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Introduction  

It is clear to see that teachers and students have prepared very well for this 

examination and the requirements of the specification. Students’ responses 

were interesting to read, and the large majority of students were able to 

address all the assessment objectives and produce thoughtful and insightful 

essays, showing clear engagement with the texts, their contexts, and writers’ 

ideas.  Teachers’ experience in preparing students successfully for this exam 

is clear, and the detailed and well-argued responses produced by students 

show the fruits of that thorough preparation and expertise. 

Section A  

In Section A, the questions present candidates with a named poem from the 

anthology, and they must then select a suitable poem from the other anthology 

poems they have studied, to enable AO4 comparison, and to enable them to 

answer the question.  The candidates have a choice of two questions, with 

different named poems. 

For both questions, candidates largely chose very appropriate poems for 

comparison, enabling a range of points to be made in relation to the 

question focus.  Where this was less successful, this was because that 

choice did not enable an exploration of the ideas in the question, in this case 

ideas about the modern world, or the presentation of gender.   

The most successful responses displayed a sustained comparison anchored 

by conceptualised ideas, often presented through a confident thesis at the 

start of the response, and then consistently developed throughout the essay.  

This the thematic, ideas-driven comparison, where writers’ methods were 

considered in the light of a central concept,  was often more effective than 

responses which focussed on poetic devices as a driver for the response.  

Writing about methods in isolation from the question or the ideas in the 

texts is a less-successful approach, and can lead to surface readings of the 

texts.  

Section B  

For Section B of the exam, students choose between two questions on their 

set drama text.  The assessment objectives assess students’ knowledge of 

the text and use of references, their analysis of writer’s methods, contextual 

knowledge in relation to the text, and interpretations of the text.  The 

question and critical statement provide a steer to all of the assessment 

objectives, and should be used by candidates to support their formulation of 

a response to the task. 

The vast majority of students referred to the statement in their response, 

and used it to support their interpretations of the text; although it is not 



compulsory for students to write about the statement, or the ideas it 

contains, the support it offers can be a useful steer, reminding students of 

the need to think critically and interpretatively about the text in relation to 

the task.  Less successful responses referred only to the ideas within the 

critical statement and did not address the question focus itself, which led to 

a narrower, more limited essay which failed to fully engage with the task. 

In relation to AO1, many students displayed a confident knowledge of the 

text, demonstrating this through appropriate and frequent use of textual 

references.  Direct quotations were used to exemplify candidates’ analysis of 

writer’s methods and explorations of interpretations, and to draw together 

the text and its contexts. The choice of reference is crucial to a successful 

response, and the majority of candidates utilised well-selected references to 

support their points and add rigour to their arguments.  Responses with 

fewer references were less convincing, as evidencing argument is a key part 

of literary studies.  Candidates’ use of examples – textual references - is a 

discriminating factor when awarding marks for AO1, and also impacts how 

convincingly students have addressed the other AOs.   

AO1 also addresses the style and accuracy of responses, and many 

candidates wrote accurately and utilised an academic style.  It is worth noting 

that unclear expression, or writing containing considerable errors, is limiting 

in all areas of the marking grid, as it can be difficult for examiners to reward 

marks when ideas and arguments are unclear and difficult to follow.  It was 

pleasing to see that many students used their exam timings strategically and 

made a plan before writing their responses; this can help to clarify a the line 

of argument a student takes, and support in the coherence and clarity of 

responses. 

For AO2, students are assessed on their analysis of writer’s craft, and how 

the writers use methods to convey ideas and create meanings.  In the lower 

bands of the mark scheme, this often looks like word-level analysis, though 

more confident and perceptive responses take a broader approach, 

considering writer’s craft in a more sophisticated and often original way.  It is 

important that these methods are not considered in isolation, but are 

explored in relation to the meanings and ideas conveyed through the text; 

students in Level 4 or above often intertwine this more nuanced analysis with 

critical interpretations of the text, which can be a successful approach to both 

AO2 and AO5.   

AO3 addressed candidates’ handling of contexts in relation to the text and the 

task.  Less successful approaches to this are generalised contextual points, 

often biographical or historical in nature, with little linking to the text or the 

writer’s ideas.  Sweeping generalisations regarding historical or authorial 

context lack nuance and are often so broad as to be inaccurate, and this 



undermines the credibility and effectiveness of responses.  Where context is 

addressed successfully, it is specific, accurate, and precise, and is closely and 

explicitly linked to the text and the task.  There were some very interesting 

and effective discussions of specific dramatic and literary contexts linked to 

the texts, such as Williams’ use of plastic theatre, and Wilde’s satirising of 

Victorian society.  These were often handled deftly and confidently without 

lengthy explanations of their definitions, and were exemplified by specific 

references to the text. 

Finally, the assessment of AO5 looks for interpretations of the text, with 

students often utilising critical perspectives to achieve this.  Many responses 

integrated quotations from specific critics, and although this is not a 

requirement, they can serve to add substance to candidates’ arguments if 

explored and evaluated effectively.  Examiners also saw students clearly 

signposting their interpretations of the texts, which was helpful, and it was 

pleasing to see students explore interpretations in detail to demonstrate clear 

understanding of ideas and meanings. 

 

Question 1  

On the whole, candidates responded well to the poetry task.  Students were 

asked to compare ideas about how the modern world is presented in Ciaran 

O’Driscoll’s Please Hold and another poem of their choice - Turnbull’s Ode on 

a Grayson Perry Urn was a popular pairing.   The majority of students were 

able to apply confident analysis of how meanings were shaped and of stylistic 

analysis.  Many responses utilised comparisons of tone, patterns of language, 

and formal elements.   Ideas about technology were frequently addressed, 

with most candidates considering the presentation of a negative perspective 

on humanity’s increasing reliance on technology and dehumanisation in 

Please Hold.   There were relatively few examples of generalised responses, 

and at the higher end, candidates presented some original ideas about the 

ways in which meanings were shaped.  

 

Question 2  

This question asked candidates to compare how ideas about gender were 

presented in Chainsaw Versus the Pampas Grass by Simon Armitage and one 

other poem of their choice, and was significantly more popular than the first 

question. A significant number of students compared with Patience Agbabi’s Eat 

Me, whilst Ford’s Giuseppe, Feaver’s The Gun, and Tishani Doshi’s The Deliverer 

were also popular choices.   



Many candidates approached gender as a social construct, considering 

stereotypical presentations of masculinity and femininity, and how these were 

challenged or reinforced through the text.  There were many interesting 

perspective on patriarchal power and misogyny from candidates, particularly in 

relation to ‘Eat Me’ and Chainsaw, with thoughtful analysis of their reversal of 

power dynamics in the endings of the poems.  Although context is not 

specifically assessed in this part of the exam, there was merit in students’ linking 

of the ideas in the poems to wider societal gender dynamics.  Responses to 

Giuseppi were able to address the ambiguity to varying degrees of success and 

engaged with the blurring of ‘she’/’it’.  The oppression of women was a 

consistently addressed theme, with responses on ‘The Deliverer’ in particular 

focussing on this element of the texts. 

There were a range of approaches to analysing poetic craft, and generally a good 

awareness of poetic form and how poets shape meanings and convey ideas 

through their choices.  In some cases, these were generic and simplistically dealt 

with, with responses at Level 4 and above more successfully integrating ideas 

and methods to explore presentations of ideas about gender. 

 

  



  

 



 



 

Commentary:  

This is part of a low Level 4 response. This response begins with a strong, 

confident opening , establishing a secure overview of the ideas in the poems 

The language and phrasing is mostly secure, ‘...that connote stereotypically 

masculine traits…’, with only occasional lapses. Examples used are clear and 

relevant, such as the references to the ‘grey shadows’ and ‘green-checked 

cloth’ on page 6.  Some of the analysis is a little undeveloped, such as the 

comments on alliteration on page 5,  and the reference to enjambment 

towards the end. Due to this, the script stays at the bottom of Level 4. 

Advice:   

Adopting a conceptual framework, such as deconstructing the question into 

key elements, frequently proves effective for a comparative analysis in 

Section A. This method typically enhances the focus and conciseness of 

paragraphs, thereby allowing for an essay with a more coherent and 

structured composition. 

As a contrast, here is another response with much tighter and fluent focus on 

the conceptualised ideas in the text:  



 

 

 



 



 



 

 

Commentary:  

The conceptualised introduction sets up a comparative focus that was skilfully 

maintained throughout the response.  This is a discriminating and very effective 

response, that is a pleasure to read. The response is closely focussed on the 

task, and interweaves a close analysis of vocabulary with other elements of the 

writers’ craft such as imagery and symbolism. Whilst the phrasing slips on 

occasion, becoming clunky in places and formulaic in transitions between the 

poems, the quality of the understanding demonstrated, and the sophistication of 

the argument, means that this response sits at the top of Level 5. 

Advice:  

Reminding students of the importance of managing their exam timings is 

important, as top responses read confidently and fluently, therefore proof-

reading and editing can aid in the production of a more convincing and effective 

essay structure. 

Question 3  

Question 4  

There were no responses on Lorraine Hansberry’s Les Blancs.  

Question 5  

Many candidates engaged confidently with the language and contexts of Doctor 

Faustus. In this question, candidates were asked to consider the dramatic 

presentation of greed in the play. At the lower end of the range, responses 

looked at the motivations of various characters and how greed might link to 

ambition.  



 



 



Commentary: 

This is an example of a response which deals with more surface-level, and 

narrative features of the text in relation to the task, with fewer uses of precise 

textual evidence to support their arguments.  Whilst there is awareness of 

contexts, literary and historical, these are not closely linked with the text, and 

are more explanatory in style.   As a consequence, the understanding seen, in 

this section, is more general than clear, although as the essay progresses it does 

offer more precise and pertinent points, and therefore elds up in Level 3 for both 

marking grids. 

Advice: 

Ensure that comments, for example regarding literary context and 

characterisation, are supported by pertinent textual evidence, and that 

discussions of contextual significance are linked precisely to the text and rather 

than narrated or explained to the examiner. 

Question 6  

A range of approaches was seen on this question on the dramatic presentation of 

fate in Doctor Faustus. In responses seen, ‘fate’ was taken as pre-destination 

and lack of control over outcomes.  Better responses looked not only at the 

themes of fate and hubris, but also at the ways in which elements of Faustus as 

a tragic hero, or links to secularisation, were communicated. 

 

 



 



 



 



 



 



    

Commentary:  

It is clear that this student has a confident knowledge and appreciation of the 

play, as is seen through the range of examples used and their consistent 

addressing of the text as a playscript with a sense of Marlowe’s purpose. Ideas 

are presented securely, though are sometimes a little wordy/clunky, with plenty 

of interpretations, with the handling of Mephistopheles' presentation towards the 

end of the above extract particularly effective. Context is interwoven, with 

references to literary and Elizabethan context, although these are rather 

undeveloped. Consequently the response is a secure, top Level 4 for both 

marking grids. 

Advice:  

This is a good example of how to integrate AO3 and AO5 successfully, whilst 

ensuring they are not prioritised above the other assessment objectives.    

Question 7   

Very few responses were seen on The Duchess of Malfi this series.  Question 

7 asked students to consider the dramatic presentation of guilt in the play, 

and candidates demonstrated successful engagement with the play’s ideas on 

this theme. 

Question 8  

For Question 8, which was the more popular choice of the two, there were some 

very successful responses addressing the presentation of melancholy and its 

dramatic function in the play.  

Question 9  

It was pleasing to see many responses on The Importance of being Earnest, and 

candidates engaged well with the questions on this text. In this question, 

candidates were asked to explore Wilde’s dramatic presentation of stories. Most 

candidates presented a clear and relevant analysis of the degree to which 

characters were creating stories about themselves and others, and how 

behaviours and motifs could be seen to symbolise the restrictions and hypocrisy 

of Victorian society.  Clear links were made with Wilde's other works and wider 

contexts. Some candidates securely linked concepts of story-telling as deception, 

with a secure grasp of satire and irony within the play. 

 



 

 



 



Commentary: 

In this extract from a much longer response, shows a confident integration of the 

assessment objectives in relation to the task and the critical quotation.  It shows 

an appreciation of the text’s contexts and closely links and interrogates the text, 

ultimately making this a response just into Level 5. 

Advice: 

It is always worth reiterating that all the assessment objectives of the paper rely 

on the candidate supporting their ideas with precise evidence from the text.   

Question 10  

This question asked students to consider Wilde’s dramatic presentation of 

attitudes towards death.  Most candidates explored the theme with appropriate 

reference to dramatic presentation, with some effective responses to how death 

was used as a comic device to facilitate the plot. A few less successful answers 

dealt with a narrow range of examples, limited to Lady Bracknell’s sarcastic 

comments about the improvements of widows. 

Question 11  

Question 12  

No responses were seen to The Rover.  

Question 13  

A Streetcar Named Desire remains, the most popular text on this paper.   For 

this question, candidates were asked to explore the dramatic presentation of 

friendship in the play.  Most candidates could present an appropriate analysis of 

friendships, although a number limited their discussion to the sisters and how 

they were or were not really friends. At the lower end of the range, candidates 

presented a general overview of the text and some discussion of Stanley’s 

aggression towards Blanche as a breakdown of a ‘friendship’. Better responses 

considered the role of Eunice and the dynamics between Stanley and Mitch. 

Some examined how Blanche, as representative of the Old South, was under 

threat and no longer at home in the New America, and that her isolation and 

lack of friendships served as a catalyst for her downfall.   

There were some interesting responses from candidates presenting analysis of 

the ways in which Williams’ staging emphasised Blanche’s transgression of the 

Kowalski home and an abuse of friendship, and how the remnants of Blanche’s 

failure to form meaningful bonds created the need to appeal to strangers.   

Overall, candidates across the performance range are incorporating wider 

contexts of production and reception, along with critical interpretations, in 

meaningful ways.   

 



Question 14  

This question asked candidates to consider the dramatic presentation of beauty 

in the text, and was significantly the most popular question on the paper.   

Many candidates responded to the ways in which characters could be strong or 

beautiful, with less secure responses using this as a frame to present a narrative 

summary of Blanche's fragile beauty and the relationship between the exposure 

of her lies and her mental deterioration.   Better responses presented an analysis 

of a range of characters as well as dramatic methods, and an exploration of the 

concept of beauty and what this might mean to contemporary audiences.   

 



 



 

 



 

Commentary: 

This is a response which deals with the surface-level meanings of the text, and is 

often very narrative in approach, describing and paraphrasing the events of the 

play. The essay reads more as a character study of Blanche, rather than an 

exploration of how beauty is presented. For AO3 and 5, there was no context or 

alternative meanings/readings seen, hence a mark low in Level 1. For AO1 and 

2, the use of references to the text pushes it just into Level 2. 

Advice: 

It is worth reminding students to make a plan and use it to collate their ideas 

about the text in relation to the question, rather than allowing the narrative of 

the plot to dictate the direction of their responses. 

A contrasting example: 

 



 



 



 



 

Commentary: 

This is a discriminating response, making a range of effective arguments, 

beginning with and developing a conceptualised idea of beauty. The focus on 

beauty through the lens of modernity is an interesting perspective, handled well 

by the candidate, with mostly sophisticated expression and evaluations of the 

text. AO3 and 5 are particularly strong, with frequent interwoven references to 

context throughout the essay, and a critical use of critical perspectives. It is only 

some slight but noticeable weakness of expression and control for AO1 that 

stops this being full marks for both marking grids. 

Advice: 

Candidates should remember that they must consider the question, as well as 

the critical quotation.  Conversely, a significant minority of students focussed 

solely on the presentation of Blanche’s beauty, making this an essay about her, 

rather than one which explores both masculine and feminine presentation, as 

encouraged by the critical quotation.  

 

Question 15  

Question 16   

There were no responses to the questions set on Lynn Nottage’s Sweat.  

Question 17  

Question 18  

There were no responses to the questions set on Waiting for Godot this year.  
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