’ own contextual knowledge.

Such responses tended to avoid attempts to examine the extracts in a manner more suited to

AO2, assertions of the inferiority of an extract on the basis of it offering less factual evidence, or a
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drift away from the specific demands of the question to the wider taught topic.
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Question 1

Question 1 asked candidates to consider whether the First and Second Crusades were called

mainly to serve the political interests of the papacy. This was the more popular question in

Section A with candidates finding it both accessible and straightforward.

Successful candidates maintained a focus on causation. At the top end causation was exemplified

as in the indicative content of the mark scheme. Reasons addressing political ambitions were

exemplified well through papal aims to reassert authority over western Christendom and gain

influence in the east. These were often analysed against other causal reasons such as the

spiritual call to crusade and the need to protect pilgrims. The best answers discussed the

changing priorities as the calling of the Second Crusade relied less on papal interests and more as

a reaction to events in the east.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates provided a range of

reasons but did not develop their chosen reasons into an analysis centred on causation.

Less successful candidates offered narrative approaches to the First and Second Crusades

without much focus on the second order concept of causation.

4 GCE History 9HI0 1A



GCE History 9HI0 1A 5



6 GCE History 9HI0 1A



GCE History 9HI0 1A 7



8 GCE History 9HI0 1A



GCE History 9HI0 1A 9



This is an example of a response in level 4. The answer explores a range of reasons that

cover both crusades. Alternatives relating to Jerusalem and personal motives are also

covered for both crusades.The conceptual focus is mostly understood and a secure

response is offered. Whilst the overall judgement is supported, relative significance is not

evaluated. The answer was awarded level 4, 16 marks.

Causation questions are best tackled with a range of reasons. Candidates should aim to

comparatively assess these reasons in order to weigh up their relative significance.
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Question 2

Question 2 asked candidates to consider how accurate it is to say that Nur ad-Din made the most

significant contribution to the growth of Muslim power in the years 1144-69. Whilst this was

considerably the less popular question in Section A, it elicited some of the best answers.

Successful candidates maintained a focus on the conceptual focus of significance. At the top end

significance was exemplified as in the indicative content of the mark scheme. Nur ad-Din’s

contributions were exemplified well through the uniting of Syria and increasing power and

control at Antioch and Edessa. These were often analysed against other individuals such as Zingi,

Shirkuh and Saladin as well as arguments that weighed up the weaknesses of the Crusader states

and how this led to opportunities for the growth of Muslim power. The best answers were

evaluative of the factors they offered.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates provided a range of

factors but did not develop their chosen factors into an analysis centred on significance.

Less successful candidates drifted out of the upper time scale posed by the question and offered

information on Saladin and crusader weaknesses post 1169.
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There were some excellent responses to this question, and this is an example of an answer

operating at the top of level 5. A clear direction is given at the start. The candidate maintains

this throughout offering a range of factors that each have strong knowledge to substantiate

the points made. There is real consideration throughout and factors are evaluated against

each other. This responds fully to all demands of the question. The answer was awarded

level 5, 20 marks.

Candidates are encouraged to spend a few minutes planning the direction of their answer

and thinking about how their chosen factors have relative significance against the stated

factor and other factors employed in their response. This will help to maintain a focus on

the conceptual focus.
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Question 3

Question 3 asked candidates to consider how far you agree that, in the years 1100-92, the reigns

of Baldwin I and Baldwin II were very different from the reigns of those rulers who came after

them. This was the more popular question in Section B; responses however were mixed.

Successful candidates maintained a focus on the conceptual focus of similarity/difference. At the

top end differences were exemplified as in the indicative content of the mark scheme. Candidates

mainly focused on differences in conquest and consolidation, military campaigns and dynastic

security. These were often analysed against similarities such as castle building, the deployment of

military orders and the continuation of military successes, albeit more defensively in comparison

to earlier offensives. The best answers offered evaluative judgements relating to both sides of the

argument.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates were descriptive and

some spent a long time considering similarities between Baldwin I and Baldwin II rather than

focusing their comparison on the reigns of the rulers who came after them.

Less successful candidates were almost wholly narrative. There were some common errors noted

in the application of evidence in less successful answers too: castle building with examples such

as Krak de Chevaliers and Kerak were attributed only to Baldwin I and Baldwin II, and the role of

the military orders was all but discounted in the later years despite their prominence then.

GCE History 9HI0 1A 17



18 GCE History 9HI0 1A



GCE History 9HI0 1A 19



20 GCE History 9HI0 1A



GCE History 9HI0 1A 21



This is an example of a level 5 response. Whilst the introduction lacks full direction, the

remainder of the response is sustained and exploratory responding fully to the second

order concept. There is ample analysis of consolidation, leadership and control and

succession. The time frame and the conceptual focus are kept at the heart of this answer.

The focus is on similarities and differences throughout. Criteria are established and used to

formulate judgements; however relative significance is not evaluated. This answer was

awarded level 5, 19 marks.

Essays in section B cover a longer time frame than section A. Plan to cover the time frame

before you start writing
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Question 4

Question 4 asked candidates to consider how far the failure of the Second Crusade was the main

turning point in the fortunes of the crusader states in the years 1100-92. Candidates found the

question accessible.

Successful candidates maintained a focus on the conceptual focus of change. At the top end

change was exemplified as in the indicative content of the mark scheme. Discussions centred

around the weakened defences of the crusader states after failing to recapture Edessa and take

Damascus as well as the limited amount of aid from Europe after the failure of the Second

Crusade. Alternative turning points were commonly addressed through the founding of the

military orders and factional disputes that followed the death of Baldwin II. The best answers

were evaluative and utilised the whole time frame of the question.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In some cases, candidates provided a range of

turning points but did not focus on change or wholly centred their discussion on the Second

Crusade without consideration of alternatives.

Less successful candidates did not utilise the time frame posed by the question, meaning that

their responses fell short of the demands of the question posed this year.
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This is part of an answer operating in level 4. The candidate shows awareness of the position

the crusader states were in prior to the Second Crusade and then addresses why the

Second Crusade was and was not a turning point. The answer includes sufficient knowledge.

A strength of this response is its clarity on 'change'. The answer was awarded level 4, 15

marks.

Turning point questions are addressing change as a conceptual focus. Successful candidates

will show an understanding of what the situation was like both before and after the turning

point to be able to assess its role. When addressing 'main' turning points, it is advisable to

discuss alternatives and evaluate these against the turning point given in the question.
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Question 5

Question 5 asked candidates to consider whether the failure of the Fourth Crusade was due to

the lack of effective organisation. The majority of candidates were able to demonstrate

understanding of the extracts in terms of the lack of effective organisation (extract 1) versus the

role of events outside Innocent III’s control (extract 2).

Candidates at the top end could develop the interpretations in both extracts through the addition

of their own evidence and argument. The majority of successful candidates knew about the

Treaty of Venice as well as external circumstances relating to leaders. The lack of effective

leadership appears to have been well understood. The counter argument concerning effective

financial and spiritual preparations was exemplified well as was the recruitment of effective new

leaders. Many successfully brought in knowledge of Venetian interests and Alexius’ intervention.

Candidates at level 3 tended to spend too long explaining the content of the extracts rather than

engaging with the interpretations that they offered. This meant they were judging the quality of

the extract rather than the interpretations in them. It is worth noting that some candidates made

incorrect assumptions about extract 1, believing that it was arguing for an anti-Byzantine

conspiracy when it was actually doing the opposite.

Less successful candidates tended to select points in isolation and judge whether this was

accurate by applying own knowledge. There were some examples of heavy description that

veered away from the extracts and the debate under discussion. Candidates are reminded to

keep the interpretations at the core of their responses for AO3 answers.
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This is an example of an answer operating at the top of level 5. The focus of this response is

on the interpretations throughout. There is a clear, confident and discriminatory approach

from the opening. A plentiful range of issues about control, recruitment, agreements,

preparations and leadership are raised from the interpretations which are then evaluated to

test the interpretations of both authors. The candidate has ‘convincing’ at the heart of the

response with comparisons throughout. This is a sustained and evaluative argument that

understands and assesses the views in both extracts and tests the historical debate. The

answer was awarded level 5, 20 marks.
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This is an example of a response at level 4. The answer sees a range of points and offers a

discussion of the evidence, however, whilst the interpretations are understood, there is a

lack of comparison. Issues from the extracts are clearly integrated with own knowledge to

discuss the views with poor planning, financial and spiritual preparations and leadership all

addressed. This is balanced, addressing most of the relevant aspects. The answer was

awarded level 4, 15 marks.

Comparison of common issues within the extracts is advised.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

• Candidates paying close attention to the date ranges in the question

• Sufficient consideration given to the issue in the question (eg main factor) as well as some

other factors

• Explaining their judgement fully – this need not be in an artificial or abstract way, but

demonstrate their reasoning in relation to the concepts and topic they are writing about in

order to justify their judgements

• Focus carefully on the second order concept targeted in the question

• Give consideration to timing, to enable themselves to complete all three questions with

approximately the same time given over to each one

• An appropriate level, in terms of depth of detail and analysis, as required by the question – eg

a realistic amount to enable a balanced and rounded answer on breadth questions

Common issues which hindered performance:

• Paying little attention to the precise demands of the question, eg writing about the topic

without focusing on the question, or attempting to give an answer to a question that hasn’t

been asked – most frequently, this meant treating questions which targeted other second

order concepts as causation questions

• Answer a question without giving sufficient consideration to the given issue in the question

(eg looking at other significant issues/consequences with only limited reference to that given

in the question)

• Answers which only gave a partial response, eg a very limited span of the date range, or

covered the stated cause/consequence, with no real consideration of alternatives

• Assertion of change, causation, significance or consequence, sometimes with formulaic

repetition of the words of the question, with limited explanation or analysis of how exactly

this fitted the issue within the question

• Judgement is not reached, or not explained

• A lack of detail

Section C responses:

Features commonly found in responses which were successful within the higher levels:

• Candidates paying close attention to the demands of the question, as opposed to seemingly

pre-prepared material covering the more general controversy as outlined in the specification

• Thorough use of the extracts; this need not mean using every point they raise, but a strong
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focus on these as views on the question

• A confident attempt to use the two extracts together, eg consideration of their differences,

attempts to compare their arguments, or evaluate their relative merits

• Careful use of own knowledge, eg clearly selected to relate to the issues raised within the

extracts, confidently using this to examine the arguments made, and reason through these in

relation to the given question; at times this meant selection over sheer volume of knowledge

• Careful reading of the extracts, to ensure the meaning of individual statements and evidence

within these were used in the context of the broader arguments made by the authors

• Attempts to see beyond the stark differences between interpretations, eg consideration of

the extent to which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

• Limited use of the extracts, or an imbalance in this, eg extensive use of one, with limited

consideration of the other

• Limited comparison or consideration of the differences between the given interpretations

• Using the extracts merely as sources of support

• Arguing one extract is superior to the other on the basis that it offers more factual evidence

to back up the claims made, without genuinely analysing the arguments offered

• Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real

consideration of these in relation to the arguments in the extracts

• Statements or evidence from the extracts being used in a manner contrary to that given in

the extracts, eg through misinterpretation of the meaning of the arguments, or lifting of detail

without thought to the context of how it was applied within the extract

• A tendency to see the extracts as polar opposites, again seemingly through expectation of

this, without thought as to where there may be degrees of difference, or even common

ground.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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