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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with the 
new A Level paper 39, which deals with Civil Rights and Race Relations in the USA, 1850-2009 
(39.1) and Mass media and social change in Britain, 1880-2004 (39.2). This paper was divided 
into three sections: Section A was aimed at the in-depth evaluation and analysis of source 
material (AO2); Section B focused on the evaluation of key features in depth (AO1), exploring 
cause, consequence, change/continuity, similarity/difference and significance; and Section C 
tested change over the longer term (AO1), at least 100 years. Examiners did note that 
more scripts than has been usual posed some problems with the legibility of hand writing. 
Examiners can only give credit for what they can read.

In Section A the question requires the consideration of two enquiries. There was little 
evidence on this paper of candidates failing to consider both in some way, although it is 
worth pointing out that it is advisable to try to write evenly on both enquiries and better 
candidates were able to compare the value of the source for each enquiry.

It was clear that standards in Section B continue to be higher than those in Section A 
and it may be that advice about source analysis, with its new emphasis on value and 
weight, is not fully appreciated by candidates. Teachers and candidates need to follow the 
requirements of the Section A mark scheme more carefully in future series in order to be 
clearer about what is meant by 'value' and 'weight'. As in last year’s AS examination, some 
candidates wrote too much generalised comment without regard to the source material, 
or paraphrased the source without considering its value or reliability. The major weakness 
was often in considering the provenance and comments were too often stereotypical, or too 
often missing entirely. It is worth reminding centres that candidates should assess ‘weight’ 
by using contextual knowledge to challenge or confirm what is in the source, or to discuss 
the values of its audience, rather than just claiming that the source discusses an aspect 
of the topic, so it must have weight. It is also necessary to analyse the nature, origin and 
purpose of the source through its provenance in order to assess weight. Many responses 
were largely made up of comments about what is missing from the source, suggesting that 
this made it less valuable, or carried less weight. Credit is given to comments about what 
is not in the source only if it is possible to show that this material is missing for a reason, 
for example because the source is a deliberate piece of propaganda, or, for example, the 
author is not in a position to comment about key issues and that for this reason the source 
is unrepresentative. It was also noted, though, that lack of knowledge mentioned in last 
year's AS report for this option had been addressed in teaching Section A. The detailed 
knowledge base required to add contextual material in order to support inferences was 
often good, but candidates need to understand that contextual knowledge must be linked 
to what is in the source and used to confirm or challenge inferences from the source itself, 
as well as to assess value or weight in the ways described above.

The continuing improvement in essay writing for depth study in Section B is pleasing. Few 
candidates produced wholly descriptive essays devoid of analysis. At AS Level last year 
the main weakness was a lack of knowledge and it is clear that this has been addressed 
by teachers. Candidates continue to identify key themes in an introduction and to make 
a judgement in a conclusion. Structure was often very sound. The generic mark scheme 
clearly indicates the four bullet-pointed strands which are the focus for awarding marks 
and centres should note how these strands progress through the levels. Candidates need 
to be aware of key dates, as identified in the specification, and ensure that they draw their 
evidence in responses from the appropriate time period.
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Section C breadth essays are a new feature, having been tested in the previous specification 
by coursework. There was virtually no statistical difference between responses to Sections 
B and C, a pleasing outcome that indicates that candidates were able to identify key turning 
points and patterns of change. Most candidates were well prepared in terms of their 
contextual knowledge of individual elements within the period, but not all candidates fully 
engaged with the elements of the process of change that are central in this section of the 
examination.  Candidates do need to be aware that this is a breadth question and that the 
questions that are set encompass a minimum of 100 years. This has important implications 
for the higher levels in bullet point 2 of the mark scheme. To access Level 5 candidates are 
expected to have responded ‘fully’ to the demands of the question. The requirements of 
questions will vary and key developments relating to the question may be more specific to 
the entire chronological range in some questions and options than in others. In some, there 
was little significant that related to relevant key events, development and changes for part 
of the specified chronology in the precise question. However, it was judged not possible for 
candidates to have ‘fully met’ the demands of any Section C question unless at least 75% of 
the chronological range of the question was addressed. To access Level 4 candidates need 
to meet most of the demands of the question. It was unlikely that most of the demands of 
the question would be met if the answer had a restricted range that covered less than 60% 
of its chronology.  

There was little evidence on this paper of candidates having insufficient time to answer the 
question.

The candidates' performance on individual questions is considered in the next section.
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Question 1
Strong responses had a clear focus on the value of the sources in terms of the extent of 
racist attitudes in the South and the relationship between the federal government and 
southern states in the 1890s.

At the highest level, candidates selected key points from the source and made reasoned 
inferences about them, supporting each one with their own knowledge of the historical 
context, for example, almost any attempt of blacks to realise their hope for a racially 
egalitarian society would call forth violent repression from whites. Lynching was part of 
this process, especially in the rural South. Or that in challenging inferences there was an 
attempt by some Southern Republicans to align with blacks. Comments about provenance 
were thoughtful and may have considered that Wells is targeting an audience in a liberal 
northern state and may wish to over-emphasize the extent of southern racist attitudes to 
promote her civil rights cause. Weaker responses simply wrote generally about lynching and 
violence without noting that there were double standards in assessing what white foreign 
law breakers deserve at the hands of southern governments compared with their black 
counterparts. At this level, candidates often also made stereotypical comments about a 
black journalist being reliable.

This Level 5 response is a model of best practice.
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From the second paragraph onwards there is a sustained and 
successful attempt to derive inferences supported from the 
source which are then interrogated by the use of contextual 
knowledge. In this way evaluation is made by a discussion 
of what weight the evidence will bear. The candidate has a 
thorough knowledge of the values of southern society. Analysis 
of the provenance shows that the candidate is aware of the 
values of Wells' northern audience and the effect this has on 
what she says. Whereas many candidates try to assess value 
by indicating merely what is missing from the source, this 
response gives reasons why this source is unrepresentative by 
what Wells is not in a position to say about the 1890s.

Examiner Comments

Look at the detail of the provenance of the source to see 
what might give weight to the source - e.g. in this case 
the location of the author's speech. Challenge or confirm the 
veracity of the source by using contextual ‘own knowledge’ 
to discuss weight. Be aware of the values of the audience.

Examiner Tip
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Question 2
Weaker responses did not have a clear focus on the value of the sources in considering the 
impact of Lord Northcliffe’s attitude to civilian politicians and his view of Lord Kitchener’s 
conduct of the First World War. Such candidates did not understand the need to make 
inferences from the sources, for example about Northcliffe’s attitude of control, that 
his agenda is to bring about a National Government: a press baron as kingmaker. Most 
candidates perceived that the source provides evidence of criticism by referring to military 
responsibility for the shell crisis. Many candidates failed to make inferences and simply 
supported quotations with their wider knowledge about the conduct of war by politicians 
and generals. Weaker candidates gave little weight to the source simply because the 
writer was a news man. Others missed out any comment about the provenance. However, 
stronger candidates noted that Northcliffe may wish to exploit the power of public opinion 
through the influence of newspaper editorials as his criticisms seem to have a political 
purpose. Also mentioned was the fact that Northcliffe is in a good position to comment 
on the deficiencies of the war effort as he has been to the front to see for himself. On 
the whole, contextual knowledge was strong in the view of Lord Kitchener as a national 
hero and that Northcliffe’s attack on him upset a great number of readers, but less was 
mentioned about the perception that Northcliffe’s attacks were in many ways personal.  

A Level 4 response which makes valid inferences by supporting them with contextual 
knowledge, which is also used to support evaluation by enlarging on the provenance.



12 GCE History 9HI0 39



13GCE History 9HI0 39



14 GCE History 9HI0 39

The candidate makes valid inferences about both enquiries, supported and 
challenged by contextual knowledge, but does not do this often enough to justify 
a mark at Level 5. There is a clear understanding of the political context within 
which Northcliffe is writing. The candidate makes a questionable assumption 
about an editorial by the owner in the Daily Mail being reliable, but makes much 
better judgements about the provenance later in the response.

Examiner Comments

Make sure you make inferences that you also 
support with your own contextual knowledge. 
Use specific detail about the position the writer 
is taking and/or her purpose in doing so.

Examiner Tip
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Question 3
Weaker responses indicated two main problems in this question. First, the word 
‘amendments’ in the question was not appreciated, with some candidates offering much 
general support for the whole Reconstruction programme, noting that there was much 
activity by the Freedmen’s Bureau, or that various acts or judgements produced by the 
federal government were ‘amendments’. Other candidates took too narrow a view, usually 
focusing solely on the script of amendments alone, with little balancing material. Whereas 
candidates often identified three of four criteria showing what the amendments attempted 
to achieve, they did not always identify the focus of the question, on the position of black 
Americans. The most successful candidates understood the need to balance the stated 
intention of the three amendments against southern obstructionism. Some noted that 
Grant’s administration passed Enforcement Acts (1870-71) sanctioning military force to 
suppress Southern violence against the 14th Amendment and Congress to control federal 
elections to support the 15th Amendment. Many noted that the abolition of slavery led to 
the development of the scarcely more favourable, or even less favourable sharecropping. 
Others noted that Southern states passed discriminatory Black Codes that attempted 
to remand black Americans into servitude and that the Codes undermined the 14th 
Amendment, as Black Americans could not bear arms and could only bring legal cases or 
testify against their own caste. Many candidates missed the hint in the dates in the question, 
that Northern whites found it relatively easy to abandon black Americans’ fundamental new 
position in the constitution when they acquiesced in the Compromise of 1877.

A logically argued, sustained response at Level 5.
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This is a beautifully constructed response where the candidate uses a 'for 
versus against' approach to the stated focus in a series of well-chosen and 
linked paragraphs. Beginning with what he or she believes is the most 
important amendment for the position of black Americans, the candidate 
assesses the political and then the social and economic position. At each 
stage there is a clear judgement about how far the position has changed. The 
essay is rounded off logically with a well-judged conclusion to the key features 
outlined in the introduction that were supported throughout that response.

Examiner Comments

Higher level responses are often based on brief plans 
that offer a logical structure for the analysis. They identify 
three or four themes and points for and against the 
proposition. Take a minute or two at the beginning to 
plan before you start writing your response. That way, 
the introduction can be crafted and you are more likely to 
produce a relevant, logical and well-structured response.

Examiner Tip
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Question 4
Candidates often found this question relatively accessible, with some excellent knowledge 
about internal divisions within the Civil Rights Movement in the years 1960-68. However, 
many could only identify Malcolm X or the Black Panthers as significantly contributing, 
perhaps not appreciating, as many did, that King’s Chicago campaign was mired in 
controversy as his ‘Southern’ methods were not regarded as appropriate by northern-
based protest groups, who felt they had too much to lose in protesting about housing. 
Some candidates listed three of four alternative issues but were unconvincing about why 
they had greater impact in hindering civil rights. However, some strong responses noted 
that the Civil Rights Movement was damaged far more by external factors, principally the 
distraction posed by the Vietnam War. They saw that patriotic white support was diluted 
and King’s Riverside Speech made him seem unpatriotic. A few noted that the opposition of 
the KKK, Southern governors and racist law enforcers inflicted far more damage. Some also 
perceived that the Movement was materially damaged far more by the return to Congress 
of large numbers of Republicans in the 1966 mid-term elections, which undermined 
Johnson’s Civil Rights programmes, than by internal divisions. 

This Level 4 response partly substantiates its judgements and while it lacks coherence in a 
few places it generally flows with a logical argument.
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Clearly there are some factual errors in some of the 
evidence used to support the argument, but the general 
conclusion is clear. There is also some drift away from 
the focus on damage to the cause of civil rights (i.e. the 
counter argument that internal divisions did not cause 
damage because it was not damaged). However, clear 
key features are chosen to support the argument (Black 
Panthers clashed with the non-violent groups and the 
Vietnam War caused internal division and therefore 
damage) and to counter the argument (other factors 
such as the death of King were damaging). Therefore 
this response meets the Level 4 criteria. 

Examiner Comments

Use the key phrases from the question throughout the essay. 
This will help you to write a relevant analytical response. In this 
case, a focus on primarily internal divisions within the civil 
rights movement that damaged the cause of civil rights is 
important. With this vocabulary it is not justified to argue that 
the movement was not damaged. 

If the question phrasing had asked you to judge how far 
internal divisions damaged the movement, you could have 
argued that it was internal divisions, but also other aspects that 
caused damage and it would also have been legitimate to argue 
that internal divisions did not damage the movement. The first 
approach emphasises the phrase 'how far internal divisions...' 
and the second approach emphasises the word 'damaged...'.

Seeing this difference is vital at A Level, where although the 
essay skills required are the same as at AS Level, nuances in the 
question are likely to be more subtle.

Examiner Tip
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Question 5
This question seemed to attract very weak and very strong answers in relatively equal 
measure. The biggest problem for weaker candidates was in identifying television 
programmes that exerted a positive impact on race relations and cultural tolerance, or 
even specific television programmes at all. Better candidates had some specific subject 
knowledge and noted that the BBC offered more programmes aimed at integrating the 
West Indian community e.g. the documentary series Meeting Point (1967). The best saw 
that Johnny Speight, writer of Till Death Do Us Part (1967) was using TV as a positive political 
weapon to change viewers’ racist attitudes, claiming that Alf Garnett exemplified the idiocy 
of bigoted racist thinking. Many more candidates were more assured in considering the 
opposing view, citing The Black and White Minstrel Show as the target of young white liberals 
in Britain who considered that it harmed race relations. Candidates tended to see race only 
in terms of colour. Harry Driver and Vince Powell were more subtle in Never Mind the Quality 
(1967), playing Catholic against Jew. The engagement between characters led to nomination 
for awards as an example of racial and religious harmony.

This Level 4 response lacks the sustained width and depth that would carry it to Level 5.



31GCE History 9HI0 39



32 GCE History 9HI0 39



33GCE History 9HI0 39

Although this is a perfectly logically argued essay about the influence of 
television on attitudes to race relations and cultural tolerance, it does 
not sufficiently deeply analyse the influence that the chosen exemplars 
had over their audience. The argument that television could not have 
changed entrenched views in any way is a legitimate one, which could 
also have been explored in more depth and with further evidence. 

Examiner Comments

Although there are time constraints, try to 
write at least four or five sides (depending 
on handwriting size) to give yourself the 
best chance to explore range and depth in 
this 'study in depth' section of the paper.

Examiner Tip
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Question 6
There were very few responses to this question. Some candidates cited rows between Mrs 
Thatcher and the BBC over its coverage of the Falklands and Irish conflicts, which sowed the 
seeds of antagonism which were reaped later in the decade with changes in management at 
the BBC. The best responses were also able to assess to what extent the 1988 Broadcasting 
White Paper on deregulation affected ITV. But, in general, knowledge was sketchy. Issues 
such as censorship were mentioned, but could have been exemplified, perhaps by the 
cutting of a Real Lives programme in 1985 that led to a BBC journalists’ strike, the Director-
General’s resignation and Mrs Thatcher using government powers to put in place compliant 
governors, politicising the appointments process. Other possible issues included proposals 
for restructuring of British broadcasting which emerged within the Peacock Committee 
(1985), which recommended profit and business to be at the heart of the BBC’s endeavours. 
And the Broadcasting Act (1990), which demonstrated political interference through its 
‘quality threshold’ policed by the new ITC and a new tendering system, leading to financial 
difficulties and mergers.

This Level 2 response mostly fails to relate to the focus of the question. 
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Although the response has some knowledge of 
what happened to television broadcasting during 
the Thatcher years, it does not focus on how or 
the extent to which the BBC and ITV changed. The 
paragraph on Channel 4 illustrates clearly that the 
candidate's response is to tell us what he/she knows 
about the Thatcher period with insufficient regard to 
the vocabulary of the question. The argument also 
lacks range (see introduction above) and the criteria 
for judgement in the conclusion are vague.

Examiner Comments

Be sure that you are able to choose suitable 
counter factors when making a judgement 
about the key topic named in the question. 
In this case, is there evidence that political 
controls did not really change the BBC and ITV?

Examiner Tip
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Question 7
There were some very full and knowledgeable responses to this question, with a clear focus 
on patterns of settlement, a focus that was missed by weaker candidates. Many candidates 
were able to identify key features of several migrations. However, many responses did not 
appreciate the need to analyse comparative significance. Many candidates noted that cities 
that had been virtually all white in 1910 became centres of black culture and politics by 1930 
and that informal residential segregation led to concentrations of blacks in certain areas, 
beginning in Harlem in 1910. The fact that the scale of change during the First World War 
was hitherto unprecedented was almost universally appreciated and so was the fact that the 
Second World War also established migration from the rural Jim Crow South to the industrial 
North and Midwest. Many candidates, however, did not reach back to the post-civil war era, 
or forward to the return to the South from the 1970s, so they could not access higher levels 
in the mark scheme, which required at least 60% coverage of the chronology at Level 4 and 
75% at Level 5.

This Level 5 response makes a virtue of comparative significance and sustains that approach 
throughout an essay that covers nearly all of the chronology.
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This response is well organised (it follows the clear plan 
outlined in the introduction) and makes a sustained 
comparative analysis of several migrations across 
the whole chronology. It is a good example to remind 
candidates of the importance of relative significance in all 
essays in Sections B (depth) and C (breadth). In order to 
satisfy the criterion of sufficient knowledge the response 
should also cover at least 75% of the chronology (Level 5), 
or at least 60% (Level 4). Depending on the wording in the 
question, it may not be possible to cover all of it.

Examiner Comments

Try to justify why one content area is more significant 
than another – the basis of that judgment is that one 
aspect is more important, influential or significant.

Examiner Tip
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Question 8
This question was generally well answered because most candidates identified specific 
evidence through film and television titles and (less often) iconic photographs. One of the 
biggest problems was that candidates had prepared to write about books and ignored 
the exclusion of this genre in the question. Some managed to recover their position 
by explaining that their book choices had been made into films, but then, for example, 
identified changed attitudes in the 19th century to ‘Uncle Tom’s Cabin’, when the first film of 
the book was in the 20th century. The best answers attempted to show that while the coming 
of photography from the 1850s portrayed some of the excesses of white prejudice against 
black Americans (some of which stimulated abolitionist movements), iconic photographs 
of the Civil Rights Movement in the 1960s were still having such effects. This time they 
served as the public awareness catalyst to the passage of Civil Rights legislation through 
their portrayals of repression. Film and television were well covered, but often there was no 
logic to the order in which candidates presented this evidence. 

This Level 3 response does not give sufficient consideration to how far each genre produced 
change and ignores one of the three genres. It covers less than 60% of the chronology.
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The response is rather haphazard in the 
presentation of its examples. There is neither 
a thematic nor a chronological approach. Film 
and TV are represented, but photographs are 
not considered. Chronological coverage is 
below 60%, so Level 4 cannot be considered.

Examiner Comments

Higher level responses are often based on brief plans 
that offer a logical structure for the analysis. They 
identify three or four themes and points for and against 
the proposition (in this case that three genres produced 
change in attitudes of white Americans towards 
race). Take a minute or two at the beginning to plan 
before you start writing your response. That way, the 
introduction can be crafted and you are more likely to 
produce a relevant, logical and well-structured response

Examiner Tip
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Question 9
There were very few responses to this question, but most were of a very high quality. 
They were able to argue that the 1941 Act brought a number of significant changes to 
women’s employment conditions, such as that whereas in the 1930s, a woman's place 
was in the home, a man's place at work, as a result of the Act, women worked in key areas 
like munitions factories, civil defence, nursing and transport. They also noted that some 
limited agreement on equal pay was reached that allowed equal pay for women where 
they performed the same job as men had ‘without assistance or supervision' and that trade 
unions, campaigners and some women parliamentarians took up the issue of personal 
injuries at work and that despite initial government opposition to this demand, equal rates 
were introduced in April 1943. Almost every response, however, argued that changes at 
other times were more significant, with some persuasive cases made (for example) in favour 
of the Bryant and May matchgirls’ strike (1888), which empowered women in trade disputes 
and the Sex Discrimination Act, 1975, which saw more permanent benefits. Almost all 
responses strongly indicated breadth by covering nearly 100 years.  

Here is another sustained attempt (at Level 5) to measure the comparative significance of a 
number of issues.
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The key issues relevant to women's employment conditions are 
explored by a sustained analysis of the relationships between them. 
More than 75% of the chronology has been covered and valid criteria 
by which comparative significance can be weighed are included 
in the judgement. The answer is well organised, the argument 
completely logical and communicated with clarity, setting out the 
task in the introduction and carrying it through to overall judgement.

Examiner Comments

Sustained analysis is a vital feature of a Level 5 
response. Let your introduction set out clearly 
the main line of argument, and let the conclusion 
make the overall judgement on that argument. 
In addition, comparative significance of factors 
or issues can also be made clear at several 
points within the body of the essay. In this way, 
argument and judgement are sustained.

Examiner Tip
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Question 10
The major problem with answers to this question was that candidates knew a good deal 
about alternative issues, but very little about the target focus. The example below is one 
of very few that could offer any detailed evidence about British cinema between the wars. 
While this might have been a major flaw in a depth study, this was less of an issue in a 
breadth study where candidates noted that cinema-going in Britain was a mainly working 
class habit and women and children dominated that sub-group and that others’ leisure 
pursuits were less changed by it. Some candidates also noted that the rise of cinema was a 
short-lived phenomenon. Among the alternative issues raised, the railway revolution aided 
the growth of attendance at sporting events in Britain from the beginning of the period 
and throughout. The Holiday Pay Act of 1938 gave poorer British workers one week’s paid 
holiday a year. This was a key turning point for leisure. An increase in disposable income for 
Britons, partly due to an increase in female employment after World War II and increasingly 
from the Sixties, had a great effect on the development of new leisure activities. The 
development of the television and the internet in British homes enabled a wide range of 
home-based entertainment. These proved to be more enduring turning points. The most 
often cited issues, though, were the arrival of the motor car and air travel linked to package 
holidays. Despite all this strong material, candidates were not often able to demonstrate 
why these were more significant issues than inter-war cinema going. Most simply said that 
these were longer-lasting phenomena. 

A Level 4 response to a turning point question.
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Here the candidate identifies the turning point focus of the 
question, and why it may be so considered, and goes on to 
explore other turning points along the timeline of the period 
to be tackled. Unlike many other responses to this question, 
the candidate has some knowledge of the focus on British 
cinema between the wars. This enables comparisons to be 
made about leisure throughout the period. The response 
is somewhat successful in making these comparisons, but 
judgements about comparative significance of turning points 
are only partially substantiated.

Examiner Comments

Turning point questions require candidates reaching the higher 
levels to analyse the relative significance in bringing change of 
a number of turning points throughout the chronology. First 
consider the merits of the named turning point for bringing 
change and then imagine that you are dropping a number of 
inspection holes into your timeline to measure what it was like 
before and what it was like afterwards at these given points. In 
this way you are measuring change and comparing extents 
of change, both throughout the period and also with the focus 
turning point.

Examiner Tip
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Paper summary

Based on their performance on this paper, candidates are offered the following advice:-

Section A

Source Question (Q1 or Q2)     

• Candidates must be more prepared to make valid inferences rather than to paraphrase 
the source     

• Be prepared to back up inferences by adding additional contextual knowledge from 
beyond the source     

• Explore beyond stereotypical reactions to particular types of provenance. Not all old 
people are blighted by poor memories; look at the specific stance and/or purpose of the 
writer     

• Avoid discussions about what is missing from the source when assessing its value to the 
enquiry unless there is a clear reason for the author missing such points

• Be prepared to assess the strength of the source for an enquiry by being aware that the 
author is writing for a specific audience. Be aware of the values and concerns of that 
audience   

• Try to distinguish between fact and opinion by using contextual knowledge of the period 
and being aware of the values of the society within which the source is set     

• In coming to a judgement about the provenance take account of the weight candidates 
may be able to give to the author's evidence in the light of his or her stance and/or 
purpose     

• In assessing weight, it is perfectly permissible to assess reliability by considering what 
has been perhaps deliberately omitted from the source 

• Ensure that you deal with both enquiries set out in the question.

Section B

Depth Essay questions     

• Candidates must provide more factual details as evidence. Weaker responses lacked 
depth and sometimes range     

• Plan your answer more effectively before you begin     

• Pick out three or four key themes and then provide an analysis of (e.g.) the target 
significance mentioned in the question, setting its importance against other themes 
rather than providing a description of each     

• Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one 
content area is more significant than another – the basis of that judgement is that one 
aspect is more important, influential or significant     

• Pay more careful attention to key phrases in the question when analysing     
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• Try to explore links between issues to make the structure flow more logically and enable 
the integration of analysis. 

Section C

Breadth Essay Questions 

• Candidates must provide more factual details as evidence over at least 75% of the stated 
period. Weaker responses lacked range

• Plan your answer more effectively before you begin

• Pick out four or more key changes or turning points (as appropriate) and then 
provide an analysis of (e.g.) the target aspect of change or turning point mentioned 
in the question, setting its importance against other aspects rather than providing a 
description of each

• Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one 
aspect, or one turning point, is more significant than another – the basis of that 
judgement is that one aspect / turning point is more important, influential or significant 
in producing change

• Pay more careful attention to key phrases in the question when analysing 

• Try to explore links between issues to make the structure flow more logically.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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