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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with the 
new A-Level paper 2D; with the choice of option – The Unification of Italy, c1830-70 (2D.1) or 
The Unification of Germany, c1840-71 (2D.2).

The paper is divided into two sections. Section A contains a compulsory question which is 
based on two linked sources. It assesses source analysis and evaluation skills (AO2). Section 
B comprises a choice of essays that assess understanding of the period in depth (AO1) by 
targeting five second order concepts - cause, consequence, change and continuity, similarity 
and difference, and significance; questions can also combine second order concepts. 
Candidates appeared to organise their time effectively and there was little evidence of 
candidates being unable to attempt both answers within the time allocated. However, 
examiners did note that more scripts than has been usual posed problems with the legibility 
of hand writing; it is important to be aware that examiners can only give credit for what they 
can read.

In Section A, the strongest answers demonstrated an ability to draw out reasoned 
inferences developed from the sources and to evaluate the sources thoroughly in relation 
to the demands of the question on the basis of both contextual knowledge and the nature, 
origin and purpose of the source. It is important that candidates appreciate that weight is 
not necessarily established by a discussion of what is missing from a source. If the author 
of the source has omitted something intentionally in order to modify meaning or distort 
the message of the source, then it will be relevant to discuss that omission in reaching 
a conclusion regarding the use that a historian might make of the sources. However, 
comments on all the things that the sources might have contained, but failed to do so is 
unlikely to contribute to establishing weight. The question requires candidates to use the 
sources ‘together’ and it was pleasing to see that the majority of candidates were aware of 
this instruction and achieved it using a variety of different approaches.

Candidates are more familiar with the essay section of Paper 2 and in section B, most 
candidates were well prepared to write, or to attempt, an analytical response. Stronger 
answers clearly understood the importance of identifying the appropriate second order 
concept that was being targeted by the question, although weaker candidates often wanted 
to engage in a main factor/ other factors approach, even where this did not necessarily 
address the demands of the conceptual focus. Candidates do need to formulate their 
planning so that there is an argument and a counterargument established within their 
answer; many candidates lacked any counterargument at all. The generic mark scheme 
clearly indicates the four bullet-pointed strands which are the focus for awarding marks and 
centres should note how these strands progress through the levels. Candidates do need 
to be aware of key dates, as identified in the specification, and ensure that they draw their 
evidence in responses from the appropriate time period covered by the question.

Candidate performance on individual questions for Paper 2D is considered in the next 
section.  

Please note that it is recommended that centres look at a selection of Principal Examiner 
Reports from across the different routes of the paper to get an a overall sense of examiner 
feedback, centre approaches and candidate achievement.
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Question 1
Section A

It was very encouraging to see that many candidates were well prepared to demonstrate 
the AO2 skills requirements and to consider both sources together. The question instruction 
is to use both sources together and as long as this is apparent within the structure of the 
answer it is possible for candidates to use a variety of approaches in coming to their overall 
judgement.  Many candidates integrated both sources into their discussion of ‘how far… 
make use’ while others looked at each separately and then brought the sources together; 
there were also variants on these approaches. High level responses were seen using all valid 
approaches. Those candidates who addressed the strengths of the source material for the 
investigation in relation to its limitations were often able to come to a clear judgement as to 
the weight of the evidence.

The question instructions clearly indicate that candidates should use the sources (source 
content), the information given about them and their own knowledge of the historical 
context. The higher Level responses bring these three elements together to determine 
the extent to which the source material is useful. It was good to see that most candidates 
are clearly aware that they should be looking to interrogate the content of source material 
being presented inside the source box. Most are aware that they need to make reasoned 
inferences from the content in order to access the higher levels but fewer were confident in 
attempting to distinguish between what can be determined as information and what may be 
claim or opinion. Candidates who took the source material at face value and/ or focused on 
‘missing’ material (see below) often failed to make inference or at best made unsupported 
generalised inferences (L1/L2). Several examiners commented that they had the impression 
that many candidates did not read or consider all of the source material leading to a failure 
to be able to make some of the more obvious inferences that might be made.

Candidates were also generally confident in using their knowledge of the historical context 
to both illuminate the strengths and discuss the limitations of what could be gained from 
the source material.  However, the question is focused on how far the source material can 
be used and historical knowledge was often used to claim that the source material was 
virtually useless because the sources did not include everything about the enquiry being 
investigated; some responses claimed that sources were not useful because they ‘did not 
mention’ or ‘failed to mention’ events which occurred after the source was written. Source 
material cannot be expected to include everything, so ‘fail to mention’, unless being used for 
a specific example of deliberate omission (see Introduction above), is unlikely to be a valid 
criteria for judgment. However, responses which used the source content and the historical 
context along with the information given about the date of the source to establish (not just 
state) that it was only representative of part of the time period of the enquiry were more 
valid. Also, please note that stand alone historical knowledge presented at the start of the 
response can only meet the requirements for Level 1 unless clearly linked to the source 
material in some way. Although most candidates go on to integrate their knowledge at 
a more rewardable level later in the response the time spent on introductory contextual 
knowledge might be spent more profitably analysing the source material. These responses 
often lose focus and end up answering the investigation rather than deploying AO2 skills in 
relation to the enquiry.

The use of the information given about the sources (the provenance of the sources) was 
perhaps the most disappointing aspect of candidate responses. A small but significant 
number of responses merely copied out the information given, often without even asserting 
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that this made the source useful or unreliable.  A significant number also just asserted 
that the source material was unreliable because it was biased or that any statement by 
an individual was biased, without reasoning or justification. The majority did consider the 
provenance in some way but in focusing on what was ‘missing’ from the sources often 
missed the opportunity to use the provenance in conjunction with contextual knowledge 
to establish reliability or accuracy. Many candidates also judge the utility/ reliability of the 
provenance (assuming that this is the ‘source’) rather than using the provenance to aid the 
interrogation of the usefulness of the source content.  

Please also refer to pp. 31-37 of the Getting Started document and pp. 7-8 of the Applying 
Criteria document that are to be found on the Edexcel Pearson History subject website.

Question 1

Examiners commented that candidates answering the Italy questions were generally well 
prepared. Most candidates had good contextual knowledge of the role of the Papacy 
in Italian unification and were able to place the two sources within the chronological 
development of the Italian state. These candidates were usually able to comment on how 
the sources were able to reflect the position of the Papacy at the beginning and end of the 
period and so provide evidence of change and/ or continuity. Some candidates, however, 
used their knowledge to answer the investigation rather than to consider how far the 
sources could be used to further an investigation; these responses also often referred to 
the revolutions of 1848. A significant number of responses asserted that the Papal protest 
(Source 1) ‘failed to include’ events which occurred after 1861 or that other obstacles were 
not mentioned believing that the investigation concerned the most important obstacle to 
unification. Some weaker responses stated that both Source 1 and Source 2 were of little 
use at all because as the represented Catholic and Protestant views they were ‘biased’. 
A disappointing number of responses used the information given about the sources to 
consider the weight that could be given to each source. Some higher level responses did 
consider the nuances of the provenance of Source 2 weighing up the strengths of the eye-
witness account of a historian against the Protestant hostility the author was known to have 
shown. Those responses that focused on how far the sources could help the investigation, 
weighing up the strengths in relation to the limitations, rather than focusing limitations 
tended to be able to meet the higher level descriptors more fully. Some of these focused on 
the indignation voiced in the Papal protest and they used contextual knowledge to highlight 
the events in 1861 that Antonelli was alluding to. Others used the sources together either to 
show that the Papacy remained steadfastly opposed to the Italian state from the declaration 
of the Italian kingdom to the take-over of Rome (‘announced himself a prisoner’ – Source 2) 
or that, despite the issuing of protests (Source 1 and Source 2), Source 2 provided evidence 
(confirmed by contextual knowledge) that the Pope was really dependent on the presence 
of the French garrison across the whole period.
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This is a Level 4 response.
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It considers the content of the source 
material and uses this to come to 
a judgement with regard to using 
the sources together. There is also 
some use of the historical context to 
illuminate what can be gained from 
the source content. However, there 
is limited use of the information 
given about the sources to establish 
how secure the source material is in 
providing evidence.

Examiner Comments
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This is a low Level 5 response.
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This response interrogates the content of the 
source while considering the usefulness as 
evidence for the investigation by deploying both 
knowledge of the historical context and the 
information given about the sources.  It uses 
context and provenance to gauge the security of 
the content as evidence and attempts to weigh 
up the extent to which the source material is 
useful in the conclusion.

Examiner Comments

Always try to come to an overall 
judgement in a conclusion which 
considers the weight of the evidence 
presented in the source material, and 
if appropriate, the degree of certainty 
with which the evidence can be used.

Examiner Tip
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Question 2
Fewer candidates are entered for the Germany option compared to the Italy option. 
Most candidates were well prepared to cover the requirements of the specification but a 
significant number of candidates seemed confused with regard to the chronology of events 
in some of the questions. 

Many candidates were able to discuss the use of the sources together by pointing out that 
the sources were useful because Source 3 reflected aspects of the negotiations taking place 
in 1871 to create the new German Empire while Source 4 reflected the outcome of these 
negotiations. 

Some candidates argued that the sources together were of limited value because they 
did not mention events which took place in the process of unification without clearly 
considering the timing or the nature of the sources; for example, suggesting  that Source 
4 ‘missed out’ information about the Franco-Prussian War which clearly it could not 
have been expected to. However, there was scope within these sources to select some 
key points and make some reasoned inferences about the importance of Prussia in the 
Kleindeutschland solution. For example, some responses stated that the viewpoints of 
other states were missing from the source material but Source 3 provided both information 
about the Bavarian stance and ample opportunity to make reasoned inferences about 
the actual power of Prussia in relation to other states. The language of the constitution 
in Source 4 was used by many to show evidence of the subtleties of the negotiations and 
to infer that the emotional concerns voiced in Source 3 were apparently not completely 
founded. It was pleasing to see that many candidates did use the provenance to consider 
reliability with some discernment. Few candidates asserted that the Crown Prince (Source 
3) would automatically be biased but considered the private nature of the diary and linked 
this to the candid portrait being painted of King William. Also few candidates asserted that 
the constitution was ‘not complete’ and so limited, so clearly were aware that they were 
evaluating the source content presented not the parts of it which were not included. There 
were relatively few Level  5 responses but these were able to deploy awareness of the 
provenance and contextual knowledge to interrogate the content of the sources in relation 
to the investigation. 

Both of the responses below are Level 4.
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Both of these responses attempt to interrogate the source 
material in relation to the investigation.  However, they are 
both limited to some extent in the ways suggested in the 
commentary above. The first response has an introduction 
that is focused on stand alone AO1 knowledge rather than 
AO2 skills and neither really address the source material 
by deploying knowledge of the historical context or the 
provenance with confidence. The second response - which 
is the weaker of the two - concludes by addressing the 
investigation rather than considering 'how far' the source 
material could be used to further the investigation.

Examiner Comments

Try to integrate historical knowledge 
and the information given about the 
source material when considering 
the suitability of the source material. 
Consider the strengths and limitations 
of the source material as evidence for 
the investigation.

Examiner Tip
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Please see the commentary above.
Examiner Comments
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Question 3
Section B

As suggested in the introduction (please see above), both centres and candidates are often 
more confident with the AO1 skills essay structure. Candidates are aware of the need to 
produce a response which uses historical knowledge to support an analysis of the key issues 
relevant to the question asked. Examiners noted that there were many excellent responses 
which explored the issues raised in the question with discrimination and detailed knowledge 
which were a pleasure to read.  There does, however, appear to be a tendency for some 
candidates just to rewrite practice questions on a similar theme or topic and even, in some 
cases, evidence of candidates apparently having a prepared answer that g enerally engages 
with a theme or topic. It is very important to note that the mark schemes, particularly in 
relation to Level 4 and 5, clearly indicate that candidates should engage with the specific 
question being asked – in terms of the second-order concept(s) being addressed, the 
specific wording, and, where indicated, the time period. Responses do not always require 
a multi-factor approach but a small number of candidates do try to shoe-horn all answers 
into this approach. Historical knowledge was generally very good, particularly in the context 
of the qualification being linear.  It is important to note though that major inaccuracies may 
undermine the ability of the candidates to reach an overall supported judgement and/ or 
affect the logic and coherence of an argument. Finally, some candidates assume that the 
key issues/ factors discussed are also the ‘valid criteria’ applied when coming to a judgment, 
‘valid criteria’ are the indicators/ measurements used to determine whether change has 
taken place, a ‘given factor’ is the main reason, significance (impact/ difference made) etc.

Please also refer to pp. 23-7 & 37-38 of the Getting Started document and pp. 2-6 & 9-10 of 
the Applying Criteria document that are to be found on the Edexcel Pearson History subject 
website.

Question 3

Candidates were clearly well prepared for a question focused on nationalism and so were 
able to discuss the role of Mazzini and his supporters with some confidence. Most were 
able to chart the general course of nationalist success but many responses failed to read 
the question carefully and did not discuss the role of Mazzinian nationalism after the 1848 
revolutions. A small but significant number of responses omitted any mention of Mazzini’s 
role in the Roman Republic.  Also, some responses made the valid point that figures inspired 
by Mazzini would have a role post-1856 but then went on to describe or explain these in 
detail so limiting the time available for discussion of the time period in the question. There 
were, however, many good responses and these were able to weigh up the success and 
failures in order to come to a judgement with regard to overall achievement across the time 
span. Some agreeing with the statement judged that, despite some small successes, Mazzini 
achieved very little at all while others suggested that Mazzini himself may have had little 
success but that his ideals and inspiration of others meant that overall a lot was achieved.
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This is a Level 5 response.
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This response considers the arguments 
for and against the statement in the 
question across the whole time period 
using sufficient knowledge to meet the 
demands of the question fully.

Examiner Comments

Always make sure that the answer 
covers the whole time period of 
the question when this has been 
specifically stated.

Examiner Tip
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Question 4
This was the more popular of the two choices. In general, candidates had excellent 
knowledge of the role of Cavour in Italian unification but a significant number were not able 
to select with any clear discrimination supporting material specific to addressing the focus 
of the question. To reach high Level 4 and Level 5, it is important that candidates focus on 
the question asked. This was not a question on Cavour’s general role in the 1850s but an 
extent to which Cavour was the ‘driving force behind the events leading to the outbreak of 
the Second Italian War of Independence’.  Many candidates wrote generalised accounts of 
Cavour’s contribution in relation to other factors such as other individuals or the decline of 
Austrian influence over Italy with an emphasis on Cavour’s contribution to the economic and 
political development of Piedmont. Much of this material was relevant but candidates did 
not link these explicitly enough to the events leading to the outbreak. Cavour’s development 
of Piedmont is relevant but needed to be linked to Piedmont’s confidence in challenging 
Austrian domination and willingness to go to war, for example. Some candidates also 
covered the events of 1860-61 which was not the focus, and so included large amounts of 
detail about Garibaldi’s contribution which was irrelevant. It is important that candidates 
are aware that, at A-level in particular, questions will have specific wording that needs to 
be addressed.  Having said this, there were many excellent higher level responses that 
focused on the events leading to the outbreak such as entry into the Crimean War, the Paris 
Peace Conference, Plombiéres, the Orsini affair and the declaration of War. Most of these 
addressed the concept of a ‘driving force’ by establishing the relative significance of Cavour, 
Victor Emmanuel and Napoleon III in pushing forward the events but there were also those 
that discussed the relative strength of Piedmont in relation to Austria in driving events 
forward. 
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This is a lower Level 5 response.
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Always consider the wording of the 
question carefully.

Examiner Tip

This response has focused clearly on 
the role of Cavour as a driving force 
(considering his significance in causing 
the outbreak of war) and considered 
Cavour's contribution in relation to that 
of the National Society and Napoleon 
III.  Other higher level responses 
often considered the role of Victor 
Emmanual in events.

Examiner Comments
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This is a Level 3 response.



42 GCE History 9HI0 2D



43GCE History 9HI0 2D



44 GCE History 9HI0 2D



45GCE History 9HI0 2D

This response considers various key 
features relevant to the question but 
does not always link them specifically 
to the events leading to the outbreak 
of the war. In particular, Cavour's 
role has elements of description and 
the supporting material is partial in 
developing Cavour's contribution.

Examiner Comments

Always clearly link the key features/
issues being developed to the focus of 
the question.

Examiner Tip
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Question 5
Most candidates had a good knowledge of the general causes of revolution and so were 
able to discuss the underlying situation but many seemed to be devoid of an awareness of 
the actual outbreak of the revolutions themselves. This made it difficult for many candidates 
to then go on to argue that there were a variety of different underlying causes because 
they were unable to demonstrate this in relation to different states. Most responses agreed 
with the statement suggesting that there were a variety of different causes or inter-related 
causes rather than a single cause such as liberal-nationalism, nationalism, economic and 
social difficulties etc. Responses, therefore, needed to be able to demonstrate this to reach 
the higher Level. Many candidates struggled to show this clearly and many responses 
remained in Level 3 with more explanation of causes than exploration or merely listed a 
series of developed paragraphs about what could have been an underlying cause. However, 
there were some very good responses which were able to show the inter-relationship 
between causal factors and some that argued that, indeed, one cause – usually political 
or socio-economic – was more dominant. There was some excellent understanding of the 
political, social, economic and cultural climate in the German Confederation of the 1840s.

This is a Level 3 response.
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This response considers some of the 
relevant key features with regard to 
causation but these are explained 
rather than explored.

Examiner Comments

Higher Level responses explore the 
key issues by creating a discussion of 
the question asked rather than just 
considering key aspects.

Examiner Tip
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This is a Level 5 response.
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Here the key issues are explored and 
links between them established.

Examiner Comments

At the higher levels, valid criteria need 
to be established in order to reach an 
overall judgement on the question. A 
focused conclusion can highlight this 
- in this case the response has agreed 
with the statement by demonstrating 
that different causes were more 
prominent at different points in 
the outbreak of the revolutions. 

Examiner Tip
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Question 6
Candidates are clearly generally well prepared to answer questions regarding both 
Bismarck and the process of unification. However, a significant number of candidates did 
not read the question wording carefully. The question required candidates to consider the 
significance (impact/ difference made) of Bismarck’s contribution to Prussian victory over 
Austria in 1866. It did not suggest that Bismarck was the most significant and neither was it 
a question about the general process of unification.  The question required a consideration 
of the extent of Bismarck’s contribution by considering whether how much of a difference 
he made; this could be established by exploring Bismarck’s contribution in relation to 
other factors of significance, but the question did not focus on whether his was the most 
significant contribution. There were, however, some excellent responses that considered 
Bismarck’s contribution to facilitating the victory – financing the army reforms, diplomatic 
machinations, Bismarck as ‘master-planner’ etc. – in relation to the contribution of military 
planning, the favourable international situation, long-term underlying causes etc. Some 
argued that Bismarck’s contribution to the victory was minimal, he may have facilitated the 
outbreak of hostilities but it was the Prussian military that engineered the victory against an 
opponent of similar size allied to a number of other German states.

This is a Level 5 response.
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This response is well organised with 
a clear development of the key issues 
relating to Bismarck's contribution to 
the victory over Prussia in relation to 
other issues.

Examiner Comments

Always try to use the beginning 
sentences of paragraphs to drive 
forward the discussion of the question 
asked.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

•	 Candidates should aim to develop valid inferences supported by the arguments raised 
in the sources, not merely paraphrase the content of the sources.

•	 Inferences can be supported by reference to contextual knowledge surrounding the 
issues raised by the sources.

•	 Candidates should move beyond stereotypical approaches to the nature/ purpose and 
authorship of the source by, e.g. looking at and explaining the  specific stance and/ or 
purpose of the writer.

•	 Candidates should consider the sources together at some point in the answer.

Section B

•	 Spending a few minutes planning helps to ensure the second order concept is correctly 
identified.

•	 Candidates must provide more precise contextual knowledge as evidence. Weaker 
responses lacked depth and sometimes range.

•	 Candidates should avoid a narrative-descriptive approach; this undermines the analysis 
that is required for the higher levels.

•	 Candidates need to be aware of key dates as identified in the specification so that they 
can address the questions with chronological precision.

•	 Candidates should try to explore the links between issues in order to make the structure 
of the response flow more logically and to enable the integration of analysis.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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