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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this,
the second year of the reformed AS Level Paper 1H, Britain transformed, 1918-97.

The paper is divided into three sections. Section A comprises a choice of essays that assess
understanding of the period in depth (AO1) by targeting the second order concepts of cause
and/or consequence. Section B offers a further choice of essays, targeting any of the second
order concepts of cause, consequence, change and continuity, similarity and difference, and
significance. Section C contains a compulsory question which is based on two given extracts.
It assesses analysis and evaluation of historical interpretations in context (AO3). Candidates
in the main appeared to organise their time effectively, although there were some cases of
candidates not completing one of the three responses within the time allocated. Examiners
did note a number of scripts that posed some problems with the legibility of hand writing.
Examiners can only give credit for what they can read.

Of the three sections of Paper 1, candidates are generally more familiar with the essay
sections, and in sections A and B most candidates were well prepared to write, or to
attempt, an analytical response. Stronger answers clearly understood the importance of
identifying the appropriate second order concept that was being targeted by the question.
A minority of candidates, often otherwise knowledgeable, wanted to focus on causes and
engage in a main factor/other factors approach, even where this did not necessarily address
the demands of the conceptual focus. Candidates in the main were able to apply their
knowledge and understanding in a manner suited to the different demands of questions in
these two sections - in terms of the greater depth of knowledge required where Section A
guestions targeted a shorter-period, as compared to the more careful selection generally
required for the Section B questions covering a broader time span.

Candidates do need to formulate their planning so that there is an argument and a counter
argument within their answer; some candidates lacked sufficient treatment of these. The
generic mark scheme clearly indicates the four bullet-pointed strands which are the focus
for awarding marks and centres should note how these strands progress through the levels.
Candidates do need to be aware of key dates, as identified in the specification, and ensure
that they draw their evidence in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss
different arguments given within the two extracts, clearly recognising these as historical
interpretations. Such responses tended to offer comparative analysis of the merits of the
different views, exploring the validity of the arguments offered by the two historians in

the light of the evidence, both from within the extracts, and candidates’ own contextual
knowledge. Such responses tended to avoid attempts to examine the extracts in a manner
more suited to AO2, assertions of the inferiority of an extract on the basis of it offering less
factual evidence, or a drift away from the specific demands of the question to the wider
taught topic.
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Question 1

Question 1 was the more popular of the two in Section A, and was generally well answered,
producing a wide range of responses. Most candidates were able to offer some analysis
and support on the importance of the given factor. Stronger responses were tightly focused
on the demands of the question, assessed the given factor against other issues, and made
distinctions across the time period, e.g. differentiating between inter-war and post-1939.
Whilst this was a Section A rather than Section B question, many successful candidates
appreciated that the relative scope of the question meant a broader approach was valid,
focusing on arguments relating to war and social change with selected examples to examine
the impact of both world wars, rather than an extensive and separate treatment of each
war in minute detail. The most common limiting features were vagueness about which war
was being referred to, concentrating unduly on just one of the two world wars, a failure

to consider other factors behind social change, a lack of clarity on what constituted social
change, and extensive consideration of social developments well beyond 1951.
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Examiner Comments

This response demonstrated some grasp of the question, attempting to shape material
towards the demands of the question. However, whilst there is valid knowledge of the impact
war had, this is not all convincingly linked to the issue of social change. There is also limited
range beyond the issue of war. It only just made it into Level 3.
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Question 2

Although a less popular question of the two on Section A, this nevertheless produced a
range of answers, the bulk of which were within the higher levels. Where candidates were
less successful, it tended to be due to a misconception of the term 'austerity’' - a term drawn
directly from theme 4 of this option - or a lack of detail to develop an analysis of this. On
the former, this more often tended to be illustrated by a desire to frame austerity in the
modern sense of the word, which at times led to assertion or confusion, e.g. in relation to
welfare state spending, although in a smaller number of cases the term was taken to mean
something very different, such as prosperity. There were still cases of candidates treating

a consequence question as being about cause, although thankfully this was reduced from
last year. At the higher end of the mark range, responses were tightly focused, and had

the grasp and knowledge to weigh and judge the relative significance of different effects.
Within the given effect, the introduction and extension of rationing was the most frequently
addressed issue; as far as other effects were concerned, the creation of the welfare state,
changes to the position of women, immigration and a shift in political attitudes were the
more commonly found points.
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This response demonstrates many of the qualities of a Level 4. It has
a clear focus on the question, considering austerity alongside other
effects. Sufficient knowledge of austerity and other economic and
social consequences is deployed to begin to explore these issues,
and issues are developed to offer reasoned judgement. Judgements
are considered, with sound justification for decisions made, and the
answer is generally well-organised and clear in its argument.
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Question 3

This question was a popular choice within Section B, and many candidates offered
impressive knowledge of educational legislation relevant to the period. Whilst there was

a tendency in some cases to detail the 1944 Education Act without fully focusing on the
issue of significance, most candidates were able to establish reasoned argument and so
go beyond description. More successful responses clearly established issues pertaining

to significance, rather than lapse into narrative of the 1944 Act, or attempt an analysis
more focused on the perceived fairness of the system it established. Some candidates did
display confusion on key details of the different acts and reports, and at times some treated
the 1944 Act, ‘Butler’ and the establishment of the tripartite system as different entities.
Stronger responses tended to address the chronological parameters of the question by
means of relative comparison to other developments in education, notably the 1918 Act,
the development of comprehensive education and the expansion of universities, although
successful approaches were also seen which essentially focused on the 1944 Act itself,
setting this in the context of an analysis of the difference it made to education when
measured across the period.
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This example demonstrates some of the qualities of a
Level 2 response. Whilst there is an attempt to come
to terms with the demands of the question, analysis
is limited. There is a lack of clarity and precision in
places, and problems with supporting knowledge
mean attempted development is unconvincing, and
does not form the basis for reasoned judgement.
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Question 4

Question 4 was the less popular of the two within Section B. At the higher end, there was

an impressive knowledge shown of industrial relations across the period, with references

to Bevin, the 1946 repeal of earlier restrictive trade union legislation, the attempts at
corporatism with NEDDY and NICKY, the implications of Rookes v Barnard, the development
of public sector unions such as COHSE and NUPE and the growth in white-collar trade

union membership, Wilson’s Royal Commission and the Seaman’s Strike of 1966, as well as
more typical offerings such as positive relations in the era of WWII and the nationalisation
programme, In Place of Strife, and the troubles faced by Heath and Callaghan. Less
successful responses tended to be limited by difficulties focusing on the given period,

e.g. extensive references to pre-1939 developments such as the General Strike or post-

1979 developments such as the miners’ strike of 1984-5, or a difficulty in focusing on, and/
or understanding the central term of industrial relations, e.g. through drifting to a more
general discussion on industry or economic policy in this period. That said, impressive use in
some cases was made of wider contextual material, such as the rising inflation and attempts
to impose prices and income policies.

With regards to the second-order concept of change, some candidates seem less familiar or
confident with addressing questions on this. Whilst there is no ideal formula for such essays,
stronger responses tended to ensure the essay is driven by argument over the extent of
change, with detail selected to support and provide exploration, rather than the other way
round, risking lapsing into description. Candidates should also be reminded to address the
full question, in terms of both the given date range, and the extent of change - in some
otherwise well-argued responses, areas of continuity were at times given limited treatment,
making it difficult to address the extent of change.

Industaal relabions changed si m‘ﬁ‘fanfégm\%e s
_1930-39. The relabiondhip bebueen the’qommptent and.
the TUS were weak and Uery s tensed dun

..... latars. Ak, +he Mines. Ske. and. e uhite paper-
........ J.ﬂ...plme___@f__Smfe__m%%ntedHleinob',fe(ance ond e ..
nseied olispiites Dekiéen the Tus and qovemment.
ThisWas. o druht chasge from He pest-t '
dwmg _______ wor and._pask war yeas o 1945-506 , (S Hhee
wos 0 post uour consens bekween” governmentand
Lrcers thak Was en o battle the " total W™ expende:

14 GCE History 8HIO 1H



e araae m employment. The policy of redrmament
meart et m emp le-q m&o&gdc{lf?rs?gfuchasm,

. h qznﬁ | __ fughait the wor ol
Shawun. dmngHaf HIE o iofalunf Lung tha 1942-45

of a.ustmiil{ was developed after +he wor Hat
b

(ontinual ¥l 1a51-5% and oA

wmmm ponk of the.
Indystul reloins? The ond of the wor il mmse i

technotoqy mant Hak ol AN resouta Sudll 4
t needed wgrrm? mJtu)‘rrym A declinein

GCE History 8HIO 1H

15



The power-of the Trade (InionS had increased Signipcantly

“lowed mencond
160 hugh™ and olue #o His o white paper was Made
eallee” In Place of Snfe macle by Barbora Whitein.
1369. Thispaper jssued nutes k. lowered T power
Such 08 calleng for Secrete. badlats and banntrg wam-
ouncedl stnkes. Howove because the TS pawdr were
to0 high , Hus wihite paper was ignered ana wits....

(section B continued) Y&/ LLNPOP WAL AMer HlﬂTU&.MdEPhHS
. el teations ot nfers Hhak the

Laballr government wanfed to Shift auy frmine
coren ,.._uum_..ﬂ»e.,mandnmgtﬁaﬁggﬂgf

uheray heferbeenop duwing Hie Wi, Hhese
was ageneral (Gensus ebwed em.

Industnal relabions. Aok in 193 implément %Hewbh
..... was aka anather waw for He qovemment 6 it the
puue of the Tl comptved o ¥ e BASt U
"Conensls yhat had offered #nem +his power. iy
was i nmdny%hanwﬂ&o#!eﬂobfwledﬁeﬂk

gﬁk ﬁsemdnatfoamufag{g#helnmmaxmatm
Fck Suggesks thak Hrere haot” been o Sighiftant-change

16 GCE History 8HIO 1H




05 the”Past o (onsensuS included Hg. L[m!g?
toqether o Tis and the goverment buk, Just Hux
et s poticy hagl been”rejecked] ancl we angeen
.ﬂunng WU from the. pos wos Cosensiis....

Il

VRY wé)mx
mﬂf 4 m Ww

(Section B continued) &/mlmmmm{mmma&fm
_uth_had meant Hhat Here was o Shotage ol and.
the pnte.in B 0% 16 %007 - €31 I fo __
#@ wanl:ed ’JuJ e rm,k&hﬁ In inclushiod relatons
~ Whén (ool 1esoued pire.

e ina ynemble positon..

) maw man WaS. Jow. HOUwe te
‘Meant that the B8 Nul the. upperhonyl

o wuzmapmhm indemmasnum
I,emwryumwap in lndlﬂ}nM

gn by Henth whom hud
Hﬂ Jost HIS “elechon . usp

GCE History 8HIO 1H 17



Jow olrop it inolustiod_relakionsas it had sk the
kabour pnme minister fo dﬂplag He Havteniry power
_of the TUS.
To nclude, T bolleve thathe Immm felotions had
’?ea &gmﬁmnﬂmﬂ“?emm Hie e 1929-5). .
g Hie war ndlushil Melabont” wee high a8 .
rRunhament, industies such as. coody sreel
and 110N U able b0 1 worle wd ke resauTes

ok ﬁmh)buiﬂiﬁa' Hy 16 Mg woue Thiy Jedl bo inurese
in frade, Vel high woges ard inoreased

sncon camimns CINIOUMENE. MONOAY The pOSF L0 Orieni
behuogn TUs. anol He government (s, ooeement
hak meank Hoe Flis anol Hhe qovemmént rélabions
remadned hgjh. However Hus. dmigoml ...... apter the
....... Thorpase in. wandfwresweideedm@fmmaSe
____________ I Shkes. Rt 1939 Hge wad oly about 128
Shkes, Huls. numiberincreaded exrrertolly by the
..................... 10608 48 over [ Howlond Sinkes HhalE =~

& ecl e Mueasng power of 1l anoI...:Iﬂe _______________
_______ lowdning of Induﬂnai vloahowS.

<%ZResults us

mmmmmmmmmmmm

chan g and a ppI skn W| dg bth
b t d t I It dwd relev tmt I to examine the
ss the p dWhItth Idg o fu th in plac d Idd I p
m natio f p ects of co t uity an dth extent f h nge, th esponse
d s demonstrate some fth e qualities of a L el 4 response.

18 GCE History 8HIO 1H



Question 5

Most candidates were able to access the higher two levels, generally by recognising

and explaining the arguments in the two extracts, and building on this with their own
knowledge. The strongest responses tended to offer a comparative analysis of the

views, discussing and evaluating these in the light of contextual knowledge. Most were

able to identify differences between Extract 1 and Extract 2, although a number of
candidates did seem to struggle more with the second extract. Whilst there were cases

of misunderstanding, there was also a tendency for some candidates to become waylaid
with using detail from an extract in a manner drifting away from the focus of the question,
e.g. discussion of the electoral system from Extract 2. Issues that limited some responses
were relatively limited use of the extracts, or to use these in a manner not fully suited to
Section C, e.g. through attempts to analyse provenance in a manner more suited to AO2.
Section C is focused around A03. Responses which made consideration of the argument and
evidence within the extracts central to their responses, applying their contextual knowledge
to consider the validity of the arguments offered were more successful. For some, it
seemed the breadth of this particular question was of great benefit in allowing scope to
what contextual knowledge they brought to the argument, but it was those candidates

who applied this within a response which consistently considered the extracts and their
arguments which achieved the higher levels.

Responses tended to be more successful when they addressed the issues drawn from the
specific question and extracts. Some candidates appeared to offer pre-prepared material
‘for’ or ‘against’ Thatcher, and whilst this could be productive, at times this amounted to
undue amounts of personal judgements about the nature of Margaret Thatcher’s rule and
diversion from the debate.

Beyond points already mentioned elsewhere, one issue candidates should consider is how
they answer such questions with regard to their own opinion. Whilst it is perfectly valid to
reach a judgement which is essentially ‘positive’ or ‘negative’ with regards to the impact
Thatcher had, candidates should seek to ensure they consider the merits of different views
in the light of evidence. Overall conclusions may be forceful and come down one way or the
other, but discussion and analysis requires some degree of balance.

(20)
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tZExaminer Comments

This response displays the qualities of a Level

4. There is clear recognition and analysis of the
arguments offered by the two extracts. These are
confidently examined in combination, with the
candidate's own knowledge being integrated in
order to discuss and reach judgement on the given
views.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses

Features commonly found in candidates' responses which were successful within the higher
levels were:

Candidates paying close attention to the date ranges in the question.

Sufficient consideration given to the issue in the question (e.g. main factor), as well as
some other factors.

Explaining their judgements fully - this need not be in an artificial or abstract way, but
rather a demonstration of their reasoning in relation to the concepts and topic they are
writing about in order to justify their judgements.

A careful focus on the second-order concept targeted in the question.

Giving consideration to timing, to enable them to complete all three questions with
approximately the same time given over to each one.

An appropriate level, in terms of depth of detail and analysis, as required by the
question - e.g. a realistic amount to enable a balanced and rounded answer on breadth
questions.

Common issues which hindered performance were:

Paying little heed to the precise demands of the question, e .g. writing about the topic
without focusing on the question, or attempting to give an answer to a question that
hasn't been asked - most frequently, this meant treating questions which targeted other
second-order concepts as causation questions.

Answering a question without giving sufficient consideration to the given issue in the
question (e.g. looking at other causes/consequences, etc., with only limited reference to
that given in the question).

Answers which only gave a partial response, e.g. a very limited span of the date range, or
covered the stated cause/consequence, with no real consideration of other issues.

Assertion of change/causation, sometimes with formulaic repetition of the words of the
question, with limited explanation or analysis of how exactly this was a change/cause, of
the issue within the question.

A judgement was not reached, or not explained.

A lack of detail.
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Section C responses

Features commonly found in candidates' responses which were successful within the higher
levels were:

+ Candidates paying close attention to the precise demands of the question, as opposed
to writing seemingly pre-prepared material covering the more general controversy as
outlined in the specification.

« Thorough use of the extracts; this need not mean using every point they raise, but a
strong focus on these as views on the question.

+ A confident attempt to use the two extracts together, e.g. consideration of their
differences, attempts to compare their arguments, or evaluate their relative merits.

+ Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within
the sources, confidently using this to examine the arguments made, and reason through
these in relation to the given question; at times, this meant selection over sheer amount
of knowledge.

« Careful reading of the extracts, to ensure the meaning of individual statements and
evidence within these were used in the context of the broader arguments made by the
authors.

+ Attempts to see beyond the stark differences between sources, e.g. consideration of the
extent to which they disagreed, or attempts to reconcile their arguments.

Common issues which hindered performance on Section C were:

+ Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with
limited consideration of the other.

+ Limited comparison or consideration of the differences between the given
interpretations.

+ Using the extracts merely as sources of support.

* Arguing one extract is superior to the other on the basis that it offers more factual
evidence to back up the claims made, without genuinely analysing the arguments
offered.

+ Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real
consideration of these related to the arguments in the sources.

« Statements or evidence from the source being used in a manner contrary to that given
in the sources, e.g. through misinterpretation of the meaning of the arguments, or lifting
of detail without thought to the context of how it was applied within the extract.

+ Atendency to see the extracts as being polar opposites, again seemingly through
expectation of this, without thought to where there may be degrees of difference, or
even common ground.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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