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Introduction
It was pleasing to see a good standard of responses from candidates in the penultimate
session of the 6HI03 E examination. Many candidates wrote insightful comments which
placed them in the higher grade categories. The paper was divided into two sections:
Section (A) was an In-Depth Study question, and Section (B) an Associated Historical
Controversy question.
Centres should note that the amount of space provided in the booklet for answers is more
than enough for full marks.
Although a few responses were quite brief, there was little evidence on this paper of
candidates having insufficient time to answer both questions. The ability range of those
entering was diverse but the design of the paper allowed all abilities to be catered for. There
were also very few rubric errors. By a large majority, more candidates were entered for
E2 - A World Divided: Superpower Relations, 1944-90 than for E1 - The World in Crisis,
1879-1941.
One positive was the impression that, in general, candidates were able to offer more specific
knowledge, particularly in relation to the controversy questions. The discriminating factor in
their relative success in applying the knowledge was how well this was integrated with the
arguments in the given sources and the precise demands of the question.
One pleasing trend is that very few candidates produced essays which were devoid of
analysis. The two main weaknesses in responses which scored less well tended to be: (1)
a lack of sufficient knowledge, rather than lengthy descriptive writing without analysis, or
(2), informed writing which, whilst analytical in some senses, tended more towards answer
a generic version of the given question, e.g. responses that offered seemingly pre-prepared
explanations for superpower detente in the 1970s, rather than the specific question asked
in Section A, Question 4. The latter issue was also found across the controversies in Section
B, with some answers tending more towards the broader controversy than the question as
specifically asked. As a result in such cases, engagement with the sources was also often
less successful. Overall though, the paper provided candidates with the opportunity to
develop their essay writing and to include source material as and when necessary.
At the higher levels, and related to the issue above, a discriminating factor was often the
ability to really explore the key words and phrases in the question, such as 'Why, and how
significantly', 'massively increased US-Soviet tensions' and 'fundamental clash of competing
systems', as well as the common stems such as ‘How far do you agree’. Candidates who
convincingly applied their knowledge to exploring these issues were very successful.
However, candidates should be wary of forcing the use of these, as there were cases where
arguments over the ‘extent’ or the application of key phrases was simply asserted or
misapplied.
The previously noted tendency for candidates to analyse and produce judgements in the
main body of the answer and have cursory conclusions was to some extent reduced.
Candidates should still be minded that considered introductions and conclusions often
provide a solid framework for sustained argument and evaluation.
The answers of a minority of less successful candidates in Section A suggested that they
lacked the detailed knowledge base required to tackle these questions and produced
a catch-all commentary on the stipulated topic, with obvious repercussions. The best
answers to Section A questions showed some impressive study of 19th and 20th century
international relations with students producing incisive, scholarly analysis.
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Question 1
Stronger responses demonstrated a sharp focus on the reasons for peaceful resolution
(1905-13) and the reasons for war (1914), thereby offering a balanced analysis which
covered both parts of the question. At this level, candidates considered a range of relevant
developments/issues, such as (1) one side was diplomatically isolated and prepared to settle
(e.g. Algeciras Conference 1906) (2) allies acted as a restraining influence (e.g. First Balkan
War 1912) (3) growing German fears of encirclement and the ‘blank cheque’ removed
important constraints in 1914 (4) the alliance system linked the ‘peripheral’ 1914 Balkan
crisis directly to the rival European power blocs. Lower-scoring candidates tended to produce
responses with generalised assertions about why war was avoided before 1914 and/or why
war broke out in 1914. A few narratives about the international crises of 1905-14 with few
or no links to the reasons for peaceful resolution (1905-13) or the outbreak of war (1914)
were also found at this level.
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Examiner Comments

This Level 2 response illustrates a number of
typical weaknesses characteristic of low-scoring
essays (1) it relies heavily on general statements
about the European crises rather than relevant
detailed analysis (2) it fails to address a key part
of the question (i.e. why war broke out in 1914),
and (3) the answer is rather short
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Examiner Tip

To gain high marks on the In-Depth
Study question you must have
sound subject knowledge. Check the
specification for the key topics.

Question 2
Lower-scoring candidates tended to produce (1) narratives about some or all of the 191923 peace treaties with few or no links to the victorious powers’ ‘desire for reconciliation’
as the basis for the post-war settlement (2) answers which focused overwhelmingly
or exclusively on the Versailles Treaty and thus lacked range, and (3) responses with
generalised assertions that the desire for reconciliation did/did not underpin the 1919-23
peace settlements.
Higher-scoring candidates demonstrated a sharp focus on the extent to which the terms
of the peace treaties of 1919-23 were based on the victors’ desire for reconciliation and
addressed both sides of the argument with range and depth. At this level, the analysis
included consideration of relevant developments or issues such as self-determination,
the use of plebiscites, the creation of the League of Nations and the International Labour
Organisation, war guilt and the imposed nature of the treaties, selective use of the 14
Points, and the pursuit of national self-interest by the Allied powers.
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Examiner Comments

This Level 5 response offers a precisely focused and
sustained analysis of the Allies' motives in drawing up the
peaces treaties of 1919-23. Care has been taken (1) to
focus on key allied aims, and (2) develop the argument
across several treaties. Consequently strong range and
depth is evident. The arguments deployed are reinforced
with detailed own knowledge throughout, and the essay is
rounded off with a clear judgement in the conclusion.
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Question 3
Stronger responses had a confident grasp of the increased/reduced tensions debate and
offered an answer with good range and depth. At this level, features of the nuclear arms
race which increased/reduced tensions were analysed (such as the spiralling arms race,
nuclear brinkmanship, MAD, and the Berlin and Cuban crises) and convincing development
of both sides of the argument was evident. Weaker answers tended to be nuclear arms race
narratives with few links to the question set or focused but largely unsupported responses.
At this level, a few answers drifted from the question and offered lengthy accounts of other
features of the period which increased or reduced US-Soviet tensions such as the death of
Stalin and peaceful coexistence. One or two responses focused almost entirely on the Cuban
missile crisis of 1962 thus omitting most of the 1949-63 time frame.
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Examiner Comments

This Level 3 response on the extent to which the nuclear arms
race (1949-63) massively increased US-Soviet tensions is broadly
analytical, and attempts to address the question. It also reaches
an overall conclusion. However, the essay offers only modest
range and depth which limits the development of the argument.
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Question 4
Stronger responses assessed in depth why, and how significantly, US-Soviet relations
improved in the 1970s. At this level, particular focus was placed on (1) the main reasons for
détente such as improving Sino-US relations, desire to control the arms race, Soviet need
for western technology, and the impact of Vietnam on America, and (2) how significantly
US-Soviet relations improved by considering key developments such as SALT I and II, the
Helsinki Accords, continued superpower competition in the Third World, and the Soviet
invasion of Afghanistan. Some high-scoring candidates explored 'how significantly' by
analysing improvements and setting these against enduring US-Soviet differences and
disagreements. Weaker responses tended to offer little development on the reasons for,
and the extent of, improved US-Soviet relations in the 1970s. Typically, these were either
weak narratives of the main events of detente or focused but largely unsupported responses
on the causes of improved US-Soviet relations. A few low-scoring candidates confused
developments under détente with those associated with peaceful coexistence.
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Examiner Comments

This candidate has produced a high Level 4 answer by
offering reasonably detailed knowledge within a focused
analytical structure. The argument has been appropriately
developed in terms of 'why' and 'how significantly' USSoviet relations improved in the 1970s. Given the two
elements of the question, this is a very sensible approach.
Greater range and depth (for e.g. on SALT I and II) would
have pushed this response into Level 5.

Examiner Tip

If you use the key phrases from the question
throughout your essay, this will help you to write a
relevant analytical response.
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Question 5
Stronger responses were firmly focused on the role played by Anglo-French divisions in the
failure of the League of Nations and the analysis was also linked to the other factors raised
in the sources. At this level, candidates offered some balance in examining the debate and
were likely to recognise the interaction of factors (e.g. the absence of the USA compounded
the impact of Anglo-French disagreements in undermining the League). Relevant own
knowledge was integrated and clearly tied to the debate contained within the sources. Low
scoring candidates tended to produce (1) generalised responses regarding the failure of
the League of Nations which lack focus on the role played by ‘Anglo-French divisions’, or
(2) answers that simply describe the evidence of failure presented in the extracts, or fail to
integrate material from the sources with own knowledge.
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Examiner Comments

Here, the candidate has produced a Level 3 answer by
taking some information from the sources regarding
the failure of the League of Nations and attempting
to integrate a moderate amount of own knowledge to
develop the argument. There is scope to offer more
of both, and to cross-reference the sources in a more
systematic way to strengthen the analysis.

Examiner Tip

During the planning stage, after you have identified
the key issues raised by the sources, add your own
knowledge to these points. That way you'll find it easier
to integrate the two elements in the actual essay.
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Question 6
Stronger responses identified and developed arguments for and against the proposition
from the sources, and considered to what extent US-Japanese conflict in 1941 was due to a
fundamental clash of competing systems. At this level, candidates weighed the stated factor
against US ‘encouragement’ and miscalculation, and Japan’s bid to break the US economic
stranglehold in the area, integrating relevant own knowledge and then reaching an explicit,
supported judgement. Weaker responses were likely (1) to adopt a weak 'potted' summary
approach to the sources or else include little or no own knowledge in support of their
argument, or (2) to accept uncritically a familiar viewpoint (e.g. US miscalculation about
Japan’s intention and capability) and fail to consider properly the other arguments set out
in the sources. A few narrative accounts of US-Japanese relations in the period up to 1941
figured at this level too.
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Examiner Comments

This Level 3 response on the reasons for the US-Japanese conflict
in 1941 illustrates two common weaknesses in answers to the
Controversy question. Although the candidate cross-references
the sources, the links are often quite limited and only modest own
knowledge is added to develop the argument. To strengthen the
analysis, the extracts need to be more rigorously cross-referenced
and more detailed relevant own knowledge integrated.
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Question 7
High-scoring candidates demonstrated a firm grasp of the controversy and assessed the
source arguments confidently using a support/challenge approach before reaching an
explicit judgement. At this level, relevant own knowledge was convincing and firmly tied
to addressing the debate within the sources (US expansionism, Soviet security needs/
expansionism, Truman’s hardening attitudes, superpower misjudgements). Lower-scoring
responses tended (1) to rely on a memorised ‘perspectives’ approach (covering the
orthodox, revisionist and post-revisionist interpretations of the onset of the Cold War) which
was inadequately linked to the sources provided, or (2) to summarise the content of the
sources with little or no integration of own knowledge. A few largely narrative accounts of
US-Soviet relations in the years 1945-53 figured at this level too.
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Examiner Comments

This Level 4 response integrates source material and
the candidate's own knowledge to good effect. The key
arguments in the sources are identified, examined, crossreferenced and extended with relevant own knowledge to
develop the argument. The conclusion also makes a clear
and reasoned judgement about which factor was primarily
responsible for the onset of the Cold War.

Examiner Tip

When planning your answer, read through the sources
carefully and list all the support and challenge points you can.
This will help you to cross reference effectively in your essay.

GCE History 6HI03 E

39

Question 8
Stronger responses demonstrated a good understanding of the controversy and assessed
the source arguments (moral bankruptcy of communism in the Soviet bloc, Reagan’s policies
towards the Soviet Union in the 1980s, Soviet economic and technological inferiority, and
Gorbachev’s ‘New Thinking’) confidently using a support/challenge approach before reaching
an explicit, supported judgement. At this level, relevant own knowledge was convincing
and firmly tied to addressing the debate within the sources. Weaker responses tended to
produce (1) a memorised 'end of Cold War' essay (sketchily surveying the triumphalist,
ideationist etc. perspectives) which was inadequately linked to the sources provided (2)
a basic 'potted' source by source commentary with little or no cross-referencing which
prevented the development of a support/challenge approach, or (3) a generalised narrative
account of the end of the Cold War.
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Examiner Comments

This Level 5 response to Question 8 possesses several
obvious strengths. The candidate uses the source material
provided, together with relevant detailed own knowledge,
to assess the relative importance of a range of factors
(including the moral bankruptcy of communism, Reagan's
policies, Soviet economic problems, and the role played by
Gorbachev). The analysis is also based on confident source
cross-referencing and integration of own knowledge. Finally,
a clear and reasoned judgement is made in the conclusion.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:
In Depth Study Question
•

Candidates must provide more factual details. Candidates need to ensure their subject
knowledge conforms to the specification. Weaker responses usually lacked range and/or
depth of analysis.

•

Stay within the specific boundaries of the question – for example, some candidates
explored issues outside of the relevant time periods.

•

More candidates would benefit from planning their answers more effectively.

•

In order to address the question more effectively, candidates need to offer an analysis
not provide a descriptive or chronological account. Many candidates produced answers,
which were focused and developed appropriately.

•

Some candidates need to analyse key phrases and concepts more carefully.

•

Some candidates could have explored links and the interaction between issues more
effectively.

•

Regarding conclusions they were sometimes basic summaries rather than offering an
explicit judgment linked to the analytical demands of the question. The importance of
conclusions that are explicit rather than implicit is emphasised. Indeed, it was fairly rare
to find an answer for Section A especially that was not of Level 4 quality overall where
there were effective, considered introductions and conclusions.

•

Some candidates explored issues outside of the relevant time periods, especially for
Question 4.

Associated Historical Controversy Question
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•

It is suggested that the students who perform best on Section B tended to be those
who read the sources carefully, accurately and critically; recognised themes and issues
arising from the sources, then used these to address the question. Some candidates
potentially limited themselves by closing off potential areas of enquiry by seeking to
make the evidence of the sources fit the contention in the question, without full thought
to the issues within the sources, or by using the sources to illustrate arguments without
relating evidence to other sources or own knowledge.

•

Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Many weaker candidates resorted to 'potted'
summaries of each source which failed to develop a support/challenge approach.

•

Candidates need to integrate the source material and their own knowledge more
effectively to substantiate a particular view. Some candidates could have explored links
and interaction more effectively between own knowledge and the sources. Weaker
responses were frequently too reliant on the sources provided and little or no own
knowledge was included.

•

Some needed to develop their points with more specific factual details.

•

More candidates would benefit from planning their answers more effectively.

•

Some candidates could have explored links / interaction more effectively between own
knowledge and the sources. Some needed to develop their points with more specific
factual details.
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•

Candidates should avoid memorised 'perspectives' essays and base their responses on
the issues raised by the sources instead. The Associated Historical Controversy question
is an exercise in interpretation not historiography. Whilst there was some excellent
analysis which incorporated historiographical knowledge, reference to, say, 'revisionist'
historians often added little, or was even to the detriment of genuine analysis.

•

That said, there were very few really weak responses. The impression was that the
substance of the source at least enabled candidates offer some development and
supporting evidence. In such cases though, candidates often struggled to extend issues
with own knowledge, or really analyse the given views.

•

There was also a correlation between those candidates who reviewed all sources in their
opening paragraph and high performance. Whilst a telling introduction is not essential,
the process of carefully studying the sources to ascertain how they relate to the
statement in the question, prior to writing the main analysis, allows candidates to clarify
and structure their arguments.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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