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20-mark ‘Analyse’ guidance

Level descriptors

Level Mark Descriptor
0 Mo rewardable material.
Level 1 1-4 * A narrow range of knowledge, specialist language and terminology
are selected but are unlikely to be used appropriately or accurately
(AO1).

Information/issues are selected (AD2).
Makes basic connections between a limited range of elements in the
question (AO2).

* Judgements are supported by generic arguments (AD2).

Level 2 5-8 * A limited range of knowledge, specialist language and terminology
are selected, some of which are used appropriately with some
inaccuracies (AO1).

Deconstructs religious information/issues (AD2).
Makes connections between a limited range of elements in the
question (AD2).

+ Judgements of a limited range of elements in the question are made
with little or no attempt to appraise evidence (AD2).

Level 3 9-12 « A range of knowledge, specialist language and terminology are
selected, most of which are used appropriately with some
inaccuracies (AO1).

+ Deconstructs religious information/issues, which lead to a simple
chain of reasoning (AO2).

+ Makes connections between many but not all of the elements in the
question (AD2).

+ Judgements of a limited range of elements in the question are
made, which are supported by an attempt to appraise evidence
(ADZ2).

Level 4 13-16 * A wide range of knowledge, specialist language and terminology are
carefully selected, most of which are used appropriately and
accurately throughout (AO1).

« Deconstructs religious information/issues leading to coherent and
logical chains of reasoning (AO2).

+ Makes connections between a wide range of elements in the
question (AO2).

+« Constructs coherent and reasoned judgements of many but not all
of the elements in the question, which are supported by the
appraisal of some evidence (AQ2).

Level 5 17-20 * A wide range of knowledge, specialist language and terminology are
carefully selected and used appropriately, accurately and sustained
throughout (AO1).

s Critically deconstructs religious information/issues leading to
coherent and logical chains of reasoning (AO2).

» Makes connections between the full range of elements in the
question (AO2).

s Constructs coherent and reasoned judgements of the full range of
elerments in the question, which are fully supported by the
comprehensive appraisal of evidence (AD2).
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20-mark ‘Analyse’ guidance

Level descriptors

5 marks are available for AO1 (knowledge and understanding). 15 marks
are available for AO2 (evaluation and assessment).

Questions are designed to allow candidates to examine key ideas in detail,
making connections and reasoned judgements on an issue.

Recommended time: 30 minutes

Level 5 17-20 * A wide range of knowledge, specialist language and terminology are
carefully selected and used appropriately, accurately and sustained
throughout {AO1).

* Critically deconstructs religious information/issues leading to
coherent and logical chains of reasoning (AD2).

+ Makes connections between the full range of elements in the
question (AD2).

+ Constructs coherent and reasoned judgements of the full range of
elements in the question, which are fully supported by the
comprehensive appraisal of evidence (AO2).

The 20-mark ‘Analyse’ level descriptors are consistent across papers and
exam series. It is important to recognise that there are many reasons why
an answer may achieve a level, as the level descriptors contain a mixture of
elements that need to be fulfilled.

Generally, to achieve a Level 5, answers:

O Demonstrate knowledge in relation to the topic, selecting relevant
information, to unpick the issue and examine the relevant aspects.
Relevant information encompasses the full range of the question.

O Use key terminology/language accurately and where appropriate.

O Give detailed and fully developed explanations as part of the analysis,
which develop into logical chains of reasoning, as ideas are fully
examined.

Q Make appropriate judgements in relation to the question that are
supported by evidence. Evidence and arguments discussed are
appraised in light of their validity or persuasiveness.

O Are sustained and focused throughout, including only relevant
information.

P Edexcel GCE A level Religious Studies 20-mark ‘Analyse’ Exemplar Pack /\
earson Page 3 of 43



Example 1: 2 marks

Paper 1: Philosophy of Religion

Q: Analyse the distinctive ideas contained in R M Hare's and Basil Mitchell's
responses to Flew’s use of the Parable of the Gardener.

Question Indicative content
number
3(b) 5 marks AO1, 15 marks AO2

AO1 will be used by candidates to underpin their analysis and evaluation.
Candidates will be required to demonstrate knowledge and
understanding using specialist language and terminology when
responding to the question, and in meeting AO2 descriptors described
below.

Candidates may refer to the following in relation to AO1.

¢ R M Hare coins the term 'blik’ to explain religious claims as
inherently unfalsifiable but not meaningless because they
make a difference to the believer's life.

+ Basil Mitchell uses the parable of the Partisan and the
Stranger to explain how the believer does not allow anything
to count decisively against their claims.

« Both approaches recognise the distinctive nature of religious
assertions as having meaning and significance which defies
falsification.

AO2 requires candidates to develop their answers showing analytical and
evaluative skills to address the question. Such responses will be
underpinned by their use of knowledge and understanding.

Candidates may refer to the following in relation to AO2.

+« Hare's concept of bliks is helpful as he recognises that they are not related
to religious matters alone. We have bliks about everyday things as well as
overarching interpretations of the world. We recognise sane and insane,
rational and irrational bliks but understand that we cannot say that we
don‘t have bliks, even if they are not religious.

e Hare's use of the parable of the lunatic and the dons effectively illustrates
the power of a blik to make a difference to the individual’s life. The logical
consequence of such a blik is not insignificant even if the blik itself is
irrational.

« However, the religious believer may feel it is unfair to use an example of a
an obviously insane blik to respond to Flew’s challenge. Religious bliks are
by no means so self-evidently false or based on irrational perceptions.

« Mitchell’s parable is helpful because it places the believer in a situation of
intimacy and personal connection with the Partisan, like the 1-You
relationship between the believer and God.

« Mitchell’s Partisan is able to face up to the conflict between their beliefs
and assertions and the evidence of experience without discarding their
claims as merely provisional hypotheses or allowing them to be rendered
no more than vacuous formulae to which experience makes no difference.

« However, Mitchell’s Stranger is human so his failure to make interventions
in situations of peril or the apparent ambiguity of his actions can be
justified on at least some occasions, whilst the apparent lack of awareness
or action by an omnipotent God may not be so justifiable.

Candidates who show achievement only against AO1 will not be able to
gain marks beyond the top of Level 1.
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Example 1: 2 marks

Paper 1: Philosophy of Religion

Q: Analyse the distinctive ideas contained in R M Hare's and Basil Mitchell's
responses to Flew’s use of the Parable of the Gardener.

(b) Analyse the distinctive ideas contained in R M Hare’s and Basil Mitchell’s responses
to Flew’s use of the Parable of the Gardener.

(20)
The sive TRSPENSES  Se  Aoiscnmyg Flew s
cosronicohe DE e Oearsisanest | wWe e
% Ao . W e S =1l L Flowre s CRSEPCOSE
B SCs  wosas S FEolUSS | TSIEENSR_ L rimear|tsSN
v Baashbh. M@ \IS reamSSpense . A

crndes — FEol OO

P Edexcel GCE A level Religious Studies 20-mark ‘Analyse’ Exemplar Pack A
earson Page 5 of 43



Example 1: 2 marks

Paper 1: Philosophy of Religion

Q: Analyse the distinctive ideas contained in R M Hare's and Basil Mitchell's
responses to Flew’s use of the Parable of the Gardener.

Using a best-fit approach, this answer achieved Level 1: 2 marks.

» This answer includes a narrow range of knowledge, simply
identifying two different approaches. Specialist language and
terminology appropriate to the question is used, although not
explained.

 Basic information is provided showing some knowledge of relevant
vocabulary.

« Basic connections between scholars and approaches are made but
these are not explored.

Judgements are not made and there are no arguments included.

To improve this answer, the candidate needed to:

1. Explore some of the ideas from the named scholars in the question
to demonstrate knowledge.

2. Explain the key terms used and how they relate to the question and
the ideas of the scholars.
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Example 2: 7 marks

Paper 4d: Islam

Q: Analyse the claim that the Qur’an is the source of authority for all
Muslim belief and practice.

Question Indicative content

number
3(b) 5 marks A01, 15 marks AD2

AD1 will be used by candidates to underpin their analysis and evaluation.
Candidates will be required to demonstrate knowledge and understanding
using specialist language and terminology when responding to the
question, and in meeting ADZ descriptors described below.

Candidates may refer to the following in relation to AD1.

+  Muslims believe the Qur'an contains the unaltered and direct
words of Allah that were revealed to the Prophet Muhammad.

+ For Muslims the Qur'an includes practical injunctions aimed at
the general welfare of human beings, society and the
environment in which we live,

+ Muslims show respect for the Qurian by carrying out wudhu
{rtual cleansing) before touching it.

AD2 requires candidates to develop their answers showing analytical and
evaluative skills to address the question. Such responses will be
underpinned by their use of knowledge and understanding.

Candidates may refer to the following in relation to AD2.

« The Qur'an is the source of final authority for Muslims because
it reveals all that is reguired to know about Allah.

+ For Muslims the Qur'an has absolute authority because it is
believed to be the revelation of Allah, and it therefore reflects
Allah’s nature and will; for this reason Muslims respect it as the
source of authority for all their beliefs and practices.

+ The Qur'an has supreme authority for Muslims for the reason
that it is considered to have been a miracle from Allah because
the Prophet Muhammad didn't know how to read or write.

+ The Arabic text of the Qur'an is inimitable and consequently is
considered to be proof of its divine authorship; therefore,
underlining its authority for belief and practice for all Muslims.

« The Qurfan is a wide-ranging book that contains divine truths,
metaphysics, religious beliefs and worship, prayer, law and
morality; as a result it is authoritative for Muslims in terms of
their obligations and duties towards Allah thus enabling them to
be guided in the practice of their religion.

+« It might be argued that the Qurtan is an outdated book and
was not written or intended for the technological and scientific
nature of the world today; therefore, it holds less authority in
terms of ite practical application.

Candidates who show achievement only against A01 will not be able to gain marks
beyvond the top of Level 1.
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Example 2: 7 marks

Paper 4d: Islam

Q: Analyse the claim that the Qur’an is the source of authority for all
Muslim belief and practice.

{(b) Analyse the claim that the Qu'ran is the source of authority for all Muslim belief
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Example 2: 7 marks

Paper 4d: Islam

Q: Analyse the claim that the Qur’an is the source of authority for all
Muslim belief and practice.

Using a best-fit approach, this answer achieved Level 2: 7 marks.

« This answer includes a limited range of knowledge, including a
brief discussion of the Qur‘an as the revealed holy book and the
utility of the Hadith and the Sunnah. Specialist language and
terminology appropriate to the question is used, although not
explained.

« Basic information is deconstructed in a simple way with limited
development, addressing some basic ideas in relation to the
qguestion.

» Limited connections are made between ideas; one example is
given, considering guidance around prayer within the Qur‘an,
Hadith and Sunnah.

» Basic judgements are made in relation to the limited ideas
discussed with no attempt to appraise evidence.

To improve this answer, the candidate needed to:

1. Discuss different reasons why the Qur'an is a source of authority
for Muslim belief and practice.

2. Unpack ideas further through development (e.g. explain what it
means to say the Qur'an is the revealed word of Allah and why this
is important).
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Example 3: 9 marks

Paper 4c: Hinduism

Q: Analyse the significance of dharma (duty), karma (deeds) and ahimsa
(non-violence) in the context of ethics.

Question | Indicative content
number
3(b) 5 marks AO1, 15 marks AO2

AO1 will be used by candidates to underpin their analysis and evaluation.

Candidates will be required to demonstrate knowledge and understanding
using specialist language and terminology when responding to the
question, and in meeting AO2 descriptors described below.

Candidates who refer to only one principle cannot normally proceed
beyond level 2.

Candidates who refer to only two principles cannot normally proceed
beyond level 3.

Candidates may refer to the following in relation to AO1.

+ Dharma is the universal order for living and the central principle
for Hindu ethics.

« Karma, the principle of cause and effect, is the concept that
every action is repaid by the universe and may be interpreted in
the context of rta.

* Ahimsa is the practice of non-violence towards any sentient
being and one of the four elements of sanatana dharma.

-
AO02 requires candidates to develop their answers showing analytical and
evaluative skills to address the question. Such responses will be
underpinned by their use of knowledge and understanding.

Candidates may refer to the following in relation to AO2.

+ When dharma is taken to refer to the natural order of good and
bad in the world, it provides a broad framework of principles for
human behaviour, and because of this it may encourage Hindus
to accept this traditional framework and live in accordance with
it in the moderm world.

+ Those who understand dharma as defining the right way to live
in accordance with the dharma of their caste, believe that they
must follow their caste rules in order to achieve what is right
and good; therefore, controversies surrounding the increasing
influence of secularism mean that individuals who want to
develop ethical codes themselves might not want to follow this
system and thus ideas like dharma are undermined.

* Principles like ahimsa are part of that natural order of good and
are followed by many Hindus, therefore dharma influences a
wide range of Hindu behaviour, such as showing respect for all
living creatures and avoiding doing any harm to them.

 Gandhi believed ahimsa was the highest duty of human beings.
Gandhi’s view in line with Jesus’ teachings (Sermon on the
Mount) about agape and turning the other cheek had great
significance for his practice of ahimsa. Gandhi became one of
the first to use ahimsa in a political sense in his satyagraha
campaign and therefore popularised ahimsa as a successful
solution to political conflict.

e Satyagraha was introduced by Gandhi to represent a
determined but non-violent resistance to evil. Those who speak
the truth have strength or authority because they are being
truthful, and truth is the fundamental quality of Brahman.
Therefore, this dimension of ahimsa has significant relevance
for the modern world for overcoming enemies without using
violence.

e A person’s situation in this life is the fruit of karma from a past
life and karmic influence is evident in many moral decisions
taken by Hindus. Therefore, avoiding negative karma and
improving the quality of the next reincarnation becomes a
strong focus for life in the modern world.

« Candidates who show achievement only against AO1 will not be able to gain
marks beyond the top of Level 1.
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Example 3: 9 marks

Paper 4c: Hinduism

Q: Analyse the significance of dharma (duty), karma (deeds) and ahimsa
(non-violence) in the context of ethics.
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Example 3: 9 marks

Paper 4c: Hinduism

Q: Analyse the significance of dharma (duty), karma (deeds) and ahimsa
(non-violence) in the context of ethics.
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Example 3: 9 marks

Paper 4c: Hinduism

Q: Analyse the significance of dharma (duty), karma (deeds) and ahimsa
(non-violence) in the context of ethics.
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Example 3: 9 marks

Paper 4c: Hinduism

Q: Analyse the significance of dharma (duty), karma (deeds) and ahimsa
(non-violence) in the context of ethics.
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Example 3: 9 marks

Paper 4c: Hinduism

Q: Analyse the significance of dharma (duty), karma (deeds) and ahimsa
(non-violence) in the context of ethics.

Using a best-fit approach, this answer achieved Level 3: 9 marks.

» This answer demonstrates a range of AO1 knowledge, explaining a
range of key concepts within the question. Specialist language and
terminology appropriate to the question is used effectively.

 Information is deconstructed as key concepts are defined and
explained, but development focuses on AO1, rather than focusing
fully on the significance ‘in the context of ethics’ throughout.

« Attempts are made to make connections between ideas but not in
all elements of the question. There is only a superficial discussion
about the significance of each idea in the context of ethics, as
demanded by the question.

 Limited judgements are made in relation to the question, with a
superficial attempt to appraise some of the evidence.

To improve this answer, the candidate needed to:

1. Focus on all aspects of the question, ensuring the significance of
dharma, karma and ahimsa ‘in the context of ethics’, is addressed
throughout.

2. Develop discussion surrounding the significance of karma, to
explore nuances, reaching beyond the simplistic good karma/bad
karma approach.
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Example 4: 12 marks

Paper 4a: Buddhism

Q: Analyse the significance of the bodhisattva in Buddhism.

Question Indicative content

number
3{b) 5 marks A01, 15 marks A02

AD1 will ba used by candidates to underpin their analysis and evaluation.
Candidates will be required to demonstrate knowledge and understanding
using specialist language and terminology when responding to the
question, and in meating AD2 descriptors described below.

Candidates may refer to the following in relation to AD1:

+ The bodhisattva is mainly found in Mahayana Buddhism as an important goal
for humans.

+ Bodhisattvas are revered in Mahayana Buddhism and provide assistance and an
example for Buddhists seeking enlightenment.

+« It has been suggested that the bodhisattva ideal in Mahayana is completaly
consistent with the ideal expressed in the Tipitaka.

AD2 requires candidates to develop their answers showing analytical and
evaluative skills to address the question. Such responses will be
underpinned by their use of knowledge and understanding.

Candidates may refer to the following in relation to AD2:

+ The bodhisattva is a different ideal than the Theravadan ideal, therefore it
could be suggested that the bodhisattva doctrine s not as important in
Theravada Buddhism, as the life and example of Buddha Gautama i all that is
MECessary.

+ In Theravada Buddhism the term bodhisattva is only used in the Pali Canon
when referring to the period of Gautama prier to his enlightenment, In contrast
to Rahula, who suggests it is consistent with the ideal expressed in the
Tipitaka.

+ Bodhisattvas are revered in Mahayana Buddhism and this is exemplified in their
depiction in the Tibetan wheel of life where they are shown as guides out of the
particular realms, therefore enabling people to receive enlightenment.

+« It could be argued that the bodhisattva is the highest ideal when compared to a
Sravaka and a Pratyekabuddha which are evident in the Tipitaka, however not
every school within Buddhism would agree with this because of where the
bodhisattva is placed within religious literature.

+  Anyone who aspires to become a Buddha in Mahayana Buddhism is in reality a
bodhisattva, however it is possible that Theravada Buddhists may disagres with
this interpretation because of their use of the bodhisattva as one term among
other terms.

+ The bodhisattva is an important expression of karuna and metta. The delaying
of parinibbana to help others s the ultimate act of selflessness enabling people
to express their lack of attachment and self-centredness.

Candidates who show achievement only against AO1 will not be able to gain marks
beyvond the top of Level 1.
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Example 4: 12 marks

Paper 4a: Buddhism

Q: Analyse the significance of the bodhisattva in Buddhism.
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Example 4: 12 marks

Paper 4a: Buddhism

Q: Analyse the significance of the bodhisattva in Buddhism.
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Example 4: 12 marks

Paper 4a: Buddhism

Q: Analyse the significance of the bodhisattva in Buddhism.
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Example 4: 12 marks

Paper 4a: Buddhism

Q: Analyse the significance of the bodhisattva in Buddhism.

Using a best-fit approach, this answer achieved Level 3: 12 marks.

« This answer demonstrates a range of knowledge, discussing
different schools of thought within Buddhism and makes good use
of scholars. Specialist language and terminology appropriate to
the question is used effectively.

 Information is deconstructed as key arguments and scholarly views
are explained in relation to the question. Points are developed and
expanded for clarity.

- Connections are made between elements of the question. The
role of the bodhisattva is discussed in relation to Mahayana and
Theravada traditions.

» Basic judgements are made in relation to the question, with an
attempt to appraise some of the evidence.

To improve this answer, the candidate needed to:

1. Further explore the role of the bodhisattva: why the concept of the
bodhisattva is significant within Buddhism and how this reflects
Buddhist values.

2. Discuss how the significance of the bodhisattva is shown within
Mahayana Buddhism.
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Example 5: 14 marks

Paper 2: Religion and Ethics

Q: Analyse the persuasiveness of arguments in favour of assisted dying.

Question Indicative content
number
3(b) 5 marks AO01, 15 marks A2

AO01 will be used by candidates to underpin their analysis and evaluation.
Candidates will be required to demonstrate knowledge and
understanding using specialist language and terminology when
responding to the question, and in meeting AD2 descriptors described
below.

Candidates may refer to the following in relation to AO1.

+ Asszisted dying (or euthanasia) can be variously categorised,
for example, as active, passive, voluntary, non-voluntary, atc,
and raise different arguments in support or in opposition.

+ Arguments in favour of assisted dying may invoke the
individual's right to choose the time and circumstances of
their death.

+ Arguments against assisted dying may include the so-called
slippery slope, the status of palliative care and the potential
for misdiagnosis and other medical errors.

AO2 requires candidates to develop their answers showing analytical and
evaluative skills to address the question. Such responses will be
underpinned by their use of knowledge and understanding.

Candidates may refer to the following in relation to AD2.

+  Autonomous beings deserve the right to determine the circumstances of
their death and refusal to allow this is an infringement of this right
because assisted dying is, wrongly, confused with murder.

+ Although the Hippocratic Oath aims to protect patients from harm;, it s no
longer helpful or relevant in a medically advanced society.

« [t is Important to recognise the right of the patient to decide what
constitutes a ‘good death’, and this should be what is in accordance with
their wishes, even if it is not what third parties may prefer.

+ The concept of the slippery slope is driven by fear, not reality, since thea
likelihood of abuse would be mitigated by a secure framework put in place
to protect patients.,

+ The argument that better palliative care would reduce the assumed
demand for assisted dying is flawed since patients receiving good
palliative care may ultimately still choose an assisted death.

«  Arguments in favour of assisted dying may invoke the concept of dignity in
dying but dignity is subjective and may still not be guaranteed by an
assisted death, i.e. dignity is not determined or assured solely by the
means of death.

Candidates who show achievement only against AD1 will not be able to gain
marks beyond the top of Level 1.
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Example 5: 14 marks

Paper 2: Religion and Ethics

Q: Analyse the persuasiveness of arguments in favour of assisted dying.
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Example 5: 14 marks

Paper 2: Religion and Ethics

Q: Analyse the persuasiveness of arguments in favour of assisted dying.
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Example 5: 14 marks

Paper 2: Religion and Ethics

Q: Analyse the persuasiveness of arguments in favour of assisted dying.
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Example 5: 14 marks

Paper 2: Religion and Ethics

Q: Analyse the persuasiveness of arguments in favour of assisted dying.
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Example 5: 14 marks

Paper 2: Religion and Ethics

Q: Analyse the persuasiveness of arguments in favour of assisted dying.
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Example 5: 14 marks

Paper 2: Religion and Ethics

Q: Analyse the persuasiveness of arguments in favour of assisted dying.

Using a best-fit approach, this answer achieved Level 4: 14 marks.

» This answer demonstrates a wide range of knowledge, discusses a
range of key arguments in the debate around assisted dying and
makes good use of the views of relevant scholars. Specialist
language and terminology are well-selected and used
appropriately, in most instances.

 Information is deconstructed as key arguments and scholarly views
are applied to assisted dying. Points are developed and unpacked
(though this is not as robust towards the end of the answer).

« Connections are made between a wide range of elements of the
question as a range of arguments and perspectives are considered.

» Coherent and reasoned judgements are made in relation to the
question, although not consistently throughout the answer. Some
evidence is appraised, and the persuasiveness of arguments are
discussed and justified, as demanded by the question.

To improve this answer, the candidate needed to:

1. Explain all points and arguments mentioned (e.g. reference to
Natural Law), rather than including them at the end of an answer
without explanation.

2. Justify all judgements made and avoid giving unsubstantiated
opinions.
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Example 6: 15 marks

Paper 4e: Judaism

Q: Analyse the view that the Holocaust presented a crisis of faith for
Judaism.

Question Indicative content

number
3(b) 5 marks 401, 15 marks A02

AD1 will be used by candidates to underpin their analysis and evaluation.
Candidates will be required to demonstrate knowledge and understanding
using specialist language and terminology when responding to the
question, and in meeting AD2 descriptors described below.

Candidates may refer to the following in relation to AD1.

+« The claim that the Holocaust was an impossible crisis of faith.

« Issues surrounding belief in God with the move towards the
end of religious belief.

+ Some have argued for a renewal of traditional Jewish faith after
Auschwitz,

AD2 requires candidates to develop their answers showing analytical and
evaluative skills to address the question. Such responses will be
underpinned by their use of knowledge and understanding.

Candidates may refer to the following in relation to AO2.

+ A crisis of faith arose because the Holocaust, for Jews,
represented the most distressing examples of evil and suffering
in the entirety of, not only their own history, but all human
history.

+ The Holoecaust resulted in an impossible crisis of faith for the
reason that many asserted it was absurd to have faith in a
personal and providential God in light of what had ensued in
the camps.

+« Many Jews embraced the ‘death of God® movemeant that
emerged because, as the Jewish theclogian Rubenstein
acknowledged, traditicnal theodicies were untenable.

+ Some argued that the Jews should act to take history into their
own hands and not to rely on God’s intervention; therefore, as
a consequence, many Jews accepted that they were utterly
alone and that the God of the lews is the Ultimate Nothing.

+ Howewver, some argued that the Jews who died in the camps
were chosen by God to become sacrificial victims in order to
bring about God’s purposes for the moadern world and therefore
the suffering of the Jews was the suffering of God's faithful
servants for the sake of humanity.

« One consequence of the impossible crisis of faith that arose
resulted in there being a renewed desire for the establishment
of a strong and an independent Jewish society - the State of
Israel; this was therefore seen by some (eg Rubenstein and
Fackenheim) as the most significant response to the Holocaust
and the impossible crisis of faith.

Candidates who show achievement only against ADL will not be able to gain marks
beyond the top of Level 1.
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Example 6: 15 marks

Paper 4e: Judaism

Q: Analyse the view that the Holocaust presented a crisis of faith for
Judaism.

(b) Analyse the view that the Holocaust presented a crisis of faith for Judaism.
(20)
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Example 6: 15 marks

Paper 4e: Judaism

Q: Analyse the view that the Holocaust presented a crisis of faith for
Judaism.

events 0\,“( hotocantt . Becose o) ..t

Nolecavdv . tasaey . Jeams beopn kv
q.acit‘\m Crodk GunoA s s LXIANONEL, Hmb
Frorttertor— g bt Tewns . ware (N
chigbell} s Teaal are \oteveol v
e e Chagen people of... FaA. , Horchye

Clewy. . Cukeh by God . sokdl . puib i
Unp gt Pe.qof-L .. Yonkeaden OtnyeoL fhres
God (K oA \:owﬂ{-wl eUndl. . onAA
kT\O\.A.A& , therefore Oere  hord- be resson N
(VY DN— ok . GuAowedA Ao bas.  Chem
peope . hu. e Frovkeaston. . Pelieced . . Jerms
Gt fhin Yo . choren... apk tf... ed,
ARA. . Sp . [ecpr. . WP faibi.. . to rede
Whet h’jﬁ/vé'"’{// ‘-u/mer Yesn On0h
otk gpeaker . Retkovits . agued. . bowk
G arr - loviny (o . woond  ngk  les
s choxn peopte Me. e  cuso bokiareor
(N2 Cod . o) prketony . (hamn _pech'e
proved W\ o Ww e et b—RU AN
oM (’ow.ti-ut Jo AN LOV‘I\S Cadk._does. nol
(BINE Tt Wl . chengd .. ¢ luk. of
—pleﬂ:u MicAs coock Whtter . o exans
o LU ok 0. (ookd a Aok _dl.
Lonhvaon i O new bt vp
Sewidh _(ommecomby . The dispecd in  peavnd . llodt

P Edexcel GCE A level Religious Studies 20-mark ‘Analyse’ Exemplar Pack A
earson Page 30 of 43



Example 6: 15 marks

Paper 4e: Judaism

Q: Analyse the view that the Holocaust presented a crisis of faith for
Judaism.
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Example 6: 15 marks

Paper 4e: Judaism

Q: Analyse the view that the Holocaust presented a crisis of faith for
Judaism.

Using a best-fit approach, this answer achieved Level 4: 15 marks.

» This answer demonstrates a range of knowledge, discussing a
range of relevant ideas in relation to the question. Specialist
language and terminology is carefully selected and used
appropriately and accurately throughout.

* Issues are deconstructed as key arguments and scholarly views are
considered in relation to the question. Views are explained and the
implications are examined through logical chains of reasoning.

« Connections are made between a wide range of elements of the
question as different arguments and repercussions are considered.

« Coherent and reasoned judgements are made in relation to the
question. Some evidence is appraised implicitly through the
consideration of alternate views.

To improve this answer, the candidate needed to:
1. Discuss a greater breadth of ideas and avoid repeating arguments.

2. Further explain the ‘losing of faith’, in relation to beliefs about
specific attributes of God.
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Example 7: 17 marks

Paper 4b: Christianity

Q: Analyse the strengths of McGrath’s critique of Dawkins.

Question Indicative content

number
3(b) 5 marks A01, 15 marks AD2

AD1 will be used by candidates to underpin their analysis and evaluation.
Candidates will be required to demonstrate knowledge and understanding
using specialist language and terminology when responding to the
question, and in meeting AD2 descriptors described below.

Candidates may refer to the following in relation to AO1.

+ McGrath's criticism of Dawkins' understanding of faith.
« McGrath's rejection of Dawkins' infantile’ analogy.
+ McGrath's claim that Dawkins® argument about probability is flawed.

AD2 requires candidates to develop their answers showing analytical and
evaluative skills to address the question. Such responses will be
underpinned by their use of knowledge and understanding.

Candidates may refer to the following in relation to AQ2.

+« McGrath's criticism that Dawkins” falls to distinguish between
belief in God and religion is strong because there is evidence
that many pecple belisve in God without considering
themselves part of organised religion.

+« A strength of McGrath's critigue is his argument that Dawkins'
attempts to reason froam a philesophical and/or theslogical
perspective is ineffective because Dawkins has no academic
background in either of these disciplines.

+ McGrath's argument that Dawkins’ criticisms of religious belief are also
reflected in atheistic or scientific belief is strong for the reason that many
questions are left unanswered and some scientific theories have later been
refuted.

+  Whilst McGrath agrees with Dawkins that the religious education of children
needs to be reviewed, his dismissal of Dawkins® “infantile’ analagy is strong
because many people start to believe in God later in life; they may convert
to a religion from an atheistic or agnostic position; they may find new faith
or reach a reasoned judgement that belief in God is justified. McGrath's
argument is supported from his own experience as well as his referencing
Anthony Flew's experience when he was in his eighties.

+ McGrath's dismantling of Dawkins” argument that science leads to atheism
is strong for the reason that it establishes that Dawkins, in effect, has
discarded rationality and embraced a disillusioned approach of assertive
atheism.

+« However, McGrath makes some personal attacks on Dawkins, for example,
he points out that Dawkins doesn't properly acknowledge the academic and
theclogical nature of Martin Luther’s text; instead McGrath suggests
Dawkins appears to offer *selected” opinions which have been garnered from
the internet. As a consequence, this weakens the averall strength of
McGrath's arguments because McGrath has fallen into the ad hominem
fallacy trap.

Candidates who show achievemnent only against AD1 will not be able to gain marks
beyond the top of Level 1.
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Example 7: 17 marks

Paper 4b: Christianity

Q: Analyse the strengths of McGrath’s critique of Dawkins.

(b)

| will argue that McGrath's critique of the ideas of Dawkins are highly successful and render
his arguments very unconvincing.

One of Dawkins' main arguments is that belief in God is irrational and childish. This
argument is supported mainly by his comparison between a belief in God and a belief in
Santa Claus or the Tooth Fairy. He states that the level of evidence for each of these things
is roughly the same and that as such, as we become adults, we should logically grow out of
belief in God. However, McGrath argues that this analogy is highly flawed because Dawkins
is not comparing like with like, He states that It is reductive to refer to religion as simply a
childish belief and that to do so is to ignore the many people who convert to a religion from
atheism late in their lives. For example, McGrath himself only became a Christian after
university and similarly, Antony Flew (another previous! well known atheist) converted to
Christianity in his eighties, proving that belief in God is not dependent on childish naivety.

This links to another of Dawkins' arguments which is that religion constitutes a form of child
abuse as he believes that religious education and labelling a child by their parents religion
are both forms of indoctrination. McGrath counters this by pointing out that this is not a
religious problem but rather a societal problem as secular child abuse and indoctrination has
also occurred. For example, the Hitler Youth during the second world war were
indoctrinated with hateful ideas and furthermore, anti-religious education in the Soviet
Union also promoted intolerance and hatred. This is one of McGrath's weaker critiques of
Dawkins as it does not actually counter the main argument so much as it suggests that
Dawkins need to accept more flaws in society. As such, the issue of indoctrination within
religion still appears to remain. Nonetheless, most of his other critiques are much more
effective.

One stronger critique which McGrath launches is that in response to Dawkins using the
words and ideas of Martin Luther in order to suggest that religious people are content to
lack understanding and that there is no evidence for God. Dawkins suggests that even
Luther admits that nothing in religion can be understood through human reasoning.
However, McGrath successfully counters this be demonstrating that Dawkins is completely
misrepresenting the actual idea which Luther put forward. Rather than accepting the failure
of human reasoning completely, Luther actually stated that we were unable to understand
why we would recieve salvation because we are undeserving of such a thing. Quite
contrarily to what Dawkins attempts to prove, Luther was actually an advocate for
understanding God through human reasoning, stating that 'God writes the gospel not only in
the Bible but in the trees and flowers and clouds and stars’, clearly suggesting a support for
arguments such as the design argument which seek to understand God through the natural
world.
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Example 7: 17 marks

Paper 4b: Christianity

Q: Analyse the strengths of McGrath’s critique of Dawkins.

Another key mistake which Dawkins makes which McGrath points out is that Dawkins
attempts to use the arguments of Aquinas to show that any logical attempt to understand
religion fails. This stems from the idea that Aquinas has attempted to prove the existence of
God through his different ways and that he fails because some of his arguments are flawed.
However, McGrath argues that Dawkins has completely misunderstood Aquinas' arguments
as they were actually never intended as definitive proof of God but rather to show the inner
consistency of belief in God. Therefore, they were only ever supposed to function within a
religious environment meaning that Dawkins criticism of religion in this way is somewhat
weakened.

Dawkins also focuses largely on the seeming lack of evidence for the existence of God and
he proposes that due to the lack of evidence in religion, science offers a more effective and
logical way to understand the world. However, McGrath criticises this by pointing out that
many scientific ideas also lack absolute proof. For example, most scientific theories on how
the universe was created have yet to be proven definitively and many scientific theories
which were created on this topic in the past have now been disproven which suggests that it
is entirely possible that things held as fact in the scientific community today could be
disproven at any moment. As such, this makes Dawkins' preferential treatment of science
and critique of religion somewhat hypocritical and thus it is rendered much less convincing.

Finally, Dawkins also argues that religion's attempts to find a theory of everything in God are
highly irrational as it attempts to find a single explanation for every single part of the
universe. However, this is once again very hypocritical because one of the main aims in the
scientific community is also to find an explanation for the existence of the universe and
everything in it. This can be seen in theories such as the Big Bang and as such, McGrath is
very successful in demonstrating the weaknesses of Dawkins' arguments,

As such, Overall, McGrath is very successful in his criticisms of Dawkins' beliefs and
arguments.
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Example 7: 17 marks

Paper 4b: Christianity

Q: Analyse the strengths of McGrath’s critique of Dawkins.

Using a best-fit approach, this answer achieved Level 5: 17 marks.

« This answer demonstrates a wide range of knowledge, thoroughly
examining Dawkins’ arguments and McGrath's responses. Specialist
language and terminology is carefully selected and used
appropriately and accurately throughout.

 Information is critically deconstructed, expanding on ideas
discussed, through clear developed logical chains of reasoning.

« Connections are made between the full range of elements of the
question.

« Coherent and reasoned judgements are made, addressing the
question throughout. Judgements are supported by the appraisal
of evidence, as the success of McGrath's responses are discussed
throughout.

To improve this answer, the candidate needed to:

1. Focus on analysing McGrath'’s critique of Dawkins, rather than
offering own critique.

2. Further appraise the arguments; explaining why McGrath'’s critiques
are convincing.
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Example 8: 20 marks

Paper 3: New Testament Studies

Q: Analyse the significance of one of the following for understanding the
Person of Jesus in the Gospels (The Titles of Jesus, the | am sayings).

Question | Indicative content
number
3(b) S marks AO1, 15 marks AO2

AO1 will be used by candidates to underpin their analysis and evaluation.
Candidates will be required to demonstrate knowledge and understanding
using specialist language and terminology when responding to the
question, and in meeting AO2 descriptors described below.

Candidates may refer to the following in relation to AO1.

« The'l am’ sayings are integral to understanding Johannine
Christology and reveal who Jesus is.

+« The'l am’ sayings echo the covenant name of God and Jesus
taught that, as the bread of life, he is offering eternal Salvation
to all.

* Jesus uses titles in the synoptic gospels to refer to themes of
his earthly life, suffering and future glory.

AO2 requires candidates to develop their answers showing analytical and
evaluative skills to address the question. Such responses will be
underpinned by their use of knowledge and understanding.

Candidates may refer to the following in relation to AO2.

« The synoptic writers used titles for Jesus such as ‘Son of Man’
that were already used in Judaism before the life of Jesus.
Significantly, Jesus can be identified as a heavenly figure who
will one day bring salvation and judgement like the Son of Man
in Daniel who was understood by the Jews to have authority
from God.

+ The synoptic writers used titles from the Old Testament and
helped early Christians to understand who Jesus was by using
terms familiar to them from both the Jewish and Greek worlds;
therefore, the Person of Jesus can be understood by examining
how the writers used these titles.

+ Each gospel represents the life and teaching of Jesus in a
distinctive way and therefore the use of Messiah, Son of Man,
and Son of God helped writers to convey the nature and person
of Jesus as they understood it. For example, the title Son of
God expresses the unique relationship of Jesus the Son with
God the father.

+« The background to the 'l am’ sayings is significant for
understanding why John used them to reveal who Jesus was.
The Jews understood 'l am’ as God's covenant name with Israel
when God declared to Moses I AM WHO 1 AM’. For this reason
Jesus’ use of the phrase is theologically significant because
Jesus presents us with a theophany as he appropriates the holy
name of God.

e Scholars have argued the author deliberately used the ‘1 am’
phrase to appeal to both Jewish and Greek listeners. The 'l am’
phrase is a form of speech used of a deity in Greek religions
and also a covenant name of God for the Jews. It is for this
reason that both audiences would understand that when Jesus
uses the phrase, he is speaking of himself as God.

¢ The use of titles with Old Testament references shows Jesus as
the Messiah whom the Jews were expecting; the ‘Son of Man’
emphasises Jesus’ humanity and divine mission; the *Son of
God’ highlights Jesus’ unique relationship with God and ‘I am’
was understood to refer to God himself. Therefore, the fullest
understanding of the person of Jesus and his mission is
conveyed through both the synoptic gospels and the Fourth
Gospel.

+ Candidates who show achievement only against AO1 will not be able to gain
marks beyond the top of Level 1.
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Example 8: 20 marks

Paper 3: New Testament Studies

Q: Analyse the significance of one of the following for understanding the
Person of Jesus in the Gospels (The Titles of Jesus, the | am sayings).
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Example 8: 20 marks

Paper 3: New Testament Studies

Q: Analyse the significance of one of the following for understanding the
Person of Jesus in the Gospels (The Titles of Jesus, the | am sayings).
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Example 8: 20 marks

Paper 3: New Testament Studies

Q: Analyse the significance of one of the following for understanding the
Person of Jesus in the Gospels (The Titles of Jesus, the | am sayings).
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Example 8: 20 marks

Paper 3: New Testament Studies

Q: Analyse the significance of one of the following for understanding the
Person of Jesus in the Gospels (The Titles of Jesus, the | am sayings).
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Example 8: 20 marks

Paper 3: New Testament Studies

Q: Analyse the significance of one of the following for understanding the
Person of Jesus in the Gospels (The Titles of Jesus, the | am sayings).

Using a best-fit approach, this answer achieved Level 5: 20 marks.

« This answer demonstrates a wide range of detailed knowledge,
analysing the ‘l am sayings’, in relation to key arguments and
scholars. Specialist language and terminology are carefully
selected and are used appropriately and accurately throughout.

 Information is critically deconstructed using different 'l am’
examples and examining the theological significance for the person
of Jesus. Ideas are fully examined using logical chains of
reasoning, to thoroughly explain points.

« Connections are made between the full range of elements of the
question.

« Coherent and reasoned judgements are made throughout. Ideas
link together to support and build judgements. These are supported
by the appraisal of evidence, including discussion of scholars and
the historical and theological context.
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Further Support for Edexcel Religious

Studies

Contact the Religious Studies team:

Email: teachingreligiousstudies@pearson.com
Phone: +44 (0) 344 463 2535 (Mon - Fri, 9am - 5pm GMT)

Contact online: https://bit.ly/2KLSNTO

Book a Teams meeting with the subject advisor:
https://bit.ly/3rEVLX8

Follow us on LinkedIn: https://bit.ly/3y1z0Dx

Stay informed:

Sign up for subject updates: https://bit.ly/2G6mmfe
View the latest subject update online: https://bit.ly/3zsnx|L

N Access Course Materials:
Visit the Pearson Edexcel Religious Studies website for course

materials:

+ Specification and sample assessments:
(GCSE(A)/GCSE(B)/GCE)/Int GCSE

« Exam materials: (GCSE(A)/GCSE(B)/GCE)/Int GCSE

* Teaching and learning materials: (GCSE(A)/GCSE(B)/GCE)/Int
GCSE

Access teaching support and training:

« Learn more about our training events

Access published resources:

e Learn more
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