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Introduction
This unit is the examined component of GE A2 English Language and Literature.

Students are expected to apply their skills and knowledge of literary and linguistic 
concepts gained in the AS units, as well as wider reading, to explore varieties of language 
and literature. They need to synthesise their learning and make observations about how 
language works across a spectrum of written and spoken production. They choose one of 
four topic areas and answer two corresponding questions: one on an unseen prose extract in 
Section A, and one on two prepared literary texts in Section B.

Section A involves the analysis of one unseen extract. Candidates are expected to present a 
continuous commentary on the writer's or speaker's choice of structure, form and language 
and draw conclusions on attitudes, values and ideas conveyed in the text.

Section B assesses candidates' knowledge of the contribution made by contextual factors to 
the understanding of either two chosen drama texts or two chosen poetry texts. Students 
are expected to compare writers' use of linguistic and literary devices.

A number of candidates need to be reminded to answer both questions relating to their 
chosen topic (e.g. both questions on "Love and Loss"). Some candidates wasted time by 
starting a question from the wrong section, crossing out their work and starting again. This 
can also be self-penalising as candidates will have studied a variety of texts relating to their 
topic and a candidate who has studied "Love and Loss" might reasonably be expected to 
have more to say about a love letter than a travel article.
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SECTION A OVERVIEW

Candidates are now very well prepared for this section and a lot of competent and excellent 
answers were seen. There was little evidence of candidates making multiple errors in the 
use of terminology and there was a secure sense of audience and purpose in most answers 
for all four thematic strands. Many candidates adopted a clear framework for analysing 
specific aspects of the texts.

There was less evidence this year of candidates using the rather limiting approach of 
working chronologically through the extract, sometimes paragraphing their own work in 
accordance with the structure of the passage and offering an explanation of the content. 

This was most frequently seen in “A Sense of Place” and “Family Relationships”, in 
which vital clues to the overall mood and tone of the pieces are placed in the concluding 
paragraphs. While many lower and lower-middle band answers are now highly adept at 
detecting linguistic and literary features in the paragraphs they work through, and offer 
mostly accurate definitions of terminology, there was not always evidence of an ability to 
articulate the effect of such techniques.

The most successful answers discussed the implications of specific lexical and syntactical 
choices and showed how attitudes could be conveyed precisely through tone. They were able 
to move beyond feature-spotting and to explore shifts in register, as well as comment on the 
effect of irony and humour. They were also clearly familiar with the genres of the pieces and 
how conventions and expectations were exploited for particular effects. 

Again lower-band answers were often characterised by all-purpose introductions to explain 
generic features but are not integrating this into analysis of the extract and are spending 
valuable time on generalisations which could apply to almost any piece of writing.

SECTION B OVERVIEW

In Section B, the drama texts were by far the most popular choices but there were many 
outstanding responses to the poetry questions. Candidates are approaching the AO3 
component, worth 40 of the 60 marks, in various ways, though some are more likely to 
produce successful answers than others. Most candidates attempt some comparison of 
their texts, although a number simply wrote two separate sections about the two texts 
and suggested a connection in the final paragraph. A number of poetry answers worked 
their way through whole poems, sometimes chronologically, although the strongest essays 
showed evidence of a much more sophisticated selection of material and were sometimes 
quite wide-ranging. The best answers showed evidence of careful selection of relevant 
material but many candidates struggled to integrate their contextual material. Although 
less prevalent than in previous series, there are still a significant number of answers 
which cover the context on the first page of the answer and then refer to it fleetingly, if at 
all, in the body of the answer. (The terminology of language and literature is sometimes 
similarly ‘front-loaded’.) Contexts of textual production (socio-historical details, intertextual 
relationships, staging history, and author biography, e.g.) are more often deployed than 
contexts of reception, though a blend of both tends to produce the most comprehensive 
responses. A significant number of candidates present memorised quotations from critics 
(usually reviews of drama productions) but only receive full credit for doing so when the 
material is judiciously selected and applied to the task. Too many such quotations appeared 
regardless of their relevance to the question focus. 

There is diminishing evidence of candidates who are merely rehearsing prepared discussions 
of major scenes, but nonetheless enough to make it worth reiterating that such work is 
readily detectable by examiners, and tends to have a suppressing effect on scores at both 
AO2 and AO3.
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Question 1
A Sense of Place

Most candidates demonstrated an adept command of language/literature terminology in 
their analysis of Maconie’s chapter from The People’s Songs. Almost all were able to identify 
the genre and audience and a variety of language/literature features. For this reason, there 
were very few answers placed in band 1 for AO1.

A feature of many lower band responses was a lack of full engagement with the concept of 
place and how Maconie crafts his text to generate a vivid sense of Coventry then and now. 
Such answers tended to resort instead to his attitudes and values towards the song itself, 
or to movations on the song’s qualities. Higher band answers were aware of the careful 
structuring which contrasts Coventry’s dynamic past with the tragedy of its destruction in 
World War II and again during the 1980s recession. 

Only the very best were willing to speculate on Maconie’s political sympathies which are 
subtly revealed in the text. 

As in previous series, the best answers looked at the piece as a whole and were able 
to discuss it as a complete piece of writing, rather than as a series of techniques to be 
identified without any developed analysis of the shaping of the piece. 

The Individual in Society

Almost all candidates were able to detect multiple features of the extract’s linguistic and 
literary features, especially its rhetorical involvement of the reader. 

A feature of many lower band answers was a tendency to speculate on the purpose and 
mode of the article. This strongly suggested that the candidates had not properly read the 
contextualising introduction, at the head of the extract, which provided vital clues in this 
regard. Candidates must be urged to read the introductions carefully and how to use the 
clues provided. 

A majority of candidates were able to comment on the use of the research done by the 
University of California as an authenticating device to establish her scientific credibility. Too 
many described the data provided as “statistics”, however. Fewer candidates detected the 
opening allusion to the conventional announcement at an AA meeting. 

Love and Loss

Candidates responded very well on the whole to a passage that dealt with an unusual 
kind of love: the love of a mid-nineteenth-century Sunday School teacher for his enslaved 
students. Many candidates showed an unanticipated degree of contextual knowledge of 
American slavery; perhaps the recent featuring of slave narratives in several Hollywood films 
accounts for this.

Candidates were able to detect the different types of love discussed in the passage, which 
included friendship bonds forged in adversity spiritual love, and a love of knowledge and 
learning and self-improvement. 

A feature of several higher band candidates was the detection of a preacherly tone in the 
autobiography, detecting rhetorical and tonal features that suggested this. Some even 
speculated on how remarkable the achievement of such a voice was, in the light of the 
extreme social restriction the author endured. The very best students were also alert to the 
presence of loss as well as love, sensing the author’s despair in leaving his students and 
friends behind in slavery after obtaining his own freedom.

Lower band candidates were mostly able to identify and account for a variety of aspects of 
Douglass’s style, though were less able to explain how such features related to his audience 
and purpose. 
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On the whole, this was the most successful set of Love and Loss answers for a number of 
years. 

Family Relationships

This was again the most popular of the four unseen extracts and many excellent, integrated 
answers which showed an awareness of genre, purpose and audience were seen. However, 
just as in 2015, the ‘Family Relationships’ extract tended to produce the most polarised 
range of answers: as well as many exceptional responses, there was once again much more 
evidence of work in the lowest bands compared to that done on the other three extracts. 

A key discriminator in this regard was the approach taken to the passage of reported 
speech included to lighten the mood at the end of the extract as McGahern and his siblings 
parody their father’s verbal tics to musical accompaniment. The better answers were those 
which detected the parodic element, and the very best could link this to McGahern’s skills 
as a novelist, who tends to be adept at capturing voices in compelling dialogue. Such 
answers were not common. Other candidates vaguely detected the satiric element, but a 
greater number felt that the children were appealing to God for help. This was suggestive 
of too hasty a reading of the passage. Only by reading carefully to the very end of the 
extract could one realise that the voices of the children were mimicking that of the father. 
Candidates must be urged in future to be more careful in their reading of the passage, 
because a number of otherwise apparently able candidates were lured into this erroneous 
interpretation by not reading carefully. 

Given that last year’s Examiner’s Report explicitly commented on the importance of being 
alert to tonal shifts from complaint to humour, it was somewhat disappointing to find so 
many candidates again unable to hear the shifting voice of an author.
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A full answer on the 'Family Relationships' passage:
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This is a successful answer which scores quite highly despite making a significant error in missing 
the parodic function of the dialogue that closes the passage as well as one or two minor errors in 
identifying language features. However, there is so much else about the answer which meets both 
of the assessment objectives - a wide range of lang/lit terminology, fluent expression, and a secure 
grasp of some of the contextual factors which shape the text - that the reward was a placing at the 
bottom end of the top band for both AO1 and AO2.

Examiner Comments

Ensure you read the passage in full carefully to avoid errors of 
interpretation. The final lines of an extract often contain vital information 
required for a full understanding of the entire passage.

Examiner Tip
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A full answer for the 'Love and Loss' extract
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Working through the extract, paragraph by paragraph, does not generally 
make for a very succesful answer. Ensure that you read the entire passage 
carefully, more than once, before you begin your planning and writing.

Examiner Tip

This candidate has identified a number of linguistic and literary features, and writes with accuracy for 
the most part. However, the structure of this answer, which works through the extract paragraph by 
paragraph, means that it never fully reveals a thorough understanding of the passage as a whole. The 
achievement would be placed in a higher band had more attention been paid to the aspects of ‘love 
and loss’ in the passage, since this was the candidate’s chosen theme. 

Examiner Comments
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Question 2
This remains, numerically, the least popular question and again the majority of responses 
were to the drama texts. The question required candidates to discuss places that prompt 
conflicting feelings. The question successfully discriminated between higher and lower band 
candidates. 

Lower achieving drama candidates were able to discuss conflict in Ireland and in Iraq, often 
at great length, but rarely investigated how specific places inspired mixed feelings.

Many such answers became so fixated on conflict, that obvious set pieces like Yolland’s 
compromised feelings towards Ireland, or Maire’s towards America, in Translations, were 
overlooked. These, and other less routine examples, such as the Bush administration’s 
mixed feelings towards the UN based in New York, did feature in more successful responses. 
A majority of candidates were able to produce a significant quantity of contextual material, 
including historical, biographical and production-history material. But unless it was tied to 
the terms of the question, such work could not be fully rewarded. 

Poetry answers grappled with the premise of the question more successfully on the whole. 
The beauty of Cornwall vying with the painful memory in Hardy, and Betjeman’s site-specific 
staging of his mixed feelings towards Christianity and economic development featured 
heavily among the many possible ways of approaching the question. However, a too-limited 
range of supporting contextual materials suppressed the scores of many poetry answers, 
which typically fail to move beyond Hardy’s relationship with Emma or Betjeman’s interest in 
architecture. 
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This candidate is clearly able to answer the question (on places that prompt conflicting feelings) 
adeptly, making a judicious selection of ‘The Self Unseeing’ by Thomas Hardy. However, the distinct 
lack of lang/lit terminology suppresses the AO1 achievement and has an impact on AO2 scoring also. 
There is some biographical context provided, but it is rather general and lacks the specificity needed 
for a higher band answer. 

Examiner Comments

Use lang-lit terminology to probe the text and answer the question asked.

Examiner Tip



GCE English Language Literature 6EL03 01 21

Extract from an answer for question 2
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This candidate meets all the assessment objectives in this extract. We have a comparison of key 
moments from the plays which directly answer the question; there is rich contextualisation in the 
form of a quotation from the critic Declan Kiberd; there is a range of lang/lit terminology being 
deployed in service of better understanding the plays and in answering the question.

This answer, which extended to 9 pages in length, scored very highly at AO1 (9 marks), AO2 (10) 
and AO3 (35).

Examiner Comments

Integrate context into the body of your answer rather than front-loading it at the start 
of your answer, or adding it at the end.

Examiner Tip
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Question 3
This question required candidates to discuss the presentation of individuals struggling to find 
fulfilment in their world, which was eminently suited to all the drama texts and a wide range 
of poems by Gunn, Hughes and Eliot. Some excellent work was seen on Gunn in particular, 
with particular focus on the motorcyclist as a metaphor for roving discontent; Prufrock also 
featured regularly, with occasional references to the relevant episodes in ‘The Waste Land'. 
Question 3 poetry candidates tended to be better than those for Question 2 in terms of both 
contextual knowledge and lang/lit terminology. 

The question was always very well suited to Othello and Equus, though many candidates 
surprisingly tended to prioritise Othello’s lack of fulfilment over Iago’s. The many aspects of 
unfulfillment in Equus – professional, personal and spiritual – were more thoroughly 
covered. A number of answers used Jill and Emilia as a focus of comparison, fulfilling the 
AO3 requirement to compare in an interesting way. Contextually, the by-now familiar 
repertoire of historical facts about racism in Othello, or Dysart and R.D. Laing were used by 
most candidates; access to the higher bands was restricted to those who were able to tailor 
such contextual knowledge to the precise aspect of the question.
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This is an extract from an answer that scored in the upper-middle range for each of the AOs. The 
candidate uses some lang-lit terminology, though there are obvious opportunities for more; the 
candidate uses some potentially relevant contextual material, but seems unaware that the famous 
quotation is from Thomas Rhymer’s very satirical 1622 review, which the candidate has interpreted 
literally. There is an obvious missed opportunity for comparison here with the passage in Equus 
concerning Dysart’s lack of professional fulfilment. The following paragraph begins with Iago, but 
neglects to note his comparable frustration in his own professional life.

Examiner Comments

Careful planning before you begin your answer can help you to make the most of 
connections and contrasts between the texts, and boost your AO3 score.

Examiner Tip
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Question 4
This was a popular question which asked candidates to discuss the obstacles in the path to 
love, which was approached well on the whole by both poetry and drama candidates. 

Drama candidates tended to do particularly well on The Glass Menagerie, linking the 
difficulties experienced by Tom and Laura to the author’s biography and to wider socio-
economic forces in mid-twentieth-century America. Betrayal proved a little more 
challenging, but some of the better answers were impressively alert to the status of 
language itself an obstacle, in addition to the more obvious aspects of existing partners and 
friendships. Generally speaking, there was less evidence of relevant contextualisation for 
Betrayal, and candidates tended to resort to the by now familiar details of Pinter’s affairs 
and Billington’s reviews. Poetry answers saw better contextualisation for Plath than for the 
metaphysical poets but many successful answers were seen, using a range of appropriate 
lang/lit terms and concepts. 

In the June 2015 series, it was noted in the Examiner’s Report that some candidates 
choosing poetry for Question 4 were producing pre-prepared responses and apparently 
lacked the flexibility to adapt their knowledge to the specific question focus. This year 
there was little evidence of this. Candidates were able to provide a wide range of possible 
obstacles, including the death of a loved one, spatial distance, clothing, spirituality/morality, 
and Satanic temptation, making some ingenious comparisons in the process. 
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Question 5
In this question, candidates were asked to discuss the effects of communication breakdown 
on family relationships. This was, by far, the most popular question. The vast majority of the 
answers addressed the drama texts, and although the poetry responses were few in number, 
the work on Chaucer/Harrison was often, as in previous series, very strong and candidates 
responded thoughtfully and with insight into Harrison’s relationship with his parents and the 
Wife’s relationship with Jankyn in particular. As in previous series, candidates appear to be 
more comfortable when writing about Tony Harrison (and again, as in previous series, often 
skated over the specifics of Chaucer's language.) 

Again, A Doll’s House tended to be the more fully contextualised of the two drama texts, but 
again mainly in terms of socio-historic details. Too many of these were rather bland, routine, 
unnuanced statements about gender in nineteenth-century (or, quite inappropriately, 
‘Victorian’) Norway. More successful answers were able to provide instances of how the 
theme of broken communications was translated into staging decisions made by specific 
directors. All My Sons was analysed well but relatively few candidates had a command 
of textual specifics to enable the pinpointing of how communication breaks down and 
most crucially, the effects of such breakdown. There was in the higher band candidates a 
willingness to investigate specific linguistic features indicative of broken communication, 
using skills acquired in 6EL01 to impressive effect. 
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This is an example of competent, upper middle band achievement, scoring 7 + 7 + 27. It is written 
with fluency and has a fair range of terms (though over-reliant on sentence types, adjectives, adverbs 
and pronouns). The context provided is relatively thin, but comparisons are strong, and crucially 
relevant to the question asked.

Examiner Comments

Be adventurous in the range of lang/lit terminology you use. Always 
ensure that is used to make points that are relevant to the question 
asked.

Examiner Tip
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Paper Summary 
Based on performance on this paper, future candidates are offered the following advice:

•	 When planning your answer to Section A, don't just work through the extract in order; 
select your material carefully and think about the whole text.

•	 Use a wide range of terminology to identify ways in which writers create meaning; 
discuss the effect of these techniques on the reader or audience.

•	 In Section B, plan your work so that you are comparing what the writers are doing.

•	 Don't just copy out lots of context material in Section B; use it to support what you are 
saying about the play or poem and tailor it to the precise terms of the question.

•	 Read the exact wording of the question carefully and answer this question, rather than 
one you practised before the exam.

•	 Enjoy your writing and share your enthusiasm with the examiner.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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