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Introduction
Expressing annual praise for the quality of candidates’ work is a delight because, once
again, the Investigations paper evoked excellent studies drawn from an inspiring range of
topics within a wide range of varied academic fields. The high standard of work evidenced in
June 2014 was no exception to historical high standards as candidates demonstrated a very
high level of independent enquiry which clearly demonstrated engagement with their chosen
area of investigation. Candidates showcased their knowledge of a particular academic field
in the way they identified a line of enquiry, clearly expressed their view, analysed key
concepts and deployed evidence with coherent understanding of their task whilst fluently
evaluating a wide range of source material that they had at their disposal. The enthusiasm
for and knowledge of the chosen topic was clearly conveyed in many answers that were
truly academic in their approach. Some centres continue to focus on the same or similar
topics for all their candidates, whereas other centres permitted considerable choice for
individual candidates. Candidates were very well prepared for the examination and it was
evident that centres used their specialist resources and interests to encourage candidates
to research in depth a particular area of study. It is important to stress again that the
‘Investigations’ unit has a definite academic purpose. The aim is to involve candidates
as active participants pursuing open-ended enquiries with an emphasis on independent
learning. Questions were designed to be inclusive of all possible approaches to various
topics and all valid answers were considered.
Whilst most centres had entered their candidates for the correct option there were still a few
entries for particular Areas of Study where consideration regarding entry for a different Area
of Study may have been beneficial to the candidate. It is important to ensure candidates
know which area of their investigation is the best fit for the question they answer on the
paper. There was evidence of candidates choosing a different question on the paper to the
question they had clearly prepared for before the examination. In some of these cases the
candidate was using material suitable for Question 1 to answer Question 3 (or vice versa)
and not really grappling fully with the demands of the question. This practice does not
always work to the best effect as the candidate might end up answering neither question as
fully as possible. It must be noted that each question was written for ONE of three topics
within each particular Area of Study.  Candidates were not penalised if correct entries were
not made or a cross was put in a box that did not match the answer or if no box was ticked
at all.  However, evidence shows that candidates have decided that the question for a topic
that they clearly had not prepared for looked more inviting and selected that question
but that did not necessarily mean they were best prepared to answer that question. More
candidates in this session answered a question they had not prepared for and may need to
be reminded which question their material is best directed at and be advised to answer that
question. Centres should ensure that candidates are entered for the option that matches
their Area of Study and that candidates are clear about which question they have been
prepared for on the paper. There is still evidence of centres studying Papers 1B and 1F being
entered for 1A. This might be an oversight regarding filling out the form – centres must
choose 6RS02 and then identify which of the seven papers from 1A to 1G is the specific
entry.
Variation in achievement was related to the two assessment objectives. These objectives
should receive prominent attention in the process of the investigation. Importantly there
must be explicit attention to both objectives in the examination answer and also to the
question that is intended to focus the answer. Each question consistently referred to the
assessment objectives with the trigger word ‘Examine’ for AO1 and ‘Comment on’ for AO2.
These dictated the structure of the question and helped candidates to plan their answers. It
would be advisable for candidates to pay regular attention to the level descriptors for these
assessment objectives as a way of monitoring their development and progress during their
investigations. The phrase ‘with reference to the topic you have investigated’ will always
appear in the question to ensure that the generic question can be answered with material

GCE Religious Studies 6RS02 1C

3

from any appropriate investigation. The mark scheme itself is generic to all questions but
the answer itself is not necessarily generic as candidates are expected to use their material
to answer the question. The purpose of the question is to challenge candidates to adapt
their material so that at the highest levels they may demonstrate a coherent understanding
of the task based on the selection of their material. Widely deployed evidence/arguments/
sources were evident in well-structured responses to the task whereby a clearly expressed
viewpoint was supported by well-deployed evidence and reasoned argument. There was
skilful deployment of religious language in many answers and the fluency of good responses
showed command over the material; such command makes for high outcomes and rewards
the amount of hard work done by the candidate. Many candidates had clearly learned
much in the process and their overall grasp of the issues involved and command over their
material was highly commendable.
Less able candidates struggled with the demands of the question. In preparation for this
examination some candidates may find it useful to write up their investigation under exam
timed conditions to a variety of different possible questions. They might build up a number
of different response plans to different possible questions. The important point in these
activities is to enable candidates to develop their management of material such as how
to best structure their content to answer the specific question. However, success can be
undermined by writing up a rote-learnt answer which was not adapted to the question set
or by answering a question that has been written for a topic they have not studied. There
was evidence of rote learned answers using the same structure and material inclusive of
quotes; whilst much information was relevant to the topic and consequently was awarded
in terms of AO1, there was a significant lack of engagement with the specific demands
of the question and consequently marks for AO2 were low, with only generic evaluation
provided. This approach is contrasted with another form where candidates were trained
to answer the question; arguably, this is evidence of good practice but at the lower end
some candidates thought it was sufficient to simply use the question stimulus at the end of
each paragraph. The more able answers were those which were guided by the statement
as opposed to simply ‘tagging it on’ to content that they were already anticipating to write
about. A balanced approach to the question that meets the highest levels of achievement
according to both assessment objectives is obviously desirable and the generic question
accommodates many possible routes to success whereby any valid approach to the question
was credited.
Candidates are strongly advised to develop their practical handwriting skills and then
practice writing under timed conditions. Centres are assured that much time was invested
in attempting to decipher illegible answers but there is always the risk that a badly written
word/phrase/paragraph could be misinterpreted and it is best to avoid the chances of this
occurring. Examiners understand the time constraints that candidates are writing under but
this problem regarding illegible handwriting seems to be on the increase. Centres need to
address this issue because the current format for examinations requires candidates’ ability
to sustain handwriting and academic standards under examination pressure.
That said, the excellent work of centres and candidates in 6RS02 bears testimony to the
academic potential of candidates that is a joy to behold when it is fully realised.
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Question 1
MEDICAL ETHICS
The stronger answers to medical ethics were attempted with an eye to scholarship
and candidates had a very wide ranging understanding of the topic and included an indepth knowledge of a wide range of religious and ethical teachings. Most candidates
who attempted to answer this question did so with a good degree of success. Responses
from stronger students married breadth with depth to produce an effective argument.
The stronger candidates were those who were able to apply their knowledge to the question
and actually answer it, although other responses only gave a vague indication that the
question was there.
This question is by far the most popular and candidates seemed to be well-prepared for
the requirements of AO1 with the majority investigating issues related to abortion and
euthanasia. The most memorable answers concerned issues such as organ transplants and
stem cell research/embryology and candidates adapted their material to the question with
a decisive view about the question. The more able answers had a long and highly discursive
conclusion, making it clear that the candidates recognised they were dealing with an issue.
For those who responded on the topic of abortion, of particular interest this year was the
number of candidates who sought to explore the rights of the father in relation to the
abortion debate. This appears to be a move in a new direction as formerly the emphasis
for debating abortion focussed solely on the rights of the woman. With the increased
visibility of groups like Fathers for Justice it is pleasing to see that teaching on this subject
is adapting, even though in reality with this topic there is little scope for anything ‘off
piste’. Many candidates’ responses were thorough and well balanced with a good range of
relevant scholars. There was a solid performance around the mid-upper Level 4 mark. Some
candidates were knowledgeable but found it difficult to find their own flair or voice – as
is often the case with well-rehearsed medical ethics answers. A point that was made last
year needs to be stressed again: the range of scholarship for Medical Ethics is predictable
and it would be more in the spirit of the Investigations paper for candidates to move
away from the well-worn identikit approach clearly evident in abortion answers to a more
independent approach embedded in contemporary scholarship. That said, the stronger
candidates explored the important religious and ethical issues with reference to welldeployed, appropriate scholarship coupled with modern day examples. However, there is a
large majority of candidates that would benefit from adopting a fresh approach to what is
now a very well-worn path to success. Once again, centres are encouraged to go beyond
the predictable range of material and candidates are urged to resist unloading pre-prepared
answers with little regard for the question.  Answers can be improved by taking decisive
views, based on the evidence and also by paying close attention to the demands of the
question. There was some evidence of fresh approaches in some answers but clearly there
are more candidates that would benefit from treading new waters.
Candidates were not marked down for using legitimate material that presumably reflects
the bulk of resources available from centres; however, recent scholarship within medical
ethics continually responds to ethical dilemmas emerging from any form of development
and the challenge for independent investigation is to find a way of keeping up with this
pace. Studies that reflect the less travelled path often stand out from the crowd in terms
of achievement if the material is substantive, up to date and deployed effectively to
argue a viewpoint. Where candidates chose another issue such as organ donation, stem
cell research, IVF or eugenics, it was very refreshing because this provided scope for
greater creativity and analysis. These newer topics gave candidates a chance to research
independently and to read contemporary ethics books and journals.  Some of the best
responses came from candidates who had studied aspects of genetic engineering. These
candidates really seemed to be able to grasp the meaning of the application of ethics in the
real world and produced interesting academic studies. It makes such a difference to the
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quality of any response when candidates clearly have their own view on the material they
have studied. Some candidates also applied Aristotle’s virtue ethics and Aquinas’ natural law
convincingly as they argued a case for/against the view in the question.
Candidates as a whole had worked very hard to remember quotes and details of case
studies but there are a few problems in response structure that are worth pointing out
again as they still persist.  Less able candidates devoted too much time with over-long
introductions to the topic, sometimes as much as two pages followed by descriptions
of the various methods of abortion. Although good introductions are needed, long
descriptions of what abortion and euthanasia are, complete with graphic medical detail,
amounts to a digression rather than clear focus on the question because this material
often replaced substantive discussion of the associated moral issues involved. In the body
of the response masses of narrative such as different case studies explaining the same
point without addressing the question can limit achievement. This was particularly true of
candidates who focused their entire work on abortion around the case of the nine year old
Brazilian girl and their responses became a list of possible ways to view this case with very
limited evaluation or recognition of the differences. Some of these studies applied egoism
and one other ethic to the 9 year old Brazilian girl case study (referred to as ‘the 9YOBG’).
Clearly, candidates could have improved their answer by accessing scholars and/or religious
teachings and having more than a cursory discussion of religious or ethical responses to
the issues. Less able candidates did themselves a disservice if they focussed too much
on describing a case study without pointing out its relevance. Answering the question for
some candidates amounted to tacking on a few words at the end of a paragraph but not
integrating it in a way that showed understanding of why this might answer the question.
For others it amounted to writing out the question in full at the end of the response and
leaving the examiner to work out why it was there. There remain issues with candidates
being unable to spell foetus, and grammar seems to have taken a downwards turn since last
year.
Less able answers were defined by a tendency to overlook the fact that the Roman Catholic
Church is a branch of Christianity, not a separate religion. Natural Law, as propounded by
Aquinas, is regarded by Catholics as a separate source of authority, as opposed to scripture,
since its basis is in reason not revelation. Once again there were a number of candidate
s who talked of ‘the Catholics and the Christians’ and the link between Catholic Theology
and Natural Moral Law was frequently missed, which is a shame.  With regard to Islam,
references would be more compelling if the precise source of the teaching were identified,
e.g. Qur’anic Sura, hadith or fatwa. Likewise, some candidates referred to Islam with little
awareness of the different traditions within this world religion, as most did for Christianity.
This year also saw an increase in the variety of world religions with a significant increase of
Buddhism and Hinduism that were very well explored and clearly argued. Some candidates
discussing Situation Ethics tended to confine this to a distinctively Christian response to
ethical problems through the slogan: ‘Do the loving thing’ whilst more able candidates
expanded beyond this.  Rule Utilitarianism was the least well-applied ethical theory and few
candidates were able to apply this theory in a way that yielded coherently different results
to those obtained by applying Act Utilitarianism, a theory which was much better known and
understood. Very few candidates seemed to be aware that Mill’s Harm Principle in personal
morality is derived from his libertarian theories, which have no direct connection with his reworking of Utilitarianism.
There was evidence of answers where personal choice was often assumed to be the selfevident guiding principle, when of course in ethics personal choice is usually under the
guiding scrutiny of a secular or religious principle that is being adhered to. A significant
minority came across as hostile to the Church and indeed to non-Christians faiths. Some
candidates argued that religions ought to move with the times. Far too many candidates
either said or implied this, and of course when they took this line they demonstrated a
complete misunderstanding of both the nature of deontological/absolutist ethics, and
indeed of the problems associated with teleological/consequentialist ethics. Strong opinions
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in the matter of personal choice destroyed many candidates’ objectivity in writing, and
many candidates were arguing that religion is a problem simply because it gets in our way
or adds to the confusion. Answers on euthanasia were better in that candidates used their
research more effectively. Everyone discussed the sanctity of life and nearly everyone
hit on the value of life/quality of life dichotomy. There was better use of examples when
Euthanasia was discussed; evidence of case studies linked to the discussion that did not
dominate the thrust of the response were more effectively deployed.
This candidate got off to an apparently slow start in this eight page essay. However, the
second page showed how the candidate settled into a substantial discussion that was
supported by a wide range of evidence.
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Examiner Comments

The introduction, whilst good, could be
improved upon by adopting the style evidenced
by the next essay. Including a relevant scholarly
quote often provides more impact and pace
from the outset.   
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Examiner Tip

Have confidence in showcasing your
subject knowledge. Investing time reading
relevant scholars will always improve the
quality of your argument and substantiate
any valid comment on the question.

Where candidates chose another issue it was very refreshing and in some cases gave
scope for greater creativity/analysis. This 11½ page response on organ transplantation
set out a clear view regarding the question. The introduction indicated a range of relevant
academic research as the candidate appropriately cited a scholar discussing the issue of
organ supply. The response read as a coherent piece with clear structure; the selection of
material demonstrated emphasis and clarity of ideas and the argument was supported by
widely deployed evidence/arguments/sources. The candidate responded consistently to the
question and laid out a solid range of material that clearly showed the level of engagement
and interest in the topic.   
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Examiner Comments

The mature and analytical style of this response showed off a competent piece
of research. This standard of writing was sustained throughout the essay. There
was no doubt about the candidate’s view as this was clearly set out on the first
page.

Examiner Tip

Establish a position in relation to the question and then argue for or against it.
Work logically through your material to answer the question. More detailed work
brings its own reward in higher outcomes.
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Question 2
Most of the answers to this question gave a detailed outline of the concept of stewardship
and how far a religious approach to life expected this to be acted on. There were several
religions cited for this and in the main Christian principles were cited. The low number of
candidates who attempt this question is surprising especially since there is so much material
to be found on a wide variety of topics related to the natural world. Ecotheology is highly
relevant in a modern world that is conflicted between the need to progress and yet not over
exploit natural resources to meet growing demand. Many approaches to this topic are as yet
unexplored and hopefully a larger entry next year will provide more exemplars for future
studies.
The stronger candidates had a focused understanding of the various views of stewardship
and linked this to modern issues in relation to environmental and ecological issues. Most
answers did have useful things to say about stewardship and dominion in response to
the AO1 assessment objective, but only a minority of this small group were able to score
highly under AO2 by analysing the fundamental opposition between these two concepts.
One outstanding candidate made a convincing attempt to argue that this opposition is
only apparent, and that, in Christian thinking at any rate, they are two different aspects of
the right approach to God’s creation. Strong candidates expressed viewpoints clearly and
with a consistent approach showing clear, in-depth research in a very specific area and
incorporated it with a very good understanding of environmental ethics. Some candidates
were able to apply a range of ethical approaches to the issue and a few candidates referred
too much to the content of the environmental issue rather than applying and analysing
ethical theories. The stronger candidates demonstrated clear use of scholarship with
relevant examples in a range of very interesting answers; candidates expressed viewpoints
clearly and with a consistent approach. These answers showed a certain passion about
stewardship that was informed by Celia Deane-Drummond’s call to address ecological issues
through the lens of virtue ethics.
Mid-range answers did not go on to discuss how far exploitation was controlled or
confined to environmental practices of preserving and maintaining ecosystems. Some
answers explored the issues of the superiority of species, transgenic manipulation and
organisations such as The Vegetarian Society or veganism as a lifestyle to argue how far
some people are prepared to organise their diets to promote their religious beliefs but that
the balance between what can be taken and not replaced was an individual matter and
not a corporate one. Some of the responses talked of animals having souls and how this
gives grounds for deserving respect to life, but the analysis was not developed towards a
sustained conclusion. Candidates at the lower range of the marking grid tended to describe
current trends in environmental issues with very little ethical/religious content at all. Such
candidates talked in very general terms about issues but offered little scholarship to support
their argument; animal rights essays suffered from this approach and limited the discussion
by omitting useful scholarship about stewardship. The digression into violent and graphic
mistreatment of animals missed the point of the question.
This seven page response had a disjointed feel throughout. Some awareness of the question
was shown and although a range of material was presented it was not treated with any
depth of analysis. The response began by awkwardly expressing the intention of the
candidate: ‘In the response I will be looking at deforestation. …I will evaluate the views of
religious belief.’ The extract from the penultimate page showed a very short conclusion that
ended the response abruptly. This is followed by two more asterisked points that are added
as an afterthought.
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Examiner Comments

The conclusion was very short and lacked substance. It reflected the lack of
scholarship that pervaded this essay.

Examiner Tip

Check out what is happening through your paragraph style. A one sentence
conclusion that only makes one point is likely to reflect the fact that insufficient
ground has been covered to achieve the highest levels.
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The extract from this response demonstrated knowledge of a wider range of material
covered with breadth and some depth. The introduction set out the idea of stewardship
by contrasting the biblical notion of dominion with that of stewardship. Scholars were
introduced and whilst this response did not score full marks it was still a response which
showed well selected wide-ranging knowledge of the topic and an attempt at evaluation of
the issues at stake.
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Examiner Comments

The candidate demonstrated wide ranging knowledge of the topic. A selection of
religious teachings and scholars were covered. There was room for more detail.

Examiner Tip

A more in-depth analysis of material and contrasting of different religious
positions and views will raise achievement.
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Question 3
Most candidates still opted to investigate homosexuality and race. There were some
good detailed answers on this. The candidates that did well were able to examine and
comment on the implications of this issue in terms of ethical teaching. This year some of
the candidates that opted to write about gender did incredibly well as they could discuss at
length the variety of ethical responses and particularly the recent issue of the ordination of
female Bishops in the Anglican Church. There were some outstanding answers in this area
which showed good evidence of contemporary scholarship. It also gave candidates scope
to investigate the many different responses in the Christian Church and the underlying
reasons for this. Candidates discussed and analysed the contradictions within a religion in
their view of equality: these points led to the conclusion that liberal schools of thought were
theologically correct in their understanding of equality and were the most challenging. The
standard of answers seem to have improved in this question and it gave candidates a
broader area to research and this benefitted many candidates.
From last year and before, there has been a persistent problem in that a significant number
of responses for this question were actually responses more suited to question 1 on medical
ethics. Several candidates decided to write about abortion or euthanasia from the position
of equality because they did not recognise their question and most failed to make this
link coherent or sensible. Candidates must be clear about attempting the question they
have prepared for. Responses that concentrated on the inequality caused by homophobia
were either done very well or very badly. Stronger students' answers clearly supported a
discussion on homophobia with ethical theory and scientific argument and less able answers
were self-limiting with a one-sided argument with limited support.   As with question 1, the
more able answers tended to be more aware of contemporary religious, ethical, and political
controversy. One danger inherent in question 3 is the possibility that emotional advocacy
becomes a substitute for ethics scholarship and background information. It is important that
candidates are concerned by gender, race, and sexuality, but the passion and interest needs
to be tied to genuine knowledge content. Some candidates did not refer to ethical theories
at all and gave an account of the problems of homosexuality with an apparent disregard for
the question. Some candidates linked their answer on equality to abortion and this was not
always well argued or developed.  
There were some powerfully stated answers on women's rights. Rather like the abortion
questions, answers on gay equality issues tended to follow well-worn paths. It is not that
candidates are marked down but rather that there is an upward levelling of standard which
reaches a mark ceiling given the approach.
There is still little evidence of responses that deal with equality as a principle in moral
philosophy and more able candidates could be encouraged to explore this approach. Some
candidates, when discussing changes in the law, missed out on exploring the theoretical
motivations behind the law and would have scored more highly under both assessment
objectives if they had grappled with religious and philosophical influences for proposed
or actual changes to the law. This level of thinking applies also to an exploration of what
we mean by equality and how this is related to freedoms, rights and duties and how far
religious and moral obligation encourages challenging the existence of inequality in the
modern world. Naturally, any coherent response was duly credited.
The plan on the first page appeared detailed and was followed by just over a 3 page
response on racism using Martin Luther King, Gandhi and Barack Obama as role model
exemplars in the fight against racism. The discussion of Situation Ethics and Utilitarianism
was valid but overall the brevity of this response meant that there was insufficient material
to allow a more substantive treatment of any aspect of the topic in either depth or breadth.
The candidate adopted a biographical approach in the paragraphs devoted to three role
models and offered no other material to develop further a coherent religious and/or ethical
response to racism. The question was used in the opening sentence of the response but
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did not figure largely after that. The choice of three different well known personalities who
opposed racism offered potential for an in-depth discussion of their contribution and this
lack of development was a missed opportunity for higher achievement.   
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Examiner Comments

Answering the question demands more than
writing it into the introduction at the beginning
of an essay.

Examiner Tip

Invest time reading widely around your
topic – this will help you to develop an
argument that is supported by sufficient
evidence to raise your achievement.
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The 11½ page response began with a quick plan – the candidate introduced the topic and
moved through a series of points that were commented on in relation to the question. The
candidate could have made a fuller evaluation of the material but did demonstrate
sufficiently that they had a clear and thorough understanding of the topic and attempted an
evaluation of the issues raised.
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Examiner Comments

Each paragraph made a carefully constructed point that
contributed to the presentation of this topic. The candidate
conveyed understanding of the significance of each point made
throughout the essay.

Examiner Tip

Work out what your argument is in relation to the
material you have studied. This will help you to deploy
your material to the fullest advantage.
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Paper Summary
Based on their performance, candidates are offered the following advice:
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•

do not ignore the question

•

a generic question is not best answered with a generic answer. The question is made
up of two parts. The question itself and the generic phrase ‘Examine and comment with
reference to the topic you have investigated.’ Answer the question

•

use appropriate sources and, if possible, include recent scholarship

•

well deployed material will show how well you understand your topic and how you are
using your material to answer the question

•

do not forget to comment on your material in relation to the question

•

use your evidence to substantiate your argument

•

comment on alternative views if you know them

•

express your viewpoint clearly

•

practice writing under timed conditions as part of your preparation

•

do not spend too much time on your response plan to the detriment of the response
itself

•

write legibly.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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