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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this
year’s A Level paper 1A which deals with The Crusades: c1095-1204.

The paper is divided into three sections. Section A comprises a choice of essays that assess
understanding of the period in depth (AO1) by targeting any of the second order concepts of
cause, consequence, change and continuity, similarity/difference and significance with a time
frame of not less than ten years. Section B offers a further choice of essays using an
extended time frame of not less than one third of that offered by the specification as a
whole. Section C contains a compulsory question which is based on two given extracts. It
assesses analysis and evaluation of historical interpretations in context (AO3). Candidates in
the main appeared to organise their time effectively, although there were some cases of
candidates not completing one of the three responses within the time allocated. Examiners
did note a number of scripts that posed some problems with the legibility of handwriting.
Examiners can only give credit for what they can read.

Of the three sections of Paper 1, candidates are generally more familiar with the essay
sections, and in sections A and B most candidates were well prepared to write, or to attempt,
an analytical response. Stronger answers clearly understood the importance of identifying
the appropriate second order concept that was being targeted by the question. A minority of
candidates, often otherwise knowledgeable, wanted to focus on causes and engage in a main
factor/other factors approach, even where this did not necessarily address the demands of
the conceptual focus. Candidates in the main were able to apply their knowledge and
understanding in a manner suited to the different demands of questions in these two
sections in terms of the greater depth of knowledge required where section A questions
targeted a shorter period, as compared to the more careful selection generally required for
the section B questions covering a broader timespan.

Candidates do need to formulate their planning so that there is an argument and a counter
argument within their answer; some candidates lacked sufficient treatment of these. The
generic mark scheme clearly indicates the four bullet-pointed strands which are the focus for
awarding marks and centres should note how these strands progress through the levels.
Candidates do need to be aware of key dates, as identified in the specification, and ensure
that they draw their evidence in responses from the appropriate time period.
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In Section C, the strongest answers demonstrated a clear focus on the need to discuss
different arguments given within the two extracts, clearly recognising these as historical
interpretations. Such responses tended to offer comparative analysis of the merits of the
different views, exploring the validity of the arguments offered by the two historians in the
light of the evidence offered by both the extracts, and candidates’ own contextual knowledge.
Such responses tended to avoid attempts to examine the extracts in a manner more suited
to AO2, assertions of the inferiority of an extract on the basis of it offering less factual
evidence, or a drift away from the specific demands of the question to the wider taught topic.

4GCE History 9HI0 1A



Question 1

Question 1 asked candidates to consider whether the leadership of the Second Crusade was
very different to the leadership of the First Crusade. This was, marginally, the more popular
question in Section A. The question was accessible and posed no particular difficulties for
candidates that chose it.

Most candidates had prepared well for a question on the nature of crusader leadership and
were able to offer a decent list of differences and similarities. The main differences offered
concerned the vigour in battle, siege and conquest of the princes in the First Crusade,
compared to the less impressive results of the two kings in the Second Crusade. The
similarities of the two leaderships that candidates considered tended to be about the need to
take and defend Jerusalem, and the piety required to take a crusading vow.

At the top end quite a few candidates offered good detail on how the leaderships undertook
to cross Anatolia, their battles with enemy forces, and the differing levels of cooperation
between the leaders. Quite a few offered good detail on crusader-Byzantine relations too.

A minority of candidates turned the question into a discussion of crusader motives and failed
to focus adequately on the concept of similarity and difference. Less successful candidates
tended to offer some narrative on the two crusades, often making the majority of their
answer about the First Crusade.

The following two examples of candidate responses show the importance of focussing on the
demand in the question to analyse differences and similarities in the leaderships of the First
and Second Crusades.
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In this response to the question the candidate only gets round to
analysing similarity and difference towards the end of the essay. This
response was awarded bottom of level 4, 13 marks. Had this candidate
started off with their analysis and developed it throughout the essay,
the mark could well have gone up to level 5.

Read the question closely and make certain that you understand what
is being asked for. Make a plan that delivers this result before you start
to write.
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This is an example of work at level 5. This response was awarded 18
marks. The bulk of this essay is focussed on analysing the differences
between the leaderships of the First and Second Crusades. The
candidate offers good detail and analysis on the differences in power
and status of kings and princes; differences in preparation; and
differences in terms of military success. The examiner is left in no
doubt that this is a comprehensive analysis.

Again, this response underlines the importance of planning your work.
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Question 2

Question 2 asked candidates to consider whether encouragement from the papacy provided
the main motive for crusading in the years 1095-1192. Most candidates attempting this
question were, once again, well prepared and some excellent answers were produced.

Most candidates followed a similar line of argument flowing from the obvious point that only
the popes could call a crusade and justify it as a just and holy war. This tended to be followed
up with an analysis that argued for a diminishing role for papal encouragement after the First
Crusade, and the importance of defending the Holy Land and the development of chivalric
values thereafter.

At the top end candidates were able to show knowledge of the whole time frame and give
the appropriate amount of consideration to each crusade. This was often accompanied by a
sustained focus on the concept of change and continuity.

At level 3 candidates struggled to maintain focus on the changing historical context and
judgements tended to be only partially supported. Less successful candidates often spent
too long describing the attractions of papal indulgences and twelfth century beliefs about
hell and purgatory.
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This is a good example of a level 4 response. There is a good range of
mostly accurate evidence in a structured presentation. There are
evaluations offered as summary points throughout the essay. The
essay falls short of a sustained and justified analysis that would get it
into level 5. Nevertheless, this is a good answer to the question.

To turn a good level 4 essay into level 5, develop an analysis of the
given factor – encouragement from the papacy – and offer a summary
judgement. As you bring in other factors that motivated the crusades,
weigh them against the analysis of the given factor, preferably with a
sentence or two of discussion. This strengthens the overall analysis.

23 GCE History 9HI0 1A



Question 3

Question 3 asked candidates to consider the extent to which lack of support from Byzantium
and Europe was the most significant weakness in the defence of the crusader states in the
years 1100-92. This was the more popular question in Section B. Only a minority of
candidates could deal with both sides of the given defensive weakness of Byzantium and
Europe. Nevertheless, candidates could still access level 4 by offering evidence and argument
for the significance of one of them.

At the top end, candidates were able to offer convincing detail of the unreliability of
Byzantine support and the often too-little-too-late support from Europe. This was weighed
against the significance of the limited manpower of the military orders, dynastic disputes
within the crusader states and the growth of Muslim power.

At level three candidates tended to provide a decent range of evidence but failed to evaluate
its significance. Less successful candidates tended to offer a narrative of the period with
weak links to the concept of significance.
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This is an example of work towards the top of level 4. The candidate
offers a decent amount of evidence related to lack of support from
Europe and Byzantium and there is an analysis that makes a clear
argument. In considering the factional disputes that weakened the
crusader states most of the main points are there. There is some
discussion and evaluation. This response was awarded 15 marks.

To get to level 5 this response needs a greater range of evidence. This
could include the absence of natural boundaries, the role of the
Military Orders, castle building and something on the assistance given
by the Italian city states that were important for holding ports in the
Levant. Considering a broad range of evidence strengthens the
argument that the candidate wants to develop.
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This is an example of work at the top of level 5. The candidate presents
a good range of evidence that is subjected to analysis. For example,
the given factor of a lack of support from Byzantium and Europe is
carefully considered with evidence for both sides of the debate, and a
well-considered judgement is given after a very helpful discussion.
Other factors are added into the mix and weighed against a lack of
external support for the crusader states. The examiner views a
response like this to offer a sustained and justified argument. This
response was awarded full marks.

Historical judgements have to be arrived at through a process of
argument, with evidence for and against the proposition in the
question.
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Question 4

Question 4 asked candidates to consider the extent to which Muslim power was transformed
in the years 1095-1144. This question was favoured by a minority of candidates but produced
some of the best answers on the paper. The question did require some detail from the
earliest period of growth in Muslim power, and this made it less accessible to candidates that
were not well prepared.

At the top end there was almost unanimous agreement that Muslim power fell short of being
‘transformed’, but that a significant base for the further growth of Muslim power was laid.
There were some very well-informed answers that explained that after the death of Malik
Shah Muslim power could not regenerate without a considerable unifying force. This unifying
force was provided by the leadership of Zengi, but it was not in itself transformative. And this
case was well argued through the many successes of crusader armies in the field , and
Zengi’s own resort to waging ruthless war against those Muslims that refused to back him.
Most successful candidates included the call to Jihad in their analysis of the changes in
Muslim power.

Less successful candidates tended to lack the knowledge necessary to provide an analysis,
with some choosing to extend the time frame to include Nar ad-Din and Saladin.
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This is an example of work at the top of level 5. The full essay is
included to show how this candidate focusses on evaluating whether
Muslim power was transformed, or merely enhanced. The opening
sentence in the introduction rather boldly agrees with the proposition,
but quickly switches to a more nuanced approach. The main features
of the work are a good range of relevant and detailed evidence, that is
discussed and analysed to form a sustained conclusion. This response
got full marks.

Try to make your judgements balanced and nuanced as this candidate
does. It is usually the case that answers in history are not absolutely on
one side of the argument. Demonstrate that you are carefully
considering the question by having an informed discussion.

42GCE History 9HI0 1A



Question 5

Question 5 asked candidates to use the extracts and their own knowledge to consider the
view that it is wrong to blame the Doge, Enrico Dandolo, for the failure of the Fourth
Crusade. The extracts provided sufficiently contrasting interpretations for candidates to
analyse them and deploy their arguments successfully. The vast majority of candidates were
able to make the case for and against the role of Dandolo using the short comings of the
crusader leaders as a counter.

At the top end candidates were able to establish an overview of the debate in the extracts
and develop and critique the rival interpretations. Opinion was fairly evenly divided on the
guilt or otherwise of Dandolo. Some of the best answers developed the case against a
Venetian-centred conspiracy theory and brought in evidence and argument about the role of
Innocent III to make their case.

At level three candidates tended to spend a little too long explaining what the extracts were
saying, before adding in some own knowledge of their own to expand on the evidence in
them. At this level judgement tended to be about the quality of the extract rather than the
interpretations in them.

Less successful candidates tended to focus on the veracity of the extracts, picking out points
in isolation and judging whether or not this was confirmed by own knowledge. At this level
judgement tended to be asserted in favour of one extract over the other.
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This is an example of a good level 4 response. The candidate offers an
analytical critique of the views in the extracts. The main points are
developed through the integration of evidence from the candidate's
own knowledge. There is some discussion, and the candidate develops
an argument that leads to an overall judgement. The range of analysis
and development is good.

To get into level 5 this candidate would need to be a little more
focussed on the key phrase in the question 'failure of the Fourth
Crusade'. The Fourth Crusade came to halt at Constantinople. The
diversion to Constantinople is very important.
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This is an example of work at mid-level 5. The candidate recognises
that the extracts provide rival interpretations and handles them with
some confidence. The main arguments in the extracts are interrogated
with informed reasoning that integrates the candidate's own
knowledge with the evidence and argument in the extracts. Overall, the
candidate presents a sustained argument that shows understanding of
the historical debate.

When analysing the extracts always pick out the points that show an
historical interpretation first. Some extracts will have been selected
because they show a clear argument. These extracts might not have
much evidence. It is up to you to select evidence from your own
knowledge that can be used to critique and develop the interpretation.
Avoid criticising the extract for the lack of evidence. Focus on the
interpretation.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the date ranges in the question
Sufficient consideration given to the issue in the question (e.g. main factor), as well as
some other factors
Explain their judgement fully – this need not be in an artificial or abstract way, but
demonstrate their reasoning in relation to the concepts and topic they are writing about in
order to justify their judgements
Focus carefully on the second order concept targeted in the question
Give consideration to timing, to enable themselves to complete all three questions with
approximately the same time given over to each one
An appropriate level, in terms of depth of detail and analysis, as required by the question –
e.g. a realistic amount to enable a balanced and rounded answer on breadth questions.

Common issues which hindered performance:

Pay little heed to the precise demands of the question, e.g. write about the topic without
focusing on the question, or attempt to give an answer to a question that hasn’t been
asked – most frequently, this meant treating questions which targeted other second-order
concepts as causation questions
Answer a question without giving sufficient consideration to the given issue in the
question (e.g. looking at other causes/consequences with only limited reference to that
given in the question)
Answers which only gave a partial response, e.g. a very limited span of the date range, or
covered the stated cause/consequence, with no real consideration of other issues
Assertion of change, causation, sometimes with formulaic repetition of the words of the
question, with limited explanation or analysis of how exactly this was a change, cause, of
the issue within the question.
Judgement is not reached, or not explained
A lack of detail.

Section C responses

Features commonly found in responses which were successful within the higher levels:

54GCE History 9HI0 1A



Candidates paying close attention to the precise demands of the question, as opposed to
seemingly pre-prepared material covering the more general controversy as outlined in the
specification
Thorough use of the extracts; this need not mean using every point they raise, but a strong
focus on these as views on the question
A confident attempt to use the two extracts together, e.g. consideration of their
differences, attempts to compare their arguments, or evaluate their relative merits
Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the
sources, confidently using this to examine the arguments made, and reason through these
in relation to the given question; at times, this meant selection over sheer amount of
knowledge
Careful reading of the extracts, to ensure the meaning of individual statements and
evidence within these were used in the context of the broader arguments made by the
authors
Attempts to see beyond the stark differences between sources, e.g. consideration of the
extent to which they disagreed, or attempts to reconcile their arguments.

Common issues which hindered performance:

Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited
consideration of the other
Limited comparison or consideration of the differences between the given interpretations
Using the extracts merely as sources of support
Arguing one extract is superior to the other on the basis that it offers more factual
evidence to back up the claims made, without genuinely analysing the arguments offered
Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real
consideration of these related to the arguments in the sources
Statements or evidence from the source being used in a manner contrary to that given in
the sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of
detail without thought to the context of how it was applied within the extract
A tendency to see the extracts as being polar opposites, again seemingly through
expectation of this, without thought to where there may be degrees of difference, or even
common ground.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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