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Introduction
It was pleasing to see a good standard of responses from candidates in the penultimate
session of the 6HI03 A examination. Many candidates wrote insightful comments which
placed them in the higher mark categories. The paper was divided into two sections: Section
(A) was an In-Depth Study question, and Section (B) an Associated Historical Controversy
question.
Centres should note that the amount of space provided in the booklet for answers is more
than enough for full marks.
Although a few responses were quite brief, there was little evidence on this paper of
candidates having insufficient time to answer both questions. The ability range of those
entering was diverse but the design of the paper allowed all abilities to be catered for. There
were also very few rubric errors. By a large majority, more entrants sat A1 – Protest, Crisis
and Rebellion in England, 1536–88 than for A2 – Revolution, Republic and Restoration:
England, 1629–67.
One positive was the impression that, in general, candidates were able to offer more specific
knowledge, particularly in relation to the controversy questions. The discriminating factor in
their relative success in applying the knowledge was how well this was integrated with the
arguments in the given sources and the precise demands of the question.
One pleasing trend is that very few candidates produced essays which were devoid of
analysis. The two main weaknesses in responses which scored less well tended to be: (1)
a lack of sufficient knowledge, rather than lengthy descriptive writing without analysis, or
(2), informed writing which, whilst analytical in some senses, tended more towards answer
a generic version of the given question, e.g. responses that offered seemingly pre-prepared
explanations for opposition to Charles I, rather than the specific question asked in Section A,
Question 3. The latter issue was also found across the controversies in Section B, with some
answers tending more towards the broader controversy than the question as specifically
asked. As a result in such cases, engagement with the sources was also often less
successful. Overall though, the paper provided candidates with the opportunity to develop
their essay writing and to include source material as and when necessary.
At the higher levels, and related to the issue above, a discriminating factor was often the
ability to really explore the key words and phrases in the question, be these specific to the
particular topic, such as ‘disastrous degree’ or ‘growing opposition’, as well as the common
stems such as ‘to what extent’. Candidates who convincingly applied their knowledge to
exploring these issues were very successful. However, candidates should be wary of forcing
the use of these, as there were cases where arguments over the ‘extent’ or the application
of key phrases was simply asserted or misapplied.
The previously noted tendency for candidates to analyse and produce judgements in the
main body of the answer and have cursory conclusions was to some extent reduced.
Candidates should still be reminded that considered introductions and conclusions often
provide a solid framework for sustained argument and evaluation.
The answers of a minority of less successful candidates in Section A suggested that they
lacked the detailed knowledge base required to tackle these questions and produced a
catch-all commentary on the stipulated topic, with obvious repercussions. The best answers
to Section A questions showed some impressive study of 16th and 17th British history, with
students producing incisive, scholarly analysis.
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Question 1
This was the less popular question within A1, and it produced a range of responses. Some
candidates were very knowledgeable, both in terms of actual policies and the wider context
surrounding Tudor financial policies, exploring the extent of the success of these. A common
approach was to deal with these in two or three sections on financial policies under each
monarch and/or Somerset and Northumberland. A common line of argument was that
Cromwell tried valiantly to improve finances, but Henry’s needs worked against these, and
that Northumberland was more successful than Somerset. Less successful responses tended
to give more generalised account of the financial measures, lacking in specific references, or
struggled to beyond contextual issues and tended to be a narrative with sporadic assertion.
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Examiner Comments

This response to question 1 is focused, evaluative,
balanced, and uses knowledge to develop arguments
carefully, reaching judgements on issues throughout.
Range could be better in terms of the latter part of
the period, but this is covered, and as such would not
preclude this response from gaining a level 5.

Examiner Tip

For a level 5 response, sustained argument and
evaluation would be expected. On a question like this, it
would mean exploring every issue and weighing up the
extent to which it was successful throughout the essay.
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Question 2
This was a popular question, producing a range of responses. There were many strong
answers, with many able to include such issues as Elizabeth's broader aims concerning
trade, defence from invasion and the issue of marriage, examining these with reference to
France, Scotland, and the Low Countries.
As is often the case on many questions, a distinguishing factor is how candidates handle
material which is less directly related to the question yet potentially relevant. For example,
many candidates discussed religion; however, whereas stronger responses firmly focused
their analysis of this onto the impact on foreign relations, some offered - often reasoned and
cogent - analysis of religious issues in their own right, with limited reference to relations
with Spain.
Stronger responses also had a clear focus on the phrase ‘disastrous degree’ and provided a
consideration of how far this was the case. Some responses produced a narrative of the time
frame and /or went up to 1588, limiting their success.
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Examiner Comments

This response to question 2 was given a high level 3 mark.
It shows an understanding of the question and attempts to
link material to the question in order to analyse changes
in Anglo-Spanish relations. However, this is not always
convincing, and at times the focus is more on why relations
changed than the extent to which they deteriorated.

Examiner Tip

When planning points, think carefully to ensure these are arguments
that directly answer the question. If not, you may wish to consider
amending or leaving this out to concentrate on more focused points.
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Question 3
Most candidates offered an assessment of the varying factors which created opposition to
Charles during this period, with many able to explore at length the influence of Archbishop
Laud and the extent to which his policies, and how they were perceived, created resentment.
The role of the Earl of Strafford predictably featured in many answers, particularly with
regards to his recall during the Bishops Wars, although some knowledgeable candidates
were less successful in linking material on Strafford to the question. The influence of other
advisors such as Windebank, Noy, Cottington, Finch and Henrietta Maria featured in fewer
answers. Many also drew from a broad range of alternative factors, such as Charles' own
actions and handling of affairs, the existence of personal rule, particular policies relating to
religion, finance and foreign affairs or particular events such as the Hampden Case. Whereas
less successful responses offered more general accounts of opposition, stronger responses
attempted to explore the interrelationship between these other factors and those who
advised Charles, as well as giving consideration to the word ‘growing’.
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Examiner Comments

This Level 3 response is broadly analytical, but offers limited detail
and development, particularly on the given issue of advisors.

Examiner Tip

To access the higher levels on the In-Depth Study
question, you must have a sound subject knowledge
and be able to apply this consistently to the demands of
the question. Check the specification for the key topics.
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Question 4
Whilst less popular than question 3, this question produced a range of responses, a large
proportion of which were in the higher levels. Strong responses were often structured
thematically, such as around constitutional issues, religion, finance and land, although
candidates were well able to appreciate the links between these issues. Precise knowledge
was offered on issues such as the restrictions on Dissenters under the Corporation Act and
the Quaker Act, and the extent to which these quelled concerns such as the fear of the
Quaker menace, the issuance of the New Prayer Book and the Act of Uniformity, or the
failed attempts to introduce the Declaration of Indulgence in 1662-3. Many considered the
broad retention by the Convention and Cavalier Parliaments of the reforms passed in 1641
with regards to the financial and prerogative powers of the monarch, but balanced this by
providing evidence of a conservative backlash against the extension of parliamentary powers
into local freedoms and increased taxation that resulted from the Civil War. Many argued
that parliament conceded much of these powers, with the likes of the Militia Acts and the
repeal of the Triennial Act. Some responses did have a sketchier knowledge or produced a
less balanced judgement, but these were less than in other questions.
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Examiner Comments

This Level 4 answer, which offers a clearly structured
analytical approach, examines the extent to which settlement
was achieved. Whilst not fully explored, the candidate
structures points around key issues and themes, and uses
knowledge to analyse these with a clear focus.

Examiner Tip

For a level 5 response, sustained argument and evaluation
would be expected, with convincing depth. On a question like
this, it would mean exploring every issue and weighing up the
extent to which it was tyrannical throughout the essay.
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Question 5
This was the more popular of the two controversy questions for A1, and it produced a wide
range of responses. Many higher level responses established and applied clear criteria for
assessing the degree of threat, drew distinctions between the two main rebellions, or even
made considered comparisons to other rebellions across the Tudor period. The majority of
candidates understandably confined their arguments to the Western and East Anglian risings
and this in no way precluded the full range of levels. There were some who latched onto
the list in Source 1 and commented on other risings, some even referred to the diversion
of resources to deal with the Oxfordshire rising and the significance of the lack of unrest
in the North comparing 1549 with 1536. Own knowledge was deployed by the majority.
but to varying degrees. Many recited well-established general points, such as proximity to
London or Somerset's problems. More specific detail was given a pleasing number cited
specific evidence, such as the details of the battle of Dussindale or on the the cost of the
Scottish campaign. There were a good number who drew the distinction between the threat
to Somerset and to the Tudor regime. The sources were generally understood and there was
plenty of effective use of specific references to illustrate points together with good crossreferencing, although misunderstanding of aspects such as ‘Scotland still garrisoned’ serves
as a reminder of the need for a close reading of the sources.
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Examiner Comments

The following response is relatively brief, yet in the
main well-argued and making good use of sources.
It lacks real depth of evaluation and some of the
subtleties and issues within the sources were not
quite picked up on, but it is sufficiently structured and
analytical for a level 4 on both assessment objectives.

Examiner Tip

Read the sources carefully and identify any
nuances within. This will also help when relating
the sources to each other. Sources may appear
to agree or disagree with each other, but there
is often likely to be more to it than that.
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Question 6
Whilst less popular than its partner controversy, question 6 produced a higher proportion
of top level responses, and were perhaps better than any other controversy question in
really critically taking on the historiography. Many were well argued; the best of these were
precise in their exemplification to explore the issues arising from the sources.
There were some very impressive answers which identified and illustrated a range of
challenges whilst also developing the counter argument that there is clear evidence of
cooperation on key issues as well as routine business.
There was some very effective deployment of knowledge, with clear exposition on cases
such as Strickland and Peter Wentworth. Many had interesting sections dealing with the role
of the Privy Council.
However, in some cases, there was a tendency to ignore the timeframe and discuss the
earlier sessions and even, in a few cases, the 1590s. Whilst it is understandable that some
reference can help provide background and context, there were a significant minority who
spent a third or more of their answers on the period pre-1566.
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Examiner Comments

The response has a clear and confident focus on both the
question and the views taken on this in the given extracts. It
examines these drawing on evidence from the sources and
own knowledge, offering reasoned evaluation of the strengths
of their arguments. Such a response is typical of a level 5 for
both assessment objectives.

Examiner Tip

A clear understanding of the issues and arguments within
the controversy is needed for the exam, so this should be a
priority in your exam preparation. This doesn’t have to be
learning the names and views of different historians; it is
more important you understand the debate and can select
information which helps you explore the given interpretations.
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Question 7
This was the more popular of the two controversy questions for A2, and produced a wide
range of responses. However, whilst there were many excellent answers, a significant
proportion of knowledgeable and seemingly capable candidates do themselves a degree
of disservice by feeling the need to run through every possible motive for side-taking,
regardless of the specific demands of the question. At times this was at the cost of a
thorough examination of the given sources. As may be expected, religious factors were
given more consideration than cultural, although most candidates engaged in a debate.
Candidates deployment of knowledge was generally sound, and general points were
developed by effectively chosen specific evidence. The use of local studies seems to get
more impressive each year, with the examples from Leicestershire, Cheshire and Yorkshire
being joined by references to the work of such as Stoyle and Underdown. However,
there were some who cited the names of historians, such as Everitt, without explaining
or illustrating their points. Naming the historian cannot be used as a shorthand way of
supporting a point. The sources were generally well understood and there was some very
effective cross-referencing, although there are still a minority who address the sources
separately, making it much harder to develop debate.
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Examiner Comments

Here, the candidate has produced a mid-Level 3 answer by taking
some information from the sources and integrating a moderate
amount of own knowledge. There is scope to offer more of both,
and to cross-reference the sources more effectively.

Examiner Tip

When planning your answer read through the sources carefully
and list all the support and challenge points you can. This will
help you to cross-reference effectively in your answer.
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Question 8
As in previous years, a minority of candidates opted for this controversy question, although
those that did offered responses that were in the main, impressive. Candidates were
generally knowledgeable, of both the period of the Protectorate and often the historiography
relating to this. Common aspects of applied knowledge that were well developed in
relation to issues in the sources included Cromwell’s beliefs and approach, the Instrument
of Government and the rule of the Major-Generals. The stated issue was not always
convincingly explored, and confidence in dealing with Trevor-Roper’s argument did vary.
A small number of candidates did develop a very effective analysis which recognised that
Hill (Source 11) was effectively a direct riposte to Trevor-Roper in Source 10. There were
a number of responses which were essentially sound general essays on the limited success
of the Protectorate without sufficient address to the given issue. Stronger responses were
often quick to identify key factors from the sources and the different perspectives they took
towards issues, using the evidence from sources alongside own knowledge to explore the
extent to which parliamentary management was at issue.
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Examiner Comments

The following extract works the sources well, relating
them to each other and the debate. It is analytical,
although the focus and evaluation is not always fully
secure, whilst the selection and use of own knowledge
is not as strong as the source analysis. It achieved a
low level 5 for A02b and good level 4 for AO1.

Examiner Tip

Set out the arguments in the
introduction, emphasising the position
the different sources take in relation
to the question – and each other.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice.
The following recommendations are divided into two parts:
In Depth Study question
Candidates must provide more factual details.
Candidates need to ensure their subject knowledge conforms to the specification.
Weaker responses usually lacked range and/or depth of analysis.
Stay within the specific boundaries of the question – for example, some candidates explored
issues outside of the relevant time periods.
More candidates would benefit from planning their answers more effectively.
In order to address the question more effectively, candidates need to offer an analysis, not
provide a descriptive or chronological account. Many candidates produced answers, which
were focused and developed appropriately.
Some candidates need to analyse key phrases and concepts more carefully.
Some candidates could have explored links and the interaction between issues more
effectively.
Regarding conclusions they were sometimes basic summaries rather than offering an explicit
judgment linked to the analytical demands of the question. The importance of conclusions
that are explicit rather than implicit is emphasised. Indeed, it was fairly rare to find an
answer for Section A especially that was not of Level 4 quality overall where there were
effective, considered introductions and conclusions.
Some candidates explored issues outside of the relevant time periods, especially for
questions 2 and 3.
Associated Historical Controversy question
It is suggested that the students who perform best on Section B tended to be those who
read the sources carefully, accurately and critically; recognised themes and issues arising
from the sources, then used these to address the question. Some candidates potentially
limited themselves by closing off potential areas of enquiry by seeking to make the evidence
of the sources fit the contention in the question, without full thought to the issues within the
sources, or by using the sources to illustrate arguments without relating evidence to other
sources or own knowledge.
Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Many weaker candidates resorted to 'potted'
summaries of each source which failed to develop a support/challenge approach.
Candidates need to integrate the source material and their own knowledge more effectively
to substantiate a particular view. Some candidates could have explored links and interaction
more effectively between own knowledge and the sources. Weaker responses were
frequently too reliant on the sources provided and little or no own knowledge was included.
Some needed to develop their points with more specific factual details.
More candidates would benefit from planning their answers more effectively.
Some candidates could have explored links / interaction more effectively between own
knowledge and the sources. Some needed to develop their points with more specific factual
details.
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Candidates should avoid memorised 'perspectives' essays and base their responses on the
issues raised by the sources instead. The Associated Historical Controversy question is an
exercise in interpretation not historiography. That said, there was some excellent analysis
which incorporated historiographical knowledge which was applied carefully to the specific
debates.
That said, there were very few really weak responses. The impression was that the
substance of the source enabled candidates to offer some development and supporting
evidence. In such cases though, candidates often struggled to extend issues with own
knowledge, or really analyse the given views.
There was also a correlation between those candidates who reviewed all sources in their
opening paragraph and high performance. Whilst a telling introduction is not essential, the
process of carefully studying the sources to ascertain how they relate to the statement in
the question, prior to writing the main analysis, allows candidates to clarify and structure
their arguments.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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