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Introduction
It was pleasing to see a good standard of responses from candidates in the seventh session
of the 6HI03 D examination. Many candidates wrote insightful comments which placed
them in the higher grade categories. The paper was divided into two sections: Section (A)
was an In-Depth Study question, and Section (B) an Associated Historical Controversy
question. Unfortunately, some candidates continue to write too much generalised comment.
As a consequence, their responses lacked precise analytical focus and detailed supporting
evidence. Examiners want to see candidates who can use the sources and their own material
effectively to answer the questions set.
Centres should note that the amount of space provided in the booklet for answers is more
than enough for full marks.
Although a few responses were quite brief, there was little evidence on this paper of
candidates having insufficient time to answer both questions. The ability range of those
entering was diverse but the design of the paper allowed all abilities to be catered for. There
were also very few rubric errors. As expected, there were far more entrants for D1 – From
Kaiser to Fuhrer: Germany, 1900-45 than for D2 – Britain and the Challenge of Fascism:
Saving Europe at a Cost? c1925-60.
One pleasing trend is that very few candidates produced essays which were devoid of
analysis. The main weakness in responses which scored less well tended to be a lack of
sufficient knowledge, rather than lengthy descriptive writing without analysis. The paper
provided candidates with the opportunity to develop their essay writing and to include
source material as and when necessary.
There appears to be an increasing tendency for candidates to analyse and produce
judgements in the main body of the answer and have cursory conclusions. Candidates can
indeed sustain arguments by these means and this approach does not, in itself, prevent
access to the highest levels. However, in some cases, judgements on individual issues and
factors tended to be somewhat isolated, and ultimate conclusions were either only partially
stated or implicit. Consequently, candidates should be aware that considered introductions
and conclusions often provide a solid framework for sustained argument and evaluation.
The answers of a minority of less successful candidates in Section A suggested that they
lacked the detailed knowledge base required to tackle questions such as Question 4. The
best answers to these questions – and indeed those across the option – showed some
impressive study of British and German history, with students producing incisive, scholarly
analysis.
When attempting the Section (B) questions, a small number of candidates engaged more
with the general debate of the set controversy, rather than the specific demands of the
question and source package. This was most evident on Questions 5 and 7, although it was
still a small minority. The candidates' performance on individual questions is considered in
the next section.
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Question 1
On Question 1, stronger responses had a sharp focus on the extent to which Germany
became a democracy in the period 1900-14. High scoring answers had a clear focus on both
the concept of democracy, in the context of Germany in this period, and a real debate on the
extent to which Germany saw change in respect of this.
The majority of scripts broadly took one of two approaches to structuring responses, to
focus primarily on the conceptual and institutional issues (e.g. Germany’s constitution, the
role of the Kaiser, Reichstag, elections, the development of political parties and pressure
groups, etc), or to focus more on the events within this period which exemplified the
features of Germany in this period (e.g. the Hottentot election, the Zabern affair, etc) be
they democratic, or not. Both approaches produced successful responses, although the
highest scoring responses often carefully balanced these, offering a carefully focused and
exemplified analysis. Weaker responses tended to: (1) drift to description, e.g. detailing the
examples without sufficient analysis geared towards the question; (2) confuse the features
of the constitution, at times mixing these with the Weimar period; (3) attempt analysis with
some understanding of constitutional issues, but with limited detail to support development.
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Examiner Comments

The example response is a clearly argued piece, from the
introduction onwards. It is focused, analytical, conceptually
strong and with exemplification firmly tied to the demands of
the question. It makes effective use of support, has a strong
conceptual grasp of key issues and is clearly evaluative.
It achieved a level 5.
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Question 2
On Question 2, stronger responses had a good focus on the extent to which the Nazis faced
opposition, and addressed both sides of the argument. At the higher levels, candidates
included consideration of: (1) the extent to which the Church’s ability to cause a climb-down
over policy on occasions amounted to significant opposition; (2) the potential threat from
army opposition and plots, particularly as the war failed to progress, in the light of their
innate strength yet institutional conservatism; (3) the degree to groups such as the White
Rose, Edelweiss Pirates, Red Orchestra, etc, could amount to significant opposition, in the
face of the numerous advantages the Nazi state held. The strongest responses were able
to weigh the extent to which these amounted to significant opposition, individually and/or
collectively. Less successful responses tended to offer: (1) attempts to formulate argument,
but with limited detail to substantiate analysis; (2) answers which struggled with the precise
chronology; (3) a tendency to drift to examinations of Nazi terror, or other issues of some
relevance, but with limited convincing direct analysis.

GCE History 6HI03 D

9

10

GCE History 6HI03 D

Examiner Comments

This Level 2 response shows an understanding of the question,
and attempts analysis. However, these attempts are limited. It
is reliant upon material which lacks depth and accuracy, and at
times makes generalisations, or attempts to include material of
only partial relevance.
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Question 3
On Question 3, stronger responses had a confident grasp of the contribution that the Battle
of Britain made to the war effort, and offered good range and depth in assessing this,
and other factors, as appropriate. At the higher levels, responses were convincing in their
linkage between the Battle of Britain and ultimate victory, regardless of how significant they
saw this as being. The majority of candidates examined this against other factors, most
commonly the Battle of the Atlantic, the air war over Germany, the Eastern Front and the
campaign from Operation Overlord until the end of the war in Europe. Weaker responses
tended to: (1) answers which were to some degree ‘off the peg’ responses to the war was
won, with limited consideration of the specific question and cursory treatment of the given
issue; (2) analysis of the Battle of Britain, but with limited critical thought as to how this
connected to victory over four years later (e.g. an examination of why the Battle of Britain
was ‘won’, rather than how it contributed) and/or (3) answers which offered considerable
detail on the various theatres of war in a descriptive or unfocused manner.
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Examiner Comments

The vast majority of this response is focused and analytical. There is a good range of
points, mainly well developed with analysis to consider the significance of different
factors, supported by accurate detail. Whilst this was not always fully consistent, the
response was strong enough for a secure level 4.
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Question 4
On Question 4, stronger responses had a clear focus and sufficient depth on the issue of
high morale, examining the importance of this alongside other factors contributing to the
domestic war effort. High scoring responses focused clearly on the given issue and other
causal factors, such as the contribution of women and government action across a range of
issues, and were convincing in examining how these maintained the war effort. There were
some responses displaying both excellent knowledge, and an ability to deploy this to explore
the interplay of a range of factors to analyse the issue. Weaker responses tended to (1) offer
limited material on the issue of moral or (2) drift to description of the home front, lacking
consistent focus on the issue.
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Examiner Comments

This Level 3 response is broadly analytical but offers limited detail and
inconsistent development. Here, for example, the candidate's assessment of the
role of morale – the given issue in the question – offers some detail, but does
not convincingly link this to the war effort. The response is more convincing on
the role played by women, but there is limited range beyond this.
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Question 5
On Question 5, stronger responses were firmly focused on the extent to which German
aggression was responsible for the First World War. This was, of course, linked to the
issues raised in the sources. Higher scoring responses usually displayed most or all of the
following: (1) a clear recognition of the arguments in the sources; (2) a genuine discussion
of these, engaging with their arguments and integrating evidence from the sources with
own knowledge; (3) sufficient knowledge of events relating to the debate to confidently
explore issues (e.g. common points included the Schlieffen Plan, War Council, September
programme, naval race, Moroccan crises, the lapse of the Reinsurance Treaty, the ‘blank
cheque’, although knowledge of Austria, the Balkans, as well as other actors, was less
evident). What tended to distinguish the very best responses was going beyond presenting
evidence to simply support (e.g. not simply using the Schlieffen Plan to suggest guilt, rather
exploring this in the light of other nation’s war plans) and a balanced evaluation of the
given arguments, thoroughly examining the merits of these, regardless of the independent
conclusion reached. Low scoring responses tended to: (1) seize upon points raised in
sources at a superficial level as an opportunity to display knowledge, with limited analysis;
(2) simply describe the evidence presented in the extracts, or not integrate information from
the sources with own knowledge; (3) recognise arguments or historians referenced in the
sources, going off at a tangent to detail these. That said, on the latter point there was
a correlation between those who recognised the more recent scholarship in Source 3 (Clark),
and a considered analysis of the complexities of international relations in this period.
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Examiner Comments

This Level 5 response possesses several obvious strengths. The candidate (1) uses
all three sources extensively and integrates detailed own knowledge effectively
(2) develops a sustained analysis which targets the question throughout
(3) adopts an approach to evaluate several of the claims made in the sources.

GCE History 6HI03 D

27

Question 6
On Question 6, stronger responses tended to have: (1) a solid grasp of the period, e.g.
understanding how the Nazis established control in the early years, and the difference
in experience for those who did conform when compared to those who did not; (2) clear
engagement with the demands of the question, e.g. a focus on ‘based on consent’; (3) a
close reading of the sources and an ability to examine and cross-reference what they had
to offer; (4) effective use of contextual material (e.g. the role of informers and blockleiters,
detail on prison and camp populations and the relative numbers of Gestapo to population).
The highest scoring responses tended to confidently examine the arguments and sources,
with clear consideration of consent. Many of the more successful responses also seemed
aware of the Gellately’s research, or were at least able to appreciate the arguments, in
going beyond assumptions of a regime based solely on terror.
In contrast, less successful responses tended to: (1) lack balance, e.g. focus predominantly
on the role of terror; (2) spend considerable time on issues such as propaganda or the
success of Nazi policies, without convincing links to the question; (3) deal with the sources
sequentially, with limited discussion.
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Examiner Comments

The response has a clear and confident focus on both the question and the
views taken on this in the given extracts. It examines these, drawing on
evidence from the sources and own knowledge, offering reasoned evaluation of
the strengths of their arguments. Such a response is typical of a level 5 for both
assessment objectives.
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Question 7
On Question 7, stronger responses demonstrated a firm grasp of the controversy and
assessed the source arguments confidently. Higher scoring candidates' own knowledge was
often detailed and wide-ranging but this was not a definite requirement. More importantly,
own knowledge was tied firmly to addressing the debate within the sources (e.g. the
mistaken trust placed in Hitler, the impact of Chamberlain’s approach on potential allies,
the preparedness of Britain and the international community, attitudes towards war in
Britain). Most candidates were able to focus to at least some degree on the key terms
in the question. The highest scoring responses (1) explored these arguments carefully,
using evidence to weigh the presented arguments (2) often tended to take a longer view
of appeasement as a policy, assessing it in the light of British policy and the international
situation throughout the 1930s. Weaker responses tended to offer (1) imbalanced
responses, usually against Chamberlain, without really addressing alternative arguments
(2) limited knowledge beyond the sources, or knowledge of some relevance, but not
convincingly integrated into debate.
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Examiner Comments

The response is in the main well-argued and makes good use of sources.
It lacks real depth of evaluation and some of the subtleties and issues
within the sources are not quite picked up on, but it is sufficiently structured
and analytical for a secure level 4 on both assessment objectives.
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Question 8
On Question 8, stronger responses had a good understanding of the controversy and
assessed the source arguments (the stimulus provided by the war to social legislation and
the establishment of the welfare state, the experience of wartime government intervention,
‘counter-influences’ regarding the ability to actually deliver on promises, diminishing support
for such a programme in the post-war period, etc). High scoring responses offered
(1) knowledge which was firmly tied to addressing the debate within the sources (2) with
a clear focus on ‘how far’ expectations were shifted and (3) confidence in debating and
evaluating the given views. Weaker responses tended to (1) a basic 'potted' source by
source commentary with little or no cross-referencing (2) a drift from focus (3) limited
knowledge to extend the debate in the sources.
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Examiner Comments

This response is broadly analytical, examining some of the key issues. The
response has a focus on the question and overall offers some analysis. However,
some parts of the answer lack development, with points that are stated or
explanations without analysis. The views of the sources are recognised, although
these are often used to support points without developed discussion. Responses
such as this are likely to receive level 3 for both assessment objectives.
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Paper summary
The following recommendations are divided into two parts:
In Depth Study question
Candidates must provide more factual details. Candidates need to ensure their subject
knowledge conforms to the specification. Weaker responses usually lacked range and/or
depth of analysis.
Stay within the specific boundaries of the question – for example, some candidates explored
issues outside of the relevant time periods.
More candidates would benefit from planning their answers more effectively.
In order to address the question more effectively, candidates need to offer an analysis
rather than provide a descriptive or chronological account. Many candidates produced
answers which were focused and developed appropriately.
Some candidates need to analyse key phrases and concepts more carefully.
Some candidates could have explored links and the interaction between issues more
effectively.
Associated Historical Controversy question
It is suggested that the students who performed best on Section B tended to be those who
read the sources carefully, accurately and critically; recognised themes and issues arising
from the sources, then used these to address the question. Some candidates potentially
limited themselves by closing off possible areas of enquiry by seeking to make the evidence
of the sources fit the contention in the question, without full thought to the issues within the
sources, or by using the sources to illustrate arguments without relating evidence to other
sources or own knowledge.
Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Many weaker candidates resorted to 'potted'
summaries of each source which failed to develop a support/challenge approach.
Candidates need to integrate the source material and their own knowledge more effectively
to substantiate a particular view. Weaker responses were frequently too reliant on the
sources provided and little or no own knowledge was included.
Candidates should avoid memorised 'perspectives' essays and base their responses on the
issues raised by the sources instead. The Associated Historical Controversy question is an
exercise in interpretation not historiography.
That said, there were very few really weak responses. The impression was that the
substance of the source at least enabled candidates offer some development and supporting
evidence. In such cases though, candidates often struggled to extend issues with own
knowledge, or really analyse the given views.
There was also a correlation between those candidates who reviewed all sources in their
opening paragraph and high performance. Whilst a telling introduction is not essential, the
process of carefully studying the sources to ascertain how they relate to the statement in
the question, prior to writing the main analysis, allows candidates to clarify and structure
their arguments.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

GCE History 6HI03 D

43

Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London WC2R 0RL.

