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Question 1(a): 
Some candidates achieved Level 3-7 or 8 marks, with many citing the UK as an 
opportunity to expand to a market where consumer tastes and preferences are likely 
to match those in the US. For the second factor, students tended to suggest that the 
UK had a workforce with the appropriate skills and experience to match those needed 
by a fast-food chain like McDonalds. Weaker candidates failed to assess and simply 
described the likely reasons so limited themselves to a level 2 mark. 
 
Examiners’ tip: be sure to assess TWO reasons/factors and use the evidence in the 
appropriate stimulus material (Extract A).  This should help students access the full 
mark range. 
 
Level 3: 7 marks 
 

 

 
 
 
  



Question 1(b): 

This question required students to show a clear understanding of secondary research 
in the context of Jamie Oliver’s. Most students were able to give a clear definition of 
secondary research and analyse one limitation, such as it being general as opposed to 
specific. Many responses tended towards general responses rather than relate back to 
Jamie Oliver’s, such as the actual availability of accounts as it is a limited company. 
 
Examiners’ tip: with 10-mark assess questions, try to assess the how and why the 
method applies to the business. In this case, how and why secondary market 
research might be more significant to a business in the dynamic eating out industry. 
 
Level 4: 9 marks 



  



Question 1(c): 
This question required candidates to assess the likely effects of the decreases in UK 
corporation tax rates in March 2020 on restaurant chains such as Jamie Oliver’s. Not 
a question which was always well answered. Many students did not state it was a tax 
on profits, and therefore the implications for refurbishment and development. Some 
seem to confuse it with VAT as a tax on suppliers. There was a number of really good 
responses which used the data (19% in 2019) to suggest that extra saved profits 
could help support an industry which may have been adversely affected by the 
pandemic/recession. 
 
Examiners’ tip: spend a few moments being clear about what the question is asking 
you to do.  For example, what is the command word and how many marks is it 
worth?  Also, make sure that you are fully aware of all key business terms in the 
question, and include these in your response in order to maximise your chances of 
gaining high marks. 
 
Level 4: 9 marks 

 
 
 
 
 
 



 
 
Question 1(d): 
Some good candidate responses to this question.  However, weaker answers tended 
towards offering generic statements or simply reworded chunks out of the extracts to 
match the question but without any development. Better students acknowledged the 
likely occurrence and impact of economies of scales and the significance of consumer 
tastes and preferences. 
 
Examiners’ tip: remember that consequences (and also impacts) can be both positive 
and negative for a business.  Questions of 20 marks require you to answer both sides 
of the argument, so that you can produce balanced, and well-applied response which 
shows a clearly supported recommendation. 
 
Level 4: 17 marks 

 
 



  



Level 3: 12 marks 

 
 
 
 
  



Question 2(a): 
This question was not tackled as well as question 1a, largely because students tended 
to offer very generic responses regarding start-up capital. A number of students 
included crowd funding as a means to support the couples’ investment, which 
examiners accepted as plausible given current trends in the market. Better students 
also recognised that the Wonky Table was quite a new business and therefore 
business angels or venture capitalists may have been a good source given their 
potential expert advice for Holly and Andy. 
 
Examiners’ tip: as mentioned earlier, take a few moments to be clear about the 
context and evidence presented.  Accessing the application marks and therefore an 
ability to access the higher levels (2-3) means identifying how and why the specific 
business in question might be affected. 
 
Level 3: 7 marks 

 

  



Level 3: 6 marks 
 

 
 
 
 
  



Question 2(b): 
Students showed a good knowledge and understanding of mission statements and the 
potential application to the Wonky Table.  Better students recognised that the 
business had 14 staff and therefore a mission statement might be written and agreed 
collectively in order to establish the purpose and culture of the ‘family’ restaurant.  
 
Examiners’ tip: to gain evaluation marks, particularly with 10 or 12 markers, use 
examples from the extract to support your answer when offering overall judgements.  
In this case identify examples of the employees, such as the Front of House or Head 
Chef, to help support any conclusion. 
 
Level 4: 8 marks 

  



Level 3-6 marks 

 
  



 
Question 2(c): 
Examiners saw a number of responses which focussed on the benefits of flexible 
working to students who may have been working at the Wonky Table. Those who 
correctly interpreted the question recognised that the Wonky Table was a small 
restaurant which encouraged job rotation and so multiskilling would enable staff to 
cover each other or swap shifts or duties quite easily. However, given its positive 
reputation for cooking and serving quality dishes, flexible working may not always be 
appropriate or successful, e.g. with the Head Chef. 
 
Examiners’ tip: remember to include a judgement which is not simply a repeat of the 
any of the preceding arguments. For example, explaining that in the hospitality 
industry high levels of labour turnover are common and therefore any attempt by 
Andy or Holly to help retain good staff (flexible working) should prove quite fruitful. 
 
Level 3: 7 marks 

  



 
Level 3: 6 marks 
 

 
 
 
  



Question 2 (d): 
Candidate success, or otherwise largely depended on them being able to identify and 
explain the potential for Wonky Table’s strengths, weaknesses, opportunities and 
threats.  Some students focussed more on strengths and weaknesses of each option, 
whilst stronger responses came from students who went beyond the opportunity for 
increases in sales revenue to discuss the likely effects on costs and therefore profits.  
 
Examiners’ tip: Levels of response criteria should be examined more closely. There is 
not a prescribed expectation in terms of the numbers of points to be made for and/or 
against in good answers.  The emphasis is very much on applied, thorough and 
developed, chains of reasoning.  Chains which require balance and a final supported 
recommendation. The best answers take evidence from the appropriate extracts (in 
this case G), linked to the specification content (SWOT) and the specifics of the 
question (to increase profits).  
 
Level 4: 15 marks 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Level 3: 9 marks 

 
 
  



Paper Summary: 
Based on the exemplars that have been seen by the Principal Examiner, centres and 
students are offered the following advice: 
 
• Learn the key terms in the specification. This could account for as much as 10% of 

the marks available on the paper. e.g. flexible working and mission statements.  
 

• Know and understand the demands of the command words (taxonomy) and mark 
tariffs in questions. So this will mean appreciating that for 8 mark ‘Assess two…’ 
questions that students need to simply discuss each of the two factors, reasons, 
causes, consequences, etc. Whereas for ‘Evaluate and recommend’ 20 mark 
questions, not only are balanced discussions required, but also a range of 
arguments, a supported judgement, conclusion and recommendation. This has to 
be justified and not simply a repeat of previous points (see MOPS exemplars in 
mark schemes for 1d and 2d) 

 
• Use the data in the Extracts, both quantitative data and qualitative, especially if the 

question invites you to do so, e.g. question 1(c) stated ‘Using the data in Extracts B 
and C…’ There are, in fact, quantitative skills marks attached to such questions so a 
student will not be able to access the top of Level 3 or 4 (depending on the 
question) without using the data in their answers. 

 
• If a question requires students to ‘assess the consequences’, the command word 

requires balance to achieve the top marks.  In other words, are the consequences 
always negative?  What does this depend on? What might happen in the short term 
compared to the longer term? 

 
• Students are encouraged to use appropriate connectives to make it clear that 

answers are coherent, well-reasoned (with completed chains) and, above all, 
balanced. Connectives give emphasis, make comparisons more clear and indicate 
contrasting ideas. For example use words and phrases like ‘however’; ‘on the other 
hand’; ‘in the short term;’ ‘generally…but in the case of…’; ‘more importantly’; 
‘more significant’; ‘firstly’; ‘overall’, etc. 

 
• For this paper there is a pre-release available to centres in November, which should 

enable teachers and students to immerse themselves in the business context well 
before the exam. 
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