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Paper Introduction
It was pleasing to see responses of a decent standard from candidates attempting the
new AS Paper 1D which covers Britain, c1785-c1870: democracy, protest and reform.
The paper is divided into three sections. Section A and Section B contain a choice of
essays that assess understanding of the period in breadth (AO1) by targeting five second
order concepts -cause, consequence, change/continuity, similarity/difference and
significance. Section C contains one compulsory question that assesses the ability to
analyse and evaluate historical interpretations (AO3) concerning the reasons for the
abolition of the slave trade in 1807. Candidates have to answer three questions – one
from each Section.
Generally speaking, candidates found Section C more challenging mainly because some
of them were not entirely clear about how to analyse and evaluate the extracts they
were presented with. Moreover, the detailed knowledge base required in Section C to
add contextual material to support/challenge points derived from the extracts was
also often absent. Having said this, although a few responses were quite brief, there
was little evidence on this paper of candidates having insufficient time to answer
questions from Sections A, B or C. The ability range was wide, but the design of the
paper allowed all abilities to be catered for. Furthermore, in Sections A and B, few
candidates produced wholly descriptive essays which were devoid of analysis and, for
the most part, responses were soundly structured. The most common weakness in
Section A and B essays was a lack of knowledge. It is important to realise that Section
A and Section B questions may be set from any part of any of the four Themes, and, as
a result, full coverage of the specification is enormously important.
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Question Introduction
On Question 1, stronger responses targeted the reasons for factory reform in the years
1819-48 and included an analysis of links between key factors and a clear focus on
the concept (causation). Sufficient knowledge was used to develop the stated factor
(parliamentary concern for the suffering of working children) and a range of other
factors (e.g. extra-parliamentary agitation such as the Swing and Ten Hours
Movements, and the role of individuals such as Robert Owen, Richard Oastler and
Michael Sadler). Judgements made about the relative importance of parliamentary
concern for the suffering of working children were reasoned and based on
clear criteria. Higher scoring answers were also clearly organised and effectively
communicated. Weaker responses tended to be generalised and, at best, offered a
fairly simple, limited analysis of the reasons for factory reform in the years 1819 - 48.
Low scoring answers were also often off focus or essentially a narrative of the period
under discussion. Where some analysis using relevant knowledge was evident, it was
not developed very far (e.g. one aspect of child labour such as the case of Martha
Applegate). Furthermore, such responses were often fairly brief, lacked coherence and
structure, and made unsubstantiated or weakly supported judgements.
Introduction
This was a popular question and attracted the full range of abilities. Weaker responses
tended to offer more evidence on the horrors of child labour than the stated factor of
parliamentary concern for it. Knowledge of the various acts was on the whole accurate.
Stronger responses were able to explore the political climate following the French
Revolution and use important concepts such as the economic philosophy of laissezfaire.
Examiner Comment
The key issues relevant to the question are explored to an extent. The role of
parliamentary concern (the stated factor) for the suffering of working children is
largely dismissed as a cause although there is information on the legislation passed.
There is an exploration of other factors offering range and depth. The evidence
deployed is mostly accurate and is selected to support some good analytical points,
e.g. the prevailing laissez-faire ideology. The criteria selected to answer the question
are sufficient and there is a clear judgement offered. But for its slight imbalance this
response would be in level 4, and is instead good level 3.
Examiner Tip
Try to be as fair as possible to both sides of the argument in your essay. Evaluation
requires the comparison of substantial evidence and argument.
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Question Introduction
On Question 2, stronger responses targeted the reasons for the reform of parliament
in the years 1852-70 and included an analysis of links between key factors and a clear
focus on the concept (causation). Sufficient knowledge was used to develop the stated
factor (pressure from outside parliament) and a range of other factors (e.g. party
rivalry between Whigs and Tories, the changing demography of Britain, and the
appetite for reform among politicians after the death of Palmerston). Judgements
made about the relative importance of pressure from outside of parliament
were reasoned and based on clear criteria. Higher scoring answers were also clearly
organised and effectively communicated. Weaker responses tended to be generalised
and, at best, offered a fairly simple, limited analysis of the reasons for the reform of
parliament in the years 1852-70. Low scoring answers were also often off focus or
essentially
a
political
narrative
of
the
period
under
discussion.
Where some analysis using relevant knowledge was evident, it was not developed very
far (e.g. one extra-parliamentary campaign for reform). Furthermore, such responses
were often fairly brief, lacked coherence and structure, and made unsubstantiated or
weakly supported judgements.
Introduction

There were some excellent responses to this question and candidates were on the
whole well prepared. Responses were usually well balanced between pressures from
without and within parliament. Weaker responses usually suffered from offering
material from outside the time frame - often Chartism. Stronger responses offered
good detail on the development of reformist attitudes and connected it to Britain's
economic success.

Examiner Comment

This response is an example from one of the more successful candidates. It has very
good range and depth, is analytical and explores some important features of the
period. Good knowledge is deployed in a focused answer to the question. The response
has balance with good evidence on the external pressure for reform as well as the
parliamentary struggle for the same. The judgement is made in the light of discussion
and evaluation and a secure level 4 response.

Examiner Tip

Achieving balance is important. It aids evaluation and helps to get a discussion going.
These are key features of a level 4 answer.
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Question Introduction
On Question 3, stronger responses targeted how accurate is to say that trade unions
had no significant impact in the years 1834-70. These also included an analysis of
relationships between key issues and a focus on the concept (significance) in the
question. Sufficient knowledge to develop the argument was demonstrated too (e.g.
the formation and existence of the GNCTU, the development of the New Model Unions,
and the creation of the TUC). Judgements made about the significance of trade unions
were reasoned and based on clear criteria. Balance was achieved by considering
countervailing factors such as the generally benign role of government, the limits of
trade union membership and the largely unresolved issues around housing and health
which workers faced. Higher scoring answers were also clearly organised and
effectively communicated. Weaker responses tended to be generalised and, at best,
offered a fairly simple, limited analysis of the significance of trade unions in the years
1834-70. Low scoring answers were also often off focus (didn’t properly engage with
significance) or were essentially a description of trade unions during the period under
discussion. Where some analysis using relevant knowledge was evident, it tended
to lack range/depth (e.g. only considering the issue of the New Model Unions).
Furthermore, such responses were often fairly brief, lacked coherence and structure,
and made unsubstantiated or weakly supported judgements.
Introduction
This question was the slightly more challenging option in section B. Success in
answering this question depended to a large extent on candidates' ability to decide the
criteria by which their judgement on the impact of trade unionism could be made.
Most candidates saw the size of the New Model Unions as being important. The most
successful, answers went beyond suize however, and looked at the ability to offer a
service to members that included being able to influence MPs and indeed government
itself. At the top end there was a clear awareness of change over time too.
Examiner Comment

This response shows a good level of competence. The increasing impact of trade unions
is exemplified well with most key dates acknowledged. The transformative effect of
the New Model Unions is dealt with effectively with detailed knowledge shown and a
clear focus on impact. The criteria of membership, funds, changing government
attitudes and the ability of trade unions to influence change are used to base
judgements on. The answer offers a good explanation and would be awarded a mark
within level 4.
Examiner Tip
Maintain your focus on the question by taking opportunities to use the key phrase in
the question without becoming monotonous. This response uses the word 'impact' very
well - like a hammer knocking in a nail. It gets a reward.
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Question Introduction
On Question 4, stronger responses targeted the extent to which attitudes to poverty
changed in the years 1834-70. These included an analysis of the links between key
issues and a focus on the concept (change and continuity) in the question. In addition,
sufficient knowledge was used to assess the extent of changing attitudes to poverty
(e.g. the individuals who changed public opinion such as Dickens, the work of social
reformers such as Mayhew, and the response of government to poverty) set against a
range of other evidence which showed continuity in the attitudes to poverty (e.g.
government tardiness to instigate reform, institutionalised attitudes to poverty within
the workhouse system, and those who continued to blame the poor for their
poverty). Judgements made about the changing attitudes to poverty were reasoned
and based on clear criteria. Higher scoring answers were also clearly organised and
effectively communicated. Weaker responses tended to be generalised and, at best,
offered a fairly simple, limited analysis of how far attitudes to poverty changed in the
years 1834-70. Low scoring answers often lacked focus (didn’t engage with change and
continuity) or were essentially a description of some attitudes to poverty during these
years. Where some analysis using relevant knowledge was evident, it lacked
range/depth (e.g. limited comments on the workhouse system and descriptions of the
regime therein). Furthermore, such responses were often fairly brief, lacked
coherence and structure, and made unsubstantiated or weakly supported judgements.
Introduction
This question was well answered on the whole. Weaker candidates usually failed to
deal with the concept of change and continuity and tended to make their answer more
about general attitudes to poverty. Similarly they often imported material from
outside of the time frame thus weakening the focus of their answer. The stronger
candidates showed change with reference to specific acts, written works, charitable
foundations or the role of individuals. At the top end the issue of continuity throughout
the period was exemplified.
Examiner Comment
This response is very well written. It has one unfortunate weakness which is that it
does not deal with continuity throughout the period. However, change is well covered
and is exemplified through the works of individuals, the treatment of the poor in the
workhouse system, changing philosophies about the causes of poverty and the attitudes
of charity to paupers. There is discussion and analysis to a good standard and it is well
organised. But for a paragraph around the continuity of attitudes to the poor this would
get level 4. It is a good level three response.
Examiner Tip
In order to show change and continuity over time pick turning points from the time
frame and show what changed and what did not at each of these. In your conclusion
refer to the entire time frame.
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Question Introduction
On Question 5, stronger responses were clearly focused on the extracts, and possessed
the confidence and understanding to develop an extract-based analysis of how far slave
uprisings ‘must be placed alongside the work of European abolitionists’ in the ending
of the slave trade. Higher scoring answers offered some comparative analysis of
the two extracts, and used own knowledge effectively to examine the merits/validity
of the views presented. Stronger responses were also focused on the precise question
(whether slave uprisings ‘must be placed alongside the work of European abolitionists’
in the ending of the slave trade), rather than the general issue of the abolition of the
slave trade, and put forward a reasoned judgement on the given issue, referencing the
views in the extracts. Weaker answers tended to show some understanding of the
extracts and attempted to focus on how far slave uprisings ‘must be placed alongside
the work of European abolitionists’ in the ending of the slave trade. Such responses,
however, demonstrated limited development by relying on a basic ‘slave uprisings
versus European abolitionists’ approach. At the lower levels, basic points were
selected from the extracts for illustration and comparisons made between the two
extracts were fairly rudimentary. Weaker candidates sometimes also relied almost
exclusively on the extracts as sources of information, especially using extract 2
concerning the roles of Wilberforce and Clarkson. This in turn meant that weaker
candidates tended to miss the argument in extract 1 that slave uprisings were
important in shaping the abolitionist debate in Britain. Others made limited use of the
two extracts and attempted to answer the question relying largely on their own
knowledge. Moreover, in lower scoring responses, the candidate's own knowledge
tended to be illustrative (e.g. just tacked on to points from the extracts) or drifted
from the main focus of the question. Furthermore, these answers were often fairly
brief, lacked coherence and structure, and made unsubstantiated or weakly supported
judgements.
Introduction
The section C responses were mixed as one might expect from the first exam. Weaker
candidates tended to see the extracts as factually different rather than differing
interpretations. This affected the own knowledge that was added to the extracts.
Often added information stood apart from the extracts such as simply writing a
paragraph on Eric Williams's decline thesis. Stronger candidates were able to not only
explore the differences in interpretation but to synthesise them too. The chosen
example is helpful in making this point.
Examiner Comment
This candidate clearly understands the different interpretations and works well to
develop each interpretation further. The slave revolts on the one hand and the
importance of the European abolitionists on the other. However, where possible the
candidate brings the two extracts together by showing how they complement each
other. The slave uprisings thus created the context in which the European abolitionists
worked, and vague notions about slavery became clearer. The candidate gets rewarded
for clearly thinking about how the two extracts can work together, integrating the

extracts and own knowledge. This is a very competent answer and is marked within
the level 4 range.

Examiner Tip

When analysing the extracts, highlight the historians' interpretations and structure
your answer around these. Bring out clear differences and develop these through your
own knowledge. Then think about whether they share common ground. The example
here shows how to do it.

155807/20

155807/21

155807/22

155807/23

155807/24

155807/25

Paper Summary
Section A/B responses:
Features commonly found in responses which were successful within the higher levels:
·

Candidates paying close attention to the date ranges in the question

·

Sufficient consideration given to the issue in the question (e.g. main factor),
as well as some other factors

·

Explain their judgement fully – this need not be in an artificial or abstract
way, but demonstrate their thinking in relation to the concepts and topic they
are writing about

·

Focus carefully on the second-order concept targeted in the question

·

Give consideration to timing, to enable themselves to complete all three
question with approximately the same time given over to each one

·

An appropriate level, in terms of depth of detail and analysis, as required
by the question – e.g. a realistic amount to enable a balanced and rounded
answer on breadth questions

Common issues which hindered performance:
·

Pay little heed to the precise demands of the question, e .g. write about
the topic without focusing on the question, or attempt to give an answer to a
question that hasn’t been asked – most frequently, this meant treating
questions which targeted other second-order concepts as causation questions

·

Answer a question without giving sufficient consideration to the given issue
in the question (e.g. looking at other causes, consequences, etc, with only
limited reference to that given in the question)

·

Answers which only gave a partial response, e.g. a very limited span of the
date range, or covered the stated cause/consequence, with no real
consideration of other issues

·

Assertion of change, causation, sometimes with formulaic repetition of the
words of the question, with limited explanation or analysis of how exactly this
was a change, cause, of the issue within the question.

·

Judgement is not reached, or not explained

·

A lack of detail

Section C responses:
Features commonly found in responses which were successful within the higher levels:
·

Candidates paying close attention to the precise demands of the question,
as opposed to seemingly pre-prepared material covering the more general
controversy as outlined in the specification

·

Thorough use of the extracts; this need not mean using every point they
raise, but a strong focus on these as views on the question

·

A confident attempt to use the two extracts together, e.g. consideration of
their differences, attempts to compare their arguments, or evaluate their
relative merits

·

Careful use of own knowledge, e.g. clearly selected to relate to the issues
raised within the sources, confidently using this to examine the arguments
made, and reason through these in relation to the given question; at times, this
meant selection over sheer amount of knowledge

·

Careful reading of the extracts, to ensure the meaning of individual
statements and evidence within these were used in the context of the broader
arguments made by the authors

·

Attempts to see beyond the stark differences between sources, e.g.
consideration of the extent to which they disagreed, or attempts to reconcile
their arguments

Common issues which hindered performance:
·

Limited use of the extracts, or an imbalance in this, e.g. extensive use of
one, with limited consideration of the other

·

Limited comparison or consideration of the differences between the given
interpretations

·

Using the extracts merely as sources of support

·

Heavy use of own knowledge, or even seemingly pre-prepared arguments,
without real consideration of these related to the arguments in the sources

·

Statements or evidence from the source being used in a manner contrary to
that given in the sources, e.g. through misinterpretation of the meaning of the
arguments, or lifting of detail without thought to the context of how it was
applied within the extract

·

A tendency to see the extracts as being polar opposites, again seemingly
through expectation of this, without thought to where there may be degrees of
difference, or even common ground.
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