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Introduction 

 

This session will help teachers prepare to deliver the coursework component in A level 

History. It will recap on the requirements, then discuss planning and preparation, before 

going on to consider ways to support your students effectively as they select their debate, 

the different interpretations and their wider reading.  

 

 

Objectives 

 

This A level History network will allow delegates to:  

• refresh understanding of the coursework requirements  

• consider how to prepare to deliver the component  

• discuss ways to support students effectively  

• network and share ideas about good teaching 
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Coursework requirements 

 

The Question 

Historians have disagreed about [the chosen question, problem or issue]. 

What is your view about [the chosen question, problem or issue]? 

With reference to three chosen works: 

• analyse the ways in which interpretations of the question, problem or issue differ 

• explain the differences you have identified 

• evaluate the arguments, indicating which you found most persuasive and explaining 

your judgements. 

 

Coursework mark scheme 

Bullet Points 

1 Identification of, selection from, and deployment of material relevant to an 

aspect of historical debate. 

2 Ability to reach and sustain an overall judgement about a matter of historical 

debate in its historical context. 

3 Analysis and explanation of differences in historians’ views. 

4 Evaluation of, and judgement on, historians’ arguments. 

5 Demonstration of understanding of relevant concepts and organization and 

communication of a concisely formulated argument. 

 

Generic coursework mark scheme  

Follows on next three pages 
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Preparing to deliver 

 

Short taught course 

A short skills-based course of study that develops understanding of: 

• the range of methods used by historians in their work 

• the diverse range of focuses and purposes that historians have 

• the different perspectives of historians. 

The course should also help students to develop enquiry skills, for example: 

• effective record keeping and referencing 

• planning skills 

• effective use of a library and the internet. 

If the topic chosen for the coursework is different to the topics covered in the other three 

assessment components, it would also be permissible to deliver a short course to provide 

students with the contextual background. 

 

 

White/gold or blue/back dress 

An activity to try with your students as a fun, non-historical introduction to different 

perspectives. You can google the story, which is from February 2015, e.g. on the BBC 

News website.  

 

What are historical interpretations? 

Historical interpretations are constructions – things that historians actively make rather than 

simply find.  

‘Even the decision to study some things and ignore others is an act of interpretation’. 

 

The ‘Prologue’ to What is History, Now? offers a useful discussion of the centrality of 

interpretations to the study of history, and the value of engaging with a diverse range of 

voices. 

‘This book intends to prove… that history can be flexible, malleable, colourful and 

without bias – that history is, above all, interpretation. This is why this volume hosts a 

multiplicity of voices… ‘ 

What is History, Now? ed. Helen Carr and Suzannah Lipscomb (Weidenfeld & Nicolson, 2021), 

p15. 
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Diverse range of focus and purpose 

The impact of the English Civil War: Identify the focus in each of the four extracts: 

 

1. ‘King Charles I was tried and found guilty of treason to his own people and 

government. He was executed on 30 January 1649 … The institutions of the 

monarchy and the House of Lords were abolished. So, too, was the medieval Star 

Chamber, which was the king’s Privy Council and two Chief Justices charged with 

maintaining public order. Royal estates totalling around 10% of the land in England 

were sold off.’1  

2. ‘The Civil War disrupted trade. London’s contribution to parliamentary taxation, 

receipts from taxes on internal trade into London, tax receipts from cloth brought to 

Blackwell Hall and apprenticeship enrolment for a number of manufacturing 

companies all suggest that ‘Seventeenth-century London was the hub of England’s 

internal and international trade, and … sharp commercial contractions in 1643-44 

and in 1648-50 hit London hard.’2 Stall fees from St. Bartholomew’s Fair reveal that 

there was a large drop in consumer retailing from 1642-45.’ 

3. ‘The middle and lower institutions of central and local government remained in place. 

As the historian J. Morrill put it, “There was a shift of power within the gentry but 

not from the gentry”.3 But a large proportion of the population was directly involved in 

the fighting: during each of the campaigning seasons of 1643, 1644 and 1645 it is 

estimated that more than one in 10 of the male population aged between 16 and 60 

was in arms and that during the civil wars as a whole perhaps one in four of the adult 

male population of England and Wales took up arms at some stage.’4 

4. ‘During and after the wars there was more religious freedom for various branches of 

Protestantism and a flourishing of alternative ideas. The sweeping away of the 

hierarchy of bishops that followed the war was, for some, a turning of the world 

upside down.’ … ‘The amount of published material soared … by 1660, around 3 

new titles appeared every day … pamphlets and broadsides appeared, written in 

easy, accessible English often shouted through the streets for the illiterate majority. 

The civil war saw competing newspapers, often published weekly, which presented 

religious separatists both as notorious rebels against God and champions of new, 

insightful forms of worship.’5 

 

Notes 

1. https://www.worldhistory.org/article/1944/consequences-of-the-english-civil-wars/ (including footnotes iii-v) 

2. Ben Coates, The Impact of the English Civil War on the Economy of London, 1642-50. Aldershot: Ashgate, 

2004. xii + 242 pp. 

3. Morrill, John. The Oxford Illustrated History of Tudor & Stuart Britain. Oxford University Press, 1996. P377 

4. Gaunt, Peter. The English Civil Wars. Osprey Publishing, 2003.p8 

5. Hunt, Tristram. The English Civil War at First Hand. Penguin UK, 2011.p231 

 

 

 

https://www.worldhistory.org/article/1944/consequences-of-the-english-civil-wars/
https://www.worldhistory.org/books/019820325X/
https://www.worldhistory.org/books/1841764175/
https://www.worldhistory.org/books/071819201X/
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Criteria 

‘the basis on which the question is judged’ 

Level 5 Valid criteria are established by which the arguments in the three chosen works can 

be judged and they are applied and fully justified in the process of making judgements. 

They could consider, if relevant: 

• Does their focus limit their understanding?  

• Is it balanced or one sided? 

• What is their timeframe? 

• What is the extent of their coverage? 

• What is their underlying assumption? 

• What research methods have been used? 

• What is their evidence base? 

 

Applying criteria 

Task: Highlight in these examples where the student is applying criteria to assess the 

three historians. What criterion is being used? 

1. “Considering the fact that Shapiro thus went into his work with the intention of 

analysing different evidence to gain a different outlook on the actions of the deputies 

from 1789–93,his conclusions are impacted by the evidence he selects – perhaps the 

fact that Shapiro predominantly relied upon the letters of deputies to their 

constituents to build his theory of trauma means that he gained a much more narrow 

view on why the Constitutional  Monarchy was likely to fail from the outset as 

compared to Cobban and Furet.” 

2. “… Furet’s ‘Revolutionary France 1770–1880’ and Cobban’s ‘A History of Modern 

France, volume 1’ each respectively look at a hundred years of the French 

revolutionary period, and Cobban over his three volumes, 250 years. The 

significance of this is that it may impact their judgements of what exactly caused the 

downfall of the Constitutional Monarchy, as they may be trying to fit it into a longer-

term framework of interpretation … wide periods may gloss over detail in order to 

produce a theory on the interconnectedness of events throughout the 200 years of 

French revolutionary study … compared to  Shapiro who only covers the ‘Early 

French Revolution’ and thus does not need to create an overall ‘theme’ to explain 

why the next revolution happened and later failed in France in 1830 in the same way 

Cobban  and Furet need to. Shapiro’s article … covers only 1789–90 … So it can be 

said that he looks at history on a much more limited timescale. His lack of interest 

therefore to come up with an overarching argument to do with French democracy on 

a 100–200-year scale inevitably means that his conclusions will be more as a result 

of detailed events …” 
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Supporting your students: the debate, different 
interpretations, wider reading 
 

The Debate 

The three chosen historians ‘must be sufficiently different for the student to be able to make 

valid comparisons and judgements.’ (Coursework guide). They are not necessarily polar 

opposites – disagreements can be more nuanced.  

The student is ‘the fourth historian in the room’. 

 

Why do the three historians have different views? 

What historians choose to investigate is often shaped by their experiences or what is 

happening when writing. 

 

Highlight the explanations for why they are taking their view: 

“Shapiro similarly focuses on political history, though this is as a result of his own goal of 

tying together the disciplines of psychology and history together rather than a lack of 

interest on the economic and social history … Shapiro may have attempted to apply a 

specific lens when analysing the outcomes of the period such to fit his psychoanalytical 

framework about trauma … he viewed his work to be a response to the revisionist view 

on the Revolution.” 

“Both Cobban and Furet had similar political beliefs and therefore interpreted the 

Revolution in a classical liberal fashion. It also should be noted that Furet was once part 

of the ‘Annales school’…predominantly focused on social and economic history as 

opposed to political history. Furet grew to reject this proposal and notably rejected his  

own Marxist views and instead grew to advocate the classical liberal view that Cobban 

had championed. He came to emulate Cobban’s focus on political history …” 

This impacts their judgements because they therefore solely focus on political history, in 

the form of their direct focus on the Constituent and Legislative assemblies.” 

 

Using historical reviews 

Historical reviews of their historians’ books and articles are often a useful source of 

additional analysis and information. For instance, in support of the argument that Furet may 

well ‘gloss over detail in order to produce a theory’, the student in Exemplar A  refers to a 

review: “as pointed out by many when assessing his work: ‘his conceptual approach to 

history, in which he preferred to overlook minute detail in favour of political and philosophical 

analysis’ (footnote)”. 



 

Pearson Edexcel A level History: delivering coursework – delegate booklet   11 
© Pearson Education 2024 

 

 

Wider reading 

In reaching a judgement on the view, students must refer not only to their three chosen 

works, but also make use of supplementary reading. 

A bank of sentences could be useful here to get students thinking about how their additional 

reading can be applied.  

 

Writing up 

There is no required structure for the assignment. Students are required to present their 

own view and to analyse three relevant works.   

 

Students may find it helpful to complete the assignment in two sections: 

1. the analysis, explanation and evaluation of the differing interpretations in their three 

chosen works 

2. the presentation of their view. 

 

Students may prefer to divide the essay into four sections: 

 

1. analyse the ways in which interpretations of the question, problem or issue differ 

2. explain the differences you have identified 

3. evaluate the arguments, indicating which you found most persuasive, explaining your 

judgements. 

4. the presentation of their view. 
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Resource record example 

Lists all resources used. 

This is useful for the teacher to check on the research progress; it provides evidence of the 

quality and scope of the work 

In the comments section, they indicate which they have chosen as their main and 

supplementary historians, & briefly why. 

 

 

 

Pearson Support 

 

For more courses see our Pearson Professional Development Academy. 

 

History Subject Advisor Mark Battye: 

 

• Email: teachinghistory@pearson.com 

• +44(0) 344 463 2535 

• qualifications.pearson.com/contactus 

• Sign up to regular subject advisor updates 

• qualifications.pearson.com/history 

• Live chat via contact us page 

 

 

  

https://pdacademy.pearson.com/
http://qualifications.pearson.com/contactus
http://qualifications.pearson.com/contactus
https://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachers-and-tutors.html
http://qualifications.pearson.com/history
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Exemplar in full: Script A 
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