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Introduction

This paper is now well-established and examiners have commented on how well-prepared
candidates are, in the main, for the demands of the exam. There were fewer rubric infringements
and, in the vast majority of cases, candidates produced responses that were clear and relevant
and answered the question. There were also a pleasing number of candidates who are able to
produce relevant, personal and highly critical responses to the questions with consistent and
insightful analysis, which is hard to do under exam conditions. These nuanced and discriminating
responses, which teach examiners new things, are what keep them coming back to mark and
makes it a pleasure to work on the paper.

Overall, better responses tended to offer sustained analysis of longer quotations, engaging with
multiple layers of meaning, structure, and context. They analyse the poems as poems, analysing
in-the-round, rather than zooming in on single words or techniques. In contrast, weaker essays
relied on short, undeveloped quotations or embedded quotations presented without
commentary or an overreliance on the listing of features. Examiners noted an issue of the
overuse or misuse of literary terminology. While many candidates correctly identified features
such as enjambement, caesura, asyndetic list, and volta, these were frequently deployed without
sufficient analytical integration, with general comments on things like the “flow” of a poem. In
particular, volta was often applied indiscriminately—even in non-sonnet forms—suggesting it has
become a default term rather than a precise analytical tool. Centres are also reminded that a
caesura is a stop or pause in a metrical line, and not all punctuation counts as a caesura.

There is also a tendency among some candidates to argue from absence, particularly in
contemporary poetry (e.g., the lack of rhyme or caesura), which often results in speculative or
unfocused analysis. This may stem from an overemphasis on covering a wide range of technical
features, sometimes at the expense of depth.

Handwriting and presentation remain a significant concern. Examiners noted increasing difficulty
reading scripts due to cramped, small, or irregular writing styles. Encouraging candidates to write
with clear spacing (6-10 words per line), use black ink, and leave lines between paragraphs could
greatly enhance legibility. The use of asterisks for additional points should be systematised (e.g.
numbered and referenced “at end”) to aid clarity. Some candidates struggled to balance their
time across both sections, occasionally leaving essays unfinished. Completing an essay—even
briefly—can make a crucial difference at level boundaries.

Nevertheless, to return to the original point, many candidates demonstrated clear engagement
with the texts, producing thoughtful, controlled, and contextually aware responses.
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Question 1

Question 1 was generally the more popular option in Section A, likely due to the familiarity of 'The
Lammas Hireling'. Most candidates responded positively to the term “significant events,” though
some found it vague, leading to varied and sometimes confused interpretations. Stronger
candidates clearly defined what counted as a significant event in their introductions, while others
struggled to move beyond general narrative summaries.

High-level responses identified specific significant moments such as death, dreams, or the loss of
innocence, structuring their comparisons around these, while weaker candidates referred vaguely
to tone shifts or nature, often without saying what the significant events were. Some mid-to-
lower-level responses descended into descriptive speculation or used the anthology poem as a
crutch, failing to interpret the unseen in its own right. More confident responses explored tone
and ambiguity effectively, particularly in 'The Lammas Hireling', and linked structural choices
(such as shifts in light or dream imagery) to thematic content. Stronger comparisons were
thematic and conceptual rather than superficial or forced, often structured around a moment
from 'Cows' and linked meaningfully to 'The Lammas Hireling'.

Most candidates were able to make some links between the poems, with common comparisons
including death, the supernatural, farming imagery, and the role of dreams. However, many
forced connections - such as supernatural readings of 'Cows' or dubious symbolic links - that
strained credibility. Some weaker interpretations included the daughter turning into a cow, being
possessed, or being in a sexual relationship with the cow.

A large number of misreadings occurred, particularly with pronoun confusion in 'Cows' -
candidates mistaking the mother cow for the daughter and vice versa - which led to odd or
implausible interpretations. Others focused too much on the set poem, trying to align the unseen
to pre-rehearsed ideas. Overly symbolic or far-fetched readings (e.g., the cow as a metaphor for
immigrants, trans identity, or aliens) showed creativity but lacked textual grounding.

The best responses were those that approached both poems with fresh eyes, made careful and
reasoned comparisons, and understood ambiguity as a deliberate poetic strategy rather than a
problem to be solved.
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Examiner Comments

The best responses are able to demonstrate a controlled argument from the opening
paragraph.

This candidate has spent time planning their response before beginning their answer. They
have thought carefully about the presentation of significant events and have used the
introduction to signpost to the examiner how they are shaping their answer. They are also
bringing out points of contrast as well as points of similarity, which demonstrate a strong
understanding of the named poem and of the unseen. The rest of the response was equally
controlled and sophisticated and they received a Level 5 for this answer.
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Examiner Comments

The best responses analyse language, form and structure as part of their overall argument,
not in a formulaic way, but as a way of developing the answer.

Here, the candidate makes a specific point about enjambement - not a general comment
about "flow" but one that is linked to the idea of significant events and how the speaker is
now blending reality and fantasy. They have also made a number of sophisticated points
about syntax, ambiguity and the blunt monosyllables of 'She was gone'. All of these
demonstrate a sophisticated understanding of the writer's craft and develop the argument,
rather than simply feature spot.

This candidate went on to receive a high Level 5 mark for their response.
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Examiner Comments

The best responses use the unseen poem to draw out ideas from the taught poem that have
previously remained hidden, or at least not brought to the fore in an initial reading. Through
your analysis of the unseen poem, you are demonstrating your understanding of poetry,
and how there can be different readings of poems you know well. By developing the idea of
change across both poems, this candidate was able to demonstrate consistent analysis and
evaluation, and produce a Level 5 response.
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Examiner Comments

A good candidate will look for points of contrast as well as points of comparison when
producing a fully connected and integrated answer.

Here, the candidate uses points of contrast to demonstrate their understanding of both the
unseen poem and the named poem. They continued their response in a controlled and
discriminating way and were awarded a top Level 4 for this answer.
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Question 2

Although this was the less popular of the Section A questions, many examiners found more
convincing and focused interpretations—particularly of the unseen poem, ‘Cows'. The theme of
protecting loved ones provided a clear lens through which to engage with both poems, and
stronger responses moved beyond word-level analysis to explore broader emotional and
structural patterns.

There was considerable variation in how candidates interpreted ‘A Minor Role’. There has
been discussion online as to whether the speaker is the patient or the carer, and examiners did
comment that candidates who interpreted the speaker as the patient did not always
convincingly link the poem clearly to the idea of protecting others. In contrast, candidates who
understood the speaker as caring for a loved one were better able to construct coherent,
nuanced responses that directly addressed the theme of protection.

Candidates often grasped the poem's theatrical conceit, and stronger responses explored the
extended metaphor meaningfully, linking the role-playing to the emotional performance involved
in caring for someone terminally ill. Some insightful interpretations also examined the stoicism,
domestic imagery (bed, cat), and the tonal shift at the poem'’s end as signals of inner resolve.
However, others focused too narrowly on isolated techniques (e.g. listing, enjambement) without
connecting these to broader meanings, which limited the depth of analysis.

Stronger responses demonstrated more nuanced understanding by analysing how techniques
contributed to meaning and tone. Structural and tonal shifts, the use of light and metaphor, and
the poems’ narrative ambiguity were all areas explored thoughtfully in higher band essays.
Successful answers examined the emotional labour of caregiving, stoicism, the complexity of
familial love, and the limitations of protection. Several candidates showed an ability to explore
different forms of “protection” - whether practical, emotional, or symbolic. Weaker responses
tended to compare poems only at surface level, often relying on generic feature-spotting
(enjambement, caesurae) without discussing the function or impact of those techniques. Some
responses veered into misinterpretation -conflating speakers or constructing implausible
narratives in ‘Cows’ (e.g. affairs with cows, murder). These misunderstandings typically stemmed
from either insecure knowledge of the set text or limited ability to interpret ambiguous poetry.
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The best responses analyse the poems holistically and don't fall into discrete analysis of
structure or form.

Here, the candidate has begun looking at the poetic voice (often a feature of high-level
responses) and then used this to analyse the form and structure of the poem. They
integrate references to stanzaic form, enjambement, sonic features, and imagery, all with a
focus on the poem and on the question, not as feature spotting. This was a very good high-
level response, although it occasionally missed opportunities to make connections with the
named poem to keep it at the bottom of Level 5.
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Examiner Comments

This is a good example of a candidate who is not feature-spotting, but is using their
understanding of the named poem to draw out a critical and evaluative argument.

This is also a good example of a candidate who is not over-using terminology - they realise
that not all punctuation is caesurae. This was a high Level 5 response.
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Examiner Comments

Candidates who make connections throughout their responses often are rewarded with the

highest marks, particularly when it draws out different readings and understandings of the
named poem.
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Here, the candidate has made a lovely point about the difference in the feelings of
protection in the two poems, exemplified with embedded quotations and references to the
texts.
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Examiner Comments

The best responses are planned and controlled, and a good concluding paragraph
demonstrates to the examiner a well-planned argument.

This was a discriminating and controlled response that received a Level 4 mark.
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Question 3

It was very pleasing to see responses from Medieval Poetic Drama this year. This was the more
popular of the questions, with most responses looking at The Crucifixion as a second passage to
explore the idea of working together, but there were also references to the shepherds, and also
to separate passages in Noah's Flood.

The best responses were able to analyse both the didactic meaning of the Mysteries, but also the
entertainment value of the plays, and many displayed nuanced understanding of the text and of
relevant contextual factors. Responses referred to biblical, socio-economic and historical context
as a way of furthering their understanding and analysis of the text, not in lieu of textual analysis.
It is heartening to see candidates respond so well to these texts which offer such a rich
understanding of the religious and cultural landscape of Medieval Britain, and an insight into the
development of dramatic literature and performance.
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Examiner Comments

This is an excellent response that demonstrates understanding of the role that Medieval
Mystery plays had in society. Contextual information is used judiciously to help illuminate
the argument, not to drive it. At heart, the candidate has retained a focus on the text and
analysed the passage as a piece of poetry, choosing a relevant second extract.

This received a Level 5 score.
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Question 4

There were fewer responses on salvation and most chose a second extract from Noah's Flood to
accompany the named passage. As with Question 3, the better responses were able to analyse
the drama as a piece of poetry, and focus on the poetic techniques and how these helped shaped
meaning. This was understood in context of reception, where the audience were hearing the
poetry as part of the mystery plays, and meaningful analysis noted the aural quality of the
language with reference to the question focus. Slightly weaker responses tended to describe the
narrative, rather than analyse the language.
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/'--.'. Examiner Comments

This is a candidate who is well-prepared for the exam, but does not produce a rehearsed
and revised response, but one that keeps a focus on the question throughout. Contextual
information is used to develop their argument, but the focus remains on the text with
relevant analysis of the poetry of the play.

This received a good Level 4 mark.

32
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Question 5

This was vastly the more popular of the Chaucer questions, with many candidates producing
nuanced, high-level answers. Most candidates selected sensible accompanying extracts, often the
opening of the Prologue or the ending of The Tale. Weaker responses showed knowledge of the
text but lacked focused analysis. Most candidates grasped the concept of the Wife as a teacher,
but weaker responses merely described her opinions or presented her as a proto-feminist
without addressing how she teaches. Weaker responses were likely to have an over-emphasis on
narrative and content, with little attention to Chaucer’s craft; they often viewed the Wife as a real
person rather than a poetic construct; and there was confusion demonstrated between Chaucer’s
views and those of the Wife. They also tended to lack coherence or lost focus on the “teacher”
aspect, instead offering general comments on gender roles or the Wife's life story

Stronger responses presented sustained, evaluative arguments, often exploring different
interpretations of the Wife's role and how Chaucer crafts her as both a comic and provocative
figure. Candidates who explored contradictions in the Wife's role (e.g., serious vs. comic, feminist
vs. misogynist construction) were more successful. As always with Chaucer, AO2 proved the
discriminating factor when it came to the higher-level responses. The best responses considered
Chaucer’s use of voice and direct address; the use of humour; and the layered narrative (Wife's
Prologue, Tale, and Chaucer’s authorial voice). Strong responses evaluated Chaucer’s intent: was
the Wife a mouthpiece, a critique of antifeminism, or a satirical caricature? Some very perceptive
discussions noted that Chaucer might be mocking both misogynists and proto-feminist readings
through the Wife's character.

AO3 was consistently strong and candidates showed secure contextual knowledge. Better
responses used context analytically, showing how it shaped the Wife's arguments or Chaucer's
presentation of her. Weaker responses tended to use rote-learned material or generic points
about patriarchy or church control without applying these to specific lines or techniques.
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Examiner Comments

It is always best to identify clearly your choice of second passage to the examiner.

Here, the candidate shows a clear line of argument from the opening paragraph, which was
reflected in the rest of the response which was controlled and critical, and they received a
Level 5 mark.
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/ ResultsPlus

Examiner Comments

The best responses remember the poetry of the Wife and remember the context of
reception, where this would have been heard by a majority of its audience.

This candidate kept a firm focus on the text and the poetry throughout, receiving a Level 5
mark.
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Examiner Comments

Keep up a line of argument throughout all of your response, using key words from the
question in your topic sentences.

Here, the candidate has developed a controlled argument throughout, using their
knowledge of contextual information and of the text to lead to a strong conclusion. They
have kept an eye on the fact the Wife is a literary construct that Chaucer may use to hide his
own intentions, rather than treat her as a real-life character. This candidate received a
strong Level 4 mark for their controlled and discriminating response.
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Question 6

This was less popular than Question 5, possibly due to uncertainty around what constitutes the
"supernatural" in a medieval text. As always with English Literature responses, candidates are
encouraged to set their own terms and interpretation of the question. Candidates often chose
this question because they felt confident with the given extract (on astrology), but many struggled
to sustain focused discussion on supernatural themes. There was a sense that some candidates
defaulted to familiar gender/lust content instead of fully engaging with the supernatural.
However, stronger answers defined "supernatural" clearly, addressing how it appears
symbolically, thematically, and generically (e.g., fairy-tale elements, magic, allegory), alongside the
setting of the Tale in Arthurian times. Most choices of second passage used either the Loathly
Lady's transformation at the end of the Tale or the opening of the Tale (friars/fairies). The Loathly
Lady offered fruitful discussion for those who explored the symbolism of her transformation and
her supernatural power as a device for moral instruction or critique.

The best responses analysed the poetic features, particularly in the Tale, where Chaucer's
language is richly allegorical and symbol-laden. They were also able to look at the use of irony,
the blending of genres (romance, fabliau, moral tale), or the way supernatural elements are
constructed poetically. Some candidates paraphrased or summarised the Tale without exploring
how Chaucer’s language presents the supernatural.

In terms of context, the better responses explored medieval beliefs in astrology, fairies, magical
transformations, and how these were interwoven with Christianity. They also considered
medieval genre conventions, such as the fairy-tale structure or moral allegory. Some insightful
candidates used the supernatural allegorically to comment on transformation, justice, and
gender roles.

Examiners noted there were often missed chances to explore religious context (e.g., magic versus
miracle; the role of divine justice; the conflict between Christian belief and supernatural folklore).
Some candidates attempted to fold in religion under “supernatural”, which occasionally worked
but often lacked clarity or coherence. Examiners speculated whether this was down to less
familiarity with the Tale.
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Examiner Comments

The best responses have a confident introduction where clear thesis statements and lines of
argument are established.

Here, the candidate has defined their analysis of the supernatural, a line of argument they
followed throughout their response, keeping a focus on the text. They have exemplified their
argument, with strong analysis of the language of the passage, and received a good Level 5
mark for this answer.
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Question 7

This was a popular question, with a wide range of second poems selected - though this was most
commonly Donne. A variety of poems allowed for some interesting contrasts in tone and method.
However, Donne'’s 'The Flea' was a frequently chosen second poem and examiners noted that did
not always suit the theme of mortality well, limiting the depth of comparison.

Most responses showed clear understanding of the named poem (Marvell's 'To His Coy Mistress'),
though analysis of mortality specifically was sometimes underdeveloped. Some candidates
misunderstood the term “mortality”, confusing it with morality or mentality, or treating it too
loosely - as simply “death” without exploring its implications. Better responses formed structured
comparisons, often highlighting how different poets responded to the inevitability of death or the
passage of time.

Stronger candidates engaged confidently with metaphysical conceits; persuasive techniques
(especially in Marvell and Donne); imagery of time, decay, death, and the body. However, some
responses became straightforward or descriptive in their analysis of methods, relying heavily on
paraphrase or quoting without exploring effect. Better candidates explored the satirical elements
of Marvell's poem, and the nuances of how death is presented (e.g. mock-seriousness, erotic
manipulation, or metaphysical tension).

Contextual understanding was generally strong, with many candidates analysing the Carpe Diem
ethos of Cavalier poetry, e.g. “seize the day” in the face of mortality. Better responses made use
of religious, philosophical, or historical context (e.g., 17th-century attitudes to death, plague, war,
or the soul). Some responses displayed limited or generic context, and in weaker cases, context
was tagged on rather than integrated.

Better answers defined mortality clearly and kept the focus on how it is constructed poetically.
There was clear understanding demonstrated of mortality as a concept. There was often
perceptive and insightful engagement with form, argument, and imagery, paired with confident
analysis of voice and rhetorical strategies, especially in seduction or meditation poems. Weaker
answers drifted into general reflections on time, sex, or love without directly addressing mortality.
They treated the poems as narratives rather than crafted poetic texts; relied on quotation over
analysis, especially from well-known lines; and often omitted discussion of form, metre, or
rhetorical strategy.
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/'--.'. Examiner Comments

The best responses don't waste time explaining concepts the examiner will understand.

Here, the candidate mentions Marvell's satirical take on seduction poetry, but swiftly moves
on to their own argument and analysis of the climax of the poem, with a close reading of the
text. This was a focused and critical response that received a Level 5 mark.
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Question 8

There were relatively few responses to this question, but those who chose it generally did so with
confidence and clear textual knowledge. Some candidates took the opportunity to contrast
Philips with another poet, such as Donne or Bradstreet, others picked another Philips poem.

Most responses had a secure focus on the theme of personal relationships, and stronger
responses avoided vague assertions about “love” or “friendship” by offering clear definitions or
distinctions (e.g. romantic vs platonic love). Weaker candidates fell back on generic claims about
“the role of the sexes” or vague impressions of “intimacy”. Most responses showed secure
engagement with Philips' poetic voice, her use of apostrophe, metaphor, classical allusion, and
emotional register. Candidates often commented effectively on the use of natural imagery (e.g.
sun, seasons) to evoke emotional turmoil. More sophisticated answers explored the use of
Neoplatonic ideals to frame female friendship as elevated and pure; alongside the poem'’s
structure and rhythmic control, including how Philips tempers emotion through metrical
constraint.

Context was often the strongest aspect of candidates' responses. Many were confident in
discussing biographical context, particularly Philips’ circle of female friends, her marriage, and the
Orinda persona. Better responses integrated ideas around Neoplatonism (love as an idealised
spiritual bond); the possibility of coded homoeroticism in a restrictive 17th-century context.
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Examiner Comments

Comparison is not assessed in Section B, though many successful candidates choose to use
their introductions and conclusions to tie together ideas and their line of argument.

This candidate confidently stated their choice of second poem and placed both poems
clearly within the focus of the question and within the context of the Metaphysical period in
their introduction. They went on to get a good Level 5 mark for this response.
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Question 9

Donne continues to be a popular choice, with centres teaching the poet well and with many
candidates demonstrating strong analytical and contextual skills when it comes to his poetry. The
named poem, 'Love’'s Growth', was generally well understood, although some examiners noted
missed opportunities to engage with the seasonal/time-based metaphor in the poem's core
conceit. Responses covered a broad range of interpretations of time: as fleeting (carpe diem,
love's impermanence); as philosophical (metaphysical, abstract); as a force to be overcome or
controlled (e.g. in 'The Sun Rising'); in relation to mortality, religious belief, and Donne’s shifting
worldview. Candidates generally showed secure understanding of Donne’s methods, particularly
his use of conceit, paradox, and argumentation.

Most candidates maintained good focus on Donne’s presentation of time, though some drifted
into adjacent themes (love, mortality, change). These could be valid, provided the link to time was
maintained. Stronger essays kept a philosophical lens, addressing how time is conceived,
manipulated, or resisted. Weaker responses struggled to define what “time” meant in the context
of the poem and lost coherence as a result.

AO2 was often a major strength with candidates demonstrating confident close reading and
secure knowledge of metaphysical conceits, paradox, and rhetorical structures. Many candidates
successfully explored how his tone and form reflect emotional intensity or philosophical
resistance.

Contextual knowledge was generally strong and well-applied. There were frequent references to
Early Modern views of time, influenced by astronomy (Copernicus, Ptolemaic model,
heliocentrism) and the Age of Discovery and new temporal/ geographical horizons. Candidates
often made astute links between Donne's personal life (e.g. religious doubt, romantic passion)
and the poems’ treatment of time.
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Examiner Comments

When bringing in your wider reading and revision about poems and poets, make sure it is
relevant and adds to your analysis and argument.

Here, the candidate has brought in some good contextual knowledge of Donne, but used it
to support their line of argument and analysis of the natural imagery of the poem.
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Question 10

This question was less frequently attempted than Question 9, but there were some excellent,
deeply informed responses. Examiners noted that success almost always correlated directly with
candidates’ theological understanding and contextual awareness of Donne's complex spiritual
life. Weaker responses often defaulted to general religious commentary or broad moral
discussions on forgiveness, lacking specific engagement with Donne's theological urgency,
rhetorical strategies, and conflicted spirituality.

Stronger candidates defined forgiveness clearly in Christian theological terms - especially within
the Catholic vs. Protestant divide - and built their arguments around Donne's spiritual dilemmas.
A few high-level responses engaged with Donne's spiritual psychology, asking probing questions:
is Donne sincere; does he feel forgiven; is he demanding, submissive, or fearful before God?
Many weaker essays interpreted forgiveness in vague, humanistic or emotional terms (e.g.,
forgiving others, being kind), which led to loss of focus and shallow argumentation.

Theological context was key to high achievement. Many top answers explored Catholic and
Protestant views on salvation and grace. Some engaged with the Reformation-era anxiety about
certainty of salvation, drawing links to Donne's personal conversion from Catholicism to
Anglicanism. The best essays used biographical context subtly: not to excuse or explain the
poetry, but to illuminate its contradictions, for example, questioning whether Donne's dramatic
language reflects true repentance, guilt, manipulation, or doubt.
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/'--.'. Examiner Comments

When demonstrating your understanding of the writer's craft, and of relevant contextual

features, make sure you keep a focus on the question and that you serve your line of
argument.

Here, the candidate has covered a wide range of relevant contextual and literary features of

the poem to develop their critical argument on forgiveness. The response received a mark in
Level 5.
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Question 11

The Romantics remain the most popular collection of poetry across Section B and the range of
responses demonstrate that this works well for all abilities of candidates. This was a popular
guestion with a wide range of responses. Most candidates showed secure knowledge of 'Tintern
Abbey' and its thematic focus on time, memory, and emotional development. However, the
length and complexity of the poem led to uneven treatment, with many candidates focusing
disproportionately on the opening section and neglecting the later philosophical and reflective
moments. The best responses engaged conceptually with the "passage of time" and explored the
evolution of perception and loss across the poem. The second poems most frequently used were
Byron's 'On This Day | Complete My Thirty-Sixth Year'; Keats' 'Ode on a Grecian Urn'; and
Wordsworth's 'Ode: Intimations of Immortality'.

Stronger candidates unpacked the phrase "passage of time", linking it to memory and
recollection; loss of immediacy or youthful passion; gains in moral/spiritual insight. Weaker
answers lost sight of time as a philosophical concern and some responses became biographical
summaries of Wordsworth or Romanticism, rather than structured, critical arguments.

The best responses explored Wordsworth’s method of conveying time through the shifting tone
and movement from sensory recollection to philosophical reflection. Key moments such as: “Five
years have passed”; the “roe” as symbol of lost vitality; the “other gifts” of age and spiritual insight.
Some candidates relied too heavily on paraphrase, failing to engage with the poetic craft that
shapes the representation of time.

Context was generally strong in responses to this question, though sometimes not fully
integrated. Effective essays made good use of individual development, and nature as moral
teacher; Wordsworth's revolutionary disillusionment, his return to nature as consolation, and
preoccupation with poetic legacy. There was occasional reference to _Lyrical Ballads_and the
poet’s relationship with Dorothy or Coleridge, used to illuminate the emotional arc of the poem.
Weaker candidates often offered broad contextual overviews without linking them clearly to the
poem’s treatment of time.
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Examiner Comments

When introducing contextual factors with Romanticism, it is important to go beyond
biographical details and general comments on nature and the Industrial Revolution. Whilst
these can be pertinent points to make, the best responses show an understanding of
Romanticism that is deeper than surface level comments on the sublime, and focus on the
poems and the question.

Here, this Level 5 response begins with a strong understanding of other Romantic ideas,
namely that of imagination and poetic vision, to help develop their line of argument.
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Question 12

This was the most popular of all the Section B questions, and a full range of responses was seen.
Many candidates showed sound understanding of Shelley’s poem and of Romantic themes. Some
responses offered a clear central argument linking the imagery of winter to death or personal
loss. However, examiners also noted that there was frequent drift from ‘seasons’ to ‘nature’ - a
general discussion of natural imagery led to vague or off-focus responses. Some answers became
biographical essays on Shelley or Byron, particularly when discussing Harriet Westbrook or
Byron's aging, without a clear focus on the poems.

The most frequent choice of second poems were Wordsworth's 'Lines Written in Early Spring' -
often successful, especially when maintaining focus on seasonal contrast; Shelley’s 'Ode to the
West Wind' and 'The Question' - the latter occasionally used well, though not always explicitly tied
to seasons; and Byron's 'On This Day | Complete My Thirty-Sixth Year' - relevance was tenuous for
many (e.g. symbolic ‘autumn of life’), but some managed valid connections.

Some candidates successfully analysed the symbolic role of winter and spring in relation to grief
and renewal. A few noted structural features, e.g. Shelley's use of repetition or bleak tone.
However, examiners did feel that AO2 was underdeveloped across many responses. Analysis
often lacked specificity, e.g. stating that ‘cold’ = death without exploring Shelley's precise phrasing
or rhythm. The best responses were able to analyse how seasonal imagery developed across the
whole poem, not just in isolated lines.

In terms of AO3, there was a strong awareness of Shelley’s personal context, especially grief and
loss. Better answers integrated Romantic ideas rather than just focusing on biographical ideas.
Examiners did note that weaker responses mentioned Shelley’s atheism, without connecting it to
the poem’s meaning, or to the text. Heavy biographical focus, especially on Harriet's suicide, often
dominated the argument rather than serving it.
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Examiner Comments

Make sure you remember the question focus and don't slip into general comments on
nature when discussing the Romantics.

Here, the candidate has corrected themselves to keep the focus on "seasons" rather than
general comments on nature, and made a pertinent point on the personification of the
season of winter. The candidate maintained this focus and received a Level 5 mark for this
response.

GCE English Literature 9ETO 03

55



Dot Ao SR A M o¥e"- S - NS S
_pweckoaned. memm Lm,m....a@pum

,,,,,,,,,, &ann{-ﬁ:rd.U:\Wuij\E\i fovwiating. NeCosily. .
8. Mo m&%ﬁmvms mmw
ekbarttr ko 0. "umm...ww‘%

mb.b.a, ....... waiha. &.9.9. and. Mﬁ@r&m

?‘S ResultsPlus
Examiner Comments

Make sure that any biographical contextual details you bring in are relevant and add to your
line of argument.

The candidate here makes a reference to Shelley’s atheism, but rather than this being a
general comment they then link this purposefully to the structure of the poem and to the
focus of the question. This was a controlled and discriminating response, with flashes of
sophistication that tipped it into Level 5.
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Question 13

Keats remains a popular choice of study for centres, and examiners do find that candidates are
often well-prepared on his poems. In this instance, candidates generally felt confident tackling
the theme of suffering in Keats. Suffering was often linked to broader Romantic ideas (e.g. the
vale of soul-making, emotional intensity, poetic inspiration). Stronger answers showed insight into
Keats' literary craft (e.g. structure of the sonnet, use of apostrophe, tone). Context was usually
well-integrated, especially when linked directly to the poems’ content or composition. Examiners
also saw some thoughtful treatment of negative capability and Keats' philosophical view of
suffering.

Many candidates over-relied on biography, often recounting Keats's life events in a list-like way
(tuberculosis, opiates, deaths, Fanny Brawne). This information was not always closely connected
to the poem'’s content or literary features.

Stronger responses anchored points in precise textual evidence and used context to enrich, not
dominate, analysis. They considered form and structure (e.g. sestet, volta, Petrarchan elements).
Candidates explored Keatsian philosophy (e.g. suffering as creative, part of being human) and
analysed the interconnectedness between content and craft.

Some weaker answers drifted into writing primarily about death, bypassing the broader
emotional, existential or philosophical elements of suffering. Some over-read images (e.g.
“embalmer” or “poppy”) as literal death references rather than as symbolic or metaphorical. It
was also felt that some candidates could be made more aware of Romanticism’'s view on
suffering - emotion, experience, the sublime - as distinct from personal trauma.
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Examiner Comments

The best responses are able to skilfully and confidently handle the different elements of
Keats' poetic craft.

Here, the candidate has analysed the form, the metre and the imagery of the poem to
develop a controlled and critical line of argument about suffering. They went on to receive a
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good Level 5 score.
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Question 14

This was not as popular a choice for Keats, even though “change” as a theme offered wide-
ranging possibilities - from seasonal transformation to emotional, existential, and philosophical
change. There was a variety of second poem choices. Responses made good use of a wide
selection of Keats's work, particularly 'To Autumn', and 'Grecian Urn', allowing for both contrast
and development of ideas.

Better responses focused specifically on change, not just nature or suffering, and explored
different dimensions (emotional, seasonal, artistic, philosophical). There was close analysis of
language and structure, with stronger answers dealing confidently with rhetorical devices shifts in
tone, and the nuances of sonnet form.

Contextual connections were generally used thoughtfully, such as reflecting on Keats' ideas about
impermanence, mortality, and artistic legacy, with references to the permanence of art vs. the
transience of life (particularly in 'Ode on a Grecian Urn').
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b/‘---.. Examiner Comments

When bringing in concepts such as negative capability when analysing Keats, it is important
to show an understanding of the concept and ensure it is relevant to your line of argument.

Here, the candidate deftly weaves in lots of relevant contextual information, but uses it to
support their line of argument rather than dominate it. This was a highly critical and
evaluative response that received a high Level 5 mark.
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Question 15

The question on landscape in ‘Drummer Hodge' generally brought out some nice responses, with
candidates choosing a variety of poems to accompany, such as ‘Meeting at Night’, which offered
useful contrast through its more intimate, romantic use of landscape.

Many candidates engaged confidently with the theme of landscape, particularly the alien, war-
torn terrain in 'Drummer Hodge'. Contextual knowledge around the Boer War, imperialism, and
Hardy's anti-war stance was frequently included and often helped deepen analysis, though
occasionally examiners felt it did not add to the response and felt a little bolt-on. Generally
speaking, candidates were comfortable identifying features such as the unfamiliarity of the South
African landscape; the use of Afrikaans as a marker of alienation; and the symbolic role of
stars/constellations and their implications for fate and isolation

Many responses identified key symbols or ideas (e.g. stars, language, rhythm) but did not fully
explore how poetic techniques created meaning. Examiners also felt that fewer responses
analysed Hardy's diction and syntax; the poem'’s metrical regularity and the relationship between
form and theme (e.g. isolation mirrored in stanzaic pattern). Some candidates drew on Hardy’s
prose (Tess) — a thoughtful move, but this often took time away from close poetic analysis.
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\’//"--L Examiner Comments

This was a very strong Level 5 response that chose to write about another Hardy poem to
help generate a critical and evaluative argument. There were references throughout to
context and the writer's craft which demonstrated a sophisticated understanding of the
poems.
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Question 16

This was the least popular of the Victorian questions, even though the question focus of
"powerful emotions" offered a lot of scope for personal interpretation and engagement. There
was generally good analysis of the named poem, though contextual analysis of 'The Best Thing in
the World' could revert to general biographical comments on Elizabeth and Robert Browning. As
always, centres are encouraged to explore the full range of the Victorian time period and for
answers to be rooted firmly in the text and on the question focus, not general biographical
context or fixed temporal viewpoints of the vast time period. There were a wide variety of choices
of second poem, including Browning, Rossetti and Tennyson. The better responses were able to
analyse the way emotions are presented through the language and form, with thoughtful
analyses of imagery and structure. Weaker responses explained the emotions, often reverting to
biographical comments for context, rather than a focus on the poems as literary constructs.
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Examiner Comments

This was a very strong response to the question, which brought in relevant biographical
context, but did not rely on this to drive the argument. There was a clear focus on the
poems and on the writer’s craft, with relevant contextual points weaved in throughout such
as literary context (e.g. the lyric form) or references to religion and Darwin. This received a
Level 5 score.
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Question 17

Rossetti remains a popular choice for centres, and candidates were generally engaged and well-
informed, with strong contextual knowledge, especially around Rossetti's religious beliefs,
Victorian gender norms, and her work with “fallen women.” Most understood desire as a theme
in Rossetti's work, especially its links to sin, temptation, and female agency. 'Goblin Market'
proved a rich source of a second poem, enabling sophisticated discussion of bodily desire,
temptation, and the consequences of indulgence. Better responses generally moved beyond
sexual desire to consider materialism, spiritual longing, or power/control, especially in stronger
interpretations of 'Babylon the Great' and 'The World'.

Some essays relied too heavily on Rossetti's life (e.g. broken engagements) with limited
connection to textual evidence. Many responses focused only on sexual desire, missing Rossetti's
critiques of materialism or spiritual neglect and the complexity of temptation and repentance.
Weaker responses saw Rossetti as simply moralistic, condemning all female desire without
nuance. Better responses also saw candidates fully exploring Rossetti's use of poetic form (e.g.
Petrarchan sonnet in 'Babylon'), metre, or voice.
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% ResultsPlus

Examiner Comments

The best responses don't rely on fixed biographical details of Rossetti and instead
understand that she is a complex figure who writes complex poetry rather than focus on

shallow and general readings of the poet and her poems.

This candidate produced a nuanced response to the question which received a Level 5 mark.
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Question 18

This was considerably less popular as a question, with one examiner speculating that the choice
of named poem was off-putting for candidates as it is quite brief and relatively obscure. Centres
are reminded that all poems named in the collections have been chosen as they offer enough
opportunities for analysis for candidates.

Many candidates showed a strong engagement with the theme of hope, especially in a religious
or spiritual context, though there was a clear reliance on more familiar second poems such as
'Goblin Market', where candidates could more confidently articulate Rossetti's moral or spiritual
worldview. Top answers explored doctrinal understandings of hope and Rossetti's association
with Tractarianism and its emphasis on suffering as a route to salvation. These candidates
framed hope not simply as optimism but as a spiritual aspiration grounded in Christian belief.
Strong responses acknowledged Rossetti's tension between Earthly love and divine calling and
the struggle between doubt and devotion. Some interpreted froth as a metaphor for the
ephemeral nature of human life, linking this to a hope that rests in the afterlife, not earthly
fulfilment.

'Goblin Market' enabled wider thematic exploration - hope through sisterly redemption,
contrasting with the stark brevity of 'As froth...". 'Up-Hill' allowed for a more direct engagement
with Christian hope and certainty of salvation. 'Twice' enabled commentary on the
transformation from romantic hope to spiritual hope.

Weaker responses were descriptive, identifying hope but failing to analyse how Rossetti
constructs it. Better responses showed engagement with poetic technique, especially form and
structure (e.g. metre, rhyme, enjambment, etc.). They were also able to explore the tone of the
poems, which supported more subtle readings of hope as uncertain or qualified.
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/'--.t Examiner Comments

The best responses are able to analyse and evaluate Rossetti's use of poetic form and
structure, rather than rely on feature spotting. This was a very critical and evaluative
response that demonstrated sophisticated understanding of the writer's craft and was
awarded a high Level 5 mark.
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Question 19

The Modern Poets is not the most popular collection, even though there are a number of
excellent poems and poets featured. Some candidates struggled to get a handle on the idea of
"impermanence", even though it is quite a central theme in Modernist poetry. On the other hand,
there were some strong responses seen, with often subtle analysis of impermanence as a
contextual concern of the inter-war years, allied to analysis of the language and structure of the
poems.
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Examiner Comments

This is a good example of a candidate correcting themselves, and realising that the speaker
of the poem is not necessarily the poet themselves. Whilst they have brought in some
relevant biographical information, the majority of their context is literary understanding of
the Modernist movement. Poems are literary constructs, not biographical letters or diaries,
and it is always worth remembering this.
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Question 20

This was slightly more popular than Auden, with candidates often engaging well with the playful
and inventive language of Cummings. The notion of innocence was often well placed into the
context of the poems, looking at the post-war period and how the collective worldview had
changed, with reference to childhood and innocence. Analysis of language was often confident,
with candidates able to refer to Cummings’ playful use of capital letters and his often broken
syntax and invented compound nouns. Some candidates also cleverly used the idea of a lack of
innocence, or innocence being stolen, to analyse their second choice of poem, often to great
effect - for example ‘Out out’ by Robert Frost.
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/--.. Examiner Comments

When analysing Cummings' use of typography and interesting capitalisation, it is important
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to always keep a focus on the question.

This candidate produced a good Level 5 response that maintained a line of argument on
innocence throughout, while bringing in relevant Modernist contextual points.
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Question 21

Eliot did not seem to be as popular this year, even though there are rich opportunities for
candidates in the study of his poems. ‘A Game of Chess' was slightly more popular than Question
22, and the question focus on “sensory imagery” ensured that candidates were engaging with
AQO2 and looking at his methods. The better responses were able to look at all aspects of sensory
imagery, such as aural imagery and heteroglossia, and not focus purely on visual images. Lots of
candidates brought in relevant contextual information on post-war England, but better responses
also brought in literary context and insight into the Modernist worldview.
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Examiner Comments

This was a question where the can
Eliot makes use of sensory imagery.

didate had to define their own line of argument as to how

This candidate developed a clear and controlled argument on the loss of meaningful
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connections, and maintained a controlled focus on the question throughout their response,
making sure that all analysis of the writer’s craft served this argument of connections.

20
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Question 22

The question focus of memory was very suitable for Eliot, and the best responses were able to
link this very clearly to AO2 and to his methods, such as stream-of-consciousness, and the
fragmentary or repetitive structure of his poems. Better responses were able to analyse imagery
in his poems and link this to Modernist concerns. Weaker responses were a little narrative and
did not always fully grasp the presentation of memory in his poetry, beyond the surface level.
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ﬂ ResultsPlus
Examiner Comments

Comparison is not one of the Assessment Objectives of Section B responses but some
candidates find it useful to develop a line of argument.

Here, the candidate has made a comparative point on the use of collages, but then kept
their focus on one poem per paragraph. This helps to ensure there is meaningful and
sustained analysis of the poems.
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Question 23

A handful of responses were seen on the Peter Porter poem, and it was pleasing to see that all
questions were attempted this year. Most were able to grasp the concept of societal expectations
in the named poem, with a few pertinent analyses of the language and form of the poems. There
was a reliance on general comments on literary and historical context, though better answers
were able to move beyond surface comments on post-war Britain and instead look at the form
and structure of Movement poetry and how this reflects societal expectations, alongside analysis
of language.
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Examiner Comments

This is a good example of a candidate who understands the Movement poets and where
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they sit within the literary and social context of the times.

This candidate kept a clear focus on the poems and on the question, demonstrating a
controlled response, which was awarded a mark in Level 4.
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Question 24

Again, only a handful of responses to the Movement poetry. There was understanding shown of
the surface simplicity of language in Jennings poem, which hides the personal anguish of the
speaker, with good reference to relevant contextual factors.
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ResultsPlus

Examiner Comments

This was a clear response with the candidate demonstrating good understanding of the
poems and of Movement poetry in general. A bit more controlled analysis of the writer's
craft, and some more specificity and detail in the analysis of relevant contextual factors,
would raise this into Level 4.
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Question 25

This was the more popular of the two Larkin questions and invited nuanced thematic
engagement. However, some candidates struggled to pin down the concept of “observation” in a
focused way. The named poem, 'Lines...", prompted a wide range of responses - some insightful,
some distracted by Larkin's tone or perceived creepiness. Better candidates moved beyond
superficial comment to see observation as a philosophical act (how Larkin perceives the world).
Some very strong responses suggested that Larkin treats poetry itself as a mode of observation -
a way to fix the fleeting or to unpick appearances. Top answers avoided biographical overreach
and instead focused on the persona Larkin constructs. Some perceptively explored awkwardness,
voyeurism, self-awareness, and emotional distance in 'Lines...", linking this to Larkin's typical
discomfort with intimacy or nostalgia.

Strong responses placed Larkin within the anti-romantic, observational, and ironic milieu of the
Movement. Some explored the history and culture of photography, which enriched
interpretations of 'Lines..."' and the act of capturing fleeting youth.

Weaker responses fell into shallow biographical referencing of Larkin's personal life, and his
collecting of pornography, often tacked on without shaping analysis or linked to tone or form.

Better candidates were alive to Larkin's tonal shifts (irony, sarcasm, tenderness), his use of
everyday diction and precise imagery. Examiners noted that Larkin's technical skill was
sometimes underexplored, despite being crucial to how he observes and critiques. Some
candidates treated observation as simply noticing things, rather than interrogating how or why
Larkin observes. A few candidates expressed moral discomfort with Larkin's tone in 'Lines...,
labelling it as “creepy” or voyeuristic without critical development. While this can be valid,
stronger answers turned discomfort into analysis, e.g. discussing the tension between affection
and detachment, idealisation and irony.
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%Results%
Examiner Comments

The best responses use the question focus to bring out the tensions and oppositions in the
poems, rather than viewing them as fixed entities with one meaning.

Here, the candidate has foregrounded the tensions evident in Larkin's poetry and uses the
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question to elicit a strong line of argument. This was developed throughout the response
and the candidate received a mark in Level 5.
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/'--.t Examiner Comments

Whilst it can be tempting to bring in lots of biographical detail and assume the speaker is
Larkin himself, here the candidate has developed a controlled line of argument by
recognising that there is a more fruitful approach to see the speaker as a literary construct.
This ensures that the focus remains on the poem and the writer’s craft, rather than making
dubious assertions and judgements about Larkin the man.

Examiner Tip

s ResultsPlus
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Question 26

Candidates generally engaged confidently with the theme of restriction in Larkin's poetry. Many
candidates demonstrated sound understanding of Larkin's poems and ideas, though the balance
between thematic and technical analysis varied across scripts. ‘Toads’ was the most popular
second poem. ‘Reasons for Attendance’ was another strong choice, facilitating nuanced
discussions about social expectations and self-denial.

Although considered one of Larkin’s less distinguished poems by some examiners, candidates
often made intelligent points about its technique and meaning. Candidates analysed well the
symbolism of the ‘steers’ (individual, youthful) and ‘cattle’ (passive, conformist). The rhyme
scheme was linked to the theme of enclosure, and one candidate even identified a palindromic
rhyme scheme, impressing the examiner. The line ‘purer water / Not here’ and the phrase
‘muscle-shredding violence’ prompted phonetic and semantic analysis, though this varied in
depth. Many students connected the poem to Larkin's biographical context and the post-war
generational shift, with stronger responses integrating this context into their analysis rather than
foregrounding it.
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Examiner Comments

The best responses bring in detailed knowledge of literary and contextual features, without
feeling they are foregrounding them too heavily or allowing them to drive the argument.

The candidate here has made cogent comments on the writer's craft and Larkin's use of
language, form and structure without feeling they are regurgitating what they have learned
in an unqualified and unfocused way. Instead, they are using this sophisticated knowledge
to develop an argument, lightly bringing in knowledge of relevant contextual factors as well.
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Paper Summary

Section A

The unseen poem ‘Cows’ worked well as a comparative text for both ‘The Lammas Hireling’ and ‘A
Minor Role'. It produced a wide range of responses and candidates, on the whole, responded well
to the content. Candidates generally found ‘Cows’ accessible, especially in the context of maternal
care and emotional protection. Many successfully explored the symbolic connections between
the mother-daughter and cow-calf relationships, and high-level responses identified the poem's
ambiguity and tonal shifts. There was a clear awareness of death, sacrifice, and powerlessness in
the face of loss as recurring themes. The naturalistic, conversational tone helped candidates
navigate the emotional layers of the poem, and many were able to write confidently about its
central concerns.

There were a significant number who misinterpreted lines such as “heads as big as dogs,” reading
them literally or misidentifying the metaphorical intent. Several candidates struggled to
distinguish between the cow, the bullock, and the calf, with some confused about animal
identities or reading the animals as extended metaphors for humans, capitalism, or patriarchy.
Some responses demonstrated creative but unsupported interpretations, occasionally inventing
symbolic readings that detracted from textual analysis.

Examiners praised candidates who recognised shifts in tone, or those who noted how the
narrative voice and structure shaped meaning. Interestingly, some candidates wrote more
effectively about the unseen poem than the anthology one, which led examiners to question
whether familiar poems had been sufficiently revised.

While the unseen was generally approached with confidence, many candidates gave
disproportionate attention to one poem - usually the anthology poem - or, conversely, focused
more on the unseen. Examiners emphasised the importance of a balanced response, especially
given the need to fulfil AO4 (connections across texts). Some candidates delayed comparisons
until later in the essay, which tended to weaken cohesion. More successful responses integrated
connections throughout, using linking sentences to bridge between texts and to maintain focus
on the task.

A few guidelines for candidates based on the experience of this year’s examiners:

+ Take time to read and understand the unseen poem, and plan your response accordingly.
Level 4 responses are those that demonstrate a controlled argument, rather than the
quantity of response. Introductions that signal the direction of the response help examiners
understand the thinking of candidates.

« The unseen poem is chosen to help bring out nuanced and different readings of the
anthology poem, and this can be done through points of comparison and contrast. Don't
force points of similarity or put contrived readings on the unseen poem.

* Read the unseen poem closely and carefully, but also read the anthology poem closely and
carefully too. Don't rely on pre-prepared responses but look at the focus of the question to
guide your analysis and the connections between the poems.

* Engage with the poems in an equal manner, with sustained connections made between
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them. Discourse markers such as ‘similarly’ or ‘contrastingly’ cannot be a substitute for
meaningful comparison.

* Think about the overall meaning, message and impact of a poem before rushing to spot
features of the writing. Embrace any difficulties and ambiguities of the unseen poem and use
the question focus to help guide your reading of it.

« Titles are important, and it is good to bring this into your response, but they can usually be
analysed in a sentence or two and don't need to be the focus of a whole paragraph.

* When writing about structural points use specific examples, rather than making general
comments. Enjambement and caesura do different things in different poems, and need to be
considered in terms of your exploration of the impact of each poem as a whole.

« A learned essay structure is often limiting in terms of your thinking about the poems,
particularly if there is a specific focus on language or structure. It can often lead to
comparisons that don't mean anything compared to looking at ideas across the poems as a
whole.

+ Use terminology carefully and accurately - and remember you are analysing poems.
Sometimes in the rush to identify language and structural points, there is no meaningful
analysis of the genre of the poem. Analysing how an idea is presented and developed across
a whole poem is often more insightful than identifying the type of stanza, or use of caesura
for example.

+ Don't waste time explaining what terminology means for the examiner; focus on your analysis
and the reason why you are making the point.

Section B

Section B continued to be a clear differentiator of candidate ability, with a noticeable gap
between thoughtful, text-driven responses and more superficial, rehearsed essays. While there
were many articulate, conceptually confident essays, the section also exposed familiar issues with
AQO2, timing, and overreliance on biographical material. That said, some candidates showed real
flair in their handling of poetic texts, especially in relation to Chaucer and the Metaphysical poets,
suggesting deep engagement and strong preparation.

The best responses showed sustained focus on the question, moving beyond summary or topic-
based answers to offer a critical argument developed through close engagement with language,
structure and meaning. These candidates often structured their essays with clarity and
maintained a clear line of thought across both texts.

Stronger essays also handled context deftly. Rather than bolting it on, candidates integrated
relevant literary, cultural or historical context into their interpretation. These responses avoided
biographical trivia (e.g. Keats’ family, Byron’s reputation) and instead explored movements (e.g.
Romanticism), religious thought, or gender politics as they shaped reader response or authorial
intention. It is often best to approach context through the text, and not the other way around.

High-level responses did not just mention poetic techniques but explored their effect within the
argument. These candidates embedded concise quotations, and were selective with their
references, using them to drive interpretation. They also understood that naming a technique is
not analysis - they went further to explore how methods contributed to meaning. The best
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candidates offered readings that were nuanced, sometimes original, and often flexible. Rather
than seeking “the right answer,” these candidates explored ambiguity, competing ideas, and
multiple perspectives. Their writing was evaluative in substance, not just in tone.

A few guidelines for candidates based on the experience of this year's examiners:

Avoid feature-spotting. Many candidates named features like enjambment, caesura, rhyme
scheme, or grammatical word classes (e.g. “powerful verbs"”) without offering any exploration
of how they shaped meaning. Generalised labels like “aggressive verbs” or “short sentences”
were frequent but rarely justified or analysed.

Don't overuse biographical context. Examiners noted a widespread tendency to begin essays
with irrelevant facts (Keats' tuberculosis, Shelley’s expulsion from Oxford, Larkin's personal
habits). Examiners also noted candidates appeared to have learned “biographical dumps” and
deployed them regardless of the question’s focus. This often interrupted the line of argument
and detracted from AO3 and AO1. Teachers might usefully reinforce the idea that what
matters is context that shapes or challenges meaning.

Not answering the question. Candidates often defaulted to familiar topics, particularly with
the Romantics questions, writing on topics such as nature, the sublime, or revolution - even
when the question did not require it. Some candidates appeared to choose a pre-prepared
second poem and attempt to bend it to fit, rather than selecting a poem/extract that
responded to the question. This issue often arose when candidates had over-practised
comparison, treating Section B as if it demanded AO4 (comparison), which it does not.

Unbalanced responses. A number of responses were heavily weighted toward the named
poem, with only cursory attention to the second. In some cases, this seemed due to poor
planning or timing. Where candidates did choose to compare, success varied: fluid
interweaving helped, but mechanical comparison or shoehorned similarities often led to
muddled thinking.

Timing issues and incomplete responses. As previously noted, some examiners felt there
were noticeably more unfinished or brief responses in Section B than Section A, with some
scripts ending abruptly or lacking conclusions altogether. Centres may wish to encourage
more time-aware exam planning, particularly with regard to structuring both halves of the
response.

Evaluative Language vs. Evaluative Thinking: Candidates often used phrases like “masterful”
or “ingenious” to sound evaluative, but without showing how the writer's choices supported
that judgement. Teachers may wish to revisit what genuine evaluation looks like at A Level: it's
less about superlatives and more about weighing effects, considering alternatives, and
judging impact.

Literal vs. Interpretive Reading: Some candidates treated poems like codes to crack, overly
focused on “what it really means” rather than exploring how meaning is created and
experienced. This led to functional rather than interpretive readings.

Poem Title Abbreviations: Candidates struggled with long poem titles (e.g., 'On this Day |
Completed My Thirty-Sixth Year') - some resorted to unhelpful acronyms. It's fine to use a few
recognisable words from the title ('On this day...") for clarity and speed.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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