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Introduction
It was pleasing to see many responses of a good standard from candidates attempting the
new AS Paper 2E: Mao’s China, 1949-76 (2E.1) and The German Democratic Republic, 194990 (2E.2).
The paper is divided into two sections. Section A contains a compulsory two-part question
for the chosen option studied, each part based on a different source and assessing source
analysis and evaluation skills (AO2). Section B comprises a choice of essays that assess
understanding of the period in depth (AO1) by targeting a variety of second order concepts cause, consequence, change continuity, similarity/difference and significance.
In general, candidates found Section A more challenging mainly because some of them were
uncertain in applying the concepts of 'value’ and 'weight’ in the context of source analysis
and evaluation. Many candidates were able to show understanding of the source material
but did not identify, and therefore have an opportunity to develop, any valid inferences
that could be made from the content of the source. Relevant and integrated contextual
material to support/challenge points and inferences derived from the sources was also often
absent. There were many pleasing responses to be found in Section B, where few candidates
produced wholly descriptive essays devoid of analysis and, for the most part, responses
were soundly structured. The most common weaknesses in Section B essays were a lack of
relevant detailed knowledge and a lack of focus on the targeted second order concept, for
example, assuming all response require discussion of a given factor and other factors.
It was pleasing to note that although a few responses were quite brief, there was little
evidence on this paper of candidates having insufficient time to answer questions from
Sections A and B. The majority of candidates appeared to be prepared well for their chosen
Option and the range of responses seen by examiners suggests that the design of the
paper allowed all abilities to be catered for. However, it is important to realise that Section
A and Section B questions may be set from any part of any Key Topic, and, as a result, full
coverage of the specification is important.
Candidate performance on individual questions for Paper 2E is considered in the next
section. Please note that it is recommended that centres look at a selection of Principal
Examiner Reports from across the different routes of the paper to get an a overall sense of
examiner feedback, centre approaches and candidate achievement.
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Question 1
Section A
Section A questions target AO2 skills – analyse and evaluate appropriate source material,
primary and/or contemporary to the period, within its historical context. Both questions
require candidates to evaluate the source material in relation to an enquiry; (a) questions
target utility while (b) questions targets value and reliability. The questions require
candidates to explain their answers using the source, the information given about it and
the historical context. The application of this evidence is outlined in the three bullet-pointed
strands found in the generic mark scheme.
Section A was the least familiar aspect of the new qualification for Paper 2 and candidates
did find this the most challenging. Most candidates were aware of the need to address the
content of the source itself, the provenance of the source and to include knowledge of the
historical context. However, many candidates were uncertain in their approach and so often
did not achieve above Level 2 in question (a) and Level 3 in question (b). It is important
to note that candidates do need to identify inferences as well as selecting key points from
the source content to achieve above Level 1 and to develop and explain those inferences to
progress through the Levels. Also for question (b) candidates could consider analysing the
strengths and limitations of the source material before weighing up the value of the source
to the enquiry rather than applying weight to each element of the source considered.
Several misconceptions led to many candidates writing about aspects which were either
unnecessary or lacking in relevance. Please note that the (a) question assumes usefulness
in the question stem – Why is Source 1 valuable to the historian…? – and so there is no
need for candidates to discuss the limitations of the source. Many candidates discussed the
limitations of the source when they could have been developing their response with regard
to usefulness. The value is assumed and so the response requires a focus on how the source
can be used by the historian and why it is, therefore, useful.
In the case of Q1(a), for example, the propaganda value of the source, which some
candidates suggested made it lacking in any use at all, needed to be developed.
A focus on ‘missing factual information’ was also problematic in the response of many
students both in questions (a) and (b), but mainly in question (b). While the failure of a
source to mention something which is pertinent at the time might affect the reliability of a
source, the fact the source does not mention everything it possibly could about the topic is
generally not a valid criteria for limiting the weight of the source. A direct statement saying
that the source lacks weight because it does not mention a particular fact relevant to the
enquiry is not an explanation. Relevant references to ‘missing’ information might be valid if
contextual knowledge suggests that the author may have left out information on purpose
or has only witnessed a specific element of events. However, these need to be explained
in the context of the values and concerns of the society from which the source is drawn.
For example, in 1(b) Peng had visited the countryside and is trying to highlight problems
with the Great Leap Forward but may have chosen not to mention the growing evidence for
starvation. A statement that the author has not witnessed something which happened after
the source was written, however, does not suggest relevant missing information unless in
relation to an explanation that the source only deals with the early stages of an event, for
example. It is probably worth noting that direct reference to missing evidence is found in
the AO3 mark schemes for Paper 1 rather than the AO2 mark schemes for Paper 2.
One final comment, many candidates assumed that by just writing out the attribution of the
source they were affirming the usefulness of the sources. Rewriting the attribution without
explaining why the nature/origin/purpose of the source is useful cannot be rewarded. Also
all of the sources used are primary/contemporary sources and so stating that the source is
primary does not add to its usefulness.
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Q1(a)
Although most candidates were able to articulate the usefulness of the magazine article
and its poem, candidates rarely differentiated the explanations of usefulness from the
statements of limitation. Indeed, some candidates suggested that there was no value at all
in the source. Explanations of usefulness were rewarded while discussion of limitations was
not relevant and time could have been better spent explaining why a historian could have
used this idealised version of life for women on a collective farm to gain an understanding of
the experience of women in the early years of Mao’s China. However, overall there was an
understanding of the sources, with the majority being able to make at least one inference
from the source, even if it was undeveloped. Most candidates referred to aspects of equality
(“on an economic and social level at last”) and were able to contextualise this with reference
to the Marriage Laws.
The content of the material was well considered in general. The best responses did use the
propaganda element of the provenance and article to support an explanation of value in
terms of how China wished to be viewed internationally or to show the difference between
the idealised version of the life of women and the reality for many. Some candidates
suggested that its value was reflected in the changing roles of women in the early years
of communist rule, commenting on how despite the reality of life for many women the
changes mentioned in the poem did reflect legal reforms and social provision in many of the
early communes. There were some responses that although noting some aspects of source
provenance, based their response on the questionable assumption that the article was a
particularly accurate reflection of the life experiences of most women.
Q1(b)
Candidates were more confident in understanding what was required from the (b) question
with most responses attempting to weigh up the usefulness and reliability of the source.
Quite a few candidates, however, read the question as an enquiry into the successes of the
Great Leap Forward and so considered weight by considering the lack of reference to either
success or failure in the letter. In terms of provenance, there was some re-statement of
the source attribution, but it was clear that most candidates knew who Peng Dehuai was,
beyond the information already given, or were able to use the information given about the
source to some effect. These candidates were often able to use the content and tone of the
source to interrogate the reliability and usefulness of source – acknowledging that Peng may
have been holding back on giving the whole truth but was probably being as critical as he
could be.
Although many candidates considered key points within the content of the source, the
number of candidates identifying and developing inferences was limited and this, in turn,
limited marks awarded within Levels and the ability to progress between Levels. Weaker
responses often based their response on the questionable assumption that the letter was of
little value because it had been written by a Communist leader who would have been biased.
There was a surprisingly narrow range of contextual knowledge offered with many responses
referring to backyard furnaces and little else. However, some of the best responses were
aware of the context of Peng’s letter in regard to the Lushan Conference and the impact that
even such opaque criticism might have. As mentioned previously, it was appropriate here to
refer to the lack of reference to the suffering in the countryside as Peng had visited the rural
areas and is likely to have seen the growing problems for himself.
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Examiner Comments

In this part (a) response the candidate focuses on the
usefulness of the source by reference to the content detail
and the provenance of the source. The response identifies and
develops inferences and is centred on the use of the source.

Examiner Tip

Focus on the usefulness of the source. The question
stem asserts usefulness/value and so requires an
explanation of why the source is useful to an historian.
Also always try to identify and develop inference that
can be made from the source content.
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This is an example of a response to a (b) question.
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Examiner Comments

This response begins to interrogate the evidence to show
a range of ways the material can be used, for example by
distinguishing between information and claim or opinion but
could be more clear in making reasoned inferences. It considers
the historical context in which Peng is making his speech.

Examiner Tip

Always attempt to investigate and discuss (interrogate)
the content of the source in order to come to a
judgement as to the weight of the source.
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This part (a) and (b) question achieved higher Level marks but both also highlight aspects
that should be considered in order to be rewarded at the top of Level 3.
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Examiner Comments

The (a) response considers the content, provenance and
historical context of the source but is limited in its focus on
value/use by attempting to weigh up the value while the (b)
response uses historical context and provenance well but has
read the question as being an enquiry into the successes of the
Great Leap Forward rather than the success of.

Examiner Tip

Question (a) only requires a discussion of why the
source has value to an historian for the enquiry being
carried out. Always read the question carefully before
answering the question.
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The (a) and (b) responses here provide examples of low to mid level responses.
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Examiner Comments

The (a) response here has attempted to give value to the
source rather than determining the utility of the source. The
examiner has had to read the response very carefully to identify
aspects which refer to use. At several points the response
suggests that the source is not valuable at all when the question
has already asserted that the source can be used by the
historian to investigate the specificed enquiry. The (b) response
meanwhile although providing some valid criteria in determining
weight is limited by a lack of inferences and some questionable
assumptions with regard to provenance.

Examiner Tip

Always try to interrogate the content of the source to
find inferences as well as key points of information.
Try to avoid statements with regard to bias and
exaggeration or reference to lies unless it is clear that
this is the case but do try to put the provenance of the
source into the context in which it was written.
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Question 2
Q2(a)
There were fewer candidates responding to the GDR questions than the China questions.
The responses showed a wide variability in the understanding of the source material,
ranging from a lack of awareness of the nature and purpose of a constitution to those who
had excellent knowledge of the context in which the constitution was established and its
relevance to the development of the government of the GDR in the 1950s. Many candidates
were aware that the purpose of the question was to elicit the usefulness of the source but
there were still a substantial number who discussed the reliability of the source and so
limited the material available to be awarded. A significant number of responses merely
copied out the attribution using this to assert the value of the source.
Many responses with knowledge of the historical context would have benefited from a
greater acknowledgement of the content of the source itself in order to make and develop
valid inferences.
Stronger responses demonstrated a clear understanding of the source material and showed
analysis by selecting some key points relevant to the question, explaining their meaning
and selecting material to support valid inferences (e.g. the suggestion that this was a
constitution promoting democracy). Knowledge of the historical context was also confidently
deployed in higher scoring answers to explain or support inferences, as well as to expand or
challenge some matters of detail (e.g. the lack of democratic rights in reality). Explanation
of utility referred with relevance to the nature or purpose of the source material suggesting
that the constitution could be used by historians as a benchmark from which to establish the
promise and reality of the GDR.
Weaker responses demonstrated limited understanding of the source material as an official
document. Lower scoring answers also tended to add limited contextual knowledge to
information taken from the source material to expand or confirm some points but these
were not developed very far. Although the concept of utility was often addressed by noting
some aspects of source provenance, it was frequently based on questionable assumptions
(e.g. suggesting that the authors of the constitution were biased).
Q2(b)
On the whole, this was a well answered question and showed a good range and depth in
identifying and developing inferences and integrating the historical context. Many responses
interrogated the content of the source material looking at key points and discussing the
tone of the article. Most candidates were able to make more than one inference and back
it up with relevant context. Apart from education in Stalinstadt, the general consensus
overall was that the source was unreliable in terms of its content – for example, the source’s
portrayal of Stalinstadt as an ideal town was questioned by way of it being unrepresentative
of the GDR as a whole (‘ many houses had no toilets or bathrooms’, ‘concrete desert’,
‘bomb-damaged properties’).
In terms of provenance, the role of the Deputy Mayor was considered by some to have
purposely presented the good side of the town to the West German journalist, but fewer
than would have been hoped. That said, the majority felt that source was reliable as to the
conditions in Stalinstadt because as a West German he would have been more naturally
inclined to criticise the GDR. A few did discuss the tensions leading up to the building the
Wall, and in this context suggest that the journalist was attempting to take the heat out
of East-West relations. There was some excellent contextual knowledge with regard to the
social conditions in the GDR at the time. Weaker responses often paraphrased the source
content while suggesting that the journalist could not be biased because he was a journalist
from West Germany.
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This is an example of a higher Level response in both the (a) and (b) response.
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Examiner Comments

Both responses use the content of the source, the information
provided about the provenance of the source and provide
relevant historical context. Both inferences and key points of
information have been selected from the content and put into
the context of the type of source and the historic environment
at the time. The (a) response is aware of the nature of the
German constitution and that the source can be used to
compare the ideals promised at the creation of the GDR with
the realities of government in the 1950s. While the (b) response
uses knowledge of the historical context to show understanding
that Stalinstadt was not an ordinary town in the GDR.

Examiner Tip

The question asks candidates to use the source content, the
information provided about the source and their knowledge
of the historical context in order to consider the usefulness/
weight/reliability of the source material and in order to
achieve a high level of response all three aspects should
be taken into account. Here all the elements are integrated
together well.

32

GCE History 8HI0 2E

This is an example of a weak representation of the AO2 skills required for
Question 1a and 1b.
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Examiner Comments

This response does use all the elements required of source
content, provenance and historical context but using lower level
skills such as attempting analysis, by selecting and summarising
information and making undeveloped inferences relevant to the
question, using relevant but limited contextual knowledge to
add information to matters of detail and evaluating the source
through a brief reference to the source provenance which may
be based on questionable assumption.

Examiner Tip

Always try to interrogate the content of the source
by selecting key points and developing inference and
use relatively detailed contextual knowledge to add
information and draw out inferences.
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Question 3
Section B
Candidates were more familiar with the essay section of Paper 2 and most candidates were
well prepared to write, or to attempt, an analytical response. There was little evidence that
the range and depth of essays were affected by the time taken to consider Section A. Most
candidates were able to access Levels 3 and 4 with weaker responses either not providing
enough factual support for a depth study essay or not dealing well with the conceptual focus
of the question. Any of the second order concepts listed in the introduction can be addressed
in the essay section and candidates need to be aware that not all questions will refer to
causation and that not all responses require a main factor/other factors response. The
generic mark scheme clearly indicates the four bullet-pointed strands which are the focus for
awarding marks and centres should note their progression. At Level 4 there is a requirement
for the exploration of key issues by an analysis of the relationships between key features of
the period and many good responses remained in Level 3 because these relationships were
stated rather than explained or because key features were addressed separately e.g. stating
that each key feature in turn was a main reason rather than developing a logical argument.
There were some interesting and thoughtful answers and examiners commented on the
quality of many of the responses, particularly Q5 and those for the GDR.
Q3. Most candidates who answered this question understood the focus of the question well,
although many produced stronger analysis with regard to either industry or agriculture.
Unfortunately a significant minority of candidates failed to read the question carefully, and
produced responses on the Second Five-Year Plan so focusing predominantly on material
out of the time period and consequently not rewardable. The question did begin with a
clear statement of reference to the First Five-Year Plan and the time period was indicated
as being that of 1952-57. Many weaker candidates referred to statistics which were clearly
inaccurate.
Stronger responses targeted how accurate it is to say that industrial and agricultural policies
were successful in the years 1952–57. These also included an analysis of relationships
between key issues and a focus on the concept of success in the question. Sufficient
knowledge to develop the argument was clearly demonstrated (e.g. improvements in
industrial output,
Soviet support, urbanisation, collectivisation, labour intensiveness, inequalities and
shortages).
Judgements made about the extent of success were reasoned and based on clear criteria.
Higher scoring answers were also clearly organised and effectively communicated. Weaker
responses tended to be generalised and, at best, offered a fairly simple, limited analysis of
the success of either agriculture or industry. Low scoring answers also often lacked focus on
success or were essentially a narrative of the implementation of policies in the years 195257 or strayed from the time period.
Where some analysis using relevant knowledge was evident, it tended to lack range/
depth (e.g. limited comments about collectivisation or heavy industry). Furthermore, such
responses were often fairly brief, lacked coherence and structure, and made unsubstantiated
or weakly supported judgements.
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This is a higher Level response.
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Examiner Comments

The response considers the key issues with regard to the success of both industrial and agricultural policies within the relevant time period. The criteria used to establish success include
both the ideological success of the policies and their impact on
the people who were affected by them.

Examiner Tip

Always focus on the question directly and discuss the
key issues relevant to creating a coherent argument.
Clearly extablish links and inter-relationships between
key features and establish criteria by which a
judgement can be weighed.
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Question 4
Q4. Most candidates had very good knowledge of the Cultural Revolution but were less
certain in approaching a question which focused on consequences. Centres need to prepare
students to consider the whole range of second order concepts targeted by Paper 2 and
candidates need to consider a variety of different consequences that may occur as a
result of an event or policy. Although there were a variety of different definitions, many
candidates had some understanding of the impact of the Cultural Revolution on traditional
Chinese culture and some were able to discuss this in relation to other consequences. A few
responses focused on the reasons for rather than the impact of the Cultural Revolution.
Stronger responses included an analysis of the links between key factors and a clear
focus on the concept (consequence). Sufficient knowledge to develop the stated factor
(destruction of traditional Chinese culture) and a range of other factors (e.g. strengthening
of Mao’s position in China, the impact of the Red Guards, the collapse of the economy,
increased power of the army) was demonstrated. Judgements made about the relative
impact on traditional culture were reasoned and based on clear criteria. Higher scoring
answers were also clearly organised and effectively communicated. Weaker responses
tended to be generalised and, at best, offered a fairly simple, limited analysis. Low scoring
answers also often lacked focus on consequence or were essentially a narrative of the
events of Cultural Revolution. Where some analysis using relevant knowledge was often
evident, it tended to lack range/depth (e.g. limited comments on religion or the Red Guard).
Furthermore, such responses were often fairly brief, lacked coherence and structure, and
made unsubstantiated or weakly supported judgements.
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This is an example of a high Level 2 response.
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Examiner Comments

This response does highlight a range of relevant key features
but the organisation of the response and the depth of supporting
knowledge means that it is placed at the top of Level 2. Greater
development of each of the key features and the establishment
of links between them would have placed this into Level 3. The
organisation of the response would have benefited from a more
central focus being given to the given factor of the question - the
destruction of traditional Chinese culture.

Examiner Tip

Paper 2 is a depth study and so it is important to
develop points with adequate and sufficient detail to
make the points made stand up particularly in regard
to the given factor. Organisation of material to focus
clearly on the question asked is important.
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Question 5
Q5. This was a popular question which was often well organised although most responses
were stronger on health provision than education provision. Candidates were aware of a
variety of policies such as the barefoot doctors and the introduction of Pinyin and most were
able to discuss the impact of the Cultural Revolution on the ‘lost generation’. Some of the
best responses were able to trace the patterns of improvement and regression over time.
Stronger responses targeted the extent to which social policies improved health and
education provision in the time period outlined. These also included an analysis of
relationships between key issues and a focus on the concept (change/continuity) in the
question. Sufficient knowledge to develop the argument was clearly demonstrated (e.g.
free educational provision, public health organisation, success and limitations of barefoot
doctors, the setbacks of the Cultural Revolution).
Judgements made about the extent of improvement in both health and education provision
were reasoned and based on clear criteria. Higher scoring answers were also clearly
organised and effectively communicated. Weaker responses tended to be generalised and,
at best, offered a fairly simple, limited analysis. Low scoring answers also often lacked focus
on change/continuity or were essentially a description of the policies during the period under
discussion.
Where some analysis using relevant knowledge was evident, it tended to lack range/depth
(e.g. limited comments on barefoot doctors or the Cultural Revolution). Furthermore, such
responses were often fairly brief, lacked coherence and structure, and made unsubstantiated
or weakly supported judgements.
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This is a Level 3 response.
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Examiner Comments

In this response the candidate provides some analysis of
key features related to health and education provision in
some depth. Some linkage is suggested and change over
time is acknowledged.

Examiner Tip

Try to establish the general trend of the argument
by beginning each paragraph with a phrase which
shows how the argument is being developed. Here the
response uses phrases such as 'in the early 1950s', 'in
addition', 'however, once the Cultural revolution began'.
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Question 6
6. Most candidates were comfortable with this question and were able to offer a range of
knowledge on both sides of the argument, although the weight of this knowledge supported
the proposition. Most popular other factors included the desire of GDR government to
protect the population from Western ideology and culture with better answers suggesting
that this was a key reason for emigration and accordingly made valid links; the role of
Soviet Union was also widely cited. However, few discussed the Vienna Summit and the
political and economic implications were often discussed as alternative explanations without
the links or relationships being identified.
Stronger responses targeted the reasons for the building of the Berlin Wall and included an
analysis of links between key factors and a clear focus on the concept (causation). Sufficient
knowledge was used to develop the stated factor (prevention of emigration to the West) and
a range of other factors (e.g. long-term issues resulting from the Cold War and/or the Berlin
blockade, events earlier in 1961, issues arising from SED control of the GDR in the 1950s).
Judgements made about the relative importance of the prevention of emigration were
reasoned and based on clear criteria. Higher scoring answers were also clearly organised
and effectively communicated. Weaker responses tended to be generalised and, at best,
offered a fairly simple, limited analysis. Low scoring answers also often lacked focus on
causation or were essentially a narrative of the building of the Wall. Where some analysis
using relevant knowledge was evident, it was not developed very far (e.g. limited comments
on extent of emigration). Furthermore, such responses were often fairly brief, lacked
coherence and structure, and made unsubstantiated or weakly supported judgements.
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This is a high Level response.
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Examiner Comments

This response considers the key issues relevant to the focus of
the question displaying sufficient knowledge to demonstrate
undersanding of the demands and conceptual focus of the
question. There is analysis of the relationships between the key
features and the inter-relationship between them is established
within paragraphs.

Examiner Tip

This response has reached the highest level but the
argument could have been more clearly shown by
considering making the opening sentences of each
paragraph more directly focused on the points being
made in each paragraph.
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Question 7
Q7. This was answered by fewer candidates than either Q6 or Q8 but those who did attempt
it had a sound knowledge of the relationship between the two Germanies during this period.
Many were aware of the different elements encompassing the relationship but only a few
were able to establish the inter-relationship between, for example, political, diplomatic and
economic relations adequately. Most candidates had a sound understanding of Ostpolitik but
some were confused as the key individuals involved. Weaker responses often referred to key
issues outside of the time period either in the 1960s or the 1980s.
Stronger responses targeted the extent to which the GDR’s relations with West Germany
improved in the 1970s. These also included an analysis of relationships between key issues
and a focus on the concept (change/continuity) in the question. Sufficient knowledge
to develop the argument was clearly demonstrated (e.g. Ostpolitik, the Basic Treaty,
territorial agreements, Honecker’s attitude, strained relations in the later 1970s, diplomatic
differences).
Judgements made about the extent of improvement relations were reasoned and based
on clear criteria. Higher scoring answers were also clearly organised and effectively
communicated. Weaker responses tended to be generalised and, at best, offered a fairly
simple, limited analysis. Low scoring answers also often lacked focus on change/continuity
or were essentially a description of relations during the period under discussion.
Where some analysis using relevant knowledge was evident, it tended to lack range/depth
(e.g. limited comments on Ostpolitik or travel restrictions). Furthermore, such responses
were often fairly brief, lacked coherence and structure, and made unsubstantiated or weakly
supported judgements.
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This is a Level 2 response.
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Examiner Comments

This response has identified some key features relevant to
the demands of the question and has attempted to organise a
response showing key points for and against an improvment
in relations between the GDR and West Germany in the 1970s.
However, the material lacks range and is not developed enough
to provide sufficient evidence to move into Level 3.

Examiner Tip

Always try to establish a range of key issues which
develop the key features for and against an argument
so that the demands of the question can be fully met.
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Question 8
8. This was also a popular question and reflected an awareness of the role of the Protestant
church in the events leading to the collapse of communism in the GDR. This was a
significance question and, as such, focus was required on the role of the Protestant church.
Significance could be established by consideration of the contribution to, or limitations of,
the role of the Protestant church and/or its relative importance in relation to other key
factors but the wording required that the role of the Church be central to the response in
order to reach the highest Level. Many candidates were well prepared with a very good
knowledge of the contribution of the Protestant church and the protest groups with which it
was connected. However, some candidates chose this question with only minimal knowledge
of the role of the Church and concentrating mainly on other factors in the collapse of
communism which was not the main focus of the question.
Stronger responses targeted the extent to which the Protestant church was significant in the
collapse of communism in the GDR. These also included an analysis of relationships between
key issues and a focus on the concept (causal significance) in the question. Sufficient
knowledge to develop the argument was clearly demonstrated (e.g. the position of the
Protestant church in the GDR, the events at St Nikolai Church, the importance of Leipzig,
protest groups in the 1980s, the influence of Gorbachev).
Judgements made about the extent of improvement relations were reasoned and based
on clear criteria. Higher scoring answers were also clearly organised and effectively
communicated. Weaker responses tended to be generalised and, at best, offered a fairly
simple, limited analysis. Low scoring answers also often lacked focus on causal signficance
or were essentially a description of relations during the period under discussion.
Where some analysis using relevant knowledge was evident, it tended to lack range/depth
(e.g. limited comments on the mass rally in Leipzig or greater discussion of other factors
such as Gorbachev). Furthermore, such responses were often fairly brief, lacked coherence
and structure, and made unsubstantiated or weakly supported judgements.
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This is a higher L3 response.
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Examiner Comments

This response attempts to analyse the significance of the
Protestant church by considering the given factor in relation to
other factors. There is some attempt to explain links and the
supporting material shows some range and depth. The focus of
the question is the signficance of the Protestant church in the
collapse of communism in the GDR and so this factor could be
more clearly developed. Each factor is considered in turn rather
than establishing relationships between them and, although
the trend of an argument is apparent in the main body of the
response, the conclusion is limited.

Examiner Tip

Always try to use valid linking phrases at the
beginning of paragraphs to establish a coherent
argument and consider using the conclusion to justify
the judgement made and to validate criteria used in
coming to that judgement.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:
Section A
Value of Source Question (1(a)/2(a))
•

Candidates must be more prepared to make valid inferences rather than to just
paraphrase the source

•

Be prepared to back up inferences by adding additional contextual knowledge from
beyond the source

•

Move beyond stereotypical approaches to the nature/purpose and authorship of the
source e.g. look at the specific stance and/or purpose of the writer

•

Note that the usefulness of the source to the enquiry is a given and so avoid writing
about the deficiencies of the source when assessing its value

Weight of Source Question (1(b)/2(b))
•

Candidates should be prepared to assess the weight of the source for an enquiry by
being aware that the author is writing for a specific audience; be aware of the values
and concerns of that audience

•

Try to distinguish between fact and opinion by using contextual knowledge of the period

•

In coming to a judgement about the nature/purpose of the source, take account of the
weight that may be given to the author's evidence in the light of his or her stance and/or
purpose

•

In assessing weight, a statement that information is missing from the source is unlikely
to further the argument effectively but it is perfectly permissible to assess reliability by
considering where relevant what has been perhaps deliberately omitted from the source

Section B
Essay questions

68

•

Candidates must provide more relevant factual detail as evidence. Weaker responses
lacked depth and sometimes range

•

Take a few minutes to plan the answer before beginning to write a response

•

Pick out several key issues relevant to the question and provide an analysis in relation to
the conceptual focus of the question by setting their importance in relation to each other
or establishing their inter-relationship rather than providing a description of each

•

Pay more careful attention to key phrases in the question when analysing and use them
purposefully throughout the essay to prevent deviation from the central issues and
concepts

•

Try to explore links between issues to make the structure flow more logically and the
arguments more integrated
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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