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Introduction
This year’s paper provided a wide range of opportunities for candidates to show their
knowledge and understanding across the specification. Most completed the whole paper
though there were some gaps in Question 5 and Question 6, possibly linked to over long
answers to earlier 4 and 5 mark questions. Essay questions again varied in length and
structure. Strongest candidates overall not only wrote effective essays but were able to gain
marks from the shorter items, showing an ability to write succinct and well-focused answers
targeted to the questions set.
The globalisation questions in Question 4 were a challenge to many, as answers were
often over generalised for both parts (b) and (c). Knowledge of reasons for drought and
earthquakes in California were required for Question 1 and though many candidates could
score at least 1-2 marks, relatively few gained full marks on these questions. One mark
dropped on a few of these short questions can lead to a grade dropped overall.
There were a couple of questions where a minority of candidates misread the question, for
example Question 3(b), where comments on farming were specifically excluded (having
already been the focus of the earlier parts of the question) and in Question 6(a)(iii) where
buying locally was excluded.
The most popular question was Question 7, followed by Questions 8 and 10 with very
few candidates tackling Question 9. This resulted in a very wide range in the standard of
answers to Question 7, both for part (a) and part (b).
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Question 1 (a) (i) and (ii)
Candidates needed to make links to expensive buildings, infrastructure or property for the
mark for high financial losses rather than just stating that this was a wealthy area, or that
there were lots of buildings/ businesses. As the question asked about Californian towns,
comments about losses to agriculture were not valid. Most candidates gained the mark
for why few deaths occurred, giving a range of reasons around the ideas of preparation,
warnings, and evacuation plans.
This response to (a)(ii) was awarded 2 marks.

Examiner Comments

One mark awarded for linking MEDC and
high cost investments (houses), and one
for technology allowing tracking of fires.
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Examiner Tip

Read the stem of the question carefully.
Here Californian TOWNS were identified,
excluding reasons linked to agriculture
and remote locations.

Question 1 (a) (iii)
Drought needs to be taught as prolonged variation from the normal pattern, so stating
that this is a dry area did not score marks. La Nina and associated explanations about high
pressure, sinking air, limited evaporation and lack of precipitation quickly accumulated
marks. Many candidates mentioned dry winds from Arizona (Santa Ana) but few discussed
blocking anticyclones. A surprisingly high number stated that 'California is near the equator'
in their answers.
This response was awarded 3 marks.

Examiner Comments

Marks were given for the La Nina point,
plus detail of timing, and the point about
dry winds linked to low rainfall and
evaporation.

Examiner Tip

Learn the hazards experienced in the
compulsory case studies in depth and
check out how close California and the
Philippines are to the Equator.
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Question 1 (b)
The topic of this question has been addressed before in different ways and most candidates
were able to state that this was a conservative plate boundary. Many could name the plates
but very few discussed the different speeds at which they move. Further comments were
needed to address the reasons for earthquakes, so explanations of movement should have
been to the fore. The term 'friction' is not helpful, but pressure and locking, followed by
release, and jerking forward scored marks. Few addressed the frequency of earthquakes
('often experienced'), and stating data about single earthquakes such as Northridge did not
score marks.
This response was awarded full marks.

Examiner Comments

Marks were scored for identifying the
conservative boundary, for the idea of
pressure building and being released, for the
fault line along coastal areas, and finally for
the frequency comment and detail.
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Examiner Tip

Ensure you read the question carefully
and address each part of it. Here
many candidates missed the 'often
experienced' part of the question, and
failed to score 4 marks.

Question 2 (a) (i)
Reading data from the graph was straightforward for many candidates but some were
clearly out of their depth. Use of maths skills in geography will be an essential part of future
examinations and in class we should be helping our candidates build their confidence with
this type of question.

Question 2 (a) (ii)
This question again proved challenging for some candidates. This type of graph is frequently
used by scientists, government bodies and the media to argue for or against climate change
so candidates should be familiar with the dilemmas it raises. Many candidates used the idea
of fluctuation to answer the first part of this question incorrectly, and then struggled to write
anything for the latter part. Many candidates simply wrote 'in Year X it was A, and then in
Year Y it was B', which alone was not sufficient.
Having identified the pattern as fluctuating, it was easiest to go on to say that therefore
climate was not changing, as June rainfall has shown a similar uneven pattern for the last
100 years. A few were able to use the data to demonstrate that the levels were almost
always within the 40-90mm range. In the first part, best answers identified the overall
upward trend, and supported this with reference to recent high figures.
Candidates seemed to do best when they used their completed table, as well as Figure 2,
as the question instructed.
This response was awarded full marks.

Examiner Tip
Examiner Comments

This candidate has identified the overall
slight increase in totals, and supported
this with reference to data.
They also recognise that totals
fluctuate, and this is supported by
appropriately chosen data.

If you are not a confident mathematician you can still
answer these questions accurately! Think carefully about
what you have been asked to do and read the titles on
each axis. Use a ruler to read off the values and check you
get the numbers the right way round. Dates almost always
go along the x axis. The best thing to do is to practise
these skills in class. Then work out how people might use
the data to support their point of view.
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Question 2 (a) (iii)
The correct answers (Floods and Landslides, or similar) were identified by most candidates
but quite a few selected Storms as a hazard caused by rainfall.

Question 2 (b)
This question was straightforward for most candidates, with ash/dust from volcanoes or
asteroids and radiation changes linked to sunspots being the most popular answers. El Nino
cycles were also acceptable, but Milankovich variations were not, as they are not short-term.
Whether this was a misreading of the question or a poor understanding of the time scales is
hard to say, but the specification clearly indicates what is expected. Answers which included
both volcanoes and asteroids as separate points were not allowed as the reasons were so
similar. A few responses included albedo or permafrost melting comments, and these were
not acceptable as they are feedbacks, not causes in themselves.
This response scored 2 marks for each cause.

Examiner Comments

The candidate has chosen appropriate natural causes which
occur over the short term. In each case, they have explained
how climate is affected and given sufficient detail.

Examiner Tip

Note that it is not the volcanic eruption that
affects climate, rather the emissions of ash
and dust that block radiation.
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Question 3 (a) (ii)
This question required candidates to apply knowledge of the impacts of climate change on
farming in Africa, specifically asking for adaptations to changing rainfall patterns and rising
temperatures. A wide range of ideas were suggested, and some candidates clearly had a
good knowledge of the use of bunds, berkhads, and other water management methods.
Other candidates relied on ideas gleaned from the resource, including altering types of
farming, or they devised ideas based on the timing of sowing or harvesting. A number of
candidates identified how irrigation or GM crops could help, but some used drought resistant
crops in both sections. Another approach was to suggest alternatives, including diversifying
into tourism or leaving farming and migrating.
In this response 2 marks were awarded for each part - total of 4 for (a)(ii).

Examiner Comments

Marks are awarded for identifying an appropriate
technique to save water when rainfall reduces, and
for giving details about it. For the second part of
the question, two brief points about using drought
resistant seeds and diversifying crops are credited.
Note that although reduced water availability might
be linked to rising temperatures, different strategies
must be identified. Marks are never awarded for
making the same point twice in the same question.

Examiner Tip

If you do not know what Zai
planting pits are, then look
them up!
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Question 3 (b)
This is a familiar topic on which questions have been asked in varying ways in previous
examination series; nevertheless it discriminated well with a wide range of scores. Best
answers used range as well as depth with two or three key impacts which could then be
explained and developed to show knowledge and understanding. Impacts on urban areas,
water provision and health were the most common themes. More often, several impacts
were listed or simple statements made which only scored 1-2 marks. Tourism was frequently
mentioned but often wasn't developed into a detailed answer.
Full marks were given for this answer.

Examiner Comments

Marks were given for vector-borne
diseases (malaria) linked to a 2°C rise in
temperature resulting in increased cases
and financial costs. Water shortages and
conflict are likely to reduce investment,
and as well as income from tourism. This
is supported by a detail about Cameroon.
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Examiner Tip

This question begins by excluding
'consequences for farming' which have
already been covered in Question 3(a)(ii).
Make sure you don't write about farming.
Unfortunately this year, about 30-40% of
candidates did.

Question 4 (a) (ii)
The two globalisation questions on Question 4, (a)(ii) and (c), were often answered either
very well or very poorly.
For (a)(ii), common themes were investment (FDI was often mentioned), opportunities for
business and cultural contact. These valid ideas were often not exemplified or developed
to show how they contributed to globalisation, so marks were limited to 2 or 3. The use of
Skype or Facebook as examples was effective. The best answers were able to make specific
reference to how and why access to the internet resulted in globalisation, so needed to go
beyond repeating the question and explain about transfer of goods, ideas and money. The
theme of 'flows' is one that centres could usefully explore and use to structure thinking and
written work about globalisation.
This response was awarded 4 marks.

Examiner Comments

This succinct answer shows an understanding
of what being 'switched on' means, as
well as linking to globalisation. It covers
several relevant points to score full marks.
Leapfrogging allows infrastructure improvement
(telephones) at lower costs (2 marks). This
then allows access to global markets, and
information flow facilitates development.

Examiner Tip

Using appropriate terminology helps
you demonstrate to the examiner you
understand the topic thoroughly. Here,
infrastructure, leapfrog, information flow
and development are all used effectively.
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Question 4 (c)
Transfer of people and goods was the key idea needed to explain the role of transport
changes in globalisation. Many good answers were structured by type of transport:
•

Changes in containerisation have enabled TNCs to outsource production, which could be
extended by giving details on companies that use this such as Apple or Primark, or by
giving details on the ships or containers themselves (fewer candidates knew details on
this)

•

Growth of EasyJet and similar airlines has enabled cultural exchange via tourism or
migration (for example, food and music) and the 'switching on' of places such as Tallinn
to global networks.

Less successful were answers which merely talked about faster/cheaper changes in
particular forms of transport, without clearly explaining the ways this has increased
globalisation.
Full marks were awarded for this response.

Examiner Comments

The candidate draws on a range of forms
of transport and explains how each leads
to globalisation. For example, fast and low
cost travel via Eurostar leads to cultural
links. Improved transport by air has
facilitated just-in-time production in China,
and tourism to Cuba (though EasyJet has
yet to expand its network that far).
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Examiner Tip

The four and five mark questions
usually have two themes. Here
transport developments must be linked to
globalisation. If you only write about half
the question you are likely to score a low
mark. Here many candidates wrote about
how transport has changed over time without
saying what the consequences were.

Question 5 (a) (i)
Most candidates were able to describe accurately the changes shown between the two
population pyramids. However, any errors here contributed to lost marks in part (a)(ii).

Question 5 (a) (ii)
Candidates were asked to explain the changes identified, and most were able to gain at
least 2 marks. Explanations of the growth in births were varied, with 2 marks most easily
scored by those who discussed the arrival of young A8/10 migrants in the UK from 2004
onwards. Those who tried to explain that health care improvements and better sanitation
resulted in lower infant mortality did not score marks as these are developing world
explanations. Some tried to explain that parents were better off so chose to have more
children, but these were unconvincing given the time period.
The rise in the 60+ population was explained more effectively than the growth in 0-5 year
olds. Common reasons given were the ageing of the post-war baby boom generation, and
improved healthcare. Some went on to extend points by discussing the types of treatment
available with some evidence of an awareness of cancer screening, or to comment on
improved diets or life styles.
Two marks were awarded here for each part of the question.

Examiner Comments

The first part identifies A8 migrants as altering the fertility rate in the UK as
they are of 'working age'. The second part recognises that improved health
care has contributed to an extended life expectancy, and also that the post
Second World War 'baby boom' generation are now in the 60-70 age group.

GCE Geography 6GE01 01

13

Question 5 (b)
This was one of the higher scoring short answer questions as the majority of candidates
were confident in explaining the economic impacts of the ageing population. Useful themes
to explore were: change in dependency ratio, higher pension payments, NHS costs, housing/
job shortages with consequences for younger people.
Misunderstanding of the younger 60+ group resulted in frequent generalisations about
people not working or paying taxes, or that younger people have to pay more taxes. Also,
not all people over 60 have pensions or need dementia care. It is not surprising that 17 year
olds have little understanding of state and private pensions or of the tax system, but it is
something that could usefully be discussed. Inviting an active retired person to a lesson for
30 minutes would be informative for many! The growing number of 80 and 90+ people was
not mentioned by many, and the economic impacts of growing numbers with dementia could
be explored further.
This short answer was awarded 4 marks.

Examiner Comments

Marks are awarded for extra costs to
government, which is developed by
reference to a feasible figure (£30bn
increase). This is linked to a likely further
pension age increase, (with extension
point about the next 20 years). There
is likely to be increased spending on
healthcare and extra costs in providing
for those with degenerative diseases.
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Examiner Tip

Questions about greying populations often
produce rather judgemental comments
about older people. Try to avoid this!

Question 6 (a) (ii)
Perhaps not surprisingly, problems for UK consumers were more effectively explained than
for farmers in the developing world. For the former, lack of seasonal food, reduced choice
and higher prices were mentioned by most, with far fewer discussing difficulties in 'buying
locally' in a large city, environmental costs of use of greenhouses and how supermarkets use
depots to transport local food.  
For farmers in developing countries, most commonly mentioned was loss of trade or
income, and a few were able to go further into consequences on prices as supply grew in
the local market. As with the Fair Trade question in part (b), a good approach would be a
case study of a real example, and resources for this can be found at www.riverford.org or
www.fairtrade.com
Consumption of produce from the area might help the example be cemented in memories!
4 marks were awarded for this response.

Examiner Comments

The first part has two separate reasons,
each valid. The second part has
an extended point. Both approaches
are acceptable.

Examiner Tip

When trying to extend a point, avoid
repeating what you have already said.
One method is to give an example
of the point made, or to explain the
consequences or implications.
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Question 6 (a) (iii)
Candidates took a very broad approach to this question, which was acceptable, as long
as a product was clearly linked to the answer, and as long as the environmental impacts
were examined. Therefore 'fair trade' was not acceptable (as environmental sustainability
is not sufficiently clear) but comments about raw materials, production, transport, sales or
disposal of the product were allowable. Several missed the start of the question, and wrote
about growing food locally.
Each of these points scored a mark.

Examiner Comments

Use of recycled materials, renewable energy
and reduced packaging are all valid ideas.

Examiner Tip

Remember that products have a life cycle,
and you could consider their production,
transport, sales or disposal for marks here.
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Question 6 (b)
Fair trade is clearly identified on the specification but few candidates were able to go
much further than identifying fairer prices or wages for farmers. Many also asserted that
therefore global inequality would be reduced without explaining how this would be achieved.
Acceptable ideas were extra investment in health care, education (paying school fees),
crop storage, improved diets or water provision for example, which could be extended by
reference to a real example. Alternatively discussion about the role of some TNCs in forcing
down prices, or more recently in seeking out fair trade suppliers (e.g. Cadbury’s or Marks
and Spencer) could be used to explain issues of global inequality effectively. As the question
asked about 'attempts' by fair trade, discussion of limitations was allowable, although few
candidates did this.
Too many wrote 3 or 4 lines and achieved few marks because focus on the question was
minimal.
Very few referred to fair trade alternatives to sweatshops, and the impacts these may have
by offering higher wages and safer working conditions.
Full marks were awarded for this answer.

Examiner Comments

Marks were given for 'decent wage'
linked to farmers as they are able
to keep larger % of profits (2
marks). The Co-op example gains a
mark, as does the explanation of the
consequences (children to school). Few
added this type of idea at the end.

Examiner Tip

This is another example of a question with two
parts, and if you only write what you know
about fair trade you will not get full marks
unless you explain how it results in a reduction
in global economic inequality. Although this is
a complex question, the comment here about
education creating the opportunity for an
improved quality of life is enough.
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Question 7
(a) This was the most popular of the essay questions and scores varied considerably. The
best candidates recognised these were urban populations and so focused their answers on
the consequences of specific hazards on growing populations, the expansion of impermeable
surfaces, building on marginal land, increased population density and pressured city
authorities. As several different regions were identified, candidates could apply their
knowledge of the distribution of flooding, typhoon/cyclone belts and geophysical hazards,
particularly in the context of the Philippines, but also Bangladesh, Tokyo and Mumbai. These
needed to be linked to answering the question, and not just stated.
Many weaker answers compressed the areas e.g. East Asia became 'China', therefore
resulting in the tsunamis and earthquakes of Japan being omitted from their answer. Many
candidates failed to refer to growth of urban populations or to distinguish between the
regions, and answers were generalised.
Many candidates made use of parts of the risk equation (risk/ hazard/vulnerability/capacity
to cope) with stronger answers deliberately using these key terms to structure their
answers.
A short time spent planning or a few main headings might help candidates produce a
structured answer and avoid becoming embroiled in the fine detail of their first or second
example.
(b) There are numerous physical factors to explain global flood distribution, and some
answers covered 5-6 factors briefly with many getting into Level 3. Higher scores were
achieved through explanation of processes, or by trying to look at global patterns (for
example explaining locations affected by depressions, monsoons, tropical storms and
ENSO), rather than considering a series of one-off examples, but relatively few got into
Level 4 (which required process and global patterns).
Successful answers considered geology, relief, latitude (linked to hurricane belts, midlatitude depression routes or El Nino/La Nina), and tsunami risk areas amongst others. Both
river and coastal flooding were acceptable. Essays which solely looked at global warming
and sea level rise achieved less highly, as it resulted in a focus on low islands/ coasts / sea
/ river floods. This could be effective as part of an answer, and certainly allowed for a global
perspective for some. Place knowledge was well used by many.
This answer scored 8 for part (a) and 12 for part (b). It is a typical sound answer and a
good deal better than many.
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Examiner Comments

(a) The focus on the urban just lifted this essay into Level 3 (8-10 marks).
It focuses on poverty as well as density of population, with different linked
factors. It is well exemplified and uses some terminology. It uses data from
the graph effectively to support points.
(b) The question asks for an explanation of the physical factors that contribute
to the global distribution of flooding. This essay identifies factors, but not all
the points mentioned are as global as others. Geology and ENSO are more
effective than the Boscastle example. It shows good process knowledge.

Examiner Tip

Make sure you study the resource carefully.
The graph here clearly shows urban population,
and this sets the context for part (a).
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Question 8
(a) The resource provided a good deal of information and unfortunately many, including
apparently strong candidates, seemed to get stuck describing the schemes to reduce
carbon emissions, whereas an explanation of why they were growing more widespread was
required. Possible reasons included growing awareness of the effects, including countries’
own experiences both of global warming and the health effects of smog. Also relevant were
pressure from environmentalists or from the EU or other international organisations like
IPCC.
(b) This apparently straightforward question was not well tackled by many candidates.
There was a poor understanding of the (Enhanced) Greenhouse Effect and again confusion
over the ozone layer and role of CFCs. Most answers were in Level 2 or higher, though many
solely discussed C02. A wider range of greenhouse gases and a clear explanation of
process were required for higher marks. Few drew diagrams, and those that did often did
not label them effectively enough. A discussion of feedback loops resulting from warmer
temperatures, such as albedo changes or melting of permafrost, was a good way to extend
the answer.
This answer scored full marks for part (a) and 12/15 for part (b).
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Examiner Comments

In part (a) the candidate presents a range of reasons why mitigation strategies
are growing, including the role of the media, and social networks, government
information schemes, pressure from a range of organisations and evidence of
the effects of climate change. Each is exemplified effectively.
In part (b) causes of growth of CO2 and the role of deforestation are covered,
as is growth of methane emissions, but there is little explanation of the effects
this has on the enhanced greenhouse effect or the processes involved. Like
many candidates, this person seems to assume we know what they mean,
whereas the question asked for an explanation of the contribution made.

Examiner Tip

Note that this excellent answer starts with a plan. Very few candidates
do this, but almost all who do get into Level 3 or Level 4 because they
are likely to be structured and less likely to ramble or drift off the topic.
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Question 9
(a) There were a range of responses to this question. On the whole candidates used the
figure well to support their ideas, and many were able to give some explanatory ideas
for each country and comment on the difference in scores. Some misread the scores
thinking the lowest ranked were the highest and this skewed their answers. Centres
are recommended to use tables with data and ranking to train candidates, as this skill is
required at A2 as well as at AS.
The weakest answers tended to be descriptive and did not give reasons. Better responses
utilised ideas from the course (e.g. compulsory case study information about A8 migration
to explain data about Estonia), or the geographical diversity between urban and rural China.
The most able candidates either structured their paragraphs by country and then explained
the three broad categories of data, or each paragraph focused on one category of data and
then the countries were compared.
Estonia and Rwanda were generally well understood and appropriate reasons were put
forward to account for them. China’s % GDP was accounted for but surprisingly internet
and living abroad proved more difficult. Access to the internet was seem as a function of
wealth (or lack of it), and few suggested other reasons such as censorship and lack of rural
infrastructure. Living abroad was also put down to poverty or not knowing about other
places, rather than acknowledging the role of Government restrictions or EU rules. Iceland,
however, proved to be an unknown quantity for the majority. Apart from the suggestion
that wealth accounted for internet and living abroad, there was little understanding of its
terrain, population distribution or economic base. Most answers therefore remained in
Level 2.
(b) There have been a number of questions over recent years about global groupings and
centres seem to be addressing this area more confidently. Candidates seem better able to
distinguish between different types of groups, and name members, as well as explain the
purposes of the group. The most popular groups referred to were the EU (as a trade bloc),
OPEC and the UN. Surprisingly, some candidates still struggled to explain the role of OPEC
and the benefits this brings to constituent countries.
Political groupings such as UN and NATO were mentioned by few candidates, and similarly
historical groups such as the Commonwealth and former Communist countries. Some who
looked at how wealth split up countries went down the LDC/MDC route and sometimes
included RICs/NICs/BRICs, but unfortunately many had no time to write about any other
type of group.
Stronger responses tended to explain the benefits to member countries of being in the
group – the strongest giving detailed information about them to illustrate why membership
was important. Weaker responses tended to group countries purely economically, and did
not go on to explain how or why the groups had formed.
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This is an outstanding answer and scored 9 for part (a) and 15 for part (b).
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Examiner Comments

Part (a) deals effectively with the mass of data by taking a country by country
approach. Sensible suggestions for the different scores are given for each country.
Note that candidates were not expected to know anything particular about these
countries, though of course a good geographer will know where they are, and
enough about their situations to offer possible reasons.
Part (b) considers trade blocs, OPEC, OECD and economic groups (LICs and NICs)
in depth and with exemplification. It discusses why they were formed, and how
some groups are voluntary and some are involuntary.

Examiner Tip

Remember that being ranked with a high number for
something usually means it is not the best. Here Rwanda is
ranked 138 for Manufactured Goods exported, showing a low
economic connectiveness, and Iceland is ranked 3 for Internet
bandwidth, showing a high level of electronic connectivity.
Practise looking at rankings of different criteria and countries,
and interpret their meanings or consequences.
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Question 10
(a) There were many good responses to this question. Candidates covered the figure well
and could offer sensible reasons for the different rates of migration. In depth knowledge
was displayed about the A8 and Schengen Agreement for Poland. Explanations for the
USA tended to be more varied. The Irish reduction in numbers attracted some confused
responses, e.g. low Irish migration being blamed on poor feeling towards Irish people by the
British, however most related this to the end of conflict and the improved Irish economy.
Some candidates had good knowledge of India and Pakistan as former colonies and
discussed post-war, post-colonial migration and family reunification. However they needed to
explain recent migration as a result of this as the data referred to 2001 and 2011.
Candidates must remember the need for breadth in 6GE01 – three major paragraphs in an
essay should offer three distinguishable reasons. In addition, high performing candidates are
often those able to draw on subject knowledge from across the 6GE01 specification, thereby
making sense of the whole range of data. Discussing generic reasons such as ‘education,
wages, jobs’ did not score so highly. Although the resource gave candidates data, their use
of this was sporadic. The more able used this to their advantage quoting specific changes
then suggesting reasons why.
(b) Most candidates who answered this question considered 2 different migrations, and most
correctly focused on the host country (rather than the source). The most common examples
were the two compulsory case studies of retirement migration to Spain and A8 migration
from Eastern Europe to the UK. Other candidates did make comparisons with post-colonial
migrations as well as recent flows from North Africa to Europe.
Most effective answers were well structured, comparing social, economic, environmental
and political impacts of the migrations. Candidates writing about Accession 8 flows tended
to include the political and economic aspects, both positive and negative – and tended to
ignore the social. Conversely, those writing about retirement migration to Spain mentioned
more about the social implications rather than the political and economic impacts. However,
many of the answers suffered from lack of specific detail, with generic statements about
'taking jobs', or British expat enclaves. The addition of a few specific details could have
resulted in many candidates getting high Level 3 or Level 4 marks.
This answer scored 9 marks for part (a) and 10 for part (b).
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Examiner Comments

(a) This answer has a good structure, with clear and valid reasons for 3
groups and several generic but sensible suggestions for the overall rise.
(b) There are two clear flows here, and the candidate attempts to show
contrasting impacts - but the answer over focuses on economic impacts.  
Indian migration to the UK has detail about the nature of the flow, rather
than its impacts, and the Eastern European example is much clearer and
focuses on the question.

Examiner Tip

There is no need to attempt to discuss every one of the countries on a
question like this. Pick countries you recognise (A8 and post-colonial
examples are ones you should know lots about), then try to identify any
anomalies (such as Ireland) and suggest possible explanations.
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This example of a part (b) response is better, scoring 13 marks.
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Examiner Comments

This candidate uses Polish migration to the UK, and UK
migration to Spain. It considers a range of impacts for
both, and has a one line comparison at the end. A fuller
assessment was needed for a higher Level 4 mark.

Examiner Tip

Learn your compulsory case studies thoroughly
and ensure you can compare them as well as
describe them. This applies to California and the
Philippines as well the migration examples.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:
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•

You need to ensure you know the compulsory case studies thoroughly as you may be
asked precise questions about them (e.g. reasons for drought in California, and why
earthquakes are often experienced there).

•

Check you can read data from a graph accurately and use it to draw conclusions.

•

On part (b) or (c) questions, check if two different elements are required to be linked in
your explanations (e.g. Question 4(c) and Question 6(b)). Make sure you cover both of
them.

•

Read the whole question through twice before you start writing to ensure you
understand the requirements. Many candidates lost marks on Question 1(a)(ii), Question
3(b) and Question 6(a)(iii).

•

Study the resource used for the essay questions carefully, checking axes of graphs and
titles for clues about the theme of the question. On Question 7 some missed that these
were figures for urban areas.

•

You are very unlikely to be asked to describe the resource, as usually an explanation of
what it shows is required ('Suggest why...' or 'Suggest reasons...').
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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