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Introduction
This Unit contains Clinical psychology, which because of its scope is very synoptic in nature,
along with the Issues and Debates section, which is purely synoptic. As such the paper
draws on the entire course and candidates need to prepare for this examination by revising
material from all units.
There is a tendency of some candidates to not match the amount of time, effort and words
written to the number of marks available. This is commented upon under specific questions
but it should not be necessary for candidates to need additional sheets of paper for their
answers unless either they have made a mistake and crossed out all or some of an answer
or they have large hand writing that means extra paper is needed. Extra plain space is often
left at the bottom of a question; this is there to be used as ‘overflow space’ and should
be used instead of extra paper if needed. Candidates who type their scripts tend to have
even more problems judging the correct amount to write for an answer. It may be useful
for such candidates, as they go through the paper, to keep a note of the number of lines
or the word count for a question. A typical A2 description question worth four marks will
have about 12 lines, the anticipation is that the relevant points can all be made in about
60 words, i.e. using 8-10 lines of ‘average’ sized writing and all the lines for large writing.
This would be 4 lines in most typed scripts. Candidates who write excessively long answers
to questions are at a major disadvantage as they run out of time. This paper is one where,
if candidates know their material, they will be able to continue writing until the very end
of the examination. Consequently if a candidate spends longer than needed on an early
question they will be liable to run out of time towards the end.
Overall there were many excellent responses to questions on the paper and many
candidates demonstrated good knowledge and understanding in their answers. It is clear
that the majority of candidates had been well prepared by their teachers in terms of exam
technique as well as the knowledge they had gained about psychology over the duration of
their course.
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Question 1 (a) (b)
The choice of study here made a great difference to the ease with which responses were
able to gain marks. The 1988 Goldstein study was both popular and in general well
done with many candidates gaining full marks. A smaller number, though often equally
successfully, used the 1999 Goldstein study, less successful in accruing marks were those
responses featuring one of the Gottesman studies. It was common for responses to include
the aim of the study; far too many weaker responses gave results and conclusions that
received no credit.
The evaluation of the study in part (b) produced a wide range of marks with the best
responses gaining full marks while many received only one or two.
Evaluation points that are poorly explained, undeveloped, contradictory or over general
in their scope do not gain credit. To be creditworthy an evaluation must be specific to the
study, clearly relevant and correctly developed. Examples of inappropriate evaluations
include when a study is criticised for the sample size being too small when earlier in
the same evaluation it had been praised for having a large sample, there may be a
very sophisticated point to make about the relative merits of a sample, but such simple
dichotomies do not do the issue justice and are best avoided. Similar issues arise regarding
the nature of where the sample has been drawn from, the structure of the sample and the
consequent issue of generalisability. The ability to be able to generalise from a study to
the wider population has relatively little to do with whether the sample was large or small,
whether it was from a particular location or from a particular social group per se. Answers
that showed an understanding of concepts such as generalisability being the ability to use a
smaller scale model to say something useful about the wider population rather than merely
being a microcosm of the wider population are the ones where higher marks were achieved.
Such subtle distinctions can be hard to grasp, but given how good psychology teachers are
at exploiting real world analogies, this is perhaps an area for some new creativity.

4
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Examiner Comments

This description gained full marks.
The first two sentences were irrelevant to the procedure
and the third sentence was unhelpful. Starting at 'In
1970 ...' the rest of the answer gave more than enough
for all four marks. There were five well developed points
made that were both accurate and pertinent.

Examiner Tip

Keep points made sharp and
focused, try to make one more
point than the number of marks
available - an 'insurance policy'
mark - just in case.
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Examiner Comments

This part b gained full marks and showed how well used evaluations can
gain credit.
This showed a good example of where a well-judged counter argument
could gain credit. The answer considered the ability to generalise due
to a large sample. It could be argued that as the final sample was not
199 but 90 the numbers are inaccurate; nonetheless the point was well
made. The counter argument that despite its size the sample may not
be typical of schizophrenics was then used. The answer made the point
relevant to the study by considering the difference between this sample,
where the schizophrenics returned to a home with a family member, and
the experience of many other schizophrenics. This was an example of
where a counter argument works when done well.

Examiner Tip

If using a counter argument (one where opposite
views are being expressed) make sure the points
are expressed in a way that makes them both
creditworthy by avoiding contradictions.

6

GCE Psychology 6PS04 01

Question 2 (a) (i)
The specification was very clear in identifying the need to prepare a leaflet for a particular
audience, consequently the ‘general public’ or similar unspecific terms were not deemed an
appropriate target audience. There was also a problem later in the answer if neither in this
section, nor later, was any disorder or key issue identified. This made it impossible to judge
the suitability of the material described for the target audience.
There was concern over some of the choices of target audience. A leaflet for children under
five, irrespective of the content would be of minimal value as such young children are
unlikely to be able to extract a message about mental health issues from a leaflet without
the support and assistance of an adult or older child. Similarly it should be questioned
whether a leaflet for GPs is relevant. Candidates would benefit from being guided by their
teachers towards a more discrete and appropriate audience.

A clearly identified target audience made the whole question easier to write and answer.

Examiner Comments

This was a lovely discrete audience for the leaflet allowing
the candidate to develop other sections of the question more
effectively.
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Question 2 (a) (ii) (b)
This was the first time a question had been asked about the practical component of the
Clinical topic. As with such questions on other parts of the specification there was concern,
based on the nature of the responses, that a small number of centres did not complete
these practicals. This was because a small number of candidates struggled to provide
pertinent information. The most successful responses were about leaflets targeted at either
a recently diagnosed person or their immediate family or at a specific age group with a
specific and named disorder. When this was done for questions a(ii) and a(iii) that asked
about the intended outcome and a reason for the choice of material were usually well done
though some struggled to keep to one elaborated reason. The question asking candidates
how they gathered their secondary data was poorly answered with few achieving more than
two marks out of 4. Many responses spent time explaining what secondary data was, most
merely listed sources. Better responses clearly identified two or three sources and explained
how the material was extracted, said something about how decisions were made on what to
include or exclude and may have added something about amalgamating data sources.
There was concern where candidates had identified and used a key issue and target
audience that did not fit within the spirit of the specification, for example autism. As this
was the first time such a question has been asked if the issue could be encompassed
by DSM then it was accepted, however the intention is that key issues should fall within
the material covered by the clinical part of the specification. This means that should
a similar question be asked in the future issues such as autism would not be deemed
acceptable; issues must fall within those relevant to the content of the clinical section of the
specification.

8
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This answer started with identifying a discrete audience then made each section relevant to
the audience of parents of someone suffering from Anorexia nervosa.
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Examiner Comments

The intended outcome was appropriate and the rationale
behind the outcome ensured that (ii) gains full marks (2/2).
This was then further developed in (iii), they have kept to one
reason as required but elaborated, again 2/2. In part (b) there
were several sources from which information was collected.
Importantly in this response there is evidence of decisions
made and reasons for the choices. This ensured that the
answer gained 3 out of 4 marks.

Examiner Tip

When undertaking the clinical practical:

10

•

do identify a particular and specific audience

•

avoid over broad categories or contentious groups such as small children or doctors

•

it would probably work best if teachers guide choices more firmly in some cases

•

do identify a specific disorder that will be tackled

•

ensure the audience and the disorder match

•

consider whether the target audience would benefit from the suggested content.
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Question 3
There were similar numbers of responses for token economy and systematic desensitisation.
In general those who chose token economy did less well on part (a) but better on part (b)
than those who selected systematic desensitisation where the tendency was reversed.
Systematic desensitisation responses almost always contextualised the response into
the treatment of phobias. In contrast a significant minority of responses that described
token economy failed to link its use to a clinical setting, referring exclusively to prisons
and schools. In both cases description of the therapy was most likely to get full marks if
the response gave a reasonably full step by step guide to the therapy, better responses
were also likely to identify the underpinning principles. Many responses use an example to
enhance an answer, usually a worthwhile strategy; however it is worth reminding candidates
that examples need to be appropriate.
The evaluation of the therapy was in general done well with very few not linking the therapy
to Magda as requested. It would have been nice to see more use of research evidence in the
responses, though this was not required to gain full marks. There was an improvement on
the quality of the evaluation of effectiveness, there was some very good use of the evidence
from the courses using systematic desensitisation run by two of our major airlines to
illustrate how quick and relatively economic such courses can be. Two specific issues were
evident here that affected a very small number of candidates. The first was the ambiguity
of the wording of Magda’s ‘mental health issues’, this was inevitable as the specification
allows choice on both the therapy and on the second disorder, it would have only been
possible to specify schizophrenia, a decision which would have unfairly advantaged one
choice of therapy, therefore in the interests of fairness when choice is available within the
specification it is inevitable that the wording of the questions will need to be left slightly
open. It may be advantageous for centres to explain this to candidates so they are aware
that such phrasing is there to allow them to use whichever disorder or therapy they have
learned about. The second was the preamble which introduced Magda and her therapist’s
recommendation for a behavioural therapy; this was followed on a new line with the specific
instruction to evaluate the therapy described in part (a). A small number of candidates
ignored this instruction and described or in some cases evaluated CBT. Candidates need to
be reminded to read the entire question before attempting their response.

Steps of the process of, in this case, token economy were the most efficient way of gaining
marks.
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Examiner Comments

Two clear comments on the concept of the use of tokens
and their subsequent exchange for primary reinforcers
gained 2 marks for part a.
Part (b) made three relevant points but there was a lot
of peripheral material gaining no credit.

12
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Examiner Tip

Token economy along with
systematic desensitisation is learned
at AS level then reprised in Clinical.
Make sure the details are fluent to
ensure good marks.

GCE Psychology 6PS04 01

13

Examiner Comments

This answer showed the candidate clearly knew the therapy
well, however the answer failed to spell out each step clearly so
the description gained only two marks. The evaluation points
made were relevant, but only three made, so three marks.
In the description there was a lot of peripheral detail that could
not gain credit then insufficient detail in the important parts
directly related to the therapy.
It was nice to see a reference to one of the therapy courses
commercially available that used systematic desensitisation.

Examiner Tip

Make sure you know the steps of the learning therapies
so that they can be described in reasonable detail.

14
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Question 4
The most popular disorders used in this question were anorexia nervosa, phobias and
unipolar depression. Candidates who selected bipolar disorder and OCD were most likely
to find it difficult to make three clear points about an appropriate explanation. There was
a tendency for some responses to range too wide and too generally, for example giving
biological explanations that included a selection from genes, brain structure, brain function,
hormones and neurotransmitters. While often aspects are interlinked such as the possibility
that it is a genetic issue that underpins a brain structure problem, a scattergun approach
is best avoided as the response lacks coherence and is in danger of ceasing to be one
explanation.
Though the description was generally done well the evaluation often fell by the wayside.
Many of the points made were superficial and underdeveloped and the majority of
comparisons were not comparisons. Many responses prefacing a description of an
alternative explanation with a phrase such as ‘on the other hand’, thus failing to explain why
this was a relevant comparison.
Anorexia was a popular choice and social learning theory one of the three most likely
explanations along with biological and psychodynamic explanations.
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Examiner Comments

Two very good points made regarding the principle tenets of the
theory. However the additional elaboration was insufficient for
a third mark. The addition of a comment such as 'so receiving
compliments themselves which would reinforce the behaviour'
(i.e. showing the link through to operant conditioning) or a
comment on seeing the fashion model rewarded for their looks
(vicarious reinforcement) would have secured the third mark.

16
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Examiner Comments

Unipolar depression was also a popular choice in the
question. This evaluation gained full marks.
This response was a model of how to get it right. The
support from drug therapy then the counter argument
were correct and clearly made, with supporting
evidence from research as requested in the question.
The thorny problem of the possible direction of
causality was also creditworthy and finally there was
a superb comparison with the cognitive explanation.

Examiner Tip

A systematic approach to an evaluation is
likely to garner more marks as when writing
the candidate can 'tick off' the points as they
go through. However if using an acronym
as an aid it is important to remember that
not all evaluation issues are relevant in all
circumstances.
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Question 5
Most responses used the statistical and social norms definitions (the two in the
specification). There were a few candidates who were aware of other definitions such as
failure to function and used this as an evaluation of the other two. There were a small
number of candidates who produced a description and evaluation of the DSM as a definition
of abnormality. The majority of candidates linked the answer to Dr Padawi, though a few
very good answers limited themselves to Level 2 (see mark scheme) through a failure to
mention the link at all.
The descriptions of the statistical norm tended to be good though there was a tendency
for an overlong description of the normal distribution curve to be made and all too often
it was not linked to abnormality. The evaluation of this definition was often patchy with
comments about the arbitrary cut-off point being seen as good or bad but rarely both. The
judgement of whether a statistical extreme was desirable or not was also raised, similarly
the inadequacy of the definition to cope when a disorder such as depression becomes
more frequent in a society. However it was rare to find an essay that used more than one
evaluation.
In contrast although the social norms definition tended to be extremely brief the elaboration
and evaluation tended to be lengthy often commenting about the nuances of culture,
historical change, age, gender and context in normative values. Often examples used were
not related to clinical issues, which they ought to be. Comments on the use of the social
norms aspect of defining abnormality to control a population were rare. Many criticised the
definition for being culture bound having just described it as being capable of taking cultural
variation into account.

18
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Examiner Comments

This essay fulfilled all the required components of the question very well. Two definitions
were described and evaluated successfully and the link to Dr Padawi and the hospital
volunteers was used. This meant that the essay was placed in the top level - Level 4.
However the lack of balance between the two definitions pushed the mark to the bottom
of the level rather than the top so 10 marks.
The statistical norm was defined accurately and in detail and the link to Dr Padawi was
established immediately with the notion of drawing a normal distribution graph. There
was a very thorough evaluation of this definition encompassing objectivity, desirability,
frequency and the arbitrariness of the cut off point. The same pattern was followed
for social norms, but the candidate in each case covered points in less detail than for
the statistical norm. Nonetheless this was an excellent answer with both strengths and
weaknesses of the definitions considered.

Examiner Tip

In an essay such as this where two things have to be
described and evaluated aim to split time and effort
as equally as possible between them so that the
essay is balanced.

22
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Question 6 (a)
There were many well elaborated responses to this question, though a significant minority
of candidates failed to develop an idea for the second mark. For example the response may
indicate that being able to demonstrate a cause–effect finding made it scientific but with no
indication as to a factor that would allow this to come about.

Examiner Comments

The elaboration was evident here ensuring that the answer
gained both marks available.
The candidate identified the experimental method of hypothesis
testing and amendment as well as the role of empirical data in
this process. Then the candidate showed their understanding by
adding the reference to the hypothetico-deductive model and
Popper.

Examiner Tip

If you do use technical terminology in an answer make sure
you use it effectively - this answer shows that the candidate
understands the terms.
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Question 6 (b)
The evaluation of the Psychodynamic approach as being unscientific was in general well
done. There was a tendency in some cases to make dogmatic assertions, such as it is
impossible to measure certain aspects of the theory. Supporters of the psychodynamic
approach would dispute such assertions so it was better to modify comments to terms such
as being difficult. Better responses tended to include comments regarding the difficulties
involved when the theory relies heavily on abstract concepts and subjective interpretation.

Examiner Comments

Although this started with the somewhat dogmatic
assertion that the mind and unconscious cannot
be measured (something which adherents to the
psychodynamic approach dispute, preferring to
view it as difficult) the answer redeemed itself by
then citing the IV-DV principle. The falsifiability
comment was well made though the holistic one
was somewhat erroneous. There was a great deal
of confusion among candidates regarding the
concepts of holism and reductionism. The final
point on the problems associated with the use of
case studies was valid and clearly made.

24
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Examiner Tip

Try to understand the reductionist-holistic issue
not as opposing views but more as approaching
the same problem from opposite directions.
The holistic approach wishes to understand
the whole person but will do so by also looking
at the component parts. In contrast the
reductionist view begins with the component
parts in order to better understand the bigger
picture, it does not preclude integration.
Thinking of it as a philosophical top-down
bottom-up debate may help.

Question 6 (c)
The biological approach was the most popular choice as a scientific approach with a
few cognitive and learning approach responses and even fewer opting to use the social
approach. Level of popularity and success at accruing marks tended to coincide. Less good
answers failed to use knowledge effectively. There was a frequent tautology of an approach
being scientific because it used scientific methods. Clearly such assertions do not gain
credit, candidates need to explain both how and why to gain the marks.

Examiner Comments

This response gained full marks. It used terminology
appropriately and underpinned assertions with relevant
evidence.
In contrast to many responses the first sentence
identified why PET scans etc are scientific, because they
provide physical evidence. This was not a very strong
argument, objective data would have been better. The
next two sentences on drug research and the evidence
from Randrup and Munkvad was a very strong, rich
and detailed point. The point on concurrent validity was
well made and accurate as was the final point on the
scientific nature of the methodology used.

Examiner Tip

Avoid tautology in answers there is no credit
for saying an approach is scientific because
it uses scientific methods. Such a statement
explains nothing.
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Question 7
Most candidates spotted this was a nature nurture question and addressed this issue.
This was an unusual question in asking candidates to be succinct and to give a balanced
argument, something which proved a challenge to many. A blank page had been left
opposite the response page so candidates could plan their answer. With few exceptions
responses fell into three categories. Firstly there were those who wrote a very good resumé
of one side of the nature nurture debate only to discover they had almost run out of
space and so hurriedly added a couple of sentences on the opposite view, thus leaving the
response very unbalanced. Secondly were those who maintained a balance but concentrated
on defining nature and nurture so did not get around to illustrating their answer with any
examples. Finally some responses focused on a series of examples at the expense of both
balance and any argument about the merits of the two views.
The question also asked for the response to embrace a journalistic piece. In essence this
meant keep it brief, keep it to the point and keep it snappy. Most candidates wrote in a full
length, discursive essay style. There is a worthwhile skill in writing effectively and succinctly.
It did not matter whether the journalistic element was ‘Telegraph’, ‘Sun’ or local rag in style;
some acknowledgement of this component was needed to achieve full marks.

26
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Examiner Comments

This answer embraced the spirit of the question as well as its demands and gained all five marks.
The candidate engaged with the style of an article in the first sentence then a second sentence
established the topic that had been selected for the article. There was then a nurture argument
centred around social learning theory followed by the contrasting biological argument of brain
chemistry. It was succinct and fulfilled all the requirements of the question, hence full marks.
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Question 8 (a) (i)
There were some excellent and imaginative responses on practical aspects of the study.
Suggestions such as whether observers may miss something because they were looking
at a book, problems with avoiding counting an observation twice, the appearance of the
confederates, how busy the library was, time of day, whether people came in as a member
of a group and even where the radiators were positioned if the weather was cold were all
issues that were raised and usually very well explained. There were some responses that
addressed ethical issues; these could not gain credit unless the ethical issue had a direct
bearing on a practical issue that the researchers needed to take into account. There were
also candidates who merely identified practical issues already dealt with in the stimulus
material, such as how many tables and seats were being used, again this would not be
credited.
It was possible to gain full credit in this question by relying on standard practical issues
that a good study will take into consideration. These are the type of issues that will have
been raised on numerous occasions in relation to the evaluation of studies within the
specification.
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Examiner Comments

This was a superb answer. Four clear practical issues,
each was clearly explained, so full marks given.

GCE Psychology 6PS04 01

29

Question 8 (a) (ii)
Most candidates were able to answer the question on ecological validity well, putting their
response into the appropriate context of the question. The small number who opted for low
ecological validity did not usually do as well as those who selected high ecological validity. A
small number, again, failed to read the question and attempted to do both.

A nicely contextualised response.

Examiner Comments

'Unaware they are being observed' plus 'so natural behaviour
should be observed'. Two marks awarded for a clear justification
for selecting high ecological validity.

Examiner Tip

Try to ensure that short questions expand the answer enough by
the use of terms rather than by lengthy explanations. This is a good
example of this skill. Alternative, supplementary comments could
have been that it would be unlikely that there would be contamination
by demand characteristics or that the behaviour observed is likely to
be realistic and representative of real life.
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Question 8 (b)
The final part of this question asked the candidates to design a naturalistic study as a
follow up to the one they had been given. There was a very wide range of ability to engage
with this question with some, having answered the first two parts, abandoning this section
completely. Some candidates failed to discriminate between a naturalistic and structured
observation, a structured observation could not achieve full marks.
Many responses merely transposed most of the ideas already given in the stimulus material
to a different library adding some information about methods of collecting and logging data,
again limiting themselves on the number of marks available.
The best responses showed both an understanding of the way an observation may
be conducted and some grasp of the issues that may arise when designing the study.
There were a good number of outstanding responses showing a real engagement with
the question. Favourite locations were public transport, parks, various types of eating
establishments and cinemas. The use of CCTV or mobile phones to log information showed
good awareness of practical aspects of a study, as did issues such as when to undertake the
observation and for how long.
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Examiner Comments

This response really engaged well with the question. There were
a significant minority of responses that were of this calibre. The
candidates were clearly engaging with the question and coming
up with interesting ideas. The study did not have to work and
be error free to gain full marks.
The location, sample, distance criteria and data collection are
all tackled with a degree of competence. For an examination
answer this was superb and gained full marks.
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Examiner Tip

Don't be afraid of 'having a go'
at such questions, they are often
easier to score marks on than you
may think.

Question 9 (a)
This was the more popular of the two essay questions. Marks were often limited to Level 2
due to a shortfall on either the descriptive or the evaluative component of the essay.
The question required a description of three or more ethical guidelines. A single sentence
identifying an ethical guideline is not a description; it is at best an outline. Some responses
insisted on giving a brief resumé of all the guidelines rather than a fuller description of
three. Elaboration of a guideline could be achieved in a variety of ways, some candidates
who used examples from the studies they were intending to use as the evaluation
component mixed up the two tasks ending up either with a brief description and a good
evaluation or a very good description and almost no evaluation. In these cases examiners
mark to the benefit of the candidate, but it is a reminder that candidates do need to keep
the various components of an essay in mind during writing.
Knowledge of ethical guidelines was frequently flawed. The distinction between consent
and informed consent was often ignored while very few mentioned concepts such as
presumptive consent. Often answers limited the notion of deception to a lack of information
being forthcoming at the point when consent is requested and omitted the fundamental
issue of intentional deception as an integral part of the study.
The requirement to assess the ethical aspects of two or more studies was not done well. The
most popular studies were Milgram and Hofling with many also using Rosenhan, Zimbardo,
Watson and Rayner, as well as Godden and Baddeley. Many responses merely described the
study illustrating the breaches of ethical guidelines. Better responses were able to consider
the effect of a breach of an ethical guideline on the participants, any justification for such a
breach, occasionally a potential way of remedying the situation and very rarely whether an
alternative strategy may have been possible. It was extremely rare to see an essay address
the wider implications of ethical issues. Considering that the payment of participants may
have created a feeling of obligation in a participant to stay is one such wider implication.
Another is whether the ethical issue with Milgram’s study was less the intentional deception,
potential harm and lack of informed consent to the study really being undertaken, and more
that having started the study and seen the devastating effect on participants he continued
to repeat the procedure on 40 participants, and on multiple batches of other participants in
the variations, when smaller numbers would just as easily have demonstrated the point.
Knowledge of relevant studies was usually good though there were assertions made about
consent in particular where the author(s) have never published the information so it is not
possible to say whether consent of any sort was gained.

There were several demands in this question. Candidates were not always successful in
balancing these various components. In this essay the elements were all present and in
suitable detail.
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Examiner Comments

The first clip gave a good description of the first ethical guideline selected, protection from harm.
Firstly there was a definition then this was expanded to meet the requirement of a description.
The candidate then went on to give a similar level of treatment to confidentiality and debriefing.
This response used Money's study, Brown's study on depression and Rosenhan. The second clip
showed how a study was assessed for its impact on the participants, in this case the Reimer twins.

34
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These two examples show how candidates could successfully consider the effect of a study's
ethics on the participants.

Examiner Comments

In both of these clips the candidate was able to use their
knowledge of the study to then consider the impact of the study
on the participants. This was probably the easiest way to assess
the impact of the ethical aspects of a study.

Examiner Tip

Dissect an essay question so you are sure you know
what component skills are required. A quick plan at
the start is time well spent ensuring you get all the
necessary components into the answer.
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Question 9 (b)
As always the 9b question is challenging because it is unusual and perhaps therefore
not surprisingly is less popular than 9a. Nonetheless the spread of marks and the mean
demonstrated that this question was done every bit as well as 9a. Most responses used the
stimulus material as a prompt, which was permissible. Too often the emphasis was placed
on contributions to society rather than an understanding of why harm happens in society.
The best responses firmly anchored the essay on the concept of harm from the start of
the essay, using this to drive the essay at every point. This strategy enabled candidates to
bring in relevant theories and supporting studies as well as considering real life examples
which could be explained by such material. Most popular theories were agency theory and
social identity theory; some included realistic conflict, charismatic leadership and learning
theories.
Often, when using a study or theory linked to harm, candidates became waylaid by
evaluating the study or theory as a piece of research rather than how adequate it was in
helping society understand why harm happens.
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Issues of blind obedience were popular as exemplars of how harm happens. This essay
explained it really well.
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Examiner Comments

There was a nice progression from the harm concept, through
the brief description of Milgram's research as the basis for
agency theory and onto the use of agency theory as the
description of why harm happens. This was then developed well,
through the use of agency theory to explain real life incidents,
the criticism of agency theory because Milgram's study was a
lab study but its re-elevation on the back of Hofling's field study.
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This essay used social learning to good effect. The elements of the essay are similar, but
used in a different order, though just as effectively as in the previous essay.

Examiner Comments

The first clip showed a good development
from a description (not shown) of the
principles of social learning theory to its
application in understanding harm. In the
second clip having given the theory, the real
life evidence from the Rideout study the
essay returns to the lab based evidence to
show the underpinning of objective research.
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Examiner Tip

Remember to develop arguments, ideally
combine theory with objective, reliable lab
based evidence and evidence from a more
real world source, either a field study or a
real life exemplar. This gives your argument
far more punch.

Paper Summary
Based on evidence from this paper candidates should ensure that they:

•

tailor the amount written for a question to the number of marks available

•

tailor the amount written to the space given in the booklet

•

limit the amount of time they spend an each question so that completing all the
questions is possible

•

take care to match answer content to the question asked

•

use psychological knowledge rather than commonsense psychology

•

are able to explain technical terminology rather than just use the words.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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