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Introduction
It was pleasing to see many well-informed and well-written responses from candidates on
AS Paper 2E: Mao’s China, 1949-6 (2E.1) and The German Democratic Republic, 1949-90
(2E.2).
The paper is divided into two sections. Section A contains a compulsory two-part question
for the option studied, each part focused on a separate source. The question assesses
source analysis and evaluation skills (AO2). Section B comprises a choice of essays that
assess understanding of the period in depth (AO1) by targeting five possible second order
concepts – cause, consequence, change/ continuity, similarity/difference and significance.
Questions may combine second order concepts, for example, consequence and change.
Candidates answer one question from a choice of three.
In general, candidates were much more confident in their approach to Section A this
series. It is pleasing to note that more candidates understood what was meant by ‘value’
and ‘weight’ in the context of source analysis and evaluation. However, some candidates
are still writing about limitations in part (a) and, in some cases, this did impact on the time
available for candidates to focus on ‘weight’ in part (b). Also more in evidence this series
was an awareness of the historical knowledge base required in this section to be able to
add contextual material to support/challenge points derived from the sources. Although a
significant minority of candidates continued to use their contextual knowledge in isolation,
rather than to illuminate what was in the sources.
In Section B, few candidates produced wholly descriptive essays devoid of analysis and, for
the most part, responses were soundly structured. The most common weakness in Section
B essays was the lack of a sharp focus on the precise terms of the question and/or the
second order concept that was being targeted.
Centres are to be congratulated for the thoroughness with which they prepare their
candidates for the examination, but it remains important to realise that Section A and
Section B questions may be set from any part of any Key Topic. Full coverage of the
specification is enormously important. Candidates are, in general, clearly aware of both the
structure and the timing of the examination paper; there was little evidence on this paper of
candidates having insufficient time to answer questions from Sections A and B.
Candidate performance on individual questions for Paper 2E is considered in the next
section. Please note that it is recommended that centres look at a selection of Principal
Examiner Reports from across the different routes of the paper to get an a overall sense of
examiner feedback, centre approaches and candidate achievement.
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Question 1
Section A
Section A questions target AO2 skills – analyse and evaluate appropriate source material,
primary and/or contemporary to the period, within its historical context. Both questions
require candidates to evaluate the source material in relation to an enquiry; (a) questions
target utility (why is Source
x valuable to the historian…?) while (b) questions targets value and reliability (how much
weight do you give to the evidence…?). The questions require candidates to explain their
answers using the source, the information given about it and the historical context in which
it was produced. The application of this evidence is outlined in the three bullet-pointed
strands found in the generic mark scheme.
Most candidates still found Section A the most challenging aspect of the paper. Candidates
were usually aware of the need to address the content of the source itself, the provenance
of the source and include knowledge of the historical context. Most candidates understand
that they are required to evaluate the utility/value/reliability of the source content provided,
depending on the question asked, but some are still evaluating the provenance rather than
using the provenance to evaluate the content. Also as mentioned last year, it is of particular
importance to note that candidates do need to identify inferences as well as select key
points from the source content to achieve above Level 1, and to develop and explain those
inferences to progress through the levels. Candidates achieving at the higher levels are
those able to explain and develop what can be drawn from the source content in relation to
the enquiry rather than just comprehend or identify what the source says. It is also worth
noting that for part (b), candidates could consider analysing the strengths and limitations of
the source material before weighing up the value of the source to the enquiry rather than
applying weight to each element of the source considered.
While most candidates were clearly more aware of the need to engage with the source
content this series, use of the information given with regard to the attribution of the source
was often ignored when it could have been used. Higher level responses were able to
show how the provenance might add value to the source content in the part (a) and help
to address ‘weight’ in part (b) by consideration of the extent to which it made the source
content more or less reliable/secure. A significant number of candidates still assumed that
by copying out the attribution of the source they were affirming or even challenging the
utility of the source. A small number also still stated that the source was either primary or
contemporary to the time period when this is a prerequisite of the AO2 skill being assessed.
The misconceptions that led to many candidates writing about aspects which were either
unnecessary or lacking in relevance in the last series have generally been overcome.
However, it is important for centres and candidates to continue to note that the part
(a) question assumes usefulness in the question stem – Why is Source 1 valuable to the
historian…? – and that there is no need for candidates to discuss the limitations of the
source. The value is assumed and so the response requires a focus on how the source can
be used by the historian and why it is, therefore, useful.
In the case of Question 2(a), for example, the propaganda value of the source, which some
candidates suggested made it lacking in any use at all, needed to be developed with regard
to how this might be useful to the enquiry.
Also responses focusing on ‘missing factual information’ continue to be problematic for
students in answering both parts (a) and (b), but mainly in part (b). While the failure of
4
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source to mention something which is pertinent at the time might affect the reliability of
source, the fact the source is not comprehensive in mentioning everything it possibly could
about the topic is generally not a valid criterion for limiting the weight of the source. A direct
statement stating that the source lacks weight because it does not mention a particular fact
relevant to the enquiry is not an explanation. Relevant references to ‘missing’ information
might be valid if contextual knowledge suggests that the author may have left out
information on purpose or has only witnessed a specific element of events. However, these
need to be explained in the context of the values and concerns of the society from which
the source is drawn. Higher level responses were often those that focused on the source
content and used valid contextual knowledge to illuminate the strengths or discuss the
limitations of what was being presented. It is probably worth noting, once again, that direct
reference to missing evidence is found in the AO3 mark schemes for Paper 1 rather than the
AO2 mark schemes for Paper 2.
Contextual knowledge in the AO2 mark scheme cannot be rewarded if presented as stand
alone information and from Level 1 onwards requires some linkage to the sources. A
significant number of responses (both (a) and (b)) began
with a paragraph of historical context related solely to the enquiry while making only limited
reference to the historical context of the source content later on. These responses often
were only able to access Level 1 or Level 2 with regard to deployment of the historical
context in the process of evaluating the source material. Other responses used their
historical contextual knowledge to answer the enquiry rather than to evaluate the source
material. These responses often found it difficult to establish the ‘weight’ that could be given
to the source in the (b) questions. However, there were also many responses which were
able to deploy knowledge of the historical context to deploy a clear understanding of how
the time in which the source was produced or the circumstances in which the author was
writing might affect the source content or the inferences that might be made from it.

Question 1 (a)
Candidates were much better prepared this series to discuss the value of the source, and
significantly fewer responses discussed the limitations of the source or dismissed its value
despite being a document distributed by the CCP.
The majority of candidates were able to draw at least one inference from the source, even
if it was undeveloped. Most candidates were able to show understanding of the source in
relation to the reasons for the implementation of marriage policies in Mao’s China with
reference to both the pragmatic and ideological context. Many candidates suggested that
the reasons why the CCP encouraged delayed marriage could be found in the context of
Mao’s personal beliefs about marriage and the role of women. Others drew ideological
inferences from references to ‘old customs’ and ‘the needs of the revolution’. A significant
number of responses were able to link the reference to ‘old customs’ to the date of the
Source being after the launch of the Cultural Revolution and the ensuing destruction of
‘the Four Olds’. Valid links to the Marriage Law of 1950 were frequently made but there
were also a large number of responses that seemed to suggest that the manual was useful
because it had been produced as an immediate response to the Law, when it had been
published two decades later in 1972.
Some candidates made more reasoned links between the date and the region of
publication, suggesting that even after twenty years and the onset of the Cultural Revolution
it was possible that in regions such as Guangdong, known for its resistance to CCP authority,
GCD History 8HI0 2E
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traditional marriage customs still needed to be overcome. Unlike last year, the majority of
candidates were, however, able to explain how useful propaganda material produced by the
CCP might be in providing an insight into Party motivations. There were far fewer candidates
asserting that the material was ‘biased’ in nature and so limited in use.

Question 1(b)
There were many confident and interesting responses to this question, with a large number
of responses showing a clear understanding of the content of the source and the historical
context of the ‘up to the mountains and down to the villages campaign’. Most candidates
were able to select key points in the letter that reflected key elements of the campaign
such as the emphasis on agricultural production and the intention to reform the behaviour
of the Red Guard after the excesses of the Cultural Revolution. Many candidates took the
opportunity to draw inferences with regard to the success of the campaign by discussing
the attitude of the author towards education reflected in the letter. A small number of
candidates asserted that it had no use at all because it did not seem to refer directly to the
campaign and did not give facts and figures about the campaign itself; these candidates
were unable to discuss the source beyond its face value and so were often only able to
access Level 1 or low Level 2 marks. However, some Level 4 responses were able to draw
on their knowledge of the values and concerns of the society in which the Source was
produced to suggest that either this might have been a genuine, but exceptional, experience
handpicked by the pro-CCP publication to reflect the successes of the campaign or that the
large number of CCP inspired phrases in it (‘a great leap’) might suggest that it was in fact
a work of fiction produced specifically for the publication. Candidates who challenged the
veracity of the content by using contextual knowledge to show that this was almost certainly
not the experience of the majority of young people who participated in the campaign were
more justified in their discussion of the limitations of the source than those who asserted
that the letter ‘failed to mention’ or ‘missed out’ the demoralising experience of many young
people who participated in the campaign. Some candidates answered the enquiry itself but
these were in the minority.
Below are two examples for higher level responses for both 1(a) and 1(b). Note that neither
of the examples attempt to answer the enquiry but are focused on evaluating the source
material in relation to the enquiry.
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This is an example of a response which achieved Level 3 for the (a) section and Level 4 for
the (b) section.
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Examiner Comments

Note that both these responses are clearly focused on the skills
being assessed in the question.
The (a) response is clearly focused on the utility of the source
and is seeking to explain the value which has been ascribed to
it in the question. The response does suggest varying degrees
of value but it is not looking for limitations or referring to
limitations. This response uses knowledge of the historical
context of the Cultural Revolution to draw out inferences and to
discuss source utility.
The approach in the (b) response clearly allows the candidate
to weigh up the source material. The strengths and limitations
of the source are both considered before reaching an overall
judgement with regard to the weight of the source; determining
the overall utlility and reliability of the source content. There is
also a clear awareness of the values of the society from which
the source is drawn to address the reliability of the source.

Examiner Tip

Both responses begin by copying out the
attribution but go on to consider the provenance
of the source in direct relation to the source
material itself. Many responses begin in the
same way but do not go on to demonstrate how
the source material may reflect or be influenced
by its provenance. Copying out the attribution
with an assertion of value or limitation is unlikely
to achieve beyound Level 1 because it is not
demonstrating usefulness or reliability.
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This candidate also achieved Level 3 for part (a) and Level 4 for part (b).
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Examiner Comments

Both of these responses are clearly
addressing what can be learned
from the source material almost
immediately meaning that evaluation
of the source is the clear focus of
the answer. They attempt to draw
out inferences and use both the
provenance and the historical context
to establish either utility or reliability.
The second two paragraphs of the
(b) answer, in particular, show how
source material can be interrogated
to establish reliability and to affirm or
challenge the veracity of the source
content. An understanding of the
fraught political environment of the
time informs the judgements made
about the source material.

Examiner Tip

It is important in the (b) response
in particular to discuss the relative
usefulness of the source material in
order to reach a reasoned judgement
with regard to weight. A clearly
focused conclusion that establishes
weight provides a sound basis for an
overall judgement. In this response
the conclusion opens with a clear
indication of how the origin of the
source strengthens the security of the
source material but the discussion of the
limitations is much more vague and so
detracts from the overall judgement.
Strong conclusions help to establish the
overall judgement with regard to the
weight of the source material in carrying
out the enquiry.
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Question 2
Question 2(a)
Once again there were fewer centres entering candidates for the GDR option than the China
option. As indicated in the introduction to Section A, most candidates focused on the value
of the source to a historian enquiring into the role of state visits to the development of the
GDR but there were still a few responses which addressed its limitations as well. This was
particularly true of this question, where a small number of candidates deemed the source
to be useless because it was published as propaganda. Responses which were able to
explain the value of such propaganda material in providing an insight into the beliefs and
motivations of the GDR government in organising such state visits were, however, rewarded.
Such responses often picked out the reference to ‘peaceful co-existence’. Most candidates
were able to place the source within the wider historical context of relations between the
GDR and other countries although some answers provided a great deal of stand alone
context describing aspects of Ostpolitik in the 197 0 (s). Disappointingly few responses
acknowledged the publication date of 1984 or placed the source in the context of the
growing international and domestic tensions of the early 198 0 (s). Most candidates did,
however, select key points relevant to the question (e.g. highlighting both the formal –
technological, economic and industrial – and more informal – sport, culture, radio and TV
– co-operation agreed to) and drawing inferences, even if undeveloped (e.g. the importance
suggested by the positive language).
Question 2(b)
This source produced relative well answered responses with most candidates able to select
key points relevant to the enquiry into the influence of Western popular culture, and to
deploy contextual knowledge in support. However, a disappointing number of responses
really attempted to interrogate a source which provided good opportunities to make
reasoned inferences. Only a small number used the tone and language of the source to
indicate the level of concerns being voiced. Most candidates chose with some validity to
use their contextual knowledge to challenge the statements being made about the nature
of official West German cultural infiltration, pointing out that there is little evidence for this
in reality. Too few candidates used the information with regard to provenance profitably
with many responses referring indiscriminately to Western cultural influences in the 197
0 (s) rather than acknowledging that the report was published in 1963. However, there
were some excellent responses which placed the report firmly in the context of the 196
0 (s) and in the shadow of the impact of the building of the Wall. Weaker responses often
paraphrased the source while suggesting that the source was ‘biased’ in favour of the SED.
Some stronger responses indicated that the source was able to highlight both the strength
of concern felt by the authorities in Leipzig and the apparent variety of Western cultural
influences being observed while others suggested that the SED might be exaggerating the
effect for political reasons.
Below are two examples for higher level responses for both 2(a) and 2(b). Note that neither
of the examples attempt to answer the enquiry but are focused on evaluating the source
material in relation to the enquiry.
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Both the (a) and (b) response here exhibit characteristics of the highest levels.
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Examiner Comments

Both parts of this response are focused directly on the
skills required for the (a) and (b) section. Part (a) focuses
on the value of the source and intertwines discussion
of the source content with sufficient relevant historical
contextual knowledge (in spite of the reference to Bowie
lacking chronological clarity) and awareness of the
provenance of the source to achieve in the higher levels.
It focuses on the language of the source material and
its publication in a propaganda magazine to draw out
inferences with regard to the symbolic role of state visits in
the GDR.
In part (b) the strengths and limitations are addressed in
each paragraph rather than separately as is seen in the
first example from the China option above. This allows the
candidate to weigh up the source material within the main
body of the response as well as in the conclusion.

Examiner Tip

The emphasis here is on what the source
can tell us about the enquiry. Many
candidates do not refer enough to the
content of the source material and so
create an obstacle for themselves with
regard to making reasoned inferences.

24
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The strengths of these responses are in the interrogation of the source material and the
use of historical contextual knowledge to illuminate and discuss the source content. The
difference in the skills required for part (a) and (b), however, mean that the (a) part is overall
stronger than the (b) part. The candidate did manage to achieve Level 3 for part (a) and
Level 4 for part (b).
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Examiner Comments

These responses highlight a strong demonstration of the first two bullet points
in the level descriptors. The answers interrogate the source content and use
knowledge of the historical context to determine the extent of utility.
Although the (b) response is strong in relation to the first two bullet points of
the level descriptor and does determine some weight to the source material,
the response lacks a sense of weighing up the material and does not reach an
overall judgement. Valid criteria are used to determine utility but limitations
are only briefly addressed in the introduction and the provenance, although
implicitly taken into consideration, could have been more directly addressed.

Examiner Tip

It is important for the (b) question to weigh up the
value of the source addressing both the strengths
and limitations of the source material in coming
to an overall judgement. A sense of weighing up
established throughout the source as well as in an
overall conclusion means that responses without
a clear conclusion can achieve more strongly with
regard to the third bullet point of the level descriptor.
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Question 3
Section B
Candidates were generally more familiar with the essay section of Paper 2 and most
candidates were well prepared to write, or to attempt, an analytical response. As with last
year, there was little evidence to suggest that the range and depth of essays were affected
by the time taken to consider the two sources in Section A. Many candidates were able to
access Levels 3 and 4, with weaker responses either not providing enough factual support
for a depth study essay or not dealing well with the conceptual focus of the question.
Centres are reminded that any of the second order concepts listed in the introduction can
be addressed in the essay section and candidates need to be aware that not all questions
will refer to causation and that not all responses require a main factor/other factors
response. A persistent number of candidates attempt to respond to all questions by
addressing the relative significance of generic causal factors whether appropriate or not.
The generic mark scheme clearly indicates the four bullet-pointed strands which are the
focus for awarding marks and centres should note their progression. At Level 4 there is a
requirement for the exploration of key issues by an analysis of the relationships between
key features of the period. Many good responses remained in Level 3 because these
relationships were stated rather than explained or because key features were addressed
separately e.g. stating that each key feature in turn was the main reason rather than
developing a logical argument.
It is also important to note that the reference to valid criteria in the third bullet point is
not a reference to the different factors/key issues/key features being discussed but to the
measurement criteria being used to reach an overall judgement. The criteria being used to
judge the extent of change (Question 3), to justify whether a given causal factor is the main
reason (Question 5), to determine whether something was successful (Question 7) or to
determine the most significant event (Question 8).
Once again, there were some interesting and thoughtful answers and examiners
commented on the quality of many of the responses. However, this year there were too
many responses that did not consider the wording of the questions carefully enough.
Failure to answer the question asked can often lead to a well prepared student achieving at
Level 3, or even Level 2, rather than at Level 4.
Question 3
Most candidates had a sound knowledge of the agricultural policies implemented in China
in the early years of Communist rule. Candidates were able to show the transition from
policies based on land reform and redistribution of land to the peasantry to policies based
more ideologically in communism and collectivisation. The starting point of 1949, and the
end point of 1958, allowed candidates to establish what the situation was like in 1949 when
Mao came to power and to chart the extent of the changes leading to the introduction of
the Great Leap Forward in 1958. At Level 4 candidates were able to measure the extent of
change by providing evidence of new policies, the degree of change over time and evidence
of continuity. Some of these argued that although the details of policies changed during
these years the underlying core ideology of collective land ownership remained constant,
while others argued that over time agricultural policy changed considerably becoming less
centred on the peasantry and more on the industrial needs of China. Weaker responses
30
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tended to describe rather than analyse change or to explain a limited range of key features
across the time period. Narrative description is likely to reflect Level 3 explanation but
responses with a focused, argued narrative analysis were capable of achieving Level 4
exploration of issues. Some responses spent too long establishing key features at the
beginning or the end of the period and there were a significant number of candidates who
placed the Great Leap in 1953, resulting in much of their answer being irrelevant.
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Question 4
This question was focused on the consequences of Chinese involvement in the Korean
War and candidates were invited to discuss whether this involvement strengthened
communist rule in China or not. A few candidates read this question as a causation question
focusing on different factors which may have strengthened communist rule in China.
Although candidates were not penalised for reading the question in this way, it was often
more difficult to be rewarded. The lack of a clear time period, and reference to relative
importance, in the question wording meant that the factors and the time period chosen for
discussion were often arbitrary and lacking clear linkage making the argument limited in
coherence and logic.
Most candidates were able to explain the key features of Chinese involvement in the Korean
War in relation to their impact on communist rule. However, many concentrated solely
on the elements that strengthened communist rule rather than exploring the nature of
the impact and the extent to which the statement was accurate or not. Some strong Level
4 responses argued that despite the human and material cost of the war, and the ability
of the Nationalists to entrench their position on the island of Taiwan, communist rule
was definitely strengthened in a variety of different ways. Some responses had a sound
analytical basis but lacked the detailed knowledge required for a depth study paper.
This is an example of a Level 4 response.
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Examiner Comments

This response is securely focused on the question
wording. It does not seek to establish whether
involvement in the Korean War was harmful or
beneficial to China, as many of the responses did,
but focuses on the extent to which communist
rule in China was strengthened. The emphasis is
on the degree to which government by the CCP
was strengthened or not. Knowledge is used to
agree with the statement but also to indicate
challenges/limitations to the statement.

Examiner Tip

The fourth bullet point in the Level descriptors
refers to the organisation of the answer and
presentation of the argument being presented.
Some answers use connectives to begin
paragraphs that do not always lead to coherent
responses, for examples, using the phrase ‘on
the contrary’ when introducing a similar rather
than a contrasting point. However, in this
response each paragraph opening furthers the
argument being presented in a logical manner.
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This is a Level 3 response.
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Examiner Comments

In this response there is clearly some attempt to
analyse the key features relevant to the question and
to begin to address some of the key issues but the
features/issues are outlined rather than explored or
discussed. Also although the supporting material is
accurate and relevant it is lacking in sufficient detail
for a depth study option. The structure of the answers
shows an understanding of the demands and focus
of the question but is limited in its engagement
with the extent to which communist rule was really
strengthened or not.

Examiner Tip

It is important to provide sufficient
evidence to really support the
points being made in the answer.

This response did achieve low Level 3 but is an example of why it is important to read the
question carefully.
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Examiner Tip

This response is formulated as a multi-causal
response considering different factors that
strengthened communist rule in China rather
than considering the impact of involvement
in the Korean War on the strength of
communist rule. While the response could
be read in this way, the answer here shows
that this approach does not really lead to
a coherent response. For example, both
the introduction and conclusion indicate that
the candidate has misread the wording of the
question with reference to involvement being
the ‘only factor’ or ‘solely’ responsible for
strengthening communist rule. Consideration
of other factors is also hampered by the lack
of a clear time period to discuss.
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Examiner Comments

It is important to take the time to read
questions carefully, to identify the
focus of the question and to highlight
the key words, phrases and any time
periods included or not as the case may
be. A brief plan of the outline of the
argument to be presented may also have
helped the candidate here to see that
the question did not have any reference
to ‘only’ or ‘sole’ in the question wording,
and did not clearly suggest that this was
a multi-factor response.

Question 5
This was a popular question and most responses were able to discuss a variety of reasons
for the launching of the Cultural Revolution. However, with the requirement to establish
the extent to which Mao’s belief in permanent revolution was the main reason, many
responses failed to establish relative extent and so remained in Level 3 rather than Level 4.
These responses often begin each paragraph by asserting that each factor described was
(or could be) the main reason, going on to develop the paragraph further by describing or
explaining the contribution made by the factor rather than analysing or exploring its relative
contribution. With a well-developed conclusion clearly establishing relative importance such
responses will often reach high Level 3, or may even achieve low Level 4, but responses
which are clearly in Level 4 provide a logical argument establishing relative importance. It is
noticeable that candidates writing Level 4 responses often produce a plan with a reasoned
argument outlined beforehand. Some strong Level 4 responses argued that although there
were a variety of factors which influenced the launching of the Cultural Revolution, all of
these factors were in some way connected to the concept of permanent revolution including
Mao’s desire to reassert his control over the Party. Some weaker responses discussed the
events of the Cultural Revolution rather than the reasons for its launch.
This is the conclusion from a Level 4 response.
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Examiner Comments

Questions which require a judgement on the
‘main reason’ often produce responses which are
discursive in the main body of the response but do
not always establish relative importance in the overall
conclusion. This conclusion is clearly attempting to
establish criteria for judgement by determining the
extent to which the factors discussed are causally
related to the specific events of 1966.

Examiner Tip

This conclusion to this multi-factor
response has not just asserted that
all of the reasons are interlinked but
has shown how they are related to
each other and reached an overall
judgement as to the main reason.
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This is a Level 4 response.
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Examiner Comments

Here the response considers the extent to which
Mao’s belief in permanent revolution was the
main reason for the launching of the Cultural
Revolution in relation to other possible causes.
The response explores the suggestion and there
is an internal discussion within the main body of
the response as to the accuracy of the statement
in the question. It also deploys sufficiently detailed
knowledge to support the points being made.

Examiner Tip

The introduction is used here to begin a
discussion of the given factor and other
possible factors that might explain the
launch of the Cultural Revolution in
1966, showing understanding of the
demands of the question.
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Question 6
This was the least popular of the GDR questions but those who did answer it had, in
general, a good knowledge of the events of the 195 0 (s) and were able to discuss with
some confidence the influence of the Soviet Union in the GDR. Some weaker responses
just described Soviet actions after 1945 with particular emphasis on Soviet insistence on
taking reparations from the GDR and the events of the June 1953 uprising. However, most
candidates were able to cover events across the decade and to provide some admirable
detail. Many stronger responses were able to differentiate between Soviet influence and
SED commitment to communist policies and there was some very good analysis of the
extent of responsibility.
This is an example of a Level 4 response.
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Examiner Comments

This response is clearly focused on the
demands of the question, it considers the
extent to which the influence of the Soviet
Union was responsible for the discontent in the
GDR in the 195 0 (s) in relation to other possible
factors. The key issues are explored rather
than just explained and sufficient knowledge is
deployed to support the points made.

Examiner Tip

This opening sentence of each paragraph
here furthers the argument being made
while the final sentence usually evaluates
the key issues being discussed.
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This is a Level 3 response.
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Examiner Comments

As with the response above, the answer considers the role of
the influence of the Soviet Union in the discontent experienced
in the GDR in the 195 0 (s) along with other key features of the
period. However, this response explains rather than explores
the factors. The role of each factor is adequately explained and
supported with relevant and accurate knowledge but there is a
limited sense of discussion and the relative contribution of each
factor is stated rather than established in the overall judgement.

Examiner Tip

Responses which engage with the
question and create a sense of debate
and discussion are more likely to exhibit
the descriptors required for Level 4.
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Question 7
This was a popular question and many candidates had a thorough knowledge of the
economic policies of the GDR during the 196 0 (s) and 197 0 (s). A few candidates confused
the decades, with some describing the Five Year Plans of the 195 0 (s) and little else.
Differentiation between Level 3 and Level 4 on this question tended to be determined by the
extent to which candidates were able to discuss economic policies in relation to production
and measurements for success. A significant number of candidates were able to explain the
policies but did not then provide evidence for success or failure. Many just asserted that
the policies led to increased production but poor quality goods. However, there were some
interesting and well written responses that were able to indicate clearly the extent to which
economic production genuinely improved.
This is a Level 4 response.
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Examiner Comments

The strength of this response is that it is focused on the
wording of the question. It is clearly engaged with the
extent to which the GDR was successful in improving its
economic production during the 1960 (s) and 1970 (s)
rather than whether the economic policies were
successful. At AS level sufficient knowledge is required
to meet most of the demands of the question and here
although the knowledge could be more detailed it is
sufficiently focused.
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Question 8
This question is a prime example of the need for candidates to read the wording of the
question clearly and carefully before beginning to answer.
It would also appear to act as a reminder that responding to a question with apparently
‘learned’ paragraphs is not necessarily helpful for candidates. Understanding the demands
of the question and being able to deploy appropriate supporting knowledge in order to
answer the specific question set is a clear requirement of the mark scheme for AO1.
Many responses showed a good understanding of the circumstances surrounding the
collapse of communist government in the GDR and the factors involved in the collapse, and
as such were able to achieve Level 3. However, the question wording specifically referred to
the most significant event in the collapse of government in the GDR in 1989 and, therefore,
required a discussion of the impact/difference made as a result of Gorbachev’s visit in
comparison to other events influencing the collapse.
Many weaker responses barely mentioned the events of 1989 at all, with many making
no reference to the weakening of SED control, changes in government personnel or the
opening of the Wall.
These responses often described Gorbachev’s visit in isolation and then began an
explanation of several different long term factors, which were assumed to lead to the
collapse of communist government but made few links to the actual collapse itself.
Some excellent Level 4 responses were able to explore the role of Gorbachev’s visit in
relation to other events such as the opening of the Hungarian border with Austria, the mass
demonstrations in Leipzig, Honecker’s resignation and the opening of the Berlin Wall. These
answers produced some of the most focused and well written material seen by examiners.
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This is a Level 4 response.
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Examiner Comments

This response is clearly focused on the question set with a
consideration of Gorbachev’s visit as the most significant event
in 1989. Significance requires a discussion of the impact of the
event and vthis response reflects the difference that the various
events made to the collapse of communist government.

Examiner Tip

Stronger responses often use terminology in the
overall judgement which reflect the valid criteria.
In this case there is reference to the extent of
demand for change, the depletion of control and
the high symbolism of the Berlin Wall.
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This response was awarded a high Level 3.
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Examiner Comments

This response did reflect on the signficance of several key
events in the collapse of communist government in the
GDR but is a good example of how it is important to read
the question carefully and to use clearly focused wording
and supporting evidence in answering the question. There
is sufficient discussion of events for this to achieve high
Level 3 but the references to ‘factors’ and the discussion
of the long term economic problems suggest that with
more careful reading of the wording and some planning
the response could have been more focused.
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Paper summary
Based on the performance of this paper, candidates are offered the following advice:

Section A
A careful reading of the sources is needed so that the issues raised are clearly identified
Inferences should be drawn out, but they should always be directly linked to the source and
not driven by contextual knowledge
•

Do not merely re-state what the provenance says – think about how it can be used to
address the question. In (a), this requires a consideration of how it adds value and in (b),
this requires a consideration of value and limitations

•

Contextual knowledge should be used to support the answer and should be made
relevant to the enquiry but should not be used to answer the enquiry itself

•

Depending on the Option chosen, Question 1(a) or 2(a) do not require consideration of
the limitations of sources

•

It is unlikely that weight can be appropriately assessed by listing all the things that a
source does not deal with.

Section B
•

Spending a few minutes planning helps to ensure that the second order concept is
correctly understood and the exact wording of the question clearly identified

•

Candidates should deploy more precise contextual knowledge as evidence. Weaker
responses lacked depth and sometimes range

•

Candidates should avoid a narrative/descriptive approach; this undermines the analysis
that is required for the higher levels

•

Candidates need to be aware of key dates as identified in the specification so that they
can address the questions with chronological precision

•

Candidates should try to explore the links between issues in order to make the structure
of the response flow more logically and to enable the integration of analysis.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this
link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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