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Introduction 

It is evident once again this year that both teachers and students have engaged thoroughly with the specification and 
its demands. The responses submitted were thoughtful, well-informed, and often a pleasure to read. The majority of 
students demonstrated their ability to meet all assessment objectives, producing insightful and well-structured essays 
that reflected a strong engagement with the texts, contexts, and the ideas of their respective writers. The quality of 
the responses clearly reflects the expertise and commitment of teachers in preparing their students effectively. 

Section A 

In Section A, candidates were presented with a named poem from the anthology and were required to select another 
suitable poem for comparison. This enabled them to demonstrate their ability to draw connections (AO4) and to 
respond to the thematic focus of the question. Two questions were offered, each linked to a different named poem. 

Most candidates selected appropriate comparative poems, enabling them to explore a range of ideas in response to 
the question. Where responses were less successful, this was often due to a poem choice that limited exploration of 
the core theme – for example, ideas about the past or representations of control. 

The most effective responses offered a sustained, conceptual comparison. These essays typically opened with a clear 
thesis and developed a thematic, ideas-driven discussion, interwoven with analysis of the writers’ methods. This 
approach was frequently more successful than those that centred solely on poetic devices, which tended to result in 
more superficial commentary. Analysis of technique must always be rooted in the ideas of the texts and the task to 
gain higher reward. 

Section B 

For Section B, students selected one of two questions on their set drama text. The questions were designed to draw 
on all assessment objectives: knowledge of the text and relevant references (AO1), analysis of writers’ craft (AO2), 
contextual understanding (AO3), and interpretation (AO5). The question stems and accompanying critical statements 
were intended to support candidates in shaping their responses across all AOs. 

The vast majority of candidates made thoughtful reference to the critical statement, using it to support their line of 
argument. While engagement with the statement is not mandatory, it can offer a useful prompt to encourage 
analytical and interpretive thinking. Weaker responses often relied too heavily on the statement itself and neglected 
the broader focus of the question, which led to narrow and underdeveloped arguments. 

AO1 was generally well addressed, with many students demonstrating confident textual knowledge supported by 
purposeful and frequent references. The most effective use of evidence included well-chosen quotations that 
illustrated analysis of methods, interpretations, and contextual connections. Where references were sparse or poorly 
selected, responses were less convincing. Secure use of evidence remains a key discriminator in assessing AO1 and has 
a significant bearing on performance across other objectives. 

In terms of expression and written style (also part of AO1), many candidates wrote with clarity and an appropriately 
academic tone. Where expression was confused or error-prone, this affected examiners' ability to reward across the 
mark scheme. It was encouraging to see that many students had clearly planned their essays, leading to more 
coherent arguments and structured analysis. 



AO2 focuses on the analysis of writer’s craft, and stronger responses moved beyond word-level analysis to explore 
methods in a sophisticated, interpretative way. These candidates embedded discussion of technique within wider 
debates about meaning and effect. Responses at Level 4 and above often combined this analysis with interpretations, 
thus addressing both AO2 and AO5 in a cohesive manner. 

AO3 assesses contextual understanding in relation to the text and task. The least successful responses included broad 
or superficial references to historical or biographical context that lacked relevance or specificity. By contrast, the 
strongest contextual points were accurate, relevant, and closely tied to the writer’s ideas and textual content. Notable 
examples included confident discussion of dramatic conventions and literary contexts, such as Williams’ use of plastic 
theatre or the transition of the American South towards modernity, often presented succinctly and precisely. 

Finally, AO5 requires candidates to consider different interpretations. Many students demonstrated this effectively, 
either by referencing critics or by clearly signposting their own interpretations. While citing critics is not a 
requirement, such references can enhance arguments when well integrated and evaluated. Examiners were pleased to 
see students exploring interpretative angles in detail and with confidence, providing a strong foundation for 
sophisticated literary discussion. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Question 1 
This task invited candidates to explore how feelings about the past are presented in To My Nine-Year-Old Self by Helen 
Dunmore alongside another poem of their choice from Poems of the Decade. While this was the less frequently 
attempted question this year, candidates who chose it often produced sensitive and reflective comparisons, with a 
number of responses engaging thoughtfully with the emotional and temporal dimensions of memory. 

Common pairings included Material, Effects, and Out of the Bag, each offering fruitful opportunities to explore themes 
of nostalgia, personal growth, or the impact of childhood experiences on adult identity. Stronger responses typically 
presented nuanced readings of both poems, attending closely to the development of themes and the emotional shifts 
within the poems. 

There was some very effective analysis of imagery—particularly around physical activity and the body in To My Nine-
Year-Old Self, and how this contrasts with more passive or reflective tones in comparison poems. Some candidates 
also explored the stylistic contrasts between structured and more fragmented forms, linking these choices to the 
poets' treatment of memory and temporal distance. 

A less successful feature of some responses was a tendency to remain at the surface level, describing events or 
feelings without fully analysing how language and structure convey these meanings. Where candidates adopted a 
more conceptual approach—considering, for example, the role of regret, loss, or reconnection—their comparisons 
were more effective and sustained. 

Question 2 
This question, focused on the presentation of control in Eat Me and one other anthology poem, proved to be 
significantly more popular among candidates and often produced confident and engaging responses. 

Many students paired Eat Me with The Gun, Chainsaw Versus the Pampas Grass, or Giuseppe, enabling them to 
explore a range of perspectives on power, control, dominance, and resistance. The question prompted strong 
engagement with themes of bodily autonomy, coercion, gendered power structures, and psychological manipulation. 

In Eat Me, candidates frequently examined the shifting power dynamics between the speaker and the feeder figure, 
often exploring the volta at the end of the poem as a moment of liberation or reversal. This was often perceptively 
linked to similar shifts in the power dynamic in the comparison poem. Particularly impressive were those responses 
that used this moment of change as a conceptual anchor for their whole essay. 

Students generally demonstrated good awareness of poetic methods, with a number of responses commenting in 
detail on Agbabi’s use of voice, rhythm, and the visceral imagery of consumption and entrapment. When comparison 
poems were explored with similar care, the result was a developed and purposeful discussion. Some candidates took a 
slightly reductive approach, focusing on control only as physical dominance or abuse, but stronger responses extended 
their discussion into psychological, social, or institutional forms of control. 

While context is not directly assessed in this section, some candidates made brief, purposeful reference to gender 
roles, postcolonial themes, or cultural expectations, which helped to frame the poems’ presentations of control 
without detracting from the focus on analysis. 

Overall, this task prompted rich and varied responses, and the most successful essays demonstrated a conceptualised, 
thematic comparison, integrating detailed analysis of poetic technique to illuminate how the poets convey complex 
ideas about power and control. 

  



 



Commentary:  

This essay clearly demonstrates the core features of a Level 2 response, including a basic understanding of the 
poems and an attempt to engage with the task. There are, however, occasional moments of more developed 
insight and clarity—particularly in the candidate’s recognition of key shifts in power dynamics and emotional 
tone—which serve to elevate the response into Level 3. These glimpses of stronger analytical thinking suggest 
that the candidate has begun to move beyond a purely descriptive approach. Nonetheless, some of the 
response relies heavily on narrative summary, with the candidate recounting rather than exploring how meaning 
is constructed through poetic techniques. Where AO2 is addressed, there is limited focus on the distinctively 
poetic features of the texts—such as form, structure, rhythm, or imagery—and the poems are often treated 
more like prose passages. This results in a response that lacks the precision and depth required for the higher 
levels, particularly in terms of analysing the craft of the poets. Overall, while the essay shows some emerging 
strengths, the tendency to summarise and the limited engagement with the poems as poetry are constraining 
factors in the final mark awarded. 

Advice:   

Successful responses to the comparative poetry task treat the texts as crafted works of poetry, rather than as 
narrative accounts. Candidates are encouraged to move beyond summary and instead focus on how poets use 
language, structure, and form to shape meaning. Addressing poems as poetry—by analysing features such as 
imagery, rhythm, and voice—enables a more precise and sophisticated engagement with AO2. Where 
candidates ground their analysis in specific methods and link these directly to the ideas and effects created, 
responses are more convincing and better rewarded. 

As a contrast, here is another response with much tighter and fluent focus on the conceptualised ideas in the 
text:  

 

 

 

 

 



 



 



 

Commentary:  

This is a confident and clearly structured response that demonstrates many of the qualities associated with the upper 
end of Level 4. The candidate presents a well-argued and sustained comparison of Eat Me and Chainsaw Versus the 
Pampas Grass, maintaining a consistent line of argument throughout. Their engagement with the thematic focus of 
control is thoughtful and purposeful, and there is clear understanding of how both poets convey ideas about 
dominance and control. 

The analysis is supported by apt references to both poems, and there is effective integration of textual evidence into 
the candidate’s discussion. However, while the essay is sound and assured, it lacks the level of nuance, critical 
originality, and exploratory quality required for a secure placement in Level 5. Similarly, while poetic techniques are 
discussed effectively, they are not always explored in depth or fully linked to the text’s broader meanings. Overall, this 
is a strong, coherent response with clear insight and control—securely within Level 4—but it does not quite reach the 
level of sophistication and critical engagement expected for the top band. 

Advice:  

 To progress from Level 4 to Level 5, candidates should aim to develop a more exploratory and critically nuanced 
approach to comparison. This involves going beyond explanation to interrogate how and why poets make particular 
choices, and how these choices shape meaning in subtle or unexpected ways. Strong Level 5 responses often present a 
conceptual thread that guides the essay, allowing interpretations to evolve with increasing sophistication. Candidates 
should also aim to analyse poetic techniques with greater precision and insight, linking methods closely to thematic 
concerns and effects, rather than treating them as standalone features. A willingness to engage with ambiguity, 
alternative readings, or tensions within the texts can also enhance critical depth and support progression into the 
highest band. 



Question 3  

Question 4  

There were no responses on Lorraine Hansberry’s Les Blancs.  

Question 5  

Many candidates engaged confidently with the language and contexts of Doctor Faustus. In this question, candidates 
were asked to consider the dramatic presentation of the physical world. At the lower end of the range, responses 
looked at literal or surface-level references to the physical world—such as Faustus’ desire for wealth, power, and 
travel—without exploring how these relate to broader thematic or symbolic concerns. These responses often 
summarised Faustus’ actions or listed examples from the play without fully analysing their dramatic significance. 

More accomplished responses often considered how the physical world is presented as both alluring and limiting, 
reflecting Faustus’ dissatisfaction with human boundaries and his desire for transcendence. These responses explored 
the tension between the physical and metaphysical realms, often linking this to Renaissance attitudes towards 
knowledge, religion, and the human condition. 

Question 6  

This was the more popular task. A range of approaches was seen on this question on the dramatic presentation of 
tension in Doctor Faustus. In responses seen, many candidates identified key moments of conflict or suspense, such 
as Faustus’ wavering between repentance and defiance, the appearances of the Good and Evil Angels, and the final 
scenes of the play. However, some of these responses tended to describe these episodes without fully analysing how 
Marlowe creates tension through dramatic structure, language, and staging. 

Better responses looked not only at where tension occurs, but also at how it is constructed and sustained throughout 
the play, even in the face of Faustus’ apparent inevitability of damnation. These responses explored the dramatic 
irony inherent in Faustus’ choices, the psychological tension within his character, and the impact of performance on 
audience response. More sophisticated interpretations considered how Marlowe manipulates the audience’s 
expectations and sympathies, often linking this to contextual concerns such as Calvinist ideas of predestination, 
Renaissance debates around free will, and the moral function of tragedy. 

 



 



 



  



 

Commentary:  

This is a fluently written and assured response that demonstrates a secure understanding of Marlowe’s dramatic craft 
and a consistently thoughtful engagement with the question of tension in Doctor Faustus. There is a clear awareness 
of how an audience might respond to Faustus’ choices and his apparent descent into inevitable damnation, and this is 
explored with sensitivity and discrimination. The candidate ranges effectively across the text, selecting well-chosen 
references that are integrated seamlessly into the argument and used to support analytical claims rather than simply 
illustrate points. 

The analysis is tentative in the best sense—open to ambiguity and layered interpretation—showing an appreciation 
for the complexity of Faustus as a tragic figure and the tension created by his inner conflict. Rather than bolting on 
historical information, the candidate convincingly shows how such ideas shape the text and enhance the audience’s 
understanding of the play’s moral and emotional tension. Overall, this is a perceptive and carefully argued response 
that demonstrates many of the hallmarks of Level 5. 

Advice:  

Candidates sometimes shy away from writing about structural elements of drama texts, however, where engagement 
with structure is thoughtful, for example in relation to the shifts between comic and serious scenes in Faustus, and 
how these tonal changes influence audience perception and build narrative tension, they can add depth and 
perception to students’ responses. 

Question 7   

Very few responses were seen on The Duchess of Malfi this series.  Question 7 asked students to consider 
dramatic presentation of the ending, and candidates demonstrated successful engagement with the play’s 
denouement. 

Question 8  

For Question 8, there were some very successful responses addressing Webster’s dramatic presentation of isolation. 

Question 9  

In this question, the more popular choice on this text, candidates were asked to explore the dramatic presentation of 
morality in The Importance of Being Earnest. Most candidates presented a clear and relevant analysis of the ways in 
which characters' behaviours, dialogue, and social interactions reflect and critique prevailing moral codes. Many 
responses explored how Wilde uses irony, satire, and exaggeration to highlight the superficiality and contradictions 
within Victorian moral values. There was also frequent discussion of how the characters manipulate moral discourse 
for personal gain, particularly through deception and the invention of alter egos. 

Question 10  

This question asked students to consider the dramatic presentation of the significance of wealth in The Importance of 
Being Earnest. Most candidates explored the theme with appropriate reference to dramatic methods, often 
identifying how Wilde uses dialogue, characterisation, and comic structure to expose the materialism and social 
ambition of the play’s characters. There was frequent reference to Lady Bracknell’s values and her association of 
wealth with suitability for marriage, which served as a useful entry point for analysis of class and social mobility in the 
play. 

Question 11  

Question 12  

No responses were seen to The Rover.  



Question 13  

A Streetcar Named Desire remains the most popular text on this paper, and this was the more popular of the two 
tasks. For this question, candidates were asked to explore the dramatic presentation of sexuality. Most candidates 
offered an appropriate analysis of how sexuality operates as a powerful and destabilising force within the play, often 
focusing on the physicality of Stanley and the contrasting vulnerability of Blanche. Candidates frequently identified 
the ways in which Williams uses stage directions, costume, and music to heighten sexual tension and illustrate the 
complex interplay between desire, dominance, and control. 

At the lower end of the range, some candidates tended to describe relationships in general terms, or limited their 
discussion to Stanley’s aggression and Blanche’s victimhood, without sufficiently addressing the broader dramatic and 
thematic significance of sexuality. Stronger responses explored a wider range of relationships, including the dynamics 
between Stella and Stanley, as well as Mitch’s shifting attitudes towards Blanche, demonstrating how sexuality 
intersects with issues of power, gender, and social expectation. 

At the upper end of the mark scheme, responses examined how Williams presents sexuality as both a source of 
connection and destruction, and how this tension is central to the play’s dramatic power. These responses often 
considered how Blanche’s sexual past and her retreat into illusion reflect the cultural and moral conflict between the 
decaying Old South and the emerging, more brutal modern America. Some candidates also explored the significance 
of same-sex desire and repression, particularly in relation to Blanche’s young husband and her resulting guilt, showing 
a nuanced understanding of Williams’ own context and preoccupations. 

Across the performance range, many candidates incorporated contextual knowledge and critical perspectives 
effectively, showing increasing confidence in linking Williams’ dramatic methods to interpretations of character and 
theme. 

 

 



 



 



 

Commentary: 

This is a largely character-driven response, with a clear and consistent focus on the key figures in the play and their 
roles in the dramatic presentation of sexuality. There are moments of discrimination, particularly in the candidate’s 
treatment of Stanley’s physicality and Blanche’s vulnerability, where analysis moves beyond the obvious to consider 
implications and subtext. The argument is clearly structured and mainly fluent throughout, demonstrating a secure 
grasp of the central issues raised by the task, and as such is a solid Level 4 response. 

However, while the essay shows a sound overall understanding, it lacks the sustained detail and textual exploration 
required to progress further. 

 

 



Advice: 

Maintaining fluency and precision across the whole essay is important. A well-structured argument that integrates 
technical and thematic analysis, supported by well-selected textual references, will help ensure a cohesive and 
compelling response. Planning responses to include a balance of character analysis and method-focused commentary 
can improve clarity and enable progression into the top band. 

 

Question 14  

This question asked candidates to consider the dramatic presentation of change. Many candidates responded by 
exploring how characters struggle to adapt to shifting social and personal circumstances, with less secure responses 
tending to present a narrative summary of Blanche’s decline and her inability to cope with a changing world. These 
responses often focused on her displacement from the Old South and interpreted her resistance to change as a 
symbol of fragility. Better responses examined a broader range of characters, including Stanley’s assertion of 
dominance as a force of change and Stella’s efforts to reconcile past and present. Stronger answers also incorporated 
analysis of dramatic methods—such as staging, symbolism, and dialogue—to explore how Williams presents change 
as both inevitable and destabilising. More sophisticated responses considered how contemporary audiences might 
view the characters’ responses to change, linking this to the play’s social and historical context. 

 



 



 



 

 

Commentary: 

This is a solid Level 3 response that demonstrates a secure knowledge of the play and a clear understanding of its 
wider context. The candidate shows familiarity with the key events and characters and makes some relevant points 
about Blanche’s decline and the tensions between the Old South and the emerging modern world. However, the 
response lacks a sustained and focused engagement with the question’s central theme of change, which limits the 
overall effectiveness of the argument. 

Advice: 

Candidates often benefit from developing a clear line of argument in response to the question, and from selecting and 
analysing textual evidence with precision and purpose. Greater attention to Williams’ craft and a tighter thematic 
focus on the focus of the tast  help elevate responses. 

 



 



 



 



 Commentary: 

This response demonstrates many of the qualities associated with the top of Level 4 and shows clear potential to 
move into Level 5. The candidate adopts a detailed and exploratory approach to the task, engaging thoughtfully with 
the question of how Williams presents change in A Streetcar Named Desire. There is a clear conceptual understanding 
of the theme, and the response is underpinned by a confident awareness of how different characters respond to or 
resist change, particularly Blanche and Stanley. 

Contextual knowledge is secure and relevant, and is integrated effectively into the analysis. The candidate makes 
pertinent connections between the play and its broader social and historical contexts without allowing context to 
dominate the discussion. 

However, what prevents the response from reaching Level 5 is a slight lack of discrimination in places—while ideas are 
well-explored, there is occasional room for more incisive interpretation or more original insight into the play’s 
dramatic construction. With a greater sense of critical independence and slightly more nuanced analysis of Williams’ 
dramatic techniques, this response could easily achieve a top-level mark. 

Advice: 

To move from Level 4 to Level 5, candidates should aim to develop more discriminating and original interpretations. 
This means going beyond sound and well-explored ideas to offer insights that show a deeper, more critical 
engagement with the text. Demonstrating critical independence—such as offering a fresh perspective on a character 
or theme, or challenging a conventional reading—can help elevate an essay. In addition, more nuanced and precise 
analysis of dramatic methods, including how staging, structure, and language shape meaning, will strengthen 
responses and make them more sophisticated and convincing. 

 

Question 15  

This task asked students to explore Nottage’s dramatic presentation of race. 

Question 16   

This task asked students to explore Nottage’s dramatic presentation of Tracey. 

Question 17  

Question 18  

There were no responses to the questions set on Waiting for Godot this year.  
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