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Introduction
It was pleasing to see candidates’ improving responses, with teachers passing on advice 
offered in the examiners’ report last year on the new specification and its markedly different 
mark scheme. The paper was divided into two sections: Section A was aimed at the in-depth 
evaluation and analysis of source material and Section B focused on the evaluation of key 
features in depth, exploring cause, consequence, change, continuity, similarity, difference 
and significance.

It was clear that standards in Section B continue to be higher than those in Section A and it 
may be that advice about source analysis, with its new emphasis on value and weight, is not 
fully appreciated by candidates. Teachers and candidates need to follow the requirements 
of the Section A mark scheme carefully in order to be clear about what is meant by 'value' 
and 'weight'. As in last session, some candidates wrote too much generalised comment 
without regard to the source material, or paraphrased the source without considering its 
value or (Part b) reliability. The major weakness was often in considering the provenance 
and comments were too often stereotypical, or too often missing entirely. It is worth 
reminding centres that candidates should assess ‘weight’ by using contextual knowledge to 
challenge or confirm what is in the source, or to discuss the values of its audience, rather 
than just claiming that the source discusses an aspect of the topic, so it must have weight. 
It is also necessary to analyse the nature, origin and purpose of the source through its 
provenance in order to assess weight. Many responses were largely made up of comments 
about what is missing from the source, suggesting that this made it less valuable, or carry 
less weight. Credit is given to comments about what is not in the source only if it is possible 
to show that this material is missing for a reason, for example because the source is a 
deliberate piece of propaganda, or, for example, the author is not in a position to comment 
about key issues and that for this reason the source is unrepresentative. More often than 
not a candidate scored better in Question 1/2(a) than in (b), perhaps because ‘weight’ is not 
yet fully understood.

There was little evidence on this paper of candidates having insufficient time to answer both 
questions, although many wrote longer answers to (a) than the higher tariff (b). The ability 
range was very diverse, but the design of the paper allowed all abilities to be catered for.

The continuing improvement in essay writing is pleasing. Few candidates produced wholly 
descriptive essays devoid of analysis. Last year’s main weakness was a lack of knowledge 
and it is clear that this has been addressed by teachers. Candidates continue to identify key 
themes in an introduction and to make a judgement in a conclusion. Structure was often 
very sound.

It was also noted that lack of knowledge had also been addressed in teaching Section A. The 
detailed knowledge base required to add contextual material in order to support inferences 
was often good, but candidates need to understand that contextual knowledge must be 
linked to what is in the source and used to confirm or challenge inferences from the source 
itself, as well as to assess value or weight in the ways described above.

The candidates' performance on individual questions is considered in the next section.
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Question 1
Question 1(a) 

Strong responses had a clear focus on the value of the source in terms of the impact of 
the New Deal in the South, as opposed to more generally. At the highest level, candidates 
selected key points from the source and made valid inferences about them, supporting 
each one with their own knowledge of the historical context of, for example, the TVA, the 
WPA and social security legislation. Comments about provenance were thoughtful and may 
have considered that the NEC might be expected to put a more positive spin on the practical 
effects made by the New Deal over five years, as it was set up by the President, but because 
it doesn’t, it increases the likelihood of its veracity. Weaker responses simply wrote generally 
about the New Deal without accessing the source or considering its value. At this level, 
candidates often also made stereotypical comments about a government agency being 
reliable.

Question 1(b) 

Weaker responses indicated that candidates did not understand the need to make 
inferences from the source, for example about the level of fabrication of evidence about 
suspected communist sympathisers, or about the deliberate avoidance of evidence in 
the defendant’s favour. Many candidates failed to make inferences and simply supported 
quotations with their wider knowledge about McCarthyism. Weaker candidates gave 
little weight to the source simply because the writer was a supporter of the values of 
Joseph McCarthy. This was a misunderstanding of the provenance. Others missed out any 
comment about the provenance, even its timing. However, stronger candidates linked the 
tone of the writer towards government investigations to the question of reliability, especially 
in the light of the values of a 1955 audience.
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In this response from Q1a the candidate makes inferences and supports  
them by quotation and paraphrase from the text. Contextual knowledge  
is then added, particularly in the second paragraph, to confirm the inference 
and add explanation.

Examiner Comments

Try to integrate contextual knowledge with a supported inference.  
In this way a valid inference is explained by confirming matters of  
detail in the source or expanding them. This will enable you to reach  
Level 3 in both bullet points 1 and 2 of the mark scheme.

Examiner Tip
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In this response from Q1b the candidate evaluates the source by  
making relevant comments about the nature and purpose of the source  
(best in the second paragraph, as later comments about the author's name  
would be regarded as a questionable assumption). As the response also  
shows a range of ways in which the supported inferences can be confirmed  
through contextual knowledge and it also has a clear knowledge of the values  
and concerns of the McCarthy era, this allows the candidate to reach Level 4 in  
all three bullet points, although with slightly less assurance in bullet point 3.

Examiner Comments

Look at the detail of the provenance of the source to see what might  
give weight to the source - e.g. in this case the role of the author.  
Challenge or confirm the veracity of the source by using contextual  
‘own knowledge’ to discuss value or weight, as appropriate.

Examiner Tip



11GCE History 8HI0 2H

Question 2
Question 2(a)

The most successful candidates had a clear knowledge of the Nixon White House and could 
put the source’s origins into a specific context about Nixon’s feelings of insecurity and his 
need to discredit opposition. While some latched on to Watergate and saw it purely as a 
question about that, others paid no attention to the position of the writer of the source 
and offered lengthy responses about CREEP. Comments about provenance were variable 
in quality. Most candidates picked up on Haldeman as a White House insider, but the best 
responses noted that Haldeman’s purpose may have been to deflect blame for wrong-doing 
elsewhere, or that because of his intimate working relationship with Colson, Haldeman was 
able to supply insights that had not been made public, even though Colson had hired a CIA 
man to maintain the secrecy of his schemes.

Question 2(b)

The most striking weakness of candidates was in the tendency to pick out a familiar phrase, 
usually about Kent State, in order to demonstrate a wide knowledge about the events of 
May 1970 without linking them to the source material. The best responses made inferences 
from the source, for example that the assaults by building workers were as much about an 
attack on privilege or status as about patriotism. The suggestion that the pro-war protesters 
believed that all students were disloyal was not picked up by many candidates. There 
were many stereotypical comments about provenance, especially that autobiographies 
written years after the events are always dulled by loss of memory. A better response to 
the publishing date was suggested by a tiny minority of candidates, that it allowed Butt to 
select material for his autobiography which may be more likely to discredit support for the 
Vietnam War, as by 2014 the US role in the war was widely criticised.
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Question 3
Weaker responses indicated two main problems in this question. First, there was often 
confusion about what constituted the Red Scare, with some candidates offering much 
support for the argument by rehearsing their knowledge of the 1950s. Some candidates 
took too narrow a view, usually focusing solely on the Palmer Raids. Elsewhere, whereas 
candidates often identified three or four criteria as issues in restricting immigration, they 
did not always identify the focus of the question, on the Red Scare. The most successful 
candidates understood the need to identify three or four issues and to reach a judgement 
about whether or not racial intolerance was the most significant. While most candidates 
identified the Saccho and Vanzetti case as relevant, only the best linked it to specific controls 
on immigration, such as the fact that anti-immigrant attitudes were fuelled by the 1927 
judgement and contributed to new controls in the National Origins Act, 1929. Very few 
candidates picked up on ‘other’ factors such as WASP fears that mass immigration would 
be resumed after the First World War and the USA would be ‘swamped’ by immigrants from 
southern and eastern Europe led to calls for controls, or that the conflict between the values 
of traditional rural/small town white Protestant America and the more ‘modern’ outlook 
of the new urban industrial centres containing various immigrant groups also figured in 
immigration restrictions. A surprising number of candidates thought that the main focus of 
controls was to restrict immigration only of black people, in order to respond to the KKK’s 
fears, a far too narrow approach to the Klan.

This is an example of a response just reaching Level 3, where there is some analysis of 
relevant key features that are set out in the introduction, with mostly accurate material to 
support these features, which nevertheless lack range and especially depth. The debate 
is joined at a simple level and a judgement is made. The general trend of the argument is 
clear.
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The most successful candidates understood the need to identify  
three or four issues and to reach a judgement about whether or  
not racial intolerance was the most significant. Here the candidate  
really only provides two in any depth at all.

Examiner Comments

Be sure that you are able to choose suitable ‘other’ factors  
when making a judgement about the relative significance  
of the key topic named in the question. It is not possible  
to make this judgement when set against other stated key  
topics of dubious validity. Try to offer detailed evidence  
for each issue, too. Remember that this is a depth study.

Examiner Tip
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Question 4
Candidates often found this question relatively accessible, with some excellent knowledge 
about motor manufacturing. However, many saw mass production techniques as an ‘other’ 
factor, without seeing the contribution of Ford and Taylor to them. Some candidates listed 
three or four alternative factors but were unconvincing about why they had greater impact 
on the boom than motor manufacturing, especially when such factors were predominantly 
social issues about the cinema or music. The best candidates linked other factors, such 
as hire purchase schemes, back to manufacturing of goods such as motors, enhancing 
the importance of the targeted factor, while also identifying key opposing factors. Many 
identified the impact of government philosophy, e.g. Republican support for laissez faire 
economics allowing the market to flourish free from costly restrictions and high corporate 
taxation and some responses offered reduced FTC regulation, which favoured business and 
the impact of the government tariff policies protecting US industry from foreign competition 
and ensuring the growth of new industries.

This Level 3 response identifies several key features with an understanding of the debate. 
It is backed up by evidence that lacks some depth. There is an attempt to make a clear 
judgement, but this is weakly substantiated. The general trend of the argument is clear.
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Although there is a clear attempt to weigh 
factors, the stated factor is not particularly 
well supported. There is a certain amount of 
drift when considering 'other' factors. These 
are best represented by support on the stock 
market and hire purchase.

Examiner Comments

When answering 'stated factor' 
questions, make sure you also consider 
the role and strength of other factors 
in order to give your response range 
and judgement.

Examiner Tip
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Question 5
A number of responses to this question were very generalised and usually saw war 
industries and the armed forces as the only criteria for the improvement of black American 
lives, without focusing specifically on the economy. However, there were a very few strong 
responses that made detailed points, such as the fact that a war economy stimulated 
African American trade union membership, meaning that members were able to fight for 
improved working conditions and wages, thus linking economy to lives.

This low Level 4 response contains some factual errors, but nevertheless sufficient 
knowledge is shown to demonstrate the arguments about the impact of the wartime 
economy. Links are clearly made between the key features, which are used to debate for 
and against the proposition. The response is generally well organised, and the argument 
logical.
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This response tries to show the value of the wartime economy in 
improving black American lives and does this well in places. However, 
it shows some drifting away from a focus on the economy and such 
other factors are not clearly identified as opposing factors in the 
debate. Nevertheless, there is a strong conclusion evaluating the role 
of the wartime economy in the improvement of lives and, above all, 
the arguments for and against the proposition are well balanced and 
sustained. At Level 4 treatment of the key issues may still be uneven.

The candidate has wavered over his/her choice of question. It would 
have helped to form a plan before beginning the response, which would 
have avoided the use of the star to insert extra work in the answer.

Examiner Comments

Higher level responses are often based on brief 
plans that offer a logical structure for the analysis. 
They identify three or four themes and points for 
and against the proposition. Take a minute or two 
at the beginning to plan before you start writing 
your response. That way, the introduction can 
be crafted and you are more likely to produce a 
relevant, logical and well-structured response.

Examiner Tip
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Question 6
Many candidates provided some detailed knowledge about Kennedy’s domestic policies. 
The best responses were able to weigh the significance of both social and employment 
policies by considering the extent of their success in solving America’s problems and 
also the extent to which Kennedy’s policies were blocked by Congress. Some candidates 
thoughtfully weighed the significance of the chosen issues against that of other domestic 
policies. Weaker responses focused mainly on the social policies of Johnson, using those to 
show up why Kennedy had not achieved significant progress in these areas; they may have 
had a point, but candidates are reminded not to stray outside the period parameters set by 
the question.

This strong response identifies relevant key features to weigh both social and employment 
programmes. A clear judgement is made in the conclusion.
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There is an attempt to weigh the significance of 
both social and employment policies by considering 
the extent of their success in solving America’s 
problems. The evidence is detailed and accurate. 
The answer is beautifully constructed and logically 
argued throughout.

Examiner Comments
Although there are time constraints, 
try to write at least three or four sides 
(depending on handwriting size) to give 
yourself the best chance to explore 
range and depth in this 'study in depth' 
paper.

Examiner Tip
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Question 7
There were some very full and knowledgeable responses to this question, with a clear 
focus on Black Power. Many candidates were able to identify key features that led, for 
example, to the loss of white liberal support for civil rights after 1965, or features that led 
Black Panthers to offer real help in black communities, giving a balance to the debate. 
However, many responses did not appreciate the phenomenon of Black Power, assuming 
that all successes achieved by Black Americans represented ‘Black Power’. Such responses 
rehearsed knowledge about the civil rights movement from Albany to Chicago and beyond, 
often focusing on the work of Martin Luther King.

This Level 4 response shows a well balanced argument which maintains a sustained 
relevance to the focus of the question.
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The strength of the response is that the candidate 
identifies some of the most important elements of 
Black Power and debates the degree to which they 
hindered civil rights by balancing hampering versus 
helping. The trend of the argument is set out in the 
introduction and there is a judicious conclusion. 
While some other answers may have offered more 
detailed evidence of (say) the creed and actions of the 
Black Panthers for Self Defence, even at Level 4 it is 
acceptable for 'treatment of issues [to be] uneven'. 
This response would score better in the first, third and 
fourth bullet points.

Examiner Comments

Allow enough time and space in the essay 
to write a substantial and well-considered 
conclusion that judges the extent to which 
the argument suggested by the question is 
confirmed or challenged. The basis of the 
judgement is that one aspect is more important, 
influential or significant. The best candidates 
will be able to compare the relative importance 
(etc) of all the key features they have outlined.

Examiner Tip
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Question 8
This question was generally well answered because most candidates identified specific 
evidence that indicated both progress and setbacks in achieving the aims of both feminism 
and gay rights throughout the period. The best answers attempted to show that gay rights 
achieved more than feminism, or vice-versa, giving a plausible judgement for that argument. 
Weaker responses concentrated almost exclusively on only one of the two groups, usually 
feminism to the exclusion of gay rights.

This Level 4 response is well balanced in its consideration of feminism and gay rights. It also 
tries to maintain a well-judged balance between progress and lack of progress made by 
supporters of both groups.



42 GCE History 8HI0 2H



43GCE History 8HI0 2H



44 GCE History 8HI0 2H



45GCE History 8HI0 2H



46 GCE History 8HI0 2H



47GCE History 8HI0 2H

Use the key phrases from the question 
throughout the essay. This will help 
you to write a relevant analytical 
response. In this case, a focus on 
the supporters of feminism and 
gay rights, as well as progress, is 
important.

Examiner Tip

This response has identified specific evidence that 
indicated both progress and setbacks in achieving the aims 
of both feminism and gay rights throughout the period. 
While some strong answers further attempted to show 
that gay rights achieved more than feminism, or vice-versa, 
giving a plausible judgement for that argument, this one 
shows another perfectly acceptable way of reaching Level 
4: identifying key features, analysing them and coming to 
a very well balanced judgement based on valid criteria, 
coming to a logical conclusion.

The overall judgement here is better communicated on gay 
rights than it is on feminism.

The asterisked material adds to 'sufficient knowledge', 
making a difference to the quality of this response. 

Examiner Comments
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:-

Section A

Value of Source Question (Qa)

• Be prepared to make valid inferences rather than to paraphrase the source

• Be prepared to back up inferences by adding additional contextual knowledge from 
beyond the source

• Explore beyond stereotypical reactions to particular types of provenance. Not all old 
people are blighted by poor memories; look at the specific stance and/or purpose of the 
writer

•  Avoid discussions about what is missing from the source when assessing its value to the 
enquiry unless there is a clear reason for the author missing such points

Weight of Source Question (Qb)

In addition to the advice on Qa:

• Be prepared to assess the strength of the source for an enquiry by being aware that the 
author is writing for a specific audience. Be aware of the values and concerns of that 
audience

• Try to distinguish between fact and opinion by using your contextual knowledge of the 
period

• In coming to a judgement about the provenance take account of the weight you may be 
able to give to the author's evidence in the light of his or her stance and/or purpose

• In assessing weight, it is perfectly permissible to assess reliability by considering what 
has been perhaps deliberately omitted from the source

Section B

Essay questions 

• You must provide factual details as evidence. Weaker responses lacked depth and 
sometimes range

• Plan your answer effectively before you begin

• Pick out three or four key themes and then provide an analysis of (eg) the target 
significance mentioned in the question, setting its importance against other themes 
rather than providing a description of each

• Pay careful attention to key phrases in the question when analysing 

• Try to explore links between issues to make the structure flow more logically

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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