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Introduction
It was pleasing to see that candidates were able to engage effectively across the ability 
range in this, the first year of the reformed A Level paper 1G which deals with Germany and 
West Germany, 1918-89.

The paper is divided into three sections. Section A comprises a choice of essays that assess 
understanding of the period in depth (AO1) by targeting the second order concepts of 
cause, consequence, change and continuity, similarity and difference, and significance. In 
Section A questions have a time frame of no less than 10 years. Section B offers a further 
choice of essays, targeting any of the second order concepts of cause, consequence, change 
and continuity, similarity and difference, and significance, but questions have a time frame 
of no less than one third of the time frame of the option. Section C contains a compulsory 
question which is based on two given extracts. It assesses analysis and evaluation of 
historical interpretations in context (AO3). Candidates in the main appeared to organise 
their time effectively, although there were some cases of candidates not completing one of 
the three responses within the time allocated. Examiners did note a number of scripts that 
posed some problems with the legibility of hand writing. Examiners can only give credit for 
what they can read.

Of the three sections of Paper 1, candidates are generally more familiar with the essay 
sections, and in sections A and B most candidates were well prepared to write, or to 
attempt, an analytical response. Stronger answers clearly understood the importance of 
identifying the appropriate second order concept that was being targeted by the question. 
A minority of candidates, often otherwise knowledgeable, wanted to focus on causes and 
engage in a main factor/other factors approach, even where this did not necessarily address 
the demands of the conceptual focus. Candidates in the main were able to apply their 
knowledge and understanding in a manner suited to the different demands of questions 
in these two sections in terms of the greater depth of knowledge required where section A 
questions targeted a shorter-period, as compared to the more careful selection generally 
required for the section B questions covering a broader timespan.

Candidates do need to formulate their planning so that there is an argument and a counter-
argument within their answer; some candidates lacked sufficient treatment of these. The 
generic mark scheme clearly indicates the four bullet-pointed strands which are the focus 
for awarding marks, and centres should note how these strands progress through the 
levels. Candidates do need to be aware of key dates, as identified in the specification, and 
ensure that they draw their evidence in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss 
different arguments given within the two extracts, clearly recognising these as historical 
interpretations. Such responses tended to offer comparative analysis of the merits of the 
different views, exploring the validity of the arguments offered by the two historians in 
the light of the evidence, both from within the extracts, and candidates’ own contextual 
knowledge. Such responses tended to offer less factual evidence, or drifted away from the 
specific demands of the question to the wider-taught topic.
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Question 1
This question was by far the more popular of the two in Section A. The majority of 
candidates were able to marshal evidence about the Weimar constitution and why groups 
opposed it, and to then compare this to other problems that Weimar governments had to 
deal with. At the top end there were some excellent answers that built their argument from 
the start, acknowledging that there were a number of factors which operated together to 
ultimately bring down the Weimar Republic. These answers kept a tight focus on the groups 
that opposed the Weimar constitution and offered evidence about why they were a major 
threat. These candidates also covered the time frame and were acutely aware that the 
republic was replaced by a dictatorship. At the bottom end candidates saw the question as 
being about the general problems that the government faced. These answers often wrote 
too much about putsches and hyperinflation and offered little on the years 1929-33.
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This is an example from a response that fell just short of level 4 and was 
awarded level 3, 12 marks. The candidate does not focus on the problems 
caused by opposition to the Weimar constitution but rather on problems that 
the government faced. Because the stated factor – the one given in the question 
– is not at the centre of the work it proves difficult for the candidate to weigh the 
other factors that are there. There is a real attempt to answer the question but 
the lack of explicit focus confines the award to level 3.

Examiner Comments
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A good lesson to be learned here is that it pays to work out what the focus of 
the question should be before starting to write. Opposition to the constitution 
was a central feature of three important parties’ propaganda and actions. The 
DNVP, KPD and the Nazis all built opposition to the constitution and advocated 
its abolition.

Examiner Tip
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This is from a well organised response that was awarded 18 marks. The 
candidate has addressed a range of important factors, given each some 
consideration in terms of evidence and argument and effectively works towards 
a well-considered judgement. Opposition to the constitution could have been 
given a little more consideration but the candidate argues that it was the 
government itself, and not the constitution, that was at the centre of opposition.

Examiner Comments
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A good lesson to take from this response is how to select evidence to meet the 
demands of the question. Too many candidates start writing without a plan and 
get bogged down in lengthy detail on the Munich Putsch. Whereas this response 
covers most important issues and also covers the time frame of the question.

Examiner Tip
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Question 2
This question was tackled well on the whole. Most candidates were able to marshal evidence 
about the popularity that the dictatorship gained from improved economic fortunes and the 
so-called peoples’ community the Nazis sought in the period to 1939. Similarly the majority 
of responses acknowledged the terror and the various opposition groups that defied the 
dictatorship. At the top end candidates were clear that a dictatorship deliberately erases 
evidence of unpopularity and trumpets propaganda about successes, and factored this into 
their evaluations. They also covered the crucial changes brought about by war and looming 
defeat. At the bottom end candidates tended to list the popular features of the regime 
mostly and answers lacked balance.



15GCE History 9HI0 1G



16 GCE History 9HI0 1G



17GCE History 9HI0 1G

This extract contains some of the mistakes other candidates also made in 
answering this question. Firstly, the opening passage is trying to make an 
argument about the use of terror preventing the opposition from gathering. 
The candidate’s enthusiasm to make the argument leads to exaggeration. The 
opposition and strikes in no way scuppered preparations for war. There are 
some errors concerning dates too. Nevertheless, the response has strengths. 
It is organised and focuses evidence and argument on the extent of the Third 
Reich being a popular dictatorship. The response is analytical and offers an 
analysis based judgement. This is mid-level 4 work.

Examiner Comments
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When writing about the popularity or otherwise of a dictatorship always 
acknowledge the difficulties that this entails. In this response the candidate 
compares evidence for opposition against evidence for support with some 
success, but the evidence for the extent of opposition is very difficult to gauge, 
precisely because opponents were silenced and lived in fear. Dictatorships put 
a lot of effort into manufacturing popularity - and therefore the evidence has to 
be carefully weighed. 

Examiner Tip
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There is a clear lesson from this response. Discussion is crucial to the process of 
evaluation. Avoid the mistake of simply presenting evidence and asserting the 
evaluation.

Examiner Tip

This response is an example of level 5 work. The main features of the answer 
are a willingness to offer broad evidence and analyse it. The answer builds up an 
argument from the start and acknowledges the inherent difficulty of evaluating 
Nazi popularity. The discussion explores a number of issues relevant to the 
question and establishes clear criteria for judgement.

Examiner Comments
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Question 3
This was the more popular question in Section B and it produced the full range of 
responses. At the bottom end candidates did not distinguish between culture and social 
policy. They therefore offered much evidence about the role and status of women with few 
links to the question. In the middle of the range there was a mixture of responses where 
candidates defined culture broadly as a way of life. This is acceptable if the focus is on 
culture. These candidates still wrote about women but linked it to cultural empowerment. 
Similarly the suppression of so-called Jewish culture under the Nazis is relevant and could 
get candidates into level 4. The other response was to compare the liberal cultural forms 
under Weimar to the official art of the Third Reich. Again this provided access to level 4 and 
above. However, the best answers understood that in both the Weimar and Nazi periods 
culture was fought over and became a means of political expression. Thus flamboyant 
Weimar culture was opposed by conservative forces as decadent, and Nazi anti-intellectual 
culture produced a determination to foster modern popular cultural forms such as Jazz - 
albeit in private. The top answers had excellent supporting detail from a range of cultural 
forms which were carefully selected to make an argument.
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This response draws attention to the need to define culture before writing the 
answer. In this instance the candidate uses a very broad definition of culture 
as a way of life, but fails to offer any limits as to what might be used. Thus 
the candidate includes the role and status of women as well as something on 
women and culture. The candidate clearly understands that political ideology 
did shape culture, and contrasts Weimar and Nazi attitudes, but there are few 
examples of culture being affected, and little on other factors that shaped 
culture in these years. The answer is therefore only partly successful and thus 
was marked at mid-level 4, 14 marks.

Examiner Comments

When writing about culture in these years be clear that under the Weimar 
Republic there was no official culture whereas under the Third Reich there 
clearly was.

Examiner Tip
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In contrast to the last example this is a response from the top end and was 
given full marks. The focus is definitive on the issue of culture being shaped by 
political ideology throughout. The candidate makes periodic assessments and 
has a sharp analysis of the extent to which political ideology shaped culture. 
The examples underpinning the argument and the discussion provide secure 
judgement.

Examiner Comments
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Question 4
Although this question was the less popular of the two in Section B, answers tended to be 
at a slightly higher level. Candidates found this question accessible. The main issue that 
prevented candidates from reaching the top level was a tendency to explain economic 
development rather than focus on evaluating the issue of whether this was due to 
government intervention or outside support. The majority of candidates knew about the 
main features of economic development and could handle issues such as the social market 
economy and the benefits of aid from the USA. At the top end there was some excellent 
detailed evidence deployed and a sophisticated causal analysis. At the bottom end there 
tended to be a narrative of German economic development and an assertion about causal 
factors.
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The example is from a response at the top end of level 4, awarded 16 marks. 
This response is well organised and has a good range of accurate detail. The 
response does engage with whether economic development was due to 
internal or external factors but the response is more an explanation of German 
economic development and is less strong on the second order concept of 
causation.

Examiner Comments

When planning an essay like this it is a good idea to factor in where the key 
points of analysis can be deployed. It is easy to get involved with economic 
detail and forget the reason why it is being cited. Never lose sight of the focus of 
the question.

Examiner Tip
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This extract is from a response at the top of level 5, 20 marks. The candidate 
has employed a clear structure that works. First the factor of government 
intervention is developed with reliable information and some analysis, then 
external factors are considered, but directly weighed against conscious 
government intervention. The discussion is reasoned and provides the criteria 
upon which the evidence can be judged. Focusing on the second order concept 
throughout achieves a level 5 award. 

Examiner Comments
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Question 5
This question produced a range of answers. Most candidates could understand the different 
interpretations in the extracts and were able to set up a debate between the blunders 
of Hitler and his opponents and the calculated risk of invading Poland. Most candidates 
could also find plenty of evidence to develop features of the extracts. A common, and 
often regrettable, feature of answers for this option is for candidates to label the extracts 
as either intentionalist or structuralist and then superimpose this onto their content. This 
produces varying results. It can lead to a superficial engagement with the extracts and 
an essay written from the candidate’s knowledge of the historiographical debate, which 
often involves making unfounded claims about the extracts. However, better answers use 
the historiography to develop what is actually in the extracts and include information on 
the more nuanced points therein. In this case the best candidates spotted that Mason’s 
interpretation was attacking Taylor’s analysis directly, and they used the extracts to good 
effect, wringing out many of the subtler points. At the bottom end the engagement with the 
extracts tended to be cursory and they were mainly used as sources of information. 
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The advice from this response is straightforward: do not turn the question into 
a debate about intentionalism and structuralism - answer the question that has 
been set.

Examiner Tip

This response was given level 3, 12 marks. The candidate has used a prepared 
plan about the virtues of intentionalism and structuralism and fitted quotations 
from the extracts into it. In dealing with extract 1 the candidate has done this 
quite successfully and offers some development through a discussion and the 
use of own knowledge. However the second extract is treated less well. The 
candidate writes of the extract being intentionalist and supporting the idea 
of a ‘master plan’, but there is no reference to a master plan in extract 2. The 
conclusion is also focused on the historiographical debate and not the set 
question.

Examiner Comments
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When planning the essay and analysing the extracts keep the key words in the 
question at the forefront of your thinking. ‘Blunders by Hitler and his opponents’ 
should form the centrepiece of an answer to this question.

Examiner Tip

This example is from a response achieving level 5. The extracts are analysed in 
terms of their interpretations, and then the candidate develops the arguments 
with reasoned addition of knowledge, which both adds weight and criticism 
to each extract. The focus is on the question set and the interpretations are 
examined on their own merits and not simply boxed into intentionalist and 
structuralist descriptors. This allows the candidate to build an argument which 
ends with a sustained conclusion.

Examiner Comments
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

•	 Candidates paying close attention to the date ranges in the question

•	 Sufficient consideration given to the issue in the question (e.g. main factor), as well as 
some other factors

•	 Explain their judgement fully – this need not be in an artificial or abstract way, but 
demonstrate their reasoning in relation to the concepts and topic they are writing about 
in order to justify their judgements

•	 Focus carefully on the second-order concept targeted in the question

•	 Give consideration to timing, to enable themselves to complete all three questions with 
approximately the same time given to each one

•	 An appropriate level, in terms of depth of detail and analysis, as required by the 
question – e.g. a realistic amount to enable a balanced and rounded answer on breadth 
questions

Common issues which hindered performance:

•	 Pay little heed to the precise demands of the question, e .g. write about the topic 
without focusing on the question, or attempt to give an answer to a question that hasn’t 
been asked – most frequently, this meant treating questions which targeted other 
second-order concepts as causation questions

•	 Answer a question without giving sufficient consideration to the given issue in the 
question (e.g. looking at other causes or consequences, with only limited reference to 
that given in the question)

•	 Answers which only gave a partial response, e.g. a very limited span of the date range, or 
covered the stated cause/consequence, with no real consideration of other issues

•	 Assertion of change, causation, sometimes with formulaic repetition of the words of the 
question, with limited explanation or analysis of how exactly this was a change, cause, of 
the issue within the question 

•	 Judgement is not reached, or not explained

•	 A lack of detail

Section C responses:

Features commonly found in responses which were successful within the higher levels:

•	 Candidates paying close attention to the precise demands of the question, as opposed 
to relying solely on pre-prepared material covering the more general controversy as 
outlined in the specification

•	 Thorough use of the extracts; this need not mean using every point they raise, but a 
strong focus on these as views on the question
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•	 A confident attempt to use the two extracts together, e.g. consideration of their 
differences, attempts to compare their arguments, or evaluate their relative merits

•	 Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within 
the sources, confidently using this to examine the arguments made, and reason through 
these in relation to the given question; at times, this meant selection over sheer amount 
of knowledge

•	 Careful reading of the extracts to ensure the meaning of individual statements and 
evidence were used in the context of the broader arguments made by the authors

•	 Attempts to see beyond the stark differences between sources, e.g. consideration of the 
extent to which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

•	 Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with 
limited consideration of the other

•	 Limited comparison or consideration of the differences between the given 
interpretations

•	 Using the extracts merely as sources of support

•	 Arguing one extract is superior to the other on the basis that it offers more factual 
evidence to back up the claims made, without genuinely analysing the arguments 
offered 

•	 Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real 
consideration of these related to the arguments in the sources

•	 Statements or evidence from the source being used in a manner contrary to that given 
in the sources, e.g. through misinterpretation of the meaning of the arguments, or lifting 
of detail without thought to the context of how it was applied within the extract

•	 A tendency to see the extracts as being polar opposites, again seemingly through 
expectation of this, without thought to where there may be degrees of difference, or 
even common ground.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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