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Introduction

For the 8ET0_02 component, candidates undertake the study of two prose texts from
their chosen theme area. At least one these texts must have been written pre-1900.
The most popular theme areas on the paper this series were, in order, Science and
Society, The Supernatural, and Women in Society. Far fewer responses were seen on
Colonisation and its Aftermath, and none at all on either Childhood or Crime and
Detection, so this report will report in less detail about these.

The majority of centres had prepared candidates effectively for the requirements of the
examination. Examiners saw a wide range of responses, and many candidates
produced answers that were relevant and appropriately addressed the Assessment
Objectives covered in this component. The strongest candidates approached questions
with individuality and creativity, considering their chosen texts from a wide variety of
angles. Such candidates developed relevant and imaginative readings of the texts,
rooted in the tasks set and supported by well-chosen textual evidence drawn from
across the set texts covered. Weaker responses, however, were sometimes very brief
and/or incomplete or did not fully address the Assessment Objectives.

It is important for centres to consider these factors, and to ensure that candidates
have been provided with opportunities for timed writing practice throughout their
course of study in order to ensure that: a) responses are relatively sustained and
complete; b) all requirements of the assessment are met.

Addressing the Assessment Objectives

AO1

Attention to the terms of the task set is a very important factor when determining the
quality of a script. Where candidates are not explicit in addressing the question they
have selected, it is more difficult for examiners to follow their lines of argument and to
award marks for the quality of responses. For this reason, candidates are to be advised
against simply reproducing learned responses or sections of pre-prepared material -
learned introductions, for example, can appear to be quite general in nature and often
fail to address the specifics of the question set. It was evident that some candidates
had sought with varying degrees of success to adapt previously written responses to
the topics on which they had elected to answer. In some cases, this meant that
relevance and argument were questionable. This is not an advisable strategy. Stronger
candidates are adaptable in the use of their knowledge of the texts they have studied,
ensuring clear and explicit consideration of the task set.

Where candidates had planned effectively, answers were well organised, supported by
appropriate use of both textual and contextual material, and drew effective
connections between texts. The best responses provided a sustained insight into
candidates’ understanding of the question, and went on to develop structured,
comparative arguments illustrated by frequent and efficient reference to the texts,
often including short, embedded quotations. Weaker candidates tended to provide less
relevant and effectively developed content, often characterised by a lack of



organisation. Textual references tended either to be absent or over-lengthy and there
was often a lack of analysis. Typical lower-level responses were also often descriptive
or narrative rather than analytical in nature.
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Comment: Note the use of textual evidence in this passage from a response to
Question 12. Quotations are effectively embedded within the candidate’s own writing
and contribute to the development of argument. The response then goes on to offer
some analysis of the effects Emily Bronté achieves in developing contrasts between
Thrushcross Grange and Wuthering Heights.



AO02

Examiners commented on how candidate responses could have been enhanced by
paying closer attention to the ways in which meanings are shaped in prose texts. The
best candidates were able to illustrate the use and significance of a variety of the
methods their selected novelists had deployed. This included coverage of — amongst
others - genre, textual structures, narrative methods, use of settings, style, and the
appearance across the texts of patterns of language. Stronger responses ranged
across the texts, whereas less effective responses tended to home in on isolated
sections of texts - often from the beginnings and endings — without demonstrating
knowledge of the texts in their entirety. Less successful responses also tended to work
at word level rather than showing broader understanding of how meanings are shaped.
This is significant, as candidates need to show awareness of writers’ craft and that the
characters and societies in the novels they have studied are fictional constructs.

Take a look at the following examples:

D i.m./rnl.cx(olﬁ ol wood s e W | .Ia.:)c ced. narfabide.

projects. .simileur...canceens...ahoer. the. phallictonrel.....
of the Fenacde uaice..,.. | tMZ_(_D ro. the "e‘i'“""""""\ﬁh'*“' —
ocek, which wes agjecred. bj LONGILS). (N cAamplE .
oF foulY iaschal veluctunces.. 10 Leingquis . their. cnolee =

hold on..gendel ... modern..socickl). Maseover. Auwood.....

) how A OMRN..ON

fedplotes. Bve. Bt

W ; VJ(:WL.SQ’U XN -

AOGOPh
WL 7 O .

boxed out of 45 ﬁu\LD eARALDSLN

sovesulk. of W male.ofenked..
Cro.\)mm}cd mawcdue VA W Tbe Hcmquc. S. TCL\Q (S
wevident of  Hois. cs..ue.. sce. d..dediance. Erom. e

lincac ocdec. 0 eukinls. widh. mdlfple. ysé.s. ok



anel Pal')

....Libkia \D bo. Kikeuen f 4. contuopern oF-..

ﬂwoad Wi wﬁued Haut . wemen. urpmcnccci\p

o twaannes.in. otlebon ko the. menshual ewyle
ﬁjﬂ un. hionolel ks liy:.

A 1 .“...H.amo@mefﬁw.
b Hais..... Phweed. patals..a...disconnett. belween. . thx...
Lugucsl. ) pulriarchal.. qafuie of checalyss..and FRE ...
the. Femade..... baij “tlovel. angl.. jﬂwst-af qJ)amgf. ..............
Atk st of . hﬁumhue Letind (00 aind.. iak. ke Helene..
..Cuwu.s/, LC{,UJh oF. the. /‘7&(/usa Ao Which. she..
mas.ine. awl

.‘..Ha,Q_;..._...womm....,.amz.....,...un,abS.e..._...&o..",.._Eu tA .
‘,.and......ﬁaetsﬁz[eu.ua[c_".ﬂe.s(L/ua/.dd.,.,.,.,émm.......A.fl.l.f&.ﬁtc&.[w.(...J....ﬂf,./:-@ ......................

.u.Pa.e.s.x......l’...b...em.§g.L..u.ez.

L QB LIS e

Comment: In this extract, we can see the candidate providing information about the
methods the writers employ and identifying how these connect to certain theoretical
principles. They do not, however, develop these ideas in detail by applying them to
examples from the texts and considering their potential effects upon the creation of
meaning.
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Comment: In this extract, by contrast, we see a more critically engaged
consideration of the Shelley's craft. Her use of language is closely connected to
broader Gothic tropes and to the ways in which our responses to both the Creature
and his creator are framed in the novel.

AO03

The best responses made thoughtful and effectively embedded use of contextual
material. Strong candidates used this to extend and make nuanced contributions to
their readings of texts. In such responses, there was a strong sense of how the texts
and the ideas contained in them reflected a variety of contextualising factors, both of



production and of reception. In weaker answers, contexts often did not connect to
candidates’ arguments, appearing as additional information rather than contributing to
understanding about the potential meanings of the texts. In such answers, contextual
material typically took the form of general assertions rather than providing meaningful
links. Examiners also noted the frequent appearance of inaccurate contextual
assertions. Some candidates used no contextual material at all.
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Comment: Here, for example, we see a passage from a Question 8 response. The
candidate understands the importance of introducing contextual material. References
to Chaucer, George Orwell and Mary Wollstonecraft, feminism and the patriarchy,
however, are present as information only and do not really contribute at this stage to
understanding of how these contexts relate in any significant way to the idea of moral
values in the novels.
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Comment: In this example, we can see a stronger attempt at using context. While
it is not fully developed and nuanced, the candidate has made a clear attempt to
explain how the contexts of revolutionary France and Galvanism might connect to
ideas of moral values in relation to the Shelley’s exploration of the value of human
life in Frankenstein.

A04

Candidates achieving the higher levels, explored interesting, pertinent and well-
integrated connections between texts. These covered many kinds of connection,
including but not limited to themes, characters’ motivations, narrative methods, and
contexts. Weaker responses did not provide a clear and developed consideration of
connections. Sometimes this reflected a lack balance in the treatment of the two texts
studied. It is also worth observing that the use of language of connection, such as
‘likewise’ or ‘contrastingly’ is not in itself sufficient; explorations of connections need to
be developed and relevant to argument.
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Comment: In this example, the candidate provides a clear insight into connections
between Frankenstein and Never Let Me Go, developing both thematic and
contextual links between the novels. This is all clearly and relevantly connected to
the candidate’s argument related to the treatment of outsiders.



Childhood
Question 1 & Question 2
There were no responses to questions set on the Childhood theme this series.

Colonisation and its Aftermath

Question 3 & Question 4

Similar but small numbers of candidates responded to Question 3 on the presentation
of fear and Question 4 on the presentation of the dangers of misunderstanding. The
most popular text combination on these questions was Joseph Conrad’s Heart of
Darkness and Sam Selvon’s The Lonely Londoners.

Crime and Detection

Question 5 & Question 6

There were no responses to questions set on the Crime and Detection theme this
series.

Science and Society

Question 7

This was the most popular question on the June 2024 paper by some distance. The
concept of the outsider facilitated a full range of responses and saw the inclusion of an
array of contextual material, including literary contexts. The majority of responses
were on Frankenstein and The Handmaid’s Tale. Some candidates, often weaker ones,
demonstrated the tendency to favour one text over the other, allowing it to
predominate the discussion. This inevitably has an impact on the marks for AO4 and
also has an effect on the development of candidates’ arguments. On Frankenstein,
many responses focused on the Creature as an outsider, but there was also much
exploration of the female characters in the novel, and also both Frankenstein and
Captain Walton. For answers addressing Never Let Me Go, discussion focused almost
exclusively on the clones. On The Handmaid’s Tale, there was much focus on Atwood’s
exploration of female characters as outsiders, including the Japanese tourists, but
there was really no sense that most of the male characters in the novel are also
outsiders. The War of the Worlds gained minimal attention.

Question 8

As with Question 7, the majority of responses were on Frankenstein and The
Handmaid’s Tale. Candidates working at the lower end of the range had a tendency to
treat moral values generally; they often wrote, for example, of how it was ‘morally
wrong’ to create the Creature then treat it poorly in Shelley’s novel, and similarly that
the treatment of females in The Handmaid’s Tale is ‘immoral’. More able candidates
were able to explore in deeper and more nuanced fashion the notion and the bases of
moral values, and how these are questioned by the authors. This facilitated some
interesting and detailed responses, embedding detailed comparisons between the
novels. Some answers, for instance, considered how Victor came from a background



of strong family values and examined his moral decline. Several responses
commented on science, the moral tensions related to it and how the writers created a
dichotomy between societal progress and moral conservatism.
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Comment: In this extract, observe the candidate’s consistent focus on ideas of
societal values in relation to the character of Elizabeth (including by other females) and
the extent to which these can be considered either moral or immoral.



Here, however, we see a much more general level response:
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The Supernatural

Question 9

The concept of ‘fear’ proved accessible to candidates across the full range of levels.
Responses were seen on all four of the set texts, and the combination of both pre-
1900 texts (Dracula and The Picture of Dorian Gray) proved popular. Some responses
were rather general in nature, tending to set out a series of examples of how
characters within the texts experience fear. More able candidates, however, took the
chance to explore a range of sources and manifestations of fear in their chosen novels.

They were also able to consider a variety of the methods the writers used in order to
present fear.
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Comment: In this example, the candidate demonstrates some discrimination in their

effective combination of discussion of Bram Stoker’s methods in creating fear in
Dracula with embedded context.

The following extract provides an excellent example of a candidate writing about the

presentation of fear in the Level 5 range. At this point, they are writing about Toni
Morrison’s novel Beloved:
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Comment: Note how the discussion of examples of Morrison’s choices of language are
closely related not only to Sethe but also to the impact they are likely to have on the
reader, thus demonstrating a sophisticated sense of the literary construct of the text.
Note also how the author’s choices of language at this point in the text are connected
to broader uses of language in the text as a whole and beyond in relation to
contextualising ideas of apocalypse and slavery.



Question 10

Fewer responses were seen, but again the topic - the writers’ presentations of
contrasting environments within their stories — proved accessible across the range. AS
with Question 9, candidates had written responses addressing all four texts. Sarah
Waters’ The Little Stranger was the least used of the four available texts.

Women in Society

Question 11

This question, requiring candidates to compare the ways writers make us of contrasts,
attracted responses from candidates working on all four of the available texts. Of the
pre-1900 options, Wuthering Heights was the more popular, whilst both Viriginia Woolf
and Khaled Hosseini were used as the post-1900 option. Candidates were able to use
the idea of contrasts to explore a wide variety of issues in relation to the various texts,
including but not limited to contrasts related to settings, gender, characters, themes
and language.

Question 12

The concept of characters being ‘constrained’ was treated in rather a general fashion
by some candidates. Weaker candidates tended to focus on examples of the ways in
which characters in their selected novels find themselves literally constrained. Stronger
responses engaged in more developed ways with what such constraints might be taken
to represent and how different forms of constraint are effected, experienced and
presented in the texts. Such responses were able to develop a much more nuanced
sense of ‘constraint’ in the novel and the ways in which this relates to both those who
constrain and those who are constrained. Candidates were able to develop this idea in
relation to range of different contexts.
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Comment: Here we see an introduction to Question 12. Note the general tone and
surface level ideas that the candidate is employing in establishing constraint in the
novels. However, we should note that the candidate creates some initial connections
and draws on some generally relevant contextual material.

More effectively developed is the following passage from a response addressing Tess
of the D’Urbervilles:
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Comment: Observe how this discussion of Tess’s character emerges from a
comparison to Mariam from A Thousand Splendid Suns and draws on the idea of how
both women find their views of adult life constrained by their childhood experiences.
Note also how the candidate goes on the develop thinking surrounding other factors
that constrain Tess — her relationship with Alec D'Urberville, late Victorian gender
expectations and her own body.
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