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Introduction

9EL01 is a written examination of 2 hours 30 duration. This component has an explicit focus on

the concept of ‘voice’ and how spoken voices are formed, and written voices created, in literary,

non-literary and digital texts.

9EL01 has two ‘set’ texts: the Pearson Anthology of non-literary and digital texts, and a drama text

selected (from the 7 plays examined) by centres for study. The paper comprises of two sections.

Each section is equally weighted with a total of 25 marks available for each component.

The paper assesses performance across the following Assessment Objectives (AOs):

AO1: Apply concepts and methods from integrated linguistic and literary study as appropriate,

using associated terminology and coherent written expression

AO2: Analyse ways in which meanings are shaped in texts

AO3: Demonstrate understanding of the significance and influence of the contexts in which texts

are produced and received

AO4: Explore connections across texts, informed by linguistic and literary concepts and methods.

Section A: Question 1

Candidates were presented with two texts, linked, thematically, by the personal reflections of the

writers on a significant year in their life. The first (unseen) text was an extract from Little Miss ME,

a regular blog post which recounts the experiences of a woman suffering from Myalgic

Encephalomyelitis (ME). In this post the blogger looks back at 2020 and the effect that the Covid-

19 pandemic had on her life and her condition. Text B was taken from the Pearson Anthology

and, as such, would have been studied beforehand. In 2025, this was an extract from the 2013

diary of Alan Bennett, the English playwright, screenwriter, actor and author.

Candidates were expected to explore the texts through the comparative and analytical lens which

targets AO1 and AO2 and which has a key focus on the construction and presentation of

voice/identity. They were also prompted to offer analytical consideration of context and issues of

production and reception to meet the requirement of AO3. The link of reflection on a significant

year afforded the key point of comparison that is central to the assessment of AO4.

Section B: Questions 2 - 8

Candidates were presented with an extract drawn from their studied Drama text. They were

asked to use this extract, and the question linked to it, as a starting point for exploration across

their studied play. As with Question 1, candidates were expected to explore the extract and the

broader play through the analytical lens which targets AO1 and AO2 and which has a key focus on

the writer’s craft in terms of construction and presentation of character, voice, plot and staging.

They were also prompted to offer analytical consideration of context and issues of production

and reception to meet the requirement of AO3.
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Question 1

Candidates generally responded well to Question 1 and there was evidence of effective teaching

of the Anthology text which ensured that even less successful candidates could offer relevant

comment. Examiners reported that the pairing of the two passages was effective and accessible

and allowed a keen focus on ‘voice’ and identity of the writer/speaker and their individual and

observed experiences of a significant year in their lives. Even those candidates who did not have

detailed technical ability were achieving through developed explanations of context linking

features such as lexis, structure and address to function. Minor imbalance was sometimes seen

in the treatment of the texts with many candidates obviously more confident when discussing the

Anthology text. Candidates generally seemed well prepared on the context of the diary and some

had an excellent grasp of the language and form of the Anthology passage, suggesting they had

studied it in detail. The blog seemed accessible for most candidates; it provided an opportunity to

discuss modality and tenor that many obviously welcomed. It also provided candidates with

opportunities to incorporate contextual detail related to Covid-19 in their responses.

Examiners once again pointed out that candidates need reminding of the importance of moving

quickly through an answer, especially early on where they often lost time repeating the material

from the question/Source Booklet, making general observations before getting down to the

specifics of analysis.

At AO1 and AO2, successful responses often explored a range of the language features in both

extracts. Exemplification was consistent and appropriate, and the responses offered considered

comment on the link between form and function to evidence construction/presentation of voice

or to discuss targeting of audience and purpose. Terminology was fairly wide-ranging and applied

with some accuracy at word, sentence and whole text level. There was clear understanding of the

devices employed by each, e.g. the use of interrogatives to structure and interact in the Blog; the

way in which the writer references her condition and its effect on her, e.g.

metaphor/personification: ‘Thanks to my ME, both my body and mind were saying no.’; the

characteristically self-effacing voice of Bennett and how he constructs this; Bennett’s varying use

of tense to achieve a balance of action and reflection; Bennett’s use of literary device which

reflects his professional background, e.g. alliteration: ‘warm and windless’; incorporation of

‘Northern’ vernacular to achieve shifts in register/tone. Successful candidates noticed the

register shifts and used this to comment on the subtler aspects of voice as a result. Pleasing this

series were the frequent links between device (linguistic and literary) and the perspective of the

writers. These integrated and analytical comments afforded high reward across AOs with more

confident candidates able to weave the aspects of form into comments about their analysis of

devices within the texts rather than making stand-alone points just concerning form or genre.

At AO3, successful responses offered developed comment on the context of both extracts with

consideration of the factors that influenced the production and reception of each. The best went

beyond the more obvious points on context, such as generic form and convention, to develop

some very interesting comments about, for example, the respective backgrounds of the

unnamed blogger and Bennett and how these influenced the language choices of each; the

nature of the audience of each and the assumptions both writers make about them; Covid-19 as

contextual framework for the content of the blog; the media and its intrusion into the personal

grief of Bennett.
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A key discriminator in this series was the handling of the comparison/connection at AO4. The

best integrated this throughout their answers rather than handling the source materials as

separate entities and then summarising the differences and links in a concluding section. At the

higher end, candidates wrote extended close analysis about both texts making relevant links

between them. There was some excellent comparative work linking context to purposes and

detailed analysis of features in an integrated approach seen in Level 4/Level 5.

Less successful responses often struggled with the connection between AO1 and AO2. These

often picked upon some general language features but links between form and function were

often limited and/or undeveloped with many resorting to comments such as ‘this feature makes it

entertaining’ or ‘makes the reader read on’. Often mnemonics or prepared templates hindered a

candidate’s ability to explore, particularly the unseen text, in greater detail as they were looking

for devices to fit a checklist rather than exploring the text for its worth.

In mid-lower-level answers, exemplification was often inconsistent and sometimes inaccurate. In

these responses, candidates often confused basic labels such as verb/noun or adjective/adverb

and there was tendency to label any question as 'rhetorical'. Less successful responses also

frequently resorted to non-specific comment at sentence level such as 'short, snappy sentences'

and frequently confused sentence types. Many mid-level candidates commented on the literary

devices employed though they couldn’t always say what functions they served.

In less successful handling of contextual factors (AO3),candidates often made very generalised

statements about the nature of blogs and diaries especially on form and purpose although, in

mid-level answers, comparative work was also undertaken with considered attempt to consider

purpose and audience. Although not discriminating, work was often clear and purposeful on how

lexis and semantics had been used to convey the nuances.

At AO4 some less successful candidates tried too hard to find similarities in every aspect of the

two texts, while the most successful answers were very clear about the contrasts.

This script was awarded a mark of 22 which places in into Level 5, the highest level of

achievement for this question. It was judged to meet all the descriptors for Level 4, in that it was

consistently discriminating and controlled. Its placement into Level 5, just away from the lower

border, indicates that it offers significant comment that demonstrated the critical and evaluative

approach of a highly successful response.
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The response opens strongly with the promise of balanced, integrated comparative analysis

from the start. It is very well structured and concise with the promise of a focus on the

concept of voice and its construction.

An integrated approach to comparison guarantees a balanced investigation of both texts.
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The initial investigation of the Bennett diary is very successful. Evidence is provided to

support assertion and terms are applied accurately to link form to function, scoring well at

AO1 and AO2. Awareness of generic form and convention secures reward at AO3. The

structure of the Bennett analysis is applied to the blog with a flexibility that ensures tailored

comment. Not all the interrogatives cited are strictly rhetorical although their function of

engagement and interaction certainly is. There is effective focus on the concept of 'Voice' -

its construction and presentation - that addresses this key element of the task successfully.

Remember - not all questions are rhetorical questions.
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There is clear awareness of the conscious crafting of the informal and conversational voice

of the blogger. This is evidenced and analysed effectively; again scoring well at AO1 and

AO2. Devices applied to interact and relate with the reader are well handled and evidence of

register/tone is compared clearly with the more distant, often formal, voice of Bennett

where, e.g. use of parenthesis is compared and contrasted. Comments on Covid-19 score

well at AO3.

When making a point, always provide evidence directly quoted from the text. Then explore

this evidence analytically to comment specifically on how the writer makes language choices

to achieve their objective.
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The response moves on to consider the crafting of the register/tone of each voice, thus

sustaining focus on the task and affording further opportunity for comparison. The bulk of

this section relates to the diary. The construction of Bennett’s characteristic 'sardonic' tone is

explored closely with effective analysis of method and effect - accumulating more marks at

AO1/2. Contextual comment on the background of Bennett and how this influences form,

content and reception scores well at AO3.

Make the most of the evidence you provide but make sure that the points you make relate

directly to the question.
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Here attention turns to the blog. Contrasts are offered with the Bennett diary in terms of

tone, and assertion here is well supported. The positivity of the blogger, despite the effects

of ME and the restrictions of the pandemic (which scores at AO3), is evidenced through

sentence and word level analysis (AO1/2). As such the response continues to meet the

requirements of the task across all components and AOs.

This script was awarded a mark of 13 which places it mid-Level 3. As such it was judged to be

mostly 'clear and relevant' in line with the descriptors for this Level.
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The introductory section is both clear and relevant in the comments it offers regarding the

audience and purpose of each text. The candidate has clearly engaged with both texts and,

although comparison is implicit here, is beginning to draw out similarities and differences

between them which are expressed with a degree of clarity.
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Exploration of the blog opens with a worthy focus on the concept of the blogger’s

construction of her essentially conversational voice which are linked, in mostly general

terms, to their function within the text. Each element is evidenced and there is some

analysis - but this is not always consistent or fully developed/secure. There is potential for

reward at AO1/2 all the same and reference to 'zoom' achieves something at AO3.

Always support your points with evidence drawn directly from the text. Analyse the language

choices made by the writer as closely as you can to demonstrate your understanding of

their method and its effect on the reader.
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Exploration of the Bennett diary is effective and evidences the prior study of the Anthology

text. The technique of self-deprecation is used to evidence both the nature of Bennett’s wit

and to afford valid points of contrast with the blog in terms of the attitude of each writer

towards their respective infirmity. Evidence is apt; analysis is rather thin. The shift in

register/tone is evidenced effectively.

Make sure that you revisit your notes of the Anthology texts before the exam!
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The further investigation of the blog merits reward across AOs. There is some accurate

application of terminology, especially at word level, to the evidence provided and the

framing of points within the context of the pandemic achieves at AO3.
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Contrasts are developed in terms of the relationship between writer and reader which are

valid. As are the links to loss in Text B with Bennett’s handling of the death of Richard

Griffiths. Evidence is provided and analysis is relatively sound but not fully

consistent/developed.

This response was awarded a mark of 9 which places it securely into Level 2. The mark, just away

from the border of Level 3, suggests there may be some Level 3 characteristics but that overall it

was judged to present the general understanding characteristic of Level 2.
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The answer begins with a rather general summary of the audience, function and content of

both texts.
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It goes on to explore the blog and sense of purpose and technique. It also recognises the

pun from which the title is comprised, but links to effects are rather straightforward. It

applies some terms to the evidence provided, essentially the pronouns used by the writer

(and their repetition) and in this way merits some reward at AO1/2. There is some, rather

limited, consideration of audience and generic form at AO3. The initial investigation of the

diary is better in that the idiomatic expression and it’s connotation are recognised and

linked, via the device of personification, to the techniques used in Text A. It is this section

that largely accounts for the placement of the response towards the top of the Level.

Always provide evidence drawn from the texts to support your points. Then explore the

language choices made by the writer to achieve the effects they have planned. Apply terms

to the features you have referenced.
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There is some contextual comment relating to ME, although the pandemic that frames the

blog is overlooked. The response seems unfinished but, on the evidence presented,

demonstrates general understanding overall.
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Question 2

All My Sons proved a popular choice for centres once again and responses presented across the

full range of achievement, including some exceptional Level 5 answers. The question prompted

consideration of Miller’s presentation of the conflict between loyalty to family and wider moral

responsibility. There are many opportunities for this, within the extract itself and across the

broader text.

Most successful were those that started with a detailed and analytical interrogation of the

extract itself. Successful answers offered close comment on the construction of the voices it

contained, here the dialogue between Joe and Kate Keller, linking form to function and applying

terms with accuracy and in good range thus meeting the challenge at AO1 and AO2. These

framed their investigation through the specific focus of the question to comment on, e.g. the lack

of confidence in Kate’s voice as she proposes confession to Joe, constructed through hedge,

hesitation and consolidated through stage direction, e.g. ‘I mean’; ‘[Not looking into his eyes]’;

Joe’s repeated use of the comparative ‘bigger’, used initially in firm declaratives, e.g. ‘Nothin’s

bigger than that’, latterly in conditional constructions, ‘If there’s something bigger…’. These

successful responses offered similar focus when extending beyond the extract into the broader

play. Key to this success was the presentation of evidence drawn directly from the play and the

subsequent linguistic/literary analysis of the language used by Miller to craft character and

develop plot (AO1/AO2).

Less successful candidates were often insecure with the specifics of analysis – often confusing

word classes and misapplying terms at sentence level. Many avoided sentence-level comment

altogether. Some failed to exemplify and thus restricted opportunities for analysis. There was

often a drift from the specific focus of the task to a consideration of other seemingly-practised

themes.

Also key was the integration of contextual comment afforded by this evidence (AO3). Many

responses dealt with the contextual implications of the play which were well linked to this

particular extract. Again, a key discriminator was the ability to embed these contextual ideas to

authorial decisions rather than simply describing issues at the time. Those that considered the

text as a performance piece, exploring dramatic conventions and techniques were rewarded

against the contextual AO3. Many commented on how the war effort caused the kind of difficult

choices in business that forced Joe and Steve into the fateful decision to dispatch the cracked

cylinder heads. Others reflected on the effect of war on Chris and his perspective on

morality/loyalty placing this in opposition to Joe’s belief in family first. Less successful were those

that failed to integrate contextual comment to address the specifics of the task, examiners

commented that some responses bolted on political and historical detail with limited concession

to the requirements of the task.

A key contextual point was the consideration of the play in performance and the best considered

the staging of the scene through consideration of stage direction with the best offering focused

consideration of Ibsen and the Greek influence on plot and structure. They were also able to

comment of character as construct and voice/dialogue as crafted by Miller to meet his dramatic

agenda.

Less successful responses tended to the descriptive, presenting narrative summaries as
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opposed to considering Miller’s dramatic intentions. Some threw in all they had learned about

Greek tragedy without any real link to the specifics of the task - some became tied up in complex

features/references they did not fully understand or did not link to the question. A significant

minority produced literary investigations without the specific levels of analysis of technique

required for this specification.

This response was awarded a mark of 18 which places it in mid-Level 4. It adopts an integrated

approach to its investigation, which usually signals a successful answer. It is discriminating in its

selection of evidence and contextual references which ensures consistent focus on the task. The

opening sections are extremely effective, but latter comments sometimes lack development

which restricts upward movement.
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The opening targets the central focus of the task sharply. This always bodes well. Also

promising is the brevity and discrimination evidenced in the selection of contextual

reference which supports comments and sustains this focus.

When referring to broader contextual factors and influences be careful to select only the

material that is useful when answering the specific question.
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Investigation of Keller’s interrogative utterances links effectively to their function, e.g. to

justify action/defer blame. This enables reward at both AO1 and AO2. The concept of irony is

also fully grasped and evidenced. Contextual information is again selected and integrated

effectively to support points made, scoring well at AO3.

36 GCE English Language & Literature 9EL0 01



GCE English Language & Literature 9EL0 01 37



Chris as a dramatic construct is fully recognised and this scores at AO3. As does the

contextual information provided that explores his experiences and WWII and how these

have shaped a perspective on responsibility which directly opposes that of his father.

Integration of these comments is linked to evidence drawn directly from the play which is

explored analytically to link method to dramatic effect, thus enabling high reward at

AO1/AO2.

An approach that integrates evidence, analysis and contextual points usually does well as it

demonstrates your ability to select and tailor information to the task.
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Kate’s imperative tone is recognised and evidenced accurately, as are the reasons behind

this, thus combining reward at AO1 and AO2.
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Comments on Kate are still apt , with the possibility of Larry’s death cited as the reason for

Kate’s ongoing denial. This section is not as fully or clearly developed as it might be,

however.
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Question 3

A Streetcar Named Desire was the most popular text studied by centres this series. The question

was specific in its focus on William’s construction of the Kowalski apartment as a dramatic device

in the given extract and across the broader play. The question prompts consideration of Elysian

Fields as backdrop to the action that takes place primarily inside and in front of the two-room

apartment.

The extract presented many opportunities for analysis and discussion.

Successful responses explored the extract in detail before using it as a springboard to evidence

the significance of the setting across the broader play. The extract clearly appealed to most

candidates, who had plenty to say about the arrival of Blanche at Elysian Fields. From the start,

Blanche appears incongruous to the industrialised, working class and multicultural New South

that Elysian Fields symbolically and literally represents. The setting emphasises the fragility of

Blanche and, contrasting as it does, with the illusory grandeur of Belle Reve, represents some of

the central conflicts of the play. They were able to explore the language choices made by Williams

to construct the voices in the exchange between Blanche and Eunice, often exploring the easy

informality of the voice of Eunice placed in opposition to the constructed genteel formality of

Blanche. Many commented on the developing non-fluency in Blanche’s utterances and how they

convey her growing distress and offered considered links between form and function which

facilitated reward at AO1 and AO2.

At AO3, successful candidates looked at the play in performance. Many offered consideration of

Elysian Fields as a backdrop to the action that takes place primarily inside and in front of the two-

room apartment. Many successful answers referenced Williams’s very specific and detailed

instructions on the construction of the set which situates the noting of the presence of a bowling

alley and a bar around the corner - the latter close enough to hear its (highly symbolic) music.

Many offered developed comment on how the tightly squeezed setting is a key factor in the

drama, e.g. how Blanche occupies the room adjacent to the couple’s bedroom and thus impinges

on their privacy. There were many interesting investigations of Stanley’s attitude to property and

the fact that he sees Blanche and her fantasy world as a threat to both his marriage and his

domain. Many cited the poker scene to explore the construction of the apartment set as a

representation of masculinity that means aggression, control, physical dominance, and even

violence. There were often detailed investigations of stage direction linked to delivery and

performance which also scored well at AO3. Good answers understood Willams’s use of plastic

theatre and his development of motifs to develop and intensify the atmosphere within the

apartment. Many offered very insightful comment on Williams’s use of light/colour and music in

particular. At AO3, as with all Section B questions, a key discriminator was the ability to embed

these contextual ideas to authorial decisions rather than simply describing issues at the time. The

best answers selected biographical/social/historical information with discrimination – using only

the material that worked for the specifics of the task.

Less successful responses offered limited investigation of the language contained within the

extract and showed insecurity with the specifics of analysis and attendant terminology to restrict

potential for reward at AO1 and AO2. Many presented an unbalanced approach to the question

in terms of investigation of the extract or extension into the broader play. Those that deviated

quickly from the extract essentially denied themselves the many opportunities it provided. As
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with other questions in Section B, there were significant numbers that moved quickly into what

appeared a different and 'rehearsed' agenda which seemed to be based on a different question –

in some instances from an earlier exam series. At AO3 contextual ideas had been extensively

taught to candidates, but centres should be cautious with the notion of placing too much

emphasis on this data. Examiners commented that some responses bolted on political and

historical detail with limited concession to the requirements of the task. In these less successful

answers, the concept of plastic theatre was much vaunted but not always fully understood.

This response was awarded a mark of 21 which places it in Level 5, the highest level of

achievement.
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The opening is strong in its incisive placement of the device of the apartment within the

unities of time and place as defined by the rules for classic Greek tragedy. This shows

discrimination and focus and scores well at AO3. Blanche’s initial response to the apartment

is evidenced appropriately and investigated analytically to evidence the craft of Williams.

Only include contextual material that links directly to the task.
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Blanche’s wholly negative perception of the apartment and all that it represents is placed in

direct opposition to that of Stella, and is cited as a source of conflict between the sisters

across the broader play. Reference to Stella’s final denial of her sister’s rape is provided as

evidence although in points to support Stella’s perspective could possibly have been more

fully developed/analysed at this point.

Always support your comments with evidence drawn directly from the play. Then analyse

this evidence as closely as you can to link to the question and comment on the writer’s craft.
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The apartment is developed as stark contrast with Belle Rêve (which the candidate rightly

identifies as an error in translation from French in terms of gender agreement). Evidence is

judiciously selected to show how the location is developed as a battleground between

Stanley and Blanche. This evidence is wholly appropriate but sometimes lacks specific

analysis and this accounts, partly, for the placement of the response at the bottom of the

Level as reward at AO1 is impacted. Closing comments regarding the apartments as

emblematic of the social and political context in post-war America. This scores well at AO3.

50 GCE English Language & Literature 9EL0 01



GCE English Language & Literature 9EL0 01 51



Exploration of the motifs that develop the dramatic significance of the apartment and its

location within Elysian Fields are handled with some insight and sophistication and

demonstrate sound understanding of Plastic Theatre. This scores highly at AO3.
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Conclusion is succinct and well focused.
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Question 4

There were relatively few responses to Elmina’s Kitchen this series. However, most that studied

this text appear to have fully engaged with the play.

The best sustained focus on the question, whilst less successful candidates drifted into more

generalised or rehearsed discussions that did not target the task. Many explored the extract

closely to explore the development of the key female figure, Anastasia, as representative of key

aspects of Black British womanhood and as a potential force for positive change in the play. Here

Anastasia is establishing herself in Deli’s life and investing her energies in his restaurant. She,

together with the lingering presence of Elmina, serve as a symbol of the potential of the female in

this predominately male environment, to heal the wounds in Deli’s family and advance his life

and business. She attempts to apply her perspectives on spirituality that have offered a coping

mechanism following the death of her son to help Deli improve his situation.

There was much evidence of good teaching, especially relating to context and successful

candidates tailored this specifically to the focus of the question. There were insightful, often

personal references to Hackney’s so-called ‘Murder Mile’ and to well-researched data, including

interviews with the writer, that illuminated the attitudes of the characters in the given extract.

Successful candidates explored the dialogue presented in the extract analytically.

At AO1/2, Successful investigations offered considered comment on the language used by Kwei-

Armah to develop dialogue between Anastasia and Deli in the extract. This they did through an

analytical lens to explore, for example, elements of Caribbean dialect/patois and how and why

they were integrated into standard forms; Deli’s ridicule of the ‘philosophical’ language used in

‘Acts of Faith’ and how this is constructed verbally, e.g. ‘rubbish’; ‘blah blah blah’ and via stage

direction, e.g. ‘(kissing his teeth)’ countered by the force of Anastasia’s reaction to Deli’s tone and

how his subsequent apology cements the power dynamic in this exchange.

Less successful responses sometimes moved swiftly away from the extract to a response that

lacked focus on the specifics of the task. Others tended to describe rather than analyse, thus

failing to apply terminology to any evidence they provided and, by default, limiting potential for

reward at AO1/2.

The question prompted comment on the role of Anastasia, and reactions to her, across the play.

There are many opportunities for this as Anastasia is a complex juxtaposition of female sexuality

and nurturing mother figure. As such she represents different aspects of Black British

womanhood which in turn provoke a range of differing reactions to her. Successful candidates

often referred to her sensual physicality and the stage directions that describe her entrance to

the play. They often explored the toxic attitudes of male characters like Clifton to women in

general and Anastasia in particular and Ashley, emulating the masculinity of his male-dominated

culture, sees her in essentially sexual terms. The audience quickly learns she is an independent

woman who can hold her own against all the male characters and could cite several examples of

encounters with men on this. There is also a past we never truly discover but which is hinted at

through the vague remembrances of Digger. Her motives are also questioned by Clifton, and her

seduction by him ultimately leads to her downfall. Overall, Anastasia is the play’s only positive

force for change, and she, along with Elmina, are figures of hope, but neither can save the men in

their lives from destruction.
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Less successful were those that drifted off focus with some moving to what seemed to be a pre-

rehearsed agenda.

At AO3 there was evidence of solid teaching of the contextual factors that frame the play. Many

could offer comment on the social and historical significance of gang/Yardie culture in Britain or

Hackney and its ‘Murder Mile’ as setting. Many could apply concepts linked to Black British male

identity to attitudes to Anastasia (and to women in general). Contextual points were also scored

through consideration of the play in performance through recognition of, e.g. set as device; the

significance of stage direction; voice and character as constructs. The key to success at AO3 is the

integration of contextual comment within the response rather than delivering tranches of

contextual data which does not fully link to either the task or the evidence provided. Also

important is the context of the play as a performance piece.
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Question 5

The question this year asked candidates to consider Shaffer’s presentation of the influences that

have shaped Alan’s ‘worship’. Responses covered the full range of achievement, with some

impressive Level 5 answers.

The extract is drawn from Scene 14. It presents Dysart’s discussion with Frank regarding Alan’s

blinding of the horses and the religious influences that Frank believes are behind the actions of

his son. There are clear opportunities for comment within the extract itself which also afford links

to the task across the broader play. The marriage of Dora and Frank Strang is fraught with issues

arising from opposing perspectives on a range of social and moral issues and Frank sees religion

at the centre of these. The long royal genealogies from Prince to Equus, witnessed by Frank, are

modelled on those that occur repeatedly in the Old Testament and in the New Testament’s

Gospels of Matthew and Luke. The two Gospels describe, specifically, the ancestry of Jesus, whose

role in Alan’s thought-world is assumed by Equus. The self-flagellation described by Frank has

long been associated with religious penitence in various traditions, including ancient and

medieval Christianity. Rooted as they are in the Bible, the utterances are also shaped by the

adolescent voice of Alan and by the influence of his mother.

At AO1/AO2 Successful responses explored the extract analytically. They differentiated the

voices from which it was comprised by exploring the factors, contextual and dramatic, that

shaped them. Manyfully grasped the dramatic and structural significance of the dialogue here

and the concept of worship that is central to the extract and to the play as a whole.

These were able to offer detailed analysis of the language deployed by Shaffer, e.g. the noun by

which Frank dismisses the chants and their Biblical references: ‘That sort of nonsense’; Alan’s list

of ‘Begats’ and links to genealogy; how the immature language used by the 12-year-old Alan

combines with Biblical phrasing, e.g. ‘Spankus begat Spunkus’ and the undertone of emergent

adolescent sexuality; Frank’s assertion, ‘Religion’s at the bottom of all of this!’ which targets

responsibility on his wife.

At AO3 there was evidence of some excellent teaching of context and many successful

candidates reflected on the role of the psychiatrist and the theories prevalent in the 1970s and

how this informed Dysart’s handling of Alan and his parents. They often considered Dysart’s take

on worship and how this shapes his handling of Alan. These supported their comments and

assertions with specific evidence which was then analysed to illustrate the conscious crafting of

language by the writer. Successful answers also considered the play in performance, and

characters as dramatic constructs, exploring issues of staging, timeframes and delivery with

insight.

Less successful responses often treated the extract chronologically and simply summarised it.

Analysis was thin and undeveloped and there was limited extension beyond word-level comment.

As such there was limited differentiation of voice. Some did not look at the extract in any real

depth, moving quickly to a generalised discussion to what, in some, appeared to be a pre-

rehearsed agenda. Some did not reference the text as a play and thus missed opportunities for

contextual comment other than received psychological/psychoanalytical ‘wisdoms’.

This script was awarded a mark of 13 which places it mid-Level 3. It is mostly clear and relevant
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but occasionally tends to the descriptive. Terminology is largely accurate but is restricted, almost

exclusively, to word-level analysis which identifies the more obvious lexical choices applied by

Shaffer. The response is a long one but becomes increasingly repetitive. There are some worthy,

if essentially straightforward, comments on context. Time would have been better spent

exploring the evidence provided to develop more detailed comment and analysis, especially at

sentence-level.
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The contextual references made in the introduction link to the task appropriately to score at

AO3.

Only include biographical and contextual data that supports your argument and links to the

task.

60 GCE English Language & Literature 9EL0 01



GCE English Language & Literature 9EL0 01 61



There are some valid, if essentially straightforward, comments on Frank’s attitude towards

his son’s acts of worship which also point towards the ongoing conflict with his wife over

religion. Analysis at word level is relatively sound and placed within the context of the task. It

is mostly, but not always, specific in terms of identification of word class. There is a

conscious effort to unpick the significance of the lexis from which the chants are comprised

which is worthy of reward across the AOs.
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The response further explores Frank’s recounting of the actions that accompany Alan’s

chants. These are placed into a broader context of the religious practice of self-flagellation

and evidenced effectively with some analysis of verb choice. There are some points to be

scored here, but the investigation sometimes tends to the descriptive.

Don’t describe - analyse.
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Alan’s adaptation of Christian liturgy to his horse-god is clearly handled at a lexical level, but

specific analysis and attendant terminology is rather thin.

Always apply an analytical lens to the evidence you provide. Be as specific as possible when

applying terminology.

66 GCE English Language & Literature 9EL0 01



GCE English Language & Literature 9EL0 01 67



There is some repetition of ideas here. However, there is also a clear sense of the play in

performance which scores at AO3.

Always consider the play as a performance text. Look at staging, delivery and stage

direction. These are important contextual components.
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Again, some repetition regarding Dora’s influence, although the analysis of the verb 'drills'

reflects Frank’s perspective clearly. The significance of the encounter with the horseman is

sensed but not clearly articulated.
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The attempt at Freud is worthy, but understanding is rather superficial. Again, significance is

sensed.
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Question 6

The question prompted consideration of Bennett’s development of contrasting views on the

purpose of education, within the given extract and elsewhere in the play. Answers this year

covered the full range of achievement with evidence to suggest, once again, that many centres

had successfully adopted an approach to the play that looked more closely and analytically at the

language choices of Bennett, thereby affording the responses of their candidates greater reward

at AO1 and AO2. This was very pleasing.

In the extract, Hector and Irwin are discussing the boys' level of preparation for their examination.

The dialogue develops into a consideration of the wider educational value of the examination

system as Bennett returns to the debate about results-driven teaching. There is some common

ground. The two unexpectedly seem to agree that examinations contribute little to overall

education, and Hector appears to concede to Irwin’s view that taking examinations is a fact of life

in the changing educational landscape. The arrival of the Headmaster is significant in the

pressure he puts on Irwin for examination success and his placement of Hector’s views in direct

opposition to this.

Successful answers at AO1/AO2 recognised characters as dramatic constructs and saw Hector,

Irwin and the Headmaster as Bennett’s vehicle for observation and comment. They were able to

separate the different voices here and, through the application of relevant frameworks and

terminology, comment on Bennett’s craft. These closely analysed the language of the exchanges

between the characters, offering analysis at word and sentence level. Many commented on the

colloquial lexis/idiomatic language of Irwin, e.g. ‘stuff’, ‘tip the balance’ in contrast with the more

formal/archaic voice of Hector which places them at different points in the timeframe of

education. Others explored the significance of Hector’s damning metaphor ‘I count examinations

as the enemy of education’ and its extension/reformulation ‘…education as the enemy of

education’ to consolidate his perspective and compared it with Irwin’s blunt qualification of his

confession of sympathy with Hector’s view, achieved by conjunction and idiom ‘but they are a fact

of life’. These successful answers often referenced the Headmaster’s placement of Hector’s ‘old-

fashioned faith in the redemptive power of words’ in direct opposition to Oxbridge requirements,

which is expressed through comparative adjective ‘snappier’.

Less successful responses at AO1/2 were essentially narrative/descriptive. Analysis of method

was thin and often inaccurate and links between form and function undeveloped. Some misread

the tone/register of Hector’s voice and therefore the attitudes he both challenges and represents.

There was a significant (but smaller) minority of responses this year that approached the play

from a purely literary perspective and which, despite their clear understanding of the play

struggled to reach the upper levels due to restricted potential to reward at AO1 and AO2.

The question prompts broader consideration of Bennett’s exploration of the debate about

results-driven teaching. The best answers carefully selected scenes that polarise the approaches

of Irwin and Hector. The Headmaster also presented many opportunities to explore the

overriding pressure on leaders to improve results and his belief in Oxbridge as a gold standard of

education. The insight and commentary of Mrs Lintott is of considerable significance and

successful answers often referenced her and cited her dramatic significance both to the debate

and to the play as a whole. Many also considered the attitudes of the boys to their teachers in

support of their argument.
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At AO3, successful answers were discriminating in the contextual evidence presented, matching it

to the task with precision and integrating contextual comment into the body of the response to

support analysis. They also offered detailed comment of the text in performance and its

characters as dramatic constructs. There was evidence of some excellent teaching of context with

successful responses offering developed comment on the changes in education in the 1980s and

the political and social backdrop that drove these changes. Many referenced the voice of Irwin as

the reflection of the new political and educational 1980s landscape and the quest for

measurability in education that is driven by data.

Less successful answers restricted potential for reward at AO3 for various reasons. Many offered

limited acknowledgment of the text as a play. Others made very broad assertions about

education based on thin understanding of the socio-political context that frames the play. Many

in the mid-lower levels of achievement failed to integrate their observations on contextual factors

within the body of their response.
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Question 7

There were no answers on Top Girls in this examination series.
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Question 8

Responses to Translations covered a full range of achievement this year. The question asked

candidates to discuss how Friel develops the character of Hugh to comment on the changing

linguistic landscape of Ireland.

The extract this year was drawn from the closing scenes of the play. It largely comprises the

discussion between Owen and his father regarding the Name Book and develops something of a

reversal of their respective attitudes towards it and what it, symbolically and literally, represents.

Friel crafts Owen’s regret at his involvement in the process and hints at his decision to join the

resistance movement. Hugh, in contrast, is certain and pragmatic. The Irish must adapt and move

on if they are to survive and avoid the fossilisation, linguistic and cultural, that he references here

and which Jimmy Jack - who has significant role in the extract - personifies. He does not advocate

blind allegiance to the old traditions, nor acceptance of the new colonised landscape, rather, the

appropriation of the English language for Irish culture.

Successful candidates explored the language of the extract closely to evidence how the

exchanges were crafted by Friel to dramatise the irrevocable Anglicisation process and its impact

on Irish society, culture and language. Many were well prepared to discuss this. The best offered

incisive linguistic analysis, with high scoring at AO1 and AO2. Many commented on Owen’s lexis

when referring to the Name Book, e.g. ‘It’s only a catalogue of names’ and the significance of his

reformulation: ‘A mistake - my mistake’. Others explored Hugh’s firm assertions: ‘I know what it is’;

‘We must learn those new names’ and analysed the construction of these utterances accurately to

evidence his pragmatism through modal verb. The best investigated the significance and

construction of Hugh’s developing metaphor, conveyed through parallel structures and repeated

modal forms: ‘We must learn where we live. We must learn to make them our own. We must

make them our new home’. Only the very best fully appreciated the significance of Jimmy Jack and

his tragic absurdity to the extract through Hugh’s assertion that languages and cultures inevitably

evolve to avoid ‘fossilisation’ and his recognition that Jimmy exemplifies this through his complete

inability to change or to perceive reality.

A significant, if small, minority of less successful responses did not investigate the extract itself in

any detail, moving swiftly into a general, and seemingly rehearsed response. The potential to

reward these beyond the low-mid levels of achievement was very restricted. Others offered only

minimal specific analysis, with terms in limited range and accuracy.

There was considerable evidence of thorough teaching of the historic and political context that

frames the play, enabling reward at AO3. Successful candidates were able to select and tailor

this information to match the specific requirements of the task and to the language and dramatic

choices made by Friel. There was a significant number of less successful candidates that

produced detailed but largely unassimilated contextual material which lacked focus on the

question and this significantly restricted potential for reward. Successful answers at AO3

demonstrated understanding of the play in performance, exploring dramatic techniques, staging

and character as construct. The best were able to articulate more subtle contextual points, e.g.

the overriding irony of the play delivered in English in the 1980s; the tragic absurdity of Jimmy

and how this is conveyed by stage direction; the reversal of the attitudes of both Owen and Hugh

to the Anglicisation process as the play progresses; the significance of the National School

programme; the development of the resistance movement.
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This response was awarded a mark of 18 which places it mid-Level 4. It demonstrates exceptional

understanding of the play and the context that frames it. AO3 achievement is clearly worthy of a

placement in Level 5. However, it adopts an essentially literary approach that restricts

opportunities for exploration of Friel’s language choices in order to develop his character and

plot. This negatively impacts on potential for high reward at AO1 and AO2.
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The introductory paragraph is well focused on the central issue of the task and the sense of

Hugh, and here, the metaphorical significance of Latin as dramatic construct and device. The

structural significance of the extract, drawn, as it is, from the closing scenes of the play is

recognised and scores well at AO3 in terms of its presentation of the culmination of Hugh’s

journey regarding his attitude to the English Language.

Always consider the play in performance - this will enable reward at AO3.
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There is considerable reward at AO3 for this section of the response. The symbolic and

metaphorical significance of Jimmy Jack is fully recognised as is his comparison to Hugh in

terms of attitude to linguistic change. The investigation of Hugh’s relationship with alcohol

also shows considerable discrimination in terms of its ranging between the extract and the

broader play. Evidence provided to support assertion is perfectly valid but there are several

missed opportunities for specific analysis here that negatively impact on the potential for

reward at AO1/2.

Always explore the evidence you provide analytically in order to demonstrate your

understanding of the writer’s conscious crafting of language to fulfil their dramatic agenda.
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The consideration of Friel’s incorporation of classical, but functionally 'dead' languages as a

dramatic device shows considerable insight. The answer traces Hugh’s reference to, and use

of, Latin across the play to evidence his attitude to language, particularly the English

language across the play. Excellent understanding of context and structure is in evidence,

but characteristically, specific analysis of the writer’s linguistic choices is thin by comparison.
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Consideration of authorial intent regarding the message he wishes to convey to the 1980s

audience is sophisticated here. There is also insightful consideration of Hugh as a dramatic

device. Links to the story of the etymology of Tobar Vree show real understanding of the

topic.
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The sophisticated handling of the structural significance of Hugh’s reciting of Virgil, links to

Hugh’s march to Sligo with Jimmy Jack and the metaphorical reference to Carthage all

display Level 5 characteristics here in their clear understanding of social, historical and

linguistic context.
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There is a real appreciation of the overall structure of the play, achieved through references

to Hugh’s interactions with Maire concerning the teaching of English. Unfortunately, there is

no specific evidence of the dialogue and therefore no opportunity for specific analysis of

Friel’s language choices.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

• The paper is all about voices. Always explore the persona/constructed voice presented in the

texts – how and why are they presented in this way?

• Always draw evidence directly from the text to support the points you make.

• Explore this evidence analytically THEN, to achieve well at AO2, consider the effect and

function of the language choices made by the respective writer/speaker.

• Text B will ALWAYS be selected from the Anthology. Take advantage of the opportunity to

prepare, but don’t learn by rote as the investigation should be shaped by the second text and

the theme/issue that links them.

• Those that achieve a balance in coverage between the Anthology and unseen text do well.

Framing the investigation on the connections or contrast with each is usually a good idea.

• Take time to read the unseen text before you begin to answer so you have a clear sense of its

audience, purpose and genre. This will enable more integrated comparison and discussion.

• Those that investigate and compare context do well. Cues are there in the introduction to the

sources. The key is to link comment to the specifics of the task.

Section B

• Never lose sight of the question. Many move away into a more general discussion or even

another agenda/task – presumably answered in class.

• Closely analyse the extract. It has been chosen with the question in mind and should prompt

links across the broader play.

• Apply the same approach to analysis as in Section A - this is not a Literature exam and

method and effect must be considered fully through exemplification and investigation.

• Achieve a balance between exploration of the extract and movement across the wider text.

• Link contextual comment to the task and to the evidence provided to support assertions – a

learned tranche of contextual data is not advised.

• As well as the social/historical/economic backdrop to the play and how this influences

character, dialogue and plot the fact that the text is a performance piece is also important

when thinking about AO3 – so elements of stage, performance and delivery are important

• Look at the characters as dramatic constructs and consider how the playwright crafts their

voices and interactions to a dramatic agenda.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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