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Introduction
Centres and candidates are once again to be congratulated for their performance this
series as examiners reported that the majority of candidates understood the essential
requirements of the Unit 2 examination with the different focus of the two parts of the
question. In an examination in which the majority of candidates were re-taking the
examination paper, there were many impressive answers to be seen and relatively fewer
weaker answers than has been the norm in the past.
In part A, the majority of candidates did attempt to cross reference the sources in their
answer, although this was developed with varying degrees of success and for some this
amounted to merely asserting that the sources either agree or disagree without explaining
how they have arrived at this conclusion. Answers of this type are unlikely to have moved
beyond level 2. There were a number of candidates who did not consider the provenance
of the sources and this meant that they could not advance very far in the mark scheme.
There were also proportionately more candidates than in the past who spent considerable
amounts of time elucidating their answer with own knowledge – this cannot be credited in
this question. Indeed those candidates would have gained more credit if they had focused
on cross referencing, a consideration of provenance linked to the arguments and
judgements. There were certain stock phrases that were used by some candidates e.g.
taken as a set; this is only appropriate if that is what the candidate is doing. In too many
cases, the phrase was not accompanied by the action.
In part B, there were a number of candidates who relied primarily on the material in the
sources. There were also a number of candidates who demonstrated some range and depth
of knowledge that could be applied to the part B questions. The best answers used the
sources to shape the argument and raise issues which were supported and developed with
the use of detailed and specific own knowledge. It continues to be the case that despite
comments in previous examiners’ reports for all recent exam series regarding the focus of
AO2b, candidates continue to comment to a greater or lesser extent on provenance in
their responses to part B in this exam series. Such comments are frequently very generic
e.g. the historian can be trusted because they have the benefit of hindsight (or they
cannot be trusted because they were not an eye witness to the event). In any event, such
comments, even if well developed, generally do not contribute to AO2b, which is what is
being tested in part B. Some candidates spend an excessive amount of time on this and
they would do well to develop their arguments in relation to the question, rather than
write whole paragraphs on provenance which can earn no credit under AO2b.
Candidates should take care that they can spell technical words and significant names
correctly, especially when those words and names form part of the question or the
sources. Where candidates have a few minutes left at the end of the exam, they would be
well advised to check their work.
The candidates' performance on individual questions is considered in the next section.

The Henry VII section Q1 was once again far more popular than Q2 Elizabeth and the early Stuarts. As
the candidates this year most likely year 13 students completing their A level the standard was
higher than in recent years.

Question 1a
The sources provided candidates with the opportunity to look at surface features or go further. This
allowed for support for both the role of Ferdinand or for other factors being the determinant cause
of failure. Candidates had the opportunity to develop a range of cross references both for and
against the stated view. The provenance was accessible but some still were a little simplistic in their
application and there were limited numbers of L4 responses as a consequence. When done well the
responses at L4 were impressive in their balance after approximately 25 minutes of focus.

Example:
This is a good Level 3 response. There is a range of cross references and the discussion on
provenance is developed. However, the weight of the sources is not sufficiently developed to reach a
judgement and hence this cannot access level 4.

791551/4

791551/5

791551/6

791551/7

Question 1 b (i)
This was the most popular, of the two essay questions in the paper and was accessed by candidates
in all levels. The question asked candidates to discuss the extent to which failures in foreign policy
were the main reason for Wolsey’s fall and the source material provided the opportunity to examine
this together with a range of other factors. Most candidates discussed the full range of factors which
lead to Wolsey’s fall and only a small number became descriptive. Much fewer candidates than in
previous years gave an overview of Wolsey. Own knowledge was usually present and was generally
well selected. Sources were handled well with limited examples of ill-placed generic provenance
occurring.

Example:
This is a level 3 response for both A01 and A02b. Analysis is attempted and there is a good range of
supporting knowledge to support the points made. Explanations are not sufficiently developed to
achieve level 4. There is some reasoning from the sources although they are mostly used as a
launchpad for own knowledge.

791551/9

791551/10

791551/11

791551/12

791551/13

791551/14

Question 1b (ii)
This was the less popular of the two essay questions. Some candidates found it difficult to develop
their arguments and this often resulted in candidates not always developing a perspective of the
context of religious change beyond the content of the sources. Lower level responses had either
simple historical knowledge or did not develop beyond content of sources fully Those that did
understand the need to look at both actions by monarchs and evidence of the response of the
country were able to address the question effectively and produce a high level of analysis, using
sources as a set and linking with chosen references such as rebellions. Some students clearly had an
excellent understanding of the Reformation but in places some responses did become descriptive
narrative of the legislation rather than by looking wider.

Example:
This is a level 4 response for both assessment objectives. The answer is fully focused on the
question and sources and knowledge are integrated well. There is a sustained argument running
through the answer and knowledge is used to probe the claims in the sources. The representations
are fully discussed and weighed to reach a judgement.

791584/9

791584/10

791584/11

791584/12

791584/13

Question 2a
Most students understood the idea of Parliament pressuring James but may have been unsettled by
the limited focus on impositions. While this was evident from the source selection the question
hinged on the evaluation of what constituted a challenge with the level 4 issue being the word
‘major’. When done well, some very impressive answers were produced. There were far less
examples of sources in sequence, a lot of cross reference and at least attempts at provenance.

Example:
This is a level 4 response with some cross references and perceptive inferences drawn. The response
clearly addresses ‘how far’ with analysis that is sustained. The attributes of the sources are used to
attach weight to the judgement.

794450/4

794450/5

794450/6

794450/7

Question 2b (i)
This was marginally less popular that Q2bii. The question gave the potential for students to audit
the end of Elizabeth I’s reign to determine if there was a crisis and thus the degree of control she
exercised and the extent to which her final years were a success of failure. Those that did have a
good range of knowledge provided a good depth historical knowledge. Some candidates struggled to
integrate their historical knowledge with the sources or rather some simply used the sources as
determining the points of reference and just added extra details dictated by the subject raised.
There were several which took a source by source approach but again the calibre of candidate was
generally higher than in previous years and some very impressive answers were produced.

Example:
This is a level 4 response on both assessment objectives. There is sustained analysis and the
knowledge is used to probe the sources and reach a judgement. The validity of the claims made in
the sources is discussed. There is weighing and judgement.

794450/9

794450/10

794450/11

794450/12

794450/13

794450/14

794450/15

Question 2b (ii)
This was the more popular subject with most candidates having some understanding of the
relationship between parliament and the king and most were reasonably well-versed in reference to
Buckingham and foreign policy as a potential reason for the breakdown in relations. In many cases
the sources were relied upon heavily as the main content of some responses but most candidates
were able to explore the issues raised in the sources by integrating their contextual knowledge with
the source material, to develop reasoning and to move towards making judgements. Those
candidates who were able to examine the issues and reach secure and supported judgements on the
validity of the view in the question were able to achieve high marks.

Example:
This is a level 3 response for both assessment objectives. The knowledge is not developed far but it
is used to address the focus of the question. The comments on the stated focus are limited. There is
some awareness of the representation in the sources and points of support and challenge are drawn
out and commented upon.

794381/9

794381/10

794381/11

Based on their performance on this paper, candidates are offered the following advice:
All Questions
1. Candidates should proof read their answers at the end of the examination, and
correct any instances where they have incorrectly labelled a source, used the
wrong names or the wrong dates.
2. Too many candidates use certain phrases, such as ‘using the sources as a set’, as a
substitute for actually engaging in the task that they are claiming.
3. Engaging with the sources needs to go beyond accepting the content at face
value and to test it for validity considering provenance in part a and by testing
the opinions in part b with knowledge set in the context of the period.
Part A
1. Candidates should spend sufficient time reading the sources to ensure that they
understand the nuances of the arguments presented.
2. Candidates should treat the sources as a package in order to facilitate cross
referencing. Weaker candidates work though sources sequentially. Such responses
cannot go beyond level 2.
3. Provenance should be integrated within the argument and decisions need to be made
on the relative strengths and weaknesses of the sources. The attributes of the sources
should be discussed, not described. This aids the use of provenance as part of the
argument. Candidates should avoid making stereotypical comments about the
provenance that could apply to any source and avoid labelling a source as both reliable
and unreliable and thus negating any conclusions drawn. The key to a successful
response is the ability to weigh the sources to reach a final judgement.
4. The best responses cross reference not only the content of the sources, but also their
provenance. This enables candidates to weigh the sources and reach supported
judgements.
5. There are no marks available for knowledge in part a. Candidates should avoid
arguing from their knowledge since it cannot be credited and often impacts on the
amount of time they have available to complete part b.

Part B
1. Candidates need to ensure that their subject knowledge conforms to the
specification. Weaker responses usually relied very heavily on information derived
primarily from the sources.
2. In order to address the question effectively, candidates need to offer an analysis
driven by the arguments raised in the sources. Sources should be used to develop
lines of argument and reasoning rather than used for information to develop a
descriptive answer.
3. Whilst it may be relevant to use the provenance of the contemporary source(s) to
judge the weight that can be assigned to the argument, there is no such requirement
for the secondary sources and it is not rewarded in A02b. Many candidates still engage
in generalised comments that a particular historian is or is not reliable at the expense
of developing argument and analysis tested by specific own knowledge.
4. Candidates need to ensure that they are aware of the focus of the question and the
time period specified and that they maintain the focus throughout their answer, to
avoid straying into irrelevant areas that cannot be rewarded.
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