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Introduction

In Unit 2 of GCE English Language and Literature (9EL0), titled ‘Varieties in Language and
Literature’, candidates are expected to apply the skills of close, contextualised, comparative
reading, showcasing knowledge of both literary and linguistic terms and concepts. They need
to synthesise their learning, integrating language and literature together, in order to analyse
a short unseen prose text and two studied literary works. Their work in both areas is
organised thematically: candidates pursue one of four topics (‘Society and the Individual’;
‘Love and Loss’; ‘Encounters’; ‘Crossing Boundaries’). In their examination responses,
candidates are expected to demonstrate evidence of wider reading in, and thinking about,
the topic they have studied.

Section A involves the analysis of one unseen extract. Candidates are expected to present an
organised, fluent commentary on the writer's choice of structure, form and language, making
inferences on how these authorial choices are shaped by the attitudes, values and ideas
detectable in the text, and from their wider knowledge of any contextual forces exerting
influence upon the writing or the reception of the text. They should show evidence of broad
understanding of their chosen theme in their analysis, using it to enrich the specific
discussion of the passage presented for analysis.

Section B assesses candidates’ knowledge of the creative methods used in the crafting of,
and the readers’ reception of, two studied literary texts. The texts must be aptly
contextualised, using contextual materials relevant to the question focus. The texts must also
be compared and contrasted on points of significant relevance. Many aspects of the works
are suitable for comparison, including the manifest content (plot, character, theme, setting);
the literary and linguistic techniques used by the writers; the contextual factors shaping the
texts’ production and/or reception. All such contextualisations and comparisons must
however strive to be relevant to the specific question asked.

It is vital that centres are aware that Sections A and B do not correspond to Language and
Literature exclusively. There are still a small number of candidates who do not deploy terms
and concepts drawn from linguistic analysis to aid their analysis of the literary texts studied.
The Specification and the Section B Mark Scheme make it very clear that literary texts should
be subjected to an integrated language and literature approach.

(i) Summary of SECTION A

Stronger answers looked at the unseen text as a whole and were able to discuss it as a
complete piece of writing, rather than as a series of techniques to be identified.

While many lower and lower-middle band candidates are able to detect a fair range of
linguistic and literary features and offer mostly accurate definitions of terminology (AO1),
there was not always evidence of an ability to articulate the effect of such techniques, or to
account for the author’s purposes in crafting them (AO2)
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There was, as always, some evidence of candidates using the rather limiting approach of
working chronologically through the extract, sometimes paragraphing their own work in
accordance with those of the passage. The danger of this approach is that, if the candidate is
pressed for time, the final paragraphs of the extract are neglected.

The most successful answers discussed the implications of specific lexical and syntactical
choices in the context of the entire passage. They were able to move beyond feature-spotting
and to explore shifts in register, as well as generic conventions and deviations. The
illuminating deployment of supporting relevant contextual material (AO3) also had a
significant effect on achievement.

(ii) Summary of SECTION B

Markers are very aware that Section B makes many demands of candidates in an exam
setting. Ensuring all four Assessment Objectives are met while analysing two complex literary
texts using both language and literature frameworks requires a good deal of practice and
strong time-management skills. Many excellent responses were produced, more so than in
the previous two, Covid-disrupted, series. There were fewer brief and/or unfinished answers
than seen recently, which suggests candidates’ time management skills are improving post-
pandemic. There are many ways of structuring an answer, but the most popular structure
features a brief introduction, followed by three sections, each discussing some aspect of the
question focus. This tends to work well, especially when relevant AO3 context is used to
further the discussion in each of the three sections. (This is generally preferable to front
loaded contextual introductions.) Two examples of such a structure can be seen in the
sample answers for Question 8, where it is used successfully, and, with slightly less success,
in Question 7.

AOs 1 & 2: There is increasing evidence that centres are preparing students well on the
technical aspects of poetry, drama, and prose narrative. Successful answers tend to discuss
in detail specific aspects of poetic structure and metre, and can relate individual poems to
the wider concerns of the collection in which they appear; drama candidates tend to do well
when considering theatrical techniques such as stage directions; awareness of narratology
can really help students in determining the attitudes and values that underpin the story
being told in the fiction texts. While the labelling of parts of speech or sentence types does
garner some AO1 achievement, it tends to ring hollow unless it is tied to AO2 analysis of
authorial crafting for effect.
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AO3: From 2016 to 2019, AO3 performance improved year-on-year, as centres and
candidates found ways of tying contextual information to the specifics of the question asked.
AO3 achievement dipped significantly in 2021 and 2022, but there was ample evidence of a
return to pre-pandemic levels of achievement this series. As ever, the best answers ensured
that contextual materials were thoughtfully selected to assist the analysis of language and
literary features in the texts. Answers providing fewer contextual factors of relevance tended
to outscore answers which included huge amounts of impressively remembered but
ultimately irrelevant detail. Contexts for textual production (socio-historical details,
intertextual relationships, staging/publishing history, and authorial biography) were more
often deployed than contexts of reception (reviews, criticism, cultural influence, personal
response). A blend of both tends to produce the richest answers.

AO4: After two years in which AO4 achievement suffered as many centres, understandably,
found it challenging to provide full coverage of both set texts, 2023 saw a return to pre-
pandemic levels of achievement. There was little evidence of unbalanced work, and the use
of spurious comparative terms declined also (but are still seen far too often). Candidates
need to know that markers are alert to unearned uses of terms such as ‘similarly’, when no
genuine comparison is being made. The best comparisons are those that compare/contrast
the deployment of a specific literary or linguistic feature in two texts, shared or contrasting
aspects of context, and subtle aspects of theme.
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Question 1

In Section A, Question 1 was by far the most popular option. Approximately 70% of the entire
cohort opted for “Society and the Individual”. Candidates appear to have enjoyed grappling
with Matilda Marcus’ polemical article on the absence of colonial history in the national
curriculum. Candidates were highly alert to the author’s attitudes and values, and many were
able to situate the discussion in the light of recent social movements such as Black Lives
Matter. Quite a number detected, in Marcus’ “dream” of a more balanced curriculum, an echo
of Martin Luther King’s famous speech. There was much certainty expressed on the
readership of the Guardian, though comparatively few candidates grappled with the article
form itself. Several noted the action movie tropes deployed by Marcus; the best of these
noted their use as a cohesive device, holding together the start and end of the article. The
texts offered access to candidates working at all levels, and references to the use of statistics,
emotive language, anaphora, tripling abounded, though as always the best were able to
marry form and function effectively. A small number of candidates engaged with the
argument – both for and against it – to the exclusion of sustained analysis of linguistic and
literary features. (An example of such a case can be seen in the sample answer for Question
2, scored at 11, elsewhere in this report.)
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This is a delightful response. Most answers that are awarded a score in
Level 5 contain a wealth of AO1 technical terms, but this response
shows that it’s what is done with that terminology that really matters.
There is a subtle and nuanced understanding of how and why Marcus
has deployed a select range of rhetorical devices, and the answer is
equally impressive in its awareness that this article was not written
merely for the sake of informing Guardian readers about colonialism
and the curriculum, but as part of a wider media strategy by the
organisation to which the author belongs. Such perceptive awareness
of the media context was quite rare, and the candidate well deserves
their high Level 5 score.
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Question 2

Candidates clearly enjoyed exploring Cave’s motivations for writing, with rather a lot of
psychological speculation being offered. Some however found themselves lured into
debating the rights and wrong of the described break-up at length, and several took a strong
position in apportioning blame on Harvey or, more often, Cave. While it is pleasing to see
candidates engaging with the passage, one or two candidates did so to the exclusion of
linguistic and literary analysis, suppressing their overall achievement in Section A.
Surprisingly, there was little analysis of the blog form and the promotional subtext to the
piece. Many candidates took the “Dear Ramon and Tanya” as a sign that this was best
approached as a personal letter, without considering its placing on a public digital platform.
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This answer never seeks to impress with arcane terminology or
outlandish detections of unlikely deeper meanings: it just gets on with
the job of contextualising the linguistic and literary features used by
Cave to produce a thorough and substantial response. Especially
impressive was the understanding of how the blog form functions, and
why Cave chooses to deploy some features of letter writing to achieve
his self-exculpating and promotional purposes.
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This answer was rather difficult for the marker to score, because it
takes such a highly unusual approach to the task. In some respects, it
neglects the task altogether, forgetting, in its eagerness to apportion
blame to Cave, to get on with the work of fulfilling AO1 in particular.
Eventually, a score of 11 was awarded, to reward the thorough
engagement with the author’s purposes and the way his language is
manipulated for effect. There is an energy and insightfulness about the
answer that is impressive at times, but it did not meet the Level 4
descriptors of “Controlled” and “Discriminating” often enough to be
scored in that level. With more attention paid to specific analysis of
linguistic technique, this response would certainly have been placed
well into Level 4, or higher.
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Question 3

A number of candidates were apparently somewhat thrown by the question’s demand to
consider the multiple encounters recorded in Vivian Yee’s article. Perhaps the trend, in recent
papers, for single, momentous encounters left them underprepared to discuss a passage
without a crux moment of epiphany. But the majority relished the opportunity to investigate
how the hectic pace and energy of the article was generated by the rapidly succeeding
encounters, first with the blast itself, and later with the individuals who aided the author. The
best answers were able to consider its possible reception by readers in New York and others
worldwide with access to its digital editions – some thoughtful reflections on American
stereotypes of the Middle East were seen, and some less subtle ones also. But more than for
any other question in Section A, the “Encounters” passage saw the highest number of
candidates who simply neglected context entirely. Inevitably, in such cases, scores were
suppressed, since AO3 achievement was minimal.
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This answer begins a little slowly, with some apparently routine
observations on purpose and audience. But it develops into a serious
and thorough analysis, using a wealth of AO1 terminology. It doesn’t
get to the top of Level 5 – one or two expression glitches hold it away
from the top. Nonetheless, it deserves its placing in that band, not
least for the impressive way it deals with Yee’s crafting of language to
achieve specific effects, and on the structure deployed by Yee to
generate maximum impact for her article.
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Question 4

The extract, drawn from the Introduction to Stuart Maconie’s Pies and Prejudice, was evidently
enjoyed by the candidates, who responded enthusiastically to its humour, and some clearly
relished the opportunity to test out their own theories on the nature of northern and/or
southern identities and diets. The passage for analysis was replete with rhetorical crafting
and linguistic quirks, and evaluations of Maconie’s use of tripling, rhetorical questions,
quotations and listing were widely seen in the answers. A pleasing number of candidates
detected the Pride and Prejudice spoof in the title, and a few – clearly Austen fans – even
noted how, like Maconie, Elizabeth Bennett also goes on a journey of self-discovery when she
travels north in the novel, to Derbyshire. Some employed discourse analysis techniques of
the brief dialogue included in the passage, which was generally impressively done. In terms
of context and genre, many candidates tried, quite thoughtfully, to connect Maconie’s work
as a broadcaster to his conversational tone, though some seemed to think the passage was a
transcript of a broadcast. This did little for their chances of success in answering the
question, which asked specifically about the passage’s qualities as a book introduction.
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This response has been included in the 2306 Report to show that an
answer does not have to be flawless in order to achieve a Level 5
score. This one makes mistakes: it states, at one point, that Maconie’s
book is a novel, and there are some minor expression errors too. But it
earns its score of 18 for what it does well – a slightly slow-paced but
nonetheless effective discussion of the audience at the outset, before
working, somewhat chronologically but highly effectively through the
passage, marrying AO1 terms to AO2 effects and functions with
precision and insight. It’s better than most answers this series in its
AO3 work also, providing a detached critique of the contexts
surrounding issues of social class and post-industrial nostalgia.
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Question 5

The Great Gatsby was again the most popular anchor text, with Great Expectations a distant
second. There were very few answers on The Wife of Bath or The Bone People. As ever, the
most popular combinations of texts were Gatsby/Othello and Gatsby/Larkin. Raisin in the Sun
continues to attract new centres, almost always in combination with Gatsby.

Individuals who deceive themselves or others was well suited to all text combinations.
Particularly fruitful work was done on Gatsby on the role of Nick as narrator, with a wealth of
evidence of his unreliability produced. More predictable perhaps were the deceptions of
marriage partners and the delusional dreams that afflict Gatsby and Myrtle, who is a
favourite character with many candidates, whatever the question focus. Dickens candidates
made much of Havisham, with Pip and Estella often cast as her dupes, but fascinating work
on Wemmick’s switching between personal and private personas was seen by some markers.
Iago as deceiver and the deluded Othello were central to most Othello answers, but Roderigo,
Emilia and Cassio appeared in minor roles in several answers also. Larkin students had a field
day, with ‘Mr Bleaney’, ‘The Large Cool Store’ and, as always, ‘Sunny Prestatyn’ looming large
in such responses. Interesting work was seen in Raisin in the Sun answers where, aside from
Walter, Beneatha and Lindner both featured heavily in answers, though on the former, the
argument that Beneatha was deceiving herself did not fully convince, since exploring her
identity, rather than deceiving herself, seems a better explanation for her attitudes before
Asagai’s intervention. One of the features of stronger responses was the ability to range
through their texts with confidence, making judicious selections of material over and above
the more familiar set-piece moments.

With so many such moments to select from, there were very few brief answers, though some
did resort more to storytelling or 'analysis-lite', which inevitably limits AO achievement. To get
into Level 4, a purposeful discussion of linguistic and literary features and their effects is
essential. There are still candidates who write fluently and show distinct signs of being able
to understand the texts in a sure-footed way who cannot get out of Level 3 due to a complete
lack of specifically linguistic or literary analysis. A welcome improvement was the trend
towards more thorough analysis of poetic form, in those discussing Larkin. Drama-specific
terminology was not so commonplace, however.
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Most Level 5 answers are quite long, and some get to Level 5 through
sheer quantity of relevant arguments. At just over six pages, this is no
more than average in length. But the brisk, efficient prose style here,
combined with its meticulousness in explaining how AO1 features are
linked to AO2 crafting for effect, is at the core of the success of this
answer. It does not exhibit a vast array of technical terms, but those
that are deployed really serve to answer the specific question asked.
Similarly, there are no extended, pre-rehearsed paragraphs of
contextual information, rather occasional snippets of contextual
support that assist in getting the question answered, rather than being
produced showily for the sake of demonstrating AO3 achievement. The
two texts are skilfully integrated too. In short, an excellent answer.
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Question 6

‘Love and Loss’ again attracted fewer candidates than the other three thematic strands. A
Single Man is marginally the more popular of the two anchor texts available. Both novels were
most commonly paired with either Enduring Love or Much Ado About Nothing. There were,
again, few takers in this series for Betrayal, or the poetry (Plath or the Metaphysical poets).

The question focus on the influence of time did test candidates’ understanding of this
complex theme, which is at the core of all the texts in ‘Love and Loss’, though foregrounded
more obviously perhaps in Betrayal, with its reverse chronology, the metaphysical poetry,
and, as its title suggests, Enduring Love. Many candidates writing on Tess of the D’Urbervilles
preferred to work chronologically through the novel’s extended time frame, but the best
scripts avoided the ‘and then x happened to Tess’ approach and were able to see her life
story in the light of her ancestral inheritance, and in the broader historical sweep of time
from Stonehenge to the industrial revolutions of Hardy’s own moment. A Single Man answers
made much of the single day time frame and George’s memories of Jim, and his former life.
Candidates who were able to select carefully from the novels rather than rely on pre-
determined set piece key moments tended to be more successful.

Contextual support for Question 6 answers saw some improvement on the 2022 cohort. It’s
vital that candidates can move beyond palpably pre-prepared facts about gay rights in 1960s
America or McEwan’s use of de Clérambault’s Syndrome, should the question focus demand
it, as it did here.
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There is a great deal of impressive work done here. It does not get off
to smoothest of starts, with some confusions in labelling of nouns,
adjectives and adverbs, and the introduction of the Gore Vidal
anecdote doesn’t seem especially illuminating. But it soon settles
thereafter, developing rapidly into a substantial and focused answer.
The integration of the quote from a critic, Kristen Brady, on heroines
choosing between good and evil, did not initially seem like a wise
choice of contextual resource for an answer on the passage of time,
but the quote is deftly integrated into this answer’s unwavering focus
on the task. Just as impressive is the candidate’s confidence in actively
disputing the argument proposed by another critic, Asquith. Some
belated, footnoted AO1 work sees this comfortably over the line into
Level 5.
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Question 7

The question focus – encounters which have a decisive effect on the lives of the participants
– was, unhelpfully, largely neglected by a number of students. Instead, a general answer
detailing various encounters was produced, and inevitably, achievement was somewhat
suppressed in such cases. Centres must counsel students to ensure that the specific aspect
of encounter demanded in the question is fully addressed. Those who did answer the
question had ample material to draw on, whatever text combination was selected. The Bloody
Chamber and Romantic Poetry were the preferred second text; Hamlet’s popularity for this
question has waned over the years, as has T. S. Eliot’s. No marker reported seeing a
discussion of Stoppard’s Rock N Roll. Within those second texts, Carter’s title story and ‘The
Rime of the Ancient Mariner’ proved to be the most popular selections.
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This is a fascinating and frustrating answer. It is most remarkable for
the sophistication of its contexts, which tend to be more philosophical
and psychological, than social or literary. We find references to Plato’s
Symposium and Freud’s concepts of todestrieb and liebestod to account
for the death drive and the love-hate impulse in the Heathcliff and
Cathy relationship. Another positive aspect of this answer is its
alertness to poetic form, in the references to rhyme schemes and
metre. In some respects, it exhibits Level 5 qualities at times. What
holds it in Level 4, ultimately, is the ending. The third section of the
answer falls a little flat, since the idea of future-impacting encounters
disappears somewhat, and there is no meaningful comparison
between Joseph in the novel and the young sweeps in Blake’s poem.
Three sections of approximately two to three pages each tends to
make for a very good structure for answers – but not if one of them is
left incomplete. Had the candidate spent less time on the long,
somewhat laboured, introduction, the third and final argument may
have had time to develop fully.

Compare this answer to the Question 8 response, elsewhere in this
Report: that answer similarly uses the three section structure, but the
third section there is a little fuller, containing more detail on both texts
and a more serious attempt at comparison. It made time to achieve
this by writing a more streamlined introduction than the Question 7
candidate here: introductions are generally best when done briskly.
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Question 8

The question focus was on boundary crossings that provoke strong reactions, which might
include reactions from readers and viewers, as well as other characters in the fictional world.
Several markers noted that some candidates neglected the precise focus of the question – it
was vital to attend to the reactions to the boundary crossings, not just on the literal and
metaphorical crossings themselves. This series saw more welcome signs of candidates
choosing to discuss Rossetti or Heaney being attentive to the specifics of poetic form. Dracula
and Wide Sargasso Sea remain roughly equal in popularity as the anchor text, and the Rhys
novel is almost always paired with North, and Dracula with Twelfth Night or Rossetti. No
marker reported seeing answers on Oleanna or The Lowland.
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This answer uses the increasingly common ‘three-part’ essay structure
almost to perfection. There are three main sections to this answer,
addressing, respectively, geopolitical boundaries, cultural boundaries
and personal boundaries. A brief introduction is welcome here; it is
always better to integrate contextual discussion into the textual
analysis, rather than “front-loading” it in a long introductory paragraph.
The three sections are rich in comparative analysis, using a wealth of
AO1 terms but always with an eye on why the authors crafted their
texts in this way. The final section’s analysis and comparison isn’t quite
so developed as the first two, which is why the answer ends up in the
middle of Level 5. (In this regard, it will be helpful to compare this
answer to the Question 7 response, elsewhere in this report.) Given a
few more minutes, and with a few more lines of writing, this would
likely have gone to the top of the range.
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Paper Summary

Advice for Future Candidates

In Section A, you should not begin writing until you have a clear sense of the passage’s
purpose, audience, and genre. A holistic approach to analysis is often preferable to the
paragraph-by-paragraph approach. Be sure to read the Introductory heading to the
passage carefully: it contains information that is often vital to your full understanding of
the text.
Answers are enriched when you show a wider understanding of the chosen theme, and
are able to apply it relevantly to analysis of the given passage. Do as much extra reading
around your theme as possible.
You must be able to apply Language and Literature frameworks to both Sections of the
exam, and be able to deploy appropriate and relevant concepts and terminology from
both linguistic and literary study to further the analysis of the two chosen literary texts in
Section B.
Avoid writing answers that merely ‘feature spot’, or merely label parts of speech or identify
sentence types: analysing how individual features are crafted to create specific effects will
earn a higher score.
Ensure that you have a wide variety of contextual materials, and on the day of the exam
use only those which best assist in answering the specific question asked.
When writing on fiction, poetry and drama, you should display an understanding of the
author’s craft in shaping the formal qualities of their work: the specifically poetic aspects
of poems; plays as texts that are written to be staged in a theatre; novels which have
narrators with a voice and an agenda, and who structure their narrations accordingly.
In Section B, comparison is rewarded most fully where a variety of comparative structures
are deployed. Answers which merely compare using the terms of the question (e.g.
‘Another text which includes deception is …’) will obtain some reward for AO4, but there is
much higher reward for the following approaches:

comparing or contrasting the use of, and the effect of, specific literary, linguistic or
structural devices
comparing or contrasting specific, relevant aspects of the contexts for the two texts
comparing or contrasting subtle and relevant aspects of characterisation or theme.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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