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Introduction

In 2025 examiners were extremely impressed with the overall standard of candidates’ work,

which showed thoughtful, often sophisticated responses to the questions. These often showed

close engagement with wider contextual ideas and issues, and a critical approach to

understanding and interpreting the texts studied. Teachers and candidates can be proud of their

hard work and the critical, analytical and evaluative skills they have developed in their studies of

prose texts.

Candidates whose responses were carefully planned tended to write conceptual essays giving a

clear overview of the texts and the ideas their authors were exploring in the novels as a whole.

The best responses had clear conceptual arguments which were outlined early on in the essay,

then further developed using precise textual evidence and contextual insight.

Some candidates whose essays were less focused often used a rather formulaic approach to

writing their introductions, which didn’t always directly refer to the question being asked and

tended to remain general in character. Introductions driven by the key concept or idea in the

question tended to be more successful and helped to drive an interpretation of the texts which

led to a more focused essay overall.

Candidates demonstrated a varied and impressive understanding of a range of contextual

factors. At best these were used to illuminate readings of the texts, and to thoughtfully probe the

authors’ messages and ideas about society, social change and human nature. Some candidates

would benefit from saying a little more about their contextual points, taking care to link these

factors more closely to the interpretation of the texts. For example, to state that ‘Victorian society

was patriarchal’ is less helpful than a more developed discussion such as ‘Late Victorian anxieties

about women’s roles, fuelled by demands from women for greater financial, political and

educational freedoms, are reflected in Stoker’s presentation of his male characters being

emasculated by corrupt and immoral women like the female vampires.’

In general, candidates showed a strong ability to compare texts thoroughly and in a multi-layered

way. Connections between the texts were often seamlessly integrated into the fabric of the

essays, moving between the two novels with ease. It was usually more effective to start a

paragraph or section of the essay with a clear connection before probing the detail of the

individual texts. Few answers were seen which did not connect texts, although some did this in a

more superficial way, without developing connections through examination of textual details.

Candidates need to consider the balance of AO2 in their answers (AO2 assesses candidates'

analysis of the ways in which writers craft and shape meanings in their texts). Many

demonstrated good knowledge of plot, theme and character, and could discuss contextual

factors but struggled to link these to precise textual details or aspects of the writer’s craft, in

some cases making only minimal reference to the texts themselves. It is important that

candidates support assertions and interpretations with evidence from the texts and keep the

literary work at the heart of their responses.
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Question 1

Question 1 asked about the presentation of injustice. This was approached from varied angles,

often considering aspects of racial, gender, economic and class-based injustice. Candidates

considered unjust actions and incidents, as well as the effects of injustice on innocent individuals

and the consequences it could have on characters’ story arcs. There was discussion of individual,

societal and institutional injustices, often making thoughtful links to wider contexts. A number of

candidates discussed the justice (or otherwise) of the texts’ endings, noting that perpetrators of

injustice often escaped punishment while the victims of injustice were often left unacknowledged

or without any restitution. Others considered writers’ intentions in giving a voice to those who

suffered injustice in society.

Answers which focused entirely on characters who experienced injustice often struggled to

develop their points beyond basic plot to consider the wider message of the writers. Those who

incorporated ideas about authors’ social commentary or their philosophical or political beliefs

were able to extend their answers beyond individual examples and put forward more cohesive

overall arguments.

This response on What Maisie Knew and The Color Purple was placed at the lower end of Level 4.
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The introduction of this Level 4 essay closely links relevant contexts to the texts and how

they can be interpreted overall. The candidate goes on to examine specific instances of

injustice, in this section comparing the unjust neglect and abuse faced by children in the two

novels.

This is a very well integrated response, connecting and comparing, frequently referring to

contexts, and analysing AO2 features in detail.

It can be very useful to highlight key connections and contextual influences in your

6 GCE English Literature 9ET0 02



introduction.

This essay on Hard Times and The Color Purple was awarded a high Level 5 mark.
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This is part of an excellent Level 5 essay, which seamlessly develops different lines of

argument, comparing first gender-based injustice, and then moving on to consider injustice

based on social class. Arguments are developed in great detail, with close analysis of both

texts and well-integrated connections made throughout.

This response on What Maisie Knew and Atonement was given a mark at the lower end of Level 3.
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This Level 3 response shows good knowledge of the texts studied, but is quite factual in its

approach, commenting on plot and character. There is a clear focus on injustice, and

sensible comparisons of Maisie and Briony (as victim/perpetrator of injustice) but the

answer could have reached the next level of the mark scheme had it broadened the scope

of the argument to consider the writers’ overall ideas about injustice in the novels.

Rather than describing what happens in the novels, try to analyse how the writer has

constructed these events and what meanings are being explored
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Question 2

Question 2 asked about the presentation of characters who could be considered in some way

flawed. This question was phrased so as to encourage candidates to consider a broad range of

characters who might be interpreted as flawed. The best responses were able to pinpoint these

‘flaws’ exactly and specifically, with a number of candidates considering flawed characters in the

light of the tragic hero. There was discussion of whether such flaws were the result of wider

societal issues (for example one essay discussed the flaws of Mr _ in The Color Purple and

Gradgrind in Hard Times as a result of being victims of oppression, or inflexibility in their beliefs,

and as passing this oppression on to others as an attempt to regain power, resulting in

generational flaws). Many candidates discussed the impact of flawed fathers or parents,

particularly on the lives of women and daughters. Sometimes this became slightly oversimplified

into points on the problems with the male characters in the novels, while more nuanced answers

considered the flaws of protagonists as well, for example Briony’s inability to atone for her

childhood actions in Atonement, or Celie’s normalisation of violence against women in her advice

to Harpo in The Color Purple.

This response on Hard Times and The Color Purple was placed on the border between Levels 4 and

5.
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This essay is a great example of an argument which builds to a strong overall conclusion,

that society is responsible for the flaws of characters, and that the writers are trying to elicit

compassion even for those who are flawed.

Planning your essay carefully helps you to think about what overall point you are building up

to. Knowing your end-point before you start to write helps to make your essay more

coherent.
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Question 3

Question 3 asked about the presentation of characters who are disillusioned with society.

It was good to see a wide range of responses to the relatively new text in this thematic grouping,

Home Fire. Many candidates made thoughtful comments on the intertextual link between Home

Fire and Antigone, often accompanied by detailed discussion of political and cultural contexts and

Shamsie’s commentary on issues in contemporary society.

There were some very good responses looking at disillusionment in The Lonely Londoners,

exploring the mismatch between expectations and reality for Windrush migrants who were

invited to England to enjoy freedom and riches in recognition of their contributions to the war

effort, but on arrival faced an unwelcoming society where their skills were not recognised, and

they were not offered employment. Galahad’s struggle with internalised racism was often

analysed as a key moment of disillusionment.

Some candidates struggled to clearly define ‘disillusionment’, resulting in essays which discussed

aspects of suffering or racial inequality without making explicit the links between these and the

theme in the question. Weaker responses tended to focus on the experiences and ideas of

characters, while stronger answers broadened this out to include societal and authorial

disillusionment with colonialism and its impact, or explored ways in which characters’

disillusionment developed across the whole text rather than isolated incidents or examples.

Others focused on the causes of disillusionment, fruitfully considering violence, alienation and

psychological oppression.

This extract from an essay on The Adventures of Huckleberry Finn and Heart of Darkness was placed

at the lower end of Level 5.
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This essay opens by interrogating what is meant by disillusionment, considering the

mismatch between expectation and reality, and focusing on the corruption at the heart of

the societies being depicted. It then ranges widely, considering a thoughtful set of

contextual factors and closely linking these to the idea of disillusionment. The candidate

shows excellent knowledge of the texts, choosing multiple examples and characters to
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exemplify their ideas.

When there are different ways you could approach a topic, it is useful to be clear in your

introduction about how you have interpreted the key word, in this case ‘disillusionment’.

This essay on Home Fire and Heart of Darkness was placed at the top end of Level 5.
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In this essay, the candidate uses connections between characters to anchor their essay,

initially comparing disillusionment and moral degradation of Parvaiz and Kurtz, then

disillusionment of characters who witness horrors such as Marlow and Aneeka, and finally

the psychological struggles faced by characters as leading to disillusionment.

Rather than only focusing on characters however, the candidate connects characters to

broader societal contexts and ideas, including an impressive range of contextual

information. They are also extremely adept at analysing and evaluating the meanings

created through the use of particular narrative methods, exploring narrative voices,

structure, symbolism, syntactical choices, and close lexical analysis among others.

This essay is a great example of how close, detailed AO2 analysis can be integrated into your

arguments.

If you choose to focus your connections on characters, remember to connect them to the

overall theme and consider how they can be linked to contextual factors.

36 GCE English Literature 9ET0 02



Question 4

Question 4 asked candidates to consider the use of symbolism in their texts. The question

encouraged a close focus on AO2, with the strongest answers making connections between

examples of symbolism and their meanings and the wider issues and ideas being explored in the

texts. Many candidates included successful discussions of symbolic settings, journeys, and

features such as light, water and rivers.

There were very varied approaches to identifying and comparing symbolic meanings for this

question: one candidate compared the symbolic use of Greek myths in Home Fire and Heart of

Darkness, with a detailed discussion of the use of the Icarus-like parachutist and the women

knitting as symbolic of the Fates, as well as the authors’ use of colour imagery. Another

thoughtfully discussed the symbols used to demonstrate the exploitation of the natives in Heart

of Darkness and the immigrants in The Lonely Londoners, making connections between both texts

to Dante’s Inferno. Another candidate wrote successfully about religious symbolism in Heart of

Darkness and The Lonely Londoners.

Less well developed answers sometimes resorted to listing examples of symbolism in the texts

without considering the meanings writers were creating through these symbols. This tended to

lead to a rather surface level analysis of the texts, often struggling to connect the symbols to

wider contexts or to formulate a sustained argument.

This essay on Home Fire and Heart of Darkness was placed in Level 5.
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The candidate begins by considering why the authors are using symbolism, then explores in

detail how symbols are used in the texts. There are interesting and original comparisons of

the symbolism of bodies and death, with close attention paid to alternative interpretations

and meanings. The focus is very precise, writing a lot about specific details in the bigger

symbols identified.

This response on Heart of Darkness and The Adventures of Huckleberry Finn was placed at the top

end of Level 4.
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This essay begins with a detailed exploration of the symbolism of key settings in both novels,

closely linking these to contexts.

When a question is focused around a specific technique, look for opportunities to explore

contextual links.
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Question 5

Question 5 asked candidates to consider the presentation of characters who are suspected of

crimes. The best answers were able to differentiate between those who were rightly or wrongly

suspected, considering the subtle methods used by the writers to direct (or misdirect) the

suspicions of both investigating characters and readers. It was encouraging to read many

responses on The Cutting Season, often in combination with The Moonstone or Lady Audley’s Secret.

Some responses to this question lacked sufficient focus on the contextual factors influencing our

readings, particularly for The Cutting Season. Candidates are reminded that while the conventions

of the crime genre can be discussed as a legitimate and often useful context, we advise a broad

understanding of other contextual factors, such as historical, social, cultural and political contexts

to ensure that the text has been explored thoroughly.

A number of candidates appeared to have pre-learned particular scenes or quotations to analyse,

which were not always appropriately shaped to the question. For example, in this question

analysis of the colour symbolism of the red truck which follows Caren, which was often not

directly linked to a ‘character who was suspected of crimes’ was largely irrelevant. More focused

responses made the argument that the truck was used to cast misdirected suspicion upon Hunt

Abrams, along with a number of other incidents and circumstances. Focusing primarily on the

truck was rarely relevant to the question.

This essay on The Moonstone and The Cutting Season was placed in Level 4.
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In this essay, the candidate uses the genre of crime fiction as a context which leads to an

exploration of specific methods the authors use to misdirect and mystify the readers. The

first two sections of the essay consider firstly characters who committed crimes and how

they avoid suspicion initially, and then characters who are wrongly suspected of crimes. The

result is a well structured essay which is grounded in context.

Remember that genre is often a useful context to explore, particularly when you can discuss

how writers have used or subverted the typical features of a genre.

This response on In Cold Blood and Lady Audley’s Secret was placed at the lower end of Level 5.
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This essay thoughtfully considers how the authors use those suspected of crimes to

examine societal issues and ‘make us question our own moral compass’. The AO1

arguments are conceptual and evaluative.
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Question 6

Question 6 asked how writers created suspense. Some candidates struggled to pin down exactly

what was meant by suspense and gave examples of e.g. dramatic moments in the text without

focusing on how the writer built up to these to create anticipation, or a sense of mystery. Better

responses focused more directly on aspects of the writers’ craft, considering how writers used

conventions of the crime genre such as red herrings, false leads and misdirection to create

suspense, for example in the build up to revealing the identity of the criminals, or other key

moments in the texts. Weaker responses tended towards a listing approach, giving examples of

tense moments in the novels but not considering how the writers had created these. A closer

focus on AO2 tended to lead to a more well developed and discriminating response.

As in Question 5, a significant minority of candidates did not discuss the contextual influences on

the texts and authors in detail, thereby limiting the marks they could be rewarded in AO3.

This answer on The Moonstone and The Cutting Season gained a mark in Level 4.
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This essay integrates a range of contextual factors into the answer, considering genre,

politics, race, migrant workers, the British Empire, the roles of women in Victorian England

and more! Each contextual point is used to explore the meanings of the text, and is linked to

the question of how suspense is created.

When writing about contexts, try to show the breadth of your knowledge by including a

range of different influences

This response on The Cutting Season and Lady Audley’s Secret was placed in Level 5.

GCE English Literature 9ET0 02 63



64 GCE English Literature 9ET0 02



GCE English Literature 9ET0 02 65



66 GCE English Literature 9ET0 02



GCE English Literature 9ET0 02 67



68 GCE English Literature 9ET0 02



This essay is successfully structured in order to closely compare the ways suspense is

created in the two texts. It starts with a comparison of the use of settings, then explores

tropes of the specific genres to which the novels belong, and finally connects the texts

through the writers’ use of symbolism.

Carefully planning your essay will help you clearly structure your ideas make your

arguments clear and controlled.
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Question 7

Question 7 asked about the presentation of victims.

This question was in general very well answered, with much nuanced discussion of victimhood, its

causes and the contextual factors influencing authors’ exploration of the theme. Discussions of

the role of society in creating victims, and nuanced analysis of the victimisation of marginalised

groups such as women, or those considered as ‘other’ was frequently seen. Candidates discussed

the moral and ethical implications of this, engaging thoughtfully with ideas around surveillance,

human rights, autonomy and dehumanisation.

Some candidates took a more character focused approach, with frequent discussion of the ways

in which Offred and Frankenstein’s creature can be considered as victims. While often sensible,

these responses were sometimes limited in scope and remained focused on plot points rather

than considering the ways the writers had constructed victimhood, and the wider themes and

ideas being interrogated. There was some interesting discussion of the blurred lines between

victim and perpetrators, often centring on antagonistic characters who could be considered

victims, or who position themselves as victims, for example comparisons of Serena Joy and the

Commander, and Victor Frankenstein. Others explored the extent to which characters were

victims of their own actions, for example the clones’ passivity contributing to their victimisation in

Never Let Me Go, or human complacency and feelings of superiority leaving them unprepared for

the Martian attack in The War of the Worlds.

Some discussion of contextual influences was not fully explained, for example references to the

Enlightenment as an influence on Shelley without demonstrating a clear understanding of how

the author had been influenced by this, or indeed precisely what it was. Better responses were

able to articulate how texts had been shaped by contexts,

Some candidates displayed a tendency to write a rather generic introduction, citing the dates of

publication or genre of the texts, along with a broad comment on the narrative voice of the novel.

While these details can be relevant to the text and question, better responses tended to make a

clear opening argument which focused on the terms of the question, or select contextual factors

which had specifically influenced the presentation of victimhood.

This essay on Frankenstein and The Handmaid’s Tale was placed in mid-Level 3.
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The introduction of this essay puts forward a clear argument about the types of victims

presented in the texts. There are some thoughtful ideas and the candidate shows good

knowledge of the texts, but does not always include very much textual detail or comment

upon the examples chosen, meaning there is a lack of detail in the AO2 analysis preventing a

higher mark.

Focusing on how the writer presents a character, rather than what a character is like can

help you to zoom in on AO2 more closely.

This essay on The War of the Worlds and Never Let Me Go was placed at the top of Level 5.
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This exceptional essay is particularly good at combining nuanced close textual analysis with

conceptual ideas. The argument develops from a comparison of the narrators as victims to a

discussion of the collective victimhood of large groups of characters. A wide range of

contextual influences are incorporated into the response, and examples are drawn from

throughout both texts, showing real mastery of the material.

This response on The War of the Worlds and The Handmaid’s Tale was placed at the bottom of Level

5.
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In this section of the essay the candidate closely compares the ways that the narrators are

presented as victims, finding insightful connections between characters who may initially

seem very different. They are also linked through their very different social contexts, which

are seen as causing crises in identity.
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Question 8

Question 8 required candidates to explore the presentation of friendships.

Many answers focused on specific pairs of characters when analysing friendship, for example

Tommy and Kathy, Frankenstein and Clerval or Walton, or Moira and Offred. There were

thoughtful discussions of the importance of friendship to the human condition and the

devastating consequences of the absence or loss of friendship, for example the narrator’s

madness in The War of the Worlds, the clones’ alienation in Never Let Me Go, and the creature’s

anguish in Frankenstein. One candidate made an interesting argument about the use of friendship

as a weapon in The Handmaid’s Tale, with false camaraderie used as part of the surveillance and

subjugation of the women, such as when it is used to encourage them to comply with the

‘particicution’. Another considered how the breakdown of the friendship between the narrator

and the curate in The War of the Worlds suggested that science and religion could not coexist.

Descriptive approaches were generally less successful than those which were able to consider

ideas about the necessity of friendship to the human condition, or a nuanced discussion of how

writers conveyed the scope and significance of these friendships. AO2 analysis was sometimes

thin, although candidates successfully discussed the symbolism, imagery and descriptions

surrounding friendships, as well as the ways in which these end.

Contextual comments around the philosophical concepts surrounding friendship were often very

well developed. One candidate made very strong arguments about the value of friendship in

relation to Romanticism, linking Wordsworth and Coleridge to Shelley’s characters and closely

connecting this to the creature’s isolation and the thematic function of Clerval in Frankenstein.

Many candidates writing about Never Let Me Go were able to insightfully explore the relationships

between the clones, reflecting on the levels of trust and dependence inherent to these

friendships, and Ishiguro’s use of friendship, and its mundane ups and downs to evidence their

humanity.

This response on Frankenstein and Never Let Me Go received a mark in mid-Level 5.
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This response explores not only specific examples of friendships but what they mean within

the texts, starting with a discussion of friendship as a human virtue, and linking this to genre

conventions. There is a close focus on the specific methods used by the writers to convey

the importance of these friendships.

This essay on The Handmaid’s Tale and Frankenstein was given a mark towards the top of Level 4.
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This response approaches the question in an interesting way, focusing on the functions and

impact of friendships rather than being driven by examples of particular pairings of friends.

Friendship is variously explored as restorative, empowering and transient.

Remember that there are many different ways of approaching the same question. Think

about what you want to say about the theme overall in your two novels as part of your

planning.
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Question 9

Question 9 asked candidates to explore the presentation of characters who deviate from social

expectations. Candidates responding to this question generally wrote very well about the social,

cultural and historical contexts which fed into societal expectations, and the ways in which

characters challenged or deviated from these. An impressive range of pathways were taken to

explore this question, including social non-conformity and rebellion, deviations form gender and

class expectations, supernatural transgression, criminality and acts of violence, and linguistic and

structural deviation.

Some candidates focused on the supernatural entities and the ways in which they were

presented as unconventional or transgressive. Others explored ideas around queerness and

sexual identity, which were particularly well explored when comparing The Little Stranger and The

Picture of Dorian Gray. Many candidates grounded their arguments in ideas of social commentary,

suggesting that authors were criticising aspects of society by presenting deviation from its norms.

There was a tendency in some lower scoring answers to discuss context in rather general terms,

particularly for the two Victorian texts.

Many candidates explored the crossing of literal and metaphorical boundaries, leading to

thoughtful discussion of how social expectations are shaped by time and place; for example

Harker’s viewpoint being shaped by his ‘civilised’ English background, with his beliefs being

challenged as he travels further east. Discussions of sexuality, morality and social class were all

explored in detail, as was the idea that certain physical locations were associated with the

breaking of social conventions.

Many interesting responses on Beloved were seen, often exploring the supernatural as a device to

allow discussion of unspeakable acts and their consequences, with thoughtful links made to the

legacy of slavery, and nuanced consideration of the social norms of the Reconstruction era and

how these might themselves appear transgressive to modern readers.

This essay on Beloved and Dracula was placed on the border between Levels 4 and 5.

94 GCE English Literature 9ET0 02



GCE English Literature 9ET0 02 95



96 GCE English Literature 9ET0 02



GCE English Literature 9ET0 02 97



This candidate puts forward thoughtful arguments about the nature of transgression, with

an interesting focus on the physical body as being violated in representations of women

who deviate from social expectations. Contextual influences are very well incorporated into

the analysis and discussion.

This response on Beloved and The Picture of Dorian Gray was awarded full marks.
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In this part of the essay there is a very sophisticated interpretation of Morrison’s narrative

methods, woven into a detailed and knowledgeable discussion of the contextual influences

of both writers. The philosophical grounding frames the essay’s exploration of deviation

from social norms in the novels within wider societal debates.

Focusing on not just how characters deviate from social norms, but why the writers have

presented them this way was often a successful approach for this question.
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Question 10

Question 10 considered the presentation of masculinity.

Many candidates focused on the ways in which male characters were presented as

unconventionally masculine, or as having their masculinity threatened or challenged, for example

looking at Harker’s emasculation in Dracula or the stereotypically feminine descriptions of Dorian

Gray as challenging Victorian ideals around masculine heroism, sexuality and emotional stoicism.

One thoughtful answer on Dracula discussed the social importance of strong masculine men who

are able to equally fight, study and hunt, making them fit in their role as patriarchs, and the role

of the vampire in threatening their cultural and social hegemony. Others explored the

emasculation of the enslaved men in Beloved, despite Mr Garner’s assertion of the superiority of

‘Sweet Home men’. There was some excellent discussion of Paul D’s silence and repression as a

consequence of abuse, and his sexual encounter with Beloved as a catalyst for social healing and

reclaiming of masculinity. Others saw the same scene as another aspect of Paul D’s

disempowerment as his loss of power and control reveals the impact of slavery on his sense of

manhood and self.

Many candidates also explored masculine traits as explored in female characters, considering

how boundaries were blurred between the two, particularly as related to power dynamics.

Candidates considered the strength and power of Caroline Ayres being diminished through the

Faraday’s narration by describing her using masculine epithets and presenting her as

unattractive, comparing her to the female vampires in Dracula who were interpreted as usurping

masculine roles in their active sexuality and assertiveness, or to Mina Harker, who was seen by

one candidate as embracing the positive masculine attributes of the New Woman such as

resilience and pragmatism.

Weaker responses tended to focus more on the presentation of male characters, rather than

interrogating their masculinity. It was also sometimes seen that candidates struggled to stay

focused on the topic when writing about female characters, and tended to drift into discussion of

contextual societal expectations of women and femininity, rather than focusing on those of men

and masculinity.

This answer on Beloved and The Picture of Dorian Gray gained marks in the middle of Level 4.
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This candidate writes a thoughtful and controlled discussion of masculine power and its

effects, focusing on ‘abnormal’ versions of masculinity, and societal gender inequality. At

times, the essay drifts into a discussion of the subjugation of women, which means that the

focus on masculinity is slightly lost.

Make sure you stay focused on the exact question that has been asked.

This essay on The Little Stranger and Dracula was placed at the top of Level 5.
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This candidate puts forward a very strong opening critical argument, asserting an overall

interpretation of the texts portrayal of masculinity. This argument is thoroughly exemplified,

with detailed textual analysis and close reference to contextual influences. This is a good

example of a candidate who has analysed the presentation of the female vampires in

Dracula, while maintaining a focus on masculinity (the masculine traits of the vampires

themselves, and the threat they present to Harker’s masculine power).

This response on Beloved and The Picture of Dorian Gray was awarded full marks.
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This candidate pins down exactly what aspects of masculinity will be examined at the start

of the essay, before deconstructing how the authors have questioned conventional notions

of manhood and masculinity. In this section of the essay there is an evaluative discussion of

the emasculation of the central male characters, and the feminised language utilised by the

writers.
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Question 11

Question 11 asked about the presentation of hope.

Candidates were generally able to consider the aims and intentions of the authors when

considering the presentation of hope, exploring how hope can be found in the worst of times,

and the progression of hope and its loss in the narrative arcs of various characters. Many

candidates engaged closely with AO2 by exploring the use of settings and weather, and the

symbolic use of children to indicate hope or the lack of hope. Others explored the role of female

friendship in creating hope, and the ways in which the endings of the texts often offered hope for

some even at moments of tragedy or death. Many considered ideas around freedom, identity and

women’s roles as related to hope.

A number of candidates writing about Wuthering Heights seemed unclear about the time setting

of the novel, variously labelling it as Victorian, Elizabethan, Jacobean and Edwardian.

Some weaker responses on A Thousand Splendid Suns spent large parts of their essays on

Mariam’s status as a harami and her abusive marriage, alongside general contextual assertions,

without explicitly connecting these details to the theme of hope. Better responses focused on the

development of Mariam’s hopes and disappointments, for example with Jalil and Rasheed and

around her hopes for children and developing relationships with Laila and Aziza.

Mrs Dalloway was often noted as being a text where the woman has all her needs provided for yet

somehow feels that she has lost her youthful hopes to live her life as she would have wanted to,

and lives in a kind of ‘golden cage’.

Comparison of the endings of the texts was often fruitful, for example considering the hope for

the future created by Cathy and Hareton’s relationship in Wuthering Heights, Mariam’s sense of

legitimacy and her self-sacrifice giving Laila and her children a hopeful future in A Thousand

Splendid Suns, and the suggestion that Liza-Lu might be able to avoid the suffering of her sister in

Tess of the D’Urbervilles, while Angel’s recognition of his mistakes perhaps offers hope that society

can also reform.

This essay on Wuthering Heights and A Thousand Splendid Suns was awarded full marks.
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This is a wide-ranging exploration of the concept of hope, considering it as part of female

defiance against societal oppression. Feminist readings of the texts are implicit in the

interpretations put forward, and contexts are seamlessly woven into the response.

This essay on Tess of the D’Urbervilles and A Thousand Splendid Suns was placed at the top of Level

4.
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In this part of the essay the writer focuses on how the authors use settings to explore the

theme of hope. There is particularly detailed AO2 analysis in this section, with a close focus

on the writer’s craft.
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Connections can be made in a variety of ways; through themes, characters, contexts or, as in

this example, through specific literary techniques.
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Question 12

Question 12 considered the presentation of change.

A very wide variety of approaches were taken in answering this question, considering both

changes for the better and the worse, individual changes such as those occurring upon marriage,

and societal changes such as war and political upheaval and their impacts upon characters.

Weaker answers tended to list examples of different types of changes, particularly focusing on

how individual characters changed throughout the novels. More nuanced responses explored

how societies could influence change, or indeed were in need of change. Explorations of

generational changes in Wuthering Heights and Mrs Dalloway were often very interesting, as were

responses considering how settings were used to signify both societal and psychological change.

Some also considered how writers presented characters in order to influence or comment on

wider social changes. Many candidates wrote thoughtfully about narrative voices and structure,

for example considering how changes might be foreshadowed.

Another popular approach was to discuss the lack of change, for example interpreting Clarissa

Dalloway as stagnating and trapped in Mrs Dalloway, or Heathcliff being unable to escape from

the cycle of abuse and ostracization established in his childhood.

Many candidates wrote extremely well about the novels being set during times of social change,

and the ways in which the authors positioned change as necessary, threatening, or inevitable.

Contextual links were thoughtfully connected with aspects of the texts.

This response on A Thousand Splendid Suns and Wuthering Heights was placed at the lower end of

Level 4.
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The introduction to this essay is rather general in nature, and doesn’t really pinpoint exactly

what changes to freedoms and restrictions are being discussed. The essay becomes more

controlled after this, with the detailed AO2 analysis and discriminating links to specific

contextual influences bringing it into Level 4.

It can be helpful to include contextual information in your introduction, but this must be

relevant to the question and to the argument you are making.

This essay on Tess of the D’Urbervilles and Mrs Dalloway was awarded full marks.
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A variety of aspects of change are explored in this answer, including the physical changes

characters undergo, changes in settings , and attitudes towards change. While ranging

widely throughout both texts, the candidate maintains a sharp focus on the idea of change

and how it is being explored and conveyed.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

• Plan your responses carefully, ensuring that your answer is focused closely on the question

asked.

• Ensure that you are closely analysing the methods and techniques of the authors of their

novel in detail. AO2 was sometimes insufficiently detailed.

• Use regular, specific examples and quotations from the texts to support your ideas.

• Consider how contextual influences have shaped the texts and your responses to them,

avoiding generalisations.

• Pay careful attention to your introductions, outlining a clear argument, and shaping the essay

to come.

• Consider the texts as a whole, and the messages or ideas writers might be trying to explore

around the topic in the question.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html

142 GCE English Literature 9ET0 02

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html


Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London WC2R 0RL.


	Examiners' Report GCE English Literature 9ET0 02
	Introduction
	Question 1
	Question 2
	Question 3
	Question 4
	Question 5
	Question 6
	Question 7
	Question 8
	Question 9
	Question 10
	Question 11
	Question 12
	Paper Summary

	Grade boundaries

