Our Getting Ready To Teach training looks at how the new AS and A
level History specifications can be delivered in the classroom.

This is the presentation used in our events and there are embedded notes that
will talk you through the specification content and assessment and will tell you
what other documents you will need to access along the way. The presentation
will go through:
• The structure, content and assessment of the new AS and A level qualifications
• The support available to guide you through the changes
• Possible teaching and delivery strategies, including co-teaching AS and A level
• Paper 1, Paper 2 and Paper 3, and the coursework
Before we get started, you’ll want the following documents to hand as you work
through the presentation:
• Getting started guide
• Delegate booklet
• Course planner
You’ll find these on the same page of the website as this presentation.
The Delegate booklet contains the extracts from the specification and sample
assessment materials that are referred to in the presentation, but it is
recommended that you also have in front of you the specification content and
sample assessments for the options you are planning to deliver, so that you can
see how the general principles and examples apply to your options.

1

These are the objectives for the Getting Ready to Teach event.
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To start with, here’s an overview of the new Edexcel AS/A level History
specifications.
• The specifications have a clear structure which ensures that all of the DFE’s
subject content requirements (more than one country, British history, a range of
at least 200 years, change over 100 years) are met in the examined
components.
• This means that you have a free choice of topic for the coursework; the
coursework can relate to one of your examined topics or be on something
different – we’ll come back to this in the section on coursework later on.
• The design principles ensure that there is a clear distinction between breadth
and depth in both the content and assessment. Our teacher research told us it
was important that breadth genuinely is breadth.
• The assessments have been designed to be as clear as possible – this
presentation will take you through the structure of these.
• The structure of the AS and A level specifications and assessments enable you
to co-teach the AS and A level courses, as we know many schools and colleges
wish to do. This is explored in more detail in this presentation.
• Finally, there is a wealth of free support available to help you with planning and
delivering the new AS and A level specifications. Further details on these are
given at the end of the presentation, along with information about published
resources.
More information on the strengths of the Edexcel specification and the rationale
for the design of the content and assessment can be found by accessing the
Launch event presentation:
http://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/su
pport/AS_A_level_launch_events_Autumn_2014.pdf
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Course overview
This slide provides a visual representation of the new specifications. We’ll look at
each of these components in detail during the presentation.

Firstly, note the two purple bars across the top of the table: the A level
comprises Paper 1, Paper 2, Paper 3 and the coursework. The AS comprises
Paper 1 and Paper 2.

Paper 1 is a breadth study, with breadth essays and a question on historical
interpretations. Paper 2 is a depth study, with a depth essay and a source
question. The content of Paper 1 and Paper 2 is the same for AS and A level, and
the exam papers follow the same structure; we’ll look in detail at how the
assessment of AS and A level is differentiated later on.
Paper 3 is an A level paper. It combines aspects of breadth (at least 100 years)
and aspects of depth. The assessment includes a breadth essay, depth essay and
source question.

Finally there’s the coursework, which is 20% of the A level and focuses on
historical interpretations.

For later reference, note that pages 1-4 of the A level specification provide a
more detailed ‘Qualification at a glance’ overview.
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Assessment objectives
These are the three Assessment objectives for the new AS and A level
specifications. Familiarise yourself with them now, as we’ll return to them
throughout the presentation.
In AO1, note the second-order concepts: cause, consequence, continuity,
change similarity, difference and significance.
Note the difference between AO2 and AO3 – not previously split out in this way.
AO2: analysis and evaluation of sources primary/contemporary to the period.
AO3: analysis and evaluation of historical interpretations.
For future reference, you’ll also find these on p129 of the A level specification
and on p4 of the Getting Started guide.
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So let’s move on to Papers 1 and 2.
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The AS and A level Paper 1 and Paper 2 are structured into routes, with a
thematic connection which provides coherence, context and breadth.
The route titles are shown on the slide here. You’ll find the full routes – and
permitted A level Paper 3 combinations – on pages 6-13 of the A level
specification.
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This slide provides a reminder of some key points about the new AS and
A level qualifications:
• The AS and A level are separate qualifications, and both are linear – both AS
exams, and the three A level exams and coursework all at the end of the course,
in the summer exam series.
• AS is normally a one-year course, so AS students will take Paper 1 and Paper 2
exams at the end of Year 12.
• The A level is normally a two-year course, so A level students will take the
Paper 1, Paper 2 and Paper 3 exams and submit coursework at the end of Year
13.
Remember that AS cannot count towards the A level. So if a student takes the
AS at the end of Year 12 and goes on to the A level, they will have to sit Paper 1
and Paper 2 at A level standard – as well as Paper 3 and the coursework – in
Year 13.
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There are four main options for delivering the new AS and/or A level. This slide
provides an overview of them, and we’ll return to them after looking at the
assessment when your consideration of the options will be informed by a
detailed understanding of the differentiation in assessment.
You’ll also find more detail on these delivery options in the Course Planner
document.
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We’ll begin with Paper 1.
Please note that the section on Paper 1 is longer than for the other papers, as it
sets up the basic principles for mark schemes and differentiation of AS and A
level. You’ll need to devote more time to working through Paper 1, therefore, but
you’ll then find that you understand how Paper 2 and Paper 3 work much more
quickly.
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First we’ll look at how the specification is structured for Paper 1. You’ll need the
Delegate booklet here – remember that you can download that where you
found this presentation. Note that the Delegate booklet contains extracts from
the specification and sample assessment materials, as well as activity pages.
We’ve left in the original page numbers on extracts from other documents at the
bottom of the page, so that if you want to find them in the full specification or
sample assessment materials later on, it will be easy for you to do so. For this
presentation, we’ll be referring to the small page numbers at the top, centre.
On pages 2–5 of the Delegate booklet, you’ll find the specification content for
option 1B and option 1G. As the slide explains, each Paper 1 option is in five
sections: four Themes and a Historical interpretations section.
• If you look at option 1B on pages 2–3 of the Delegate booklet, you’ll see that
all four themes cover the period 1509–88, and the Historical interpretations
section is ‘Was there a general crisis of government in the last years of Elizabeth
I’s reign, 1589–1603?’ – so this follows the Themes chronologically and sits at
the end of the period covered by the option.
• If you now look at option 1G on pages 4–5 of the Delegate booklet, you’ll see
that all four themes cover the full date range of the option, 1918–89, and the
Historical interpretations section is on ‘How far was Hitler’s foreign policy
responsible for the Second World War?’ – so it’s parallel to the four themes, but
does not duplicate their content.
These are the two approaches in Paper 1 – Historical interpretations either at the
end of the period of the option or parallel to (and distinct from) the Themes. If
you’re not planning to teach Route B or Route G, you may wish to look at the
Paper 1 content for your route now and see how it’s structured.
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As you’ve seen, the content for Paper 1 is laid out thematically. We felt this was
the most appropriate approach for a breadth study, and we wanted to have a
clear distinction between the breadth and depth content in the specification.
You don’t have to teach the content thematically, if you would prefer not to – but
obviously, you must make sure that all the content is covered. Note that the free
schemes of work for Paper 1 illustrate a thematic approach and a chronological
approach, so you can choose the approach that works for you.
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This slide provides an overview of the assessment for Paper 1 – for AS and for A
level. The red text draws out key differences between AS and A level.
You’ll see that the weightings are proportional – 60% of AS and 30% of A level
(which has an additional two components). The total number of marks is the
same for AS and A level: 60 marks. And the exam time is the same: 2 hours 15.
For both AS and A level, the question papers are in three sections: A, B and C.
• Section A and Section B both have breadth essay questions, targeting AO1, for
20 marks. Students get a choice of questions (1 from 2) in each of Section A and
Section B. In Section A, questions will cover at least a decade, whereas in
Section B they cover at least a third of the chronology of the Themes.
• At AS, Section A questions will target causation or consequence only, while in
Section B any of the second-order concepts could be targeted – but questions
won’t target only causation or only consequence.
• At A level, in both Section A and Section B, any second-order concept could be
targeted.
• In Section C, for both AS and A level, there is one compulsory AO3 question for
20 marks, requiring analysis and evaluation of two extracts containing different
views.
So you’ll see that there are a lot of similarities in the structure and focus of
Paper 1 for AS and A level. It was designed this way in order to enable coteaching of AS and A level.
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We’re going to look at essays first. Essay questions target AO1 – and here you
have AO1 again as a reminder.
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This slide provides more detail on the principles for breadth essays – and should
reassure you that breadth essays will be breadth.
As the overview slide showed, Section A questions cover at least a decade and
Section B questions at least a third of the chronology of the Themes – and in
each case could cover a longer period. You may have noticed on the overview
slide that it said ‘normally at least a decade’. Occasionally a marginally shorter
period might be the focus (eight or nine years rather than a decade in Section A;
a few years short of a third of the chronology in Section B) where history and
period do not conveniently fit into an arbitrary rule.
The key point is that questions do not target a single year or single event. A
question may refer to a single event, but examine the longer-term implications,
as the example on the slide illustrates.
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Here we come to our first activity. To do this, you’ll need the Delegate booklet
in front of you – and turn to page 6 (number at the top of the page).
The instructions are given on the slide here and on page 6 of the Delegate
booklet. Give yourself 3 or 4 minutes to do this, then look at the next slide and
compare what you noted down.

16

This slide summarises the main ways in which AS and A level essays questions
are differentiated – the ‘answers’ to Activity 1. These are explained more fully in
the Getting Started guide, pages 23–25.
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This slide stresses the importance of students being able to identify the
conceptual target of the question. When reviewing the sample assessment
materials, it is recommended that you look across options – not just the option
you’re intending to teach – to see examples of questions with different
conceptual targets. As suggested on the slide, a useful exercise for students is to
identify the conceptual focus of a range of questions.
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We’re now going to look at the AO1 mark scheme. All essays questions in Papers
1, 2 and 3 use the same AO1 levels-based mark scheme.
The levels-based mark schemes for both AS and A level identify progression in
four separate elements or traits. These are given on the slide here and colourcoded.
You’ll now need to turn to the Getting Started guide, pages 26–27. You’ll find a
table that shows the AO1 mark scheme for AS (see left-hand column) and A
level (see right-hand column). In the central column, you’ll see the four traits
within each level, colour-coded as on this slide. Take a moment now to look at
the progression in each trait in the five levels, then read the points on the next
slide.
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Still looking at pages 26–27 of Getting Started, you’ll see on the left-hand side
that AS has four levels, while A level – on the right-hand side – has an additional
Level 5.
As the slide explains, Levels 1–4 are described in the same way, but the mark
ranges differ: an answer at the top of Level 3 for AS, for example, gets 16
marks, while an answer at the top of Level 3 for A level gets 12 marks. So a
stronger performance is needed at A level to achieve the marks.
This is summarised on page 25 of Getting Started under the heading ‘Mark
schemes for Sections A and B’.
This approach has been designed to enable co-teaching of AS and A level, and to
help students understand how to progress.
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Keep Getting Started in front of you at pages 26–27 and look at strand 3 – the
green one. This strand relates to the making of judgements and requires that
criteria for judgement to be established, applied and evaluated.
On the slide is an A level question from option 1D. Students are expected to
reach a judgement on the suggestion that the growth of industrial towns was the
most significant factor in the breakdown of the old Poor Law system in the years
1815–34.
Now go back to your Delegate booklet and turn to page 7 to find the indicative
content for this question. You’ll see that it indicates the significance of the stated
factor and then others. A good student has to have a basis for arbitrating
between them to give them weight – applying criteria for judgement. For
example, the slow build-up of strains on the system is indicated by the first set
of points – but what tips the balance into the authorities envisaging such a
wholesale reform of the system? These strains plus the particular circumstances
of the post Napoleonic Wars, perhaps? The criterion advanced would be the
strain of particular circumstances making the weaknesses of a creaking system
more visible or immediate. Or perhaps the onset of industrialisation with slumps
showed the problem of an industrialising economy putting sudden and undue
strains on a system designed essentially for a rural economy and hence unable
to cope. But the argument could still be that the growth of towns undermining
the very foundations of the parish system was the key factor – and then that
would be the criterion: the fundamental undermining of the parish system of
relief.
It may help students initially to use everyday examples of criteria for judgement.
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You’ve just looked at the indicative content for one question; this slide draws out
some key points about indicative content.
As noted earlier, the AO1 mark scheme is the same for all essay questions – in
Paper 1, Paper 2 and Paper 3. All questions require substantiated judgements,
and you’ve seen that green strand in the levels in Getting Started. As you’ve just
seen the indicative content is grouped into points supporting and points
countering/modifying the proposition.
Note too the last point on this slide – it is indicative content and other relevant
material will be credited.
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So now we move on to Section C of Paper 1 and interpretations of history – AO3.
As you saw when you looked at the specification content for Paper 1 earlier,
every Paper 1 option has four Themes and a Historical interpretations section – a
nominated area of debate. Two examples are given on the slide here, from Route
E and Route G.
Section C questions target that Historical interpretations content – while Sections
A and B target the Themes.
Within the Historical interpretations section for each option, there are four bullet
points – four key issues. Here you may want to turn back to pages 2–5 of the
Delegate booklet or look up your own option in the specification to see these four
issues. Note that questions may cross the strands.
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Here we have a second activity. To do this you’ll need the Delegate booklet
pages 8–13.
The instructions are given on the slide and on page 8 of the Delegate booklet.
Give yourself about 10 minutes for this activity, then turn to Getting Started
page 28 for a summary.
Note the point at the bottom of this slide: this is not an exercise in rehearsal of
the work of named historians – but such knowledge can be deployed as part of
framing an effective answer. Acquiring such knowledge as part of the teaching
course assists in the understanding of the issues of interpretation and debate.
However, like the use of any information in an essay, it’s the quality of the
deployment which counts.
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For AO3, progression in the levels descriptors is traced in three elements –
shown on the slide.
As with AO1, Levels 1–4 are common to AS and A level, and A level has an
additional Level 5.
Turn to page 29 in Getting Started for the AO3 mark scheme for AS and A
level. Note also the useful information on page 28 of Getting Started.
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So now we move on to Paper 2.
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As with Paper 1, we’ll look first at how the content is structured.
In the Delegate booklet pages 14–17 you’ll find the content for options 2F.1
India and USA: Conformity and Challenge. If you have the specification in front
of you, you may wish instead to find the Paper 2 option you’ll be studying.
You’ll see that in Paper 2, the content is laid out in four Key topics. These are
mostly (but not entirely) chronological, reinforcing that this is a depth paper.
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Here we have an overview of the assessment for Paper 2, for AS and for A level.
As with Paper 1, the weightings are proportional – 40% of AS and 20% of A level
– and the total marks (40) and exam time (1h 30) are the same for AS and A
level.
Both AS and A level are in two sections, A and B.
• Section A has a 20-mark AO2 question. At AS, this is a question in two parts,
each evaluating one source. At A level, it is a single question evaluating two
sources.
• Section B is a 20-mark AO1 depth essay. At AS students have slightly more
choice – 1 from 3, as opposed to 1 from 2 at A level.
As with Paper 1, the similarities between AS and A level are designed to enable
co-teaching.
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We’ll start with Section B and the depth essays, as you’re already familiar with
AO1 from Paper 1.
This slide summarises some key similarities and differences between Paper 1
AO1 essay questions which are breadth and Paper 2 AO1 essay questions which
are depth.
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This is a quick activity to compare essay questions from Paper 1 with those from
Paper 2.
To complete the activity, turn to page 18 of the Delegate booklet, where you’ll
find the questions for comparison. Once you’ve completed it, read the notes
below.
--------You should have spotted that Paper 2 may also have questions spanning a period
of time – similar to the shorter question in Paper 1 – but crucially Paper 2 can
also fasten on a very short timescale. It is legitimate in Paper 2 2C.2 to fasten
on the event within 1917, for example, but not in Paper 1E.
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This activity will take a bit longer – give yourself about 10 minutes. Here you’re
converting AS questions to A level and vice versa.
The instructions and questions are on page 19 of the Delegate booklet.
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We’ll now move on to the assessment of sources – AO2.
This slide summarises some of the key differences between the previous 2008
specification and the new 2015 specification.
Remember that AO2 is about sources that are primary and/or contemporary to
the period, while AO3 is about later interpretations – and these are assessed in
different papers.
Interpretations are in Paper 1 and the coursework; primary/contemporary
sources are in Paper 2 and Paper 3.
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So in Paper 2 Section A, questions target AO2 – sources contemporary to the
period studied.
Note that whereas in Paper 1, Section C relates to a specific section of the
specification content, in Paper 2 Section A can focus on any Key topic from the
content.
Analysis and evaluation of the source material will require knowledge of the
historical context. It can be seen from the sample assessment materials that the
sources relate to a central named figure, group, event or major feature, issue,
development specified in the content. It is not expected, however, that students
will have prior knowledge of all the individuals or events to which the source
material relates. Where the author is not a named figure in the specification
content or where references in the sources need to be understood, additional
details are provided in the provenance or in a gloss beneath the source.
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We’ll look first at the two AS sub-questions, (a) and (b). This slide provides an
overview of the (a) question, which is worth 8 marks.
In (a) the focus is on what the sources can contribute. Full marks can be gained
if no discussion of limitations is included – attempts to discuss limitations will be
a distraction in (a).
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Next, the AS (b) question, which is worth 12 marks.
In (b) the emphasis on ‘weight’ focuses on how much reliance can be placed on
the material, so requires consideration of strengths and weaknesses.
High attainment will be shown in the application of valid criteria, informed by
knowledge of context, when considering the weight that can be attached to
differing aspects of the source material – for example, information, claim or
opinion. It will not be the case that information can be accepted at face value
and opinion is automatically dubious. Knowledge of context may indicate that
information is actually being used selectively or that a claim or opinion is actually
authoritative or valid.
On pages 20–23 of the Delegate booklet, you’ll find an example of an (a) and
(b) question from Option 2C.2. Both questions are on page 20, the two sources
on page 21, then the indicative content on pages 22 and 23. Have a look at
these – or find your own option in the AS sample assessment materials if you’d
prefer.
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Now we move on to the A level Section A question.
You’ll find the question, sources and indicative content for option 2C.2 on pages
24–27 of the Delegate booklet – or find your own option in the A level sample
assessment materials.
The Getting Started guide, pages 31–32 provide additional guidance on these
questions.
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As with AO1 and AO3, progression in AO2 is traced in elements – the three
shown on the slide here.
For AO2, there is a slightly different version of the levels-based mark scheme for
the two AS sub-questions and the A level question – explained on the next slide.
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Turn to pages 33–34 of the Getting Started guide and you’ll find the mark
scheme for the two AS sub-questions side by side. You’ll see that the (a)
question is in three levels and the (b) question in four levels. There are some
minor wording differences to reflect the differences in the tasks – these are
highlighted in colour.
Then on pages 35–37 of Getting Started, you’ll find the AS (b) mark scheme
alongside the A level mark scheme. The A level mark scheme has an additional
fifth level, and there are small differences in wording to reflect the fact that at A
level students are evaluating two sources.
Note that the additional Level 5 for A level refers to ‘secure understanding of the
need to interpret source material in the context of the values and concerns of
the society from which it is drawn’. We will come back to that when we look at
Paper 3.
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Earlier you saw an overview of four delivery options. Having now looked at the
assessments for Papers 1 and 2, and having seen how the differentiation of AS
and A level works, we’ll return to those and consider the pros and cons of each.
Note that there is no one recommended approach – centres will want to do
different things as their circumstances are different. What we’re providing here is
to enable you to think through the implications of the different approaches to
help you work out what’s right for your department. It may, of course, be that
this is a school/college-wide decision and not a departmental one.

39

Some centres have decided not to offer AS at all and to offer A level only. This
slide summarises the pros and cons of that approach.
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Some centres will offer both AS and A level but teach them as separate classes.
This is likely to be possible only in large centres.
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Many centres want to offer both AS and A level and will have students taking
both qualifications in the same class. In this option, only those not continuing to
A level sit the AS exam at the end of the first year. Knowing from the start which
students will go on to A level means you can start introducing A level style
questions for them during the first year – in formative and summative
assessments, you can differentiate what you give AS students and what you give
A level students.
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As with Option 3, here AS and A level students are in the same class, but with
this option all students sit the AS exams, including those intending to continue to
A level.
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We’ll now move on to Paper 3.
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This slide is a reminder that Paper 3 is A level only. From our conversations with
teachers, we think most will teach Paper 3 in Year 13, but you could teach it in
Year 12 if you wanted to. For example, a centre teaching Route B and Paper 3
option 30 Lancastrians, Yorkists and Henry VII might want to start with Paper 3
and then move on to Paper 1 England, 1509–1603.
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We’ll now have a look at the specification content. In the Delegate booklet,
pages 28–29, you’ll find the content for option 39.1 Civil rights and race
relations in the USA, 1850–2009 – or find your own option in the specification.
You’ll see that for every Paper 3 option, there are two main sections: Aspects in
breadth, which have two themes, and Aspects in depth, which have five Key
topics.
The slide summarises two approaches to teaching Paper 3. Again, there is no
recommended approach and what works best may vary by option.
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This is just a quick reminder of the topics available in Paper 3. The colour coding
separates out the main groups – blue for medieval/early modern, orange for
British options spanning the late 18th to early 20th centuries, and purple for
more recent and mostly non-British options.
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There are 16 topics in Paper 3. However, not all topics can be studied in
combination with every Paper 1 and Paper 2 route – as they wouldn’t meet all of
the subject content requirements. Check on pages 6–13 of the A level
specification that your chosen option is permitted with your Paper 1/2 route.
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Here we have an overview of the Paper 3 assessment – just two columns now,
as there’s no Paper 3 in AS.
Paper 3 has three sections, A, B and C.
• Section A is a 20-mark AO2 source question and will relate to Aspects in depth.
• Section B is a 20-mark AO1 depth essay question and will relate to Aspects in
depth.
• Section C is a 20-mark AO1 breadth essay question covering at least 100
years, and will relate to the Themes.
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We’ll start with Section A – the AO2 source question.
In Paper 2, you saw that for A level students analyse and evaluate two sources
for one enquiry. In Paper 3, they analyse and evaluate one source for two
enquiries. The Paper 3 Section A task requires students to develop an
understanding that the use historians can make of source material depends
crucially on the question being asked of it.
The slide summarises the small differences in the mark scheme from A level
Paper 2.
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Another reminder here that it is useful to look at questions in the sample
assessment materials across the options, not the just the option you will be
teaching.
Turn to page 40 of Getting Started now and you’ll see a list of enquiries from
the sample assessment materials – but note that it is not an exhaustive list.
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We noted when looking at the A level Paper 2 Section A mark scheme that in
Level 5 for AO2, the second strand is:
“Deploys knowledge of the historical context to illuminate and/or discuss the
limitations of what can be gained from the content of the source material,
displaying secure understanding of the need to interpret source material in the
context of the values and concerns of the society from which it is drawn.”
Note that here ‘concerns of the society’ means not ‘worries of the society’ but
‘that which concerned people at the time’ i.e. priorities rather than simply
grievances. Their concerns will give rise to emphasis, judgements etc.
This activity explores that point with reference to the question in option 39.1.
You’ll need pages 30–34 of the Delegate booklet – instructions, question,
source and mark scheme. Give yourself about 10 minutes for this activity, then
read the notes below.
--------------The attitudes and values of this young black radical prisoner can be taken into
account when evaluating what he says about Martin Luther King. The indicative
content of the mark scheme notes that the source provides evidence that King’s
approach aroused real respect, even among opponents. It’s also strongly evident
that the radical views and aims of the author colour the judgements on King and
on US society.
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We’re now back with AO1 for Section B and Section C. By now this should be
familiar.
Section B is a depth essay and similar to Section B of Paper 2.
Section C is where we meet the requirement to target change over at least 100
years – we’ll look at this in more detail on subsequent slides.
For both Section B and Section C of Paper 3, it’s the same AO1 mark scheme as
you saw earlier for Papers 1 and 2. Note that the expectations reflected in the
level descriptions relate to the type of question asked. In Section C, an
ostensibly high-level discussion of one decade in the 100-year chronology will
not meet the full demands of the question.
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As you’ve seen, Section C relates to the Themes in the content – the Aspects in
breadth.
Note both that questions may cross themes and that two questions in a paper
may focus on one of the themes only – so students must be prepared to answer
on both the themes.
Questions will cover at least 100 years and may cover the full date range of the
option. Again, do look at options other than your own to see the range.
Getting Started pages 40–42 provide more information about the process of
change and these Section C questions.
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Refer to Getting Started pages 40–42 for more information about Section C
questions.
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Now we’ll move on to the coursework.
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This slide provides an overview of the coursework component.
As all of the content requirements have been met through the examined
components, you have a free choice of topic for the coursework. It can stem
from one of the topics studied in Paper 1, Paper 2 or Paper 3, or it can be on
something different. Note, however, that it must not duplicate coverage of the
interpretations section of the chosen Paper 1 option – but you could use a
debate from one of the other Paper 1 options.
The focus is on AO3, but there are some marks for AO1 to acknowledge the
organisation and communication in an extended piece of writing.
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This is the question framework that must be used. It is also on p115 of the
specification.
Adapt the section in square brackets. For example:
Historians have disagreed about the nature of the Chartist movement.
What is your view about the nature of the Chartist movement?
With reference to three chosen works:
•

analyse the ways in which interpretations of the question, problem
or issue differ

•

explain the differences you have identified

•

evaluate the arguments, indicating which you found most persuasive
and explain your judgements.
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There is flexibility in how you organise students for the coursework. This slide
outlines the options. The way you decide to approach the coursework will depend
on a number of factors such as the size of your cohort.
Note that whichever approach you take, students must select their own works.
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The coursework provides opportunities to broaden/deepen topics from Papers 1
and 2 or to take an element of Paper 3 study.
There is more information on pages 43–44 of Getting Started.
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In the 2008 specification, there was a list of coursework programmes in the
specification and centres also had the option of creating their own. For this
specification, there is no list of topics provided in the specification – though
Getting Started provides some examples.
You might consider a current Unit 3 controversy – particularly if it’s a topic you
have existing resources on. Other Paper 1 historical interpretations debates from
the 2015 specification may also provide inspiration, and the topic booklets for
those other options include resources.
Note the importance of ensuring sufficient different interpretations.
A free, optional, assignment guidance service is being set up. Any queries prior
to the launch of this service should be directed to teachinghistory@pearson.com.
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This slide provides a few example titles to show different conceptual foci. This
should help students to understand that historians regularly deal with these
concepts as part of their work and link them to the rest of their history studies.

62

This slide and the next provide two examples of how the coursework might build
on or differ from the rest of a student’s course.
Note that in the first coursework suggestion here, it links to the Paper 1 option
studied. The coursework must not duplicate the Historical interpretations of the
Paper 1 option studied, but can relate to the Themes. The second suggestion
links to Paper 1. Or the coursework could be on something unrelated to the
examined options studied.
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This example provides a suggestion that builds on the Paper 2 option studied,
one that stems from Paper 3 – or, again, something different.

64

Students are required to analyse and evaluate three ‘works’ as well as
undertaking supplementary reading of at least two further works.
The slide summarises what constitutes a ‘work’.

65

The next few slides look at ways of getting students to think about historical
interpretations at A level.
This draws on the work of Dr Arthur Chapman at the Institute of Education who
has researched and written about students’ work with interpretations at A level.

66

Ideas about the method historians use, different questions historians use etc can
be linked to what students have done in other papers.

67

68

69

This summarises the teacher’s role in relation to the coursework. The next slide
provides more information about checking the title.

70

You may wish to read the guidance on pages 44–45 and page 47 of Getting
Started alongside this slide.

71

The resource record form is on page 149 of the specification – page 46 of the
Delegate booklet.
The specification permits students to follow the same task but, except through
coincidence of student choice, not the same selection of chosen works. So this
should not be common. The research record must document the student
research process and will be evidence of student choice. Note that a ‘work’ can
be an appropriate chapter of a long work and different chapters count as two
students having used different works.

72

We’ll now move on to the assessment of the coursework.

73

Unlike the mark schemes for Papers 1, 2 and 3, the coursework mark scheme
combines two assessment objectives, AO1 and AO3 – the marks for each of
these were given in the table on the previous slide.
The mark scheme traces progression in five traits, shown on the slide. It is very
similar to the AO3 progression seen in Paper 1, but strands 1 and 2 also takes
account of the enquiry / reading element, and strands 3 and 4 reflect the
requirement to analyse and evaluate chosen works rather than those provided in
an examination. Strand 5 relates to AO1 knowledge and understanding.
The coursework mark scheme is on pages 121–124 of the specification – pages
43–45 of the Delegate booklet.
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The principle of ‘best fit’ applies to marking the coursework and advice is given
in the specification – see page 41 of the Delegate booklet.
The recommended word count is 3,000 to 4,000 words. The reference to
‘concise’ in the Low/Mid/High ranges of the mark scheme levels links to page
118 of the specification (Delegate booklet page 40): ‘Students should be advised
that if they exceed the word count, it is less likely that they will be able to satisfy
the requirement of production of a concise response.’
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This slide summarises the specification information on moderation.

76

77

The Course Planner was mentioned earlier – and can be downloaded from the
page where you found this presentation. It goes into more detail about the
delivery options explored earlier.

78

This diagram is taken from the full Course planner where there is more
information.

79

You may wish to pause here and consider whether your thoughts on co-teaching
the specification have changed now that you’ve looked in detail at the
assessment.

80

Finally, we’ll look at the support and resources available to help you deliver our
new specification.

81

The Getting Started guide you will now be familiar with, as you’ve referred to it a
number of times during this presentation. Do read it in full, as it contains a lot of
useful information.
In addition the topic booklets and schemes of work will help you prepare to
teach the new course.
The link on the slide will take you to the page of the website from where the
materials can be downloaded.
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We are also providing you with an additional set of specimen papers for A level
and exemplar answers with commentary.
There will be coursework marking training and mock marking training (using the
additional specimen papers) in due course. Sign up to our emails to get more
information about these when available.
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The Subject Advisor for History is Mark Battye. His contact details are on the
slide, so do get in touch if you have any questions about teaching the
specification.
If you want to receive Mark’s updates, email him at the address on the slide and
you’ll be added to his list. He’ll let you know about events, support materials and
so on.

84

We wanted the new specification to be well supported with published resources –
we know from our research with teachers that this is important – so we’ve been
working with a number of publishers to produce resources for the new
specification.

This slide provides information about the resources for the new specification
available from publishers.

You can find out more on the following links.
Hodder: www.hoddereducation.co.uk/ALevelHistory/Edexcel
Pearson:
www.pearsonschoolsandfecolleges.co.uk/Secondary/History/16plus/EdexcelALev
elHistory2015/EdexcelGCEHistory2015.aspx
ZigZag:
zigzageducation.co.uk/order.asp?userid=History&SubjectSplit=A*space*Level*s
pace*History*space*2015&level=Edexcel

*

This slide is a reminder that GCSE History is also being reformed – for first
teaching in 2016 for two-year courses (2015 for three-year courses) and first
assessment in 2018. If you teach in a school you’ll no doubt be aware of this
already; if you teach in a college, you may want to familiarise yourself with the
sorts of changes that are happening, as the new requirements for GCSE are
significantly different and students who’ve studied the new GCSE will start A
levels from 2018.
The slide provides a link to the GCSE History 2016 page, and do email Mark if
you have any queries.
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There are opportunities every year to be an examiner. This slide provides details
of where to find further information.

88

Thank you for following this presentation. We hope it has been useful.
If you like what you see and want to know more, please register your interest.
This will help us to keep you informed about future events and other support
available to you. Register your interest here:
http://qualifications.pearson.com/en/forms/ito-history-2015.html
Please get in touch with Mark and his team if you need any further help or
support. Mark and our online History community will ensure you receive help
and guidance from us as well as sharing ideas and information with each other.
You can sign up to receive e-newsletters from Mark to keep up-to-date with
qualification updates, and product and service news.
Email: teachinghistory@pearson.com
Telephone : 0844 576 0034
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