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General comments
Once again most candidates for each option in Unit 1 appear to have been well prepared for the
examination. There was, as is to be expected, a wide variety of responses but, as indicated in the reports
for 2009, most candidates approach the questions with some attempt to focus on the question set and
to attempt an analytical response. Considering the time limit for the examination it is commendable that
candidates can produce two well structured answers, with little evidence of mismanagement of their time.
Interestingly, most candidates answer the questions in the order in which they appear on the question paper
even if they are less confident with the first topic covered. However, there are some areas (discussed below)
that centres should consider when preparing their candidates for the Unit 1 examination.
The first two examination sessions of this new unit were complicated by the fact that a minority of students
did not write their answers on the pages allocated in the answer booklet. A minor redesign of the booklet
has, thankfully, eliminated this problem completely.
It is perhaps worth reminding centres that Unit 1 tests AO1(a) and AO1(b). AO1(a) is concerned with
the recall, selection and deployment of historical knowledge, and the communication of knowledge and
understanding of history in a clear and effective manner. AO1(b) tests the ability to demonstrate an
understanding of the past through explanation, analysis and making judgements (the objectives are printed
in full on page 10 of the specification). Examiners reported that candidates are becoming increasingly expert
in developing some form of explanation or analysis and can, with varying degrees of effectiveness, frame
their answer on the question. This skill alone, however, is not in itself sufficient to allow access to Levels
3 and above. The explanation must be supported and developed with a range of relevant and accurate
material which allows the points made to stand up effectively. While some candidates still rely on extended
passages of free-standing narrative, there were many whose limited or generalised knowledge, or even a
considerable amount of incorrect information, affected the quality of their answers overall.
A welcome development is that planning of answers was much more apparent during this session than
previously. Candidates should be encouraged to write brief but focused plans; some covered two pages and
reduced the amount of time available for the answer itself. Planning will not be effective, however, unless
candidates have studied the question and have understood precisely what is being asked of them. Answers
at Level 4 require the response to relate well to the focus of the question and to show understanding
of the key issues, and must be supported with a range of accurate relevant information. Once again, an
appreciation of the time span set in the question is vital, but this links with an understanding of the whole
question. This matter will be dealt with in greater detail in the reports on each question, but three examples
highlight this point. Question D6 asked ‘How far was Lenin responsible for the Bolsheviks’ growing hold on
power in the years 1917-24?’ The phrase ‘growing hold on power’ suggests that the period under discussion
is from the October/November coup of 1917 to Lenin’s death in January 1924, since Lenin and the
Bolsheviks did not exercise state power before this time. Several candidates, however, apparently saw the
key words ‘Lenin’ and ‘1917’ and wrote extensively on the Provisional Government before ending up, briefly,
on the years to 1924. A few did not get beyond October/November. Many of the answers to C6 selected
supporting evidence more relevant to the abolition of the slave trade in 1807 than the abolition of slavery in
1833. As indicated in 2009 there are also still many answers to F7 that confuse the hyper-inflation of 1923
with the Wall St. Crash of 1929.
Some of the most effective answers are those which produce a succinct introduction clearly focused on the
question asked and four or more well focused, analytical and evaluative paragraphs, with a clear conclusion
answering the question asked. The long contextual introduction of the 45 minute essay is not necessary
for the extended answers of a 35-40 minute response. Introductions which show an understanding of
the contribution of the highlighted factor/event/individual/concept and refer to its relative importance
compared to other factors or relative success/significance give some indication as to whether the candidate
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has understood the focus of the question; as does some indication of the time span involved. The questions
require a judgement to be made but it is important that the conclusion sums up the argument made in the
body of the essay.
Several questions invited a consideration of economic factors in determining an outcome. It was clear,
across all six options, that many candidates are not comfortable addressing economic issues, and seemed
uncertain of just what constituted an economic factor or economic conditions. In some cases, notably
Questions B1 and C6, many simply ignored the given factor in the question in favour of other material with
which they were familiar.
As always, the quality of written communication can have a marginal effect on candidates’ attainment.
Written communication is an assessed element of Unit 1 and this is clearly outlined in the mark schemes.
Effective communication depends on a number of skills being deployed, and it is regrettable to record once
again that very many candidates do not use capital letters appropriately, fail to spell common historical
terms correctly, and do not shape their answer into appropriate and coherent paragraphs. Some only use
capitals for inappropriate abbreviations. Naturally, developed literacy skills are a whole centre issue, but it
might be worth pointing out to candidates that their communication will be taken into account, however
marginally, in determining their final mark.
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Question 1
It is possible that the question’s focus, on China’s domestic problems in the years 1925-37, may have
deterred candidates; but the small number who answered the question often did so very expertly. The
importance of the Northern Expedition was understood, as was the reunion of the country by 1928.
Answers mentioned the drive to modernise the country after years of division and unrest, though Chiang’s
reforms in this direction were sometimes known in outline only. There were useful references to the New
Life Movement, which many candidates regarded as a failure; and many decided that substantial military
expenditure in the period weakened the impact of the modernisation programme.

Examiner Comments
A clear and brief plan setting out the points to be made in the answer.
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Examiner Comments
This is a focused introduction. It sets Chiang’s positive achievements (national unity and the
quest for modernisation) against other features of the regime, including corruption and illegal
practices. The summary final sentence is a strong one.
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Examiner Comments
Developed evidence of the promotion of national unity through the Northern Expedition and the
reduction of foreign concessions.
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Examiner Comments
Notes the contrary evidence which challenges the idea that Chiang was successful in his quest for
national unity.
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Examiner Comments
A detailed section on the nature and extent of modernisation, referring to roads, railways and
the development of communications.
A useful reference is made to the New Life Movement.
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Examiner Comments
Another challenge to the point made. The answer notes that Chiang ignored the demands of the
peasants and brutally suppressed opponents of his regime. Corruption was widespread, and the
New Life Movement was not a great success.
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Examiner Comments
Notes the limits of Chiang’s reforms, and that military expenditure diverted valuable resources
from domestic concerns.
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Examiner Comments
A balanced conclusion which suggests in the end that Chiang’s failures outweighed his successes.
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Examiner Comments
The answer maintains a strong focus on the question, and considers a good range of material
which has been highlighted in the indicative content. There is a clear evaluation of material
going on here, examining Chiang’s achievements and his failures. The final paragraph is a secure
conclusion which weighs up the issues involved.
Fits the Level 5 generic descriptor: 28 marks.

Question 2
Most answers managed to discuss the complications caused to the situation by the Japanese invasion, but
candidates knew more about the impact of Soviet aid than American. Mistakes by Chiang were the most
commonly cited additional factors, although these were rarely explained in detail, apart from highlighting
Chiang’s inability to delegate responsibility. The other possible reasons were less widely known and few
answers got as far as evaluating the relative significance of the reasons for Communist victory. Some
answers were narrowly focused, mentioning either only the Japanese intervention or only the civil war.
Examiners noted that a few answers felt like prepared responses on why the CCP won in 1949 rather than
modifying their material to target the question set.

Examiner Comments
Foreign intervention is noted with reference to the CCP only, thus ignoring any assistance offered
to the GMD, especially in 1945.
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Examiner Comments
Notes the importance of foreign intervention for both the GMD and CCP in 1937-45, but
supporting development is not extensive.

Examiner Comments
The point in these final sentences is not clear.
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Examiner Comments
The role of the USSR in Manchuria is considered, but the answer does not make the course of
events very clear and relies on generalised statements, especially at the end of the paragraph.
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Examiner Comments
Another relevant factor is addressed. Mao was happy to delegate control, especially to Lin Biao,
whereas Chiang was unwilling to do so.

Examiner Comments
A final factor is mentioned, the differing approaches of the CCP and GMD towards the peasants.
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Examiner Comments
The answer is a useful example of Level 4 process supported by weaker material. The candidate
understands the demands of the question, and frames the answer around the given factor and
two others. However, the supporting material needs to be more convincing to allow for a mark
towards the top of Level 4. In evaluating an answer, examiners are instructed to decide on a
level to be awarded, and to begin to make their final judgement at the mid point of the band.
This answer is Level 4 analysis, but the supporting material is sufficient only for a mark at the
bottom of Level 4. 20 marks.

Question 3
Many candidates were well briefed on details of the first Five-Year plan, noting the high growth rates
achieved and the major advances made in the production of primary industrial products. Mao’s intentions
for the second plan were understood, and candidates were especially aware of its shortcomings, though for
some the only weakness in the plan was the obsession with backyard furnaces. Breaking down assessment
of both plans into successes and failures usually produced analytical answers, but comparatively few
candidates were able to focus clearly on what was meant by ‘the modernisation of the Chinese economy’,
and so evaluation was not particularly effective.
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Question 4
This question on the Cultural Revolution produced many answers which displayed a lot of knowledge but a
lack of clear focus. Candidates were often diverted into an extensive discussion of why Mao launched the
revolution, or to a narrative on the course of the revolution (the young Red Guards and their destructive
practices featured prominently in these answers). Many stated that the Cultural Revolution strengthened
Mao’s position, without explaining in a convincing manner why this should be so. Reference to the
personality cult, the Party Congress of 1969 and its domination by the PLA would have led to better
supported answers on the changes in power. Many candidates were aware that they ought to be contrasting
the increase in Mao’s power with some reference to limitations, but were struggling to produce specific
evidence. Better answers used the events of the Cultural Revolution to lead in to their discussion of the
nature of power in mid-1960s China, or referred effectively to the weakening of Mao’s position following the
failure of the Great Leap Forward.
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Examiner Comments
Reference here to strengths and weaknesses might indicate a Level 4 answer.
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Examiner Comments
The answer describes some features of the Cultural Revolution, but there are no links to Mao’s
control over China.
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Examiner Comments
Some references to the period before 1966. The candidate is aware that there was a power
struggle going on at this time.

Examiner Comments
Links to the question have still not been made, and this paragraph repeats points already made.
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Examiner Comments
Some appreciation that Mao’s position was strengthened during the Cultural Revolution, but
supporting evidence is not developed.

Examiner Comments
Features of the Cultural Revolution not linked to the question.
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Examiner Comments
Attempts to develop a contrary view. but the point made is not persuasive or developed.

Examiner Comments
Unclear at this point.
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Examiner Comments
Some link between Mao’s popularity and his power.

Examiner Comments
The point made here is not clear, and is perhaps contrary to accepted evidence.
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Examiner Comments
The answer attempts a focus on the question and makes some explanatory points. However,
development of material is not very extensive, and there are some free-standing passages of
narrative.
The generic Level 3 descriptor refers to answers which attempt analysis and which show some
understanding of the focus of the question. Supporting material will be either descriptive, or
which strays from that focus. Factual material will be accurate but may lack depth and/or
reference to the given factor. All these qualities are displayed in this answer, which therefore
received a mid Level 3 mark of 16.

Question 5
Question 5 was undoubtedly challenging for many, particularly on the economic side (already noted above
in the General comments). While it might be extreme to suggest that Stolypin has been written out of
AS Russian history, there were a lot of candidates who simply attributed all economic progress to Witte
(sometimes with a nod in the direction of Vyshnegradsky), confining Stolypin to his repressive political
role. Some aspects of Stolypin’s land reforms were well known (notably the desire to end strip farming,
the creation of the Peasant Land Bank and the encouragement of migration to Siberia), but his dismantling
of the peasant commune was less well understood and there were few candidates who could see the
connections between Witte’s work and that of Stolypin in terms of using agriculture to finance the long
term development of industry. Lenin’s gloomy comment about the negative impact of the land reforms
on the future likelihood of revolution might have been useful in helping to comment on the extent of
change, and to contrast its short term impact with its potential over the longer term. On the political
side, candidates found it easier to address the nature and extent of change. The Tsar’s continuing hold on
power was evidenced with the October Manifesto and the Fundamental Laws. His hold over the Dumas
was well documented, though there was often less development on the Third and Fourth Dumas. More
sophisticated answers discussed the evidence that in some ways democracy was slowly developing in terms
of parliamentary practices, and that some constructive reforms were passed after 1910, so that this period
was not merely a simple continuation of autocracy.
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Examiner Comments
Focused introduction which addresses the question.
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Examiner Comments
Considers the impact of both the October Manifesto and the Fundamental Law. The creation of
the Dumas is mentioned, but the nature of this reform is not considered in much depth.
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Examiner Comments
Stolypin’s agricultural reforms are mentioned, with some supporting development.
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Examiner Comments
The conclusion analyses the extent of political and economic change in the given period.

Examiner Comments
The answer is focused on the question and addresses both economic and political reform. Factual
material is accurate and relevant. The generic mark scheme notes that at Level 4 the selection
of material may lack balance in places, and the answer does display that quality. The changing
development of the four Dumas is only hinted at, and agricultural reforms might have been
considered through the formation of the Land Bank and the policy of encouraging resettlement
in Siberia. However, the analytical shape, along with adequate factual material and secure
communication skills all point to high Level 4 and a score of 23 marks.
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Question 6
Question 6 highlighted how important it is for candidates to read the question carefully. While Lenin’s role
in helping the Bolsheviks seize power could be made relevant, the question did specifically say “growing hold
on power” and did go to 1924, so candidates who concentrated on what Lenin did between February and
October 1917 were only addressing part of the question. Some dealt exclusively with the Bolsheviks and
the Provisional Government, suggesting that the party’s growing popularity was evidence of growing power.
There were, however, some excellent responses which assessed the impact of a wide range of political steps
(closure of the Constituent Assembly, signing of Brest Litovsk, organisation of a new political system, the
terror system, ban on factions etc) and economic policies, and how these helped the Bolsheviks keep power.
Lenin’s personal role of course needed to be addressed and there were weaker answers that attributed
everything automatically to Lenin, giving him an exaggerated role in the civil war. Having said that, Trotsky’s
input was well known, with plenty of references to his organisation of the Red Army, the use of Tsarist
officers and, of course, his legendary armed train. This was a clear way for some candidates to broaden the
range of factors under discussion. However, the role of “public opinion” confused some candidates, who
assumed that the general popularity of what the Bolsheviks offered guaranteed them success – there seems
to be a vague assumption that Bolshevik Russia was a democracy.

Examiner Comments
Provisional Government; only marginally relevant.
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Examiner Comments
Not a clear point on the Bolsheviks’ growing hold on power, but an acceptable comment.
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Examiner Comments
The candidate attributes success in the Civil War exclusively to Lenin, thus ignoring the central
role of Trotsky and the Red Army. The concluding comment links to the question.

Examiner Comments
War Communism; some links established.
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Examiner Comments
Not a clear point on the Bolsheviks’ growing hold on power, but an acceptable comment.

Examiner Comments
Statements on Lenin’s hold over the Bolshevik party.
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Examiner Comments
The answer is focused on the question and attempts an explanatory framework on power.
However, there is no indication here of how Bolshevik power grew more secure in stages over
time. Most importantly, there is no reference to any other relevant factor beyond that of Lenin;
and, notably on the Civil War, Lenin’s role is perhaps misunderstood.
Examiners are instructed to award no more than high Level 3 to answers which deal exclusively
with the given factor. 18 marks were awarded, reflecting the range of supporting material.
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Question 7
Many candidates took full advantage of the opportunity to analyse the various reasons for Stalin’s victory in
the power struggle, and there were some impressive responses covering ideological issues, the economy and
the power bases of the contenders as well as the given factor of ‘personalities’. While it was not obligatory
to separate personalities from decisions taken by individuals, candidates who did so were able to structure
clearer responses. For a topic that involves an understanding of the narrative of the shifting alliances, it was
pleasing that most candidates still constructed an analysis that used selected elements of the story, rather
than merely recounting the events. High quality answers emphasised the power that Stalin’s posts gave
him to control party membership and hence key decisions in the Party Congress; by contrast, some weaker
responses assumed that somehow public opinion must have been the deciding factor (as in Question 6) and
that Trotsky alienated this by his behaviour. For most candidates, however, this was not a problem and there
were some telling references to fears within the Party that Trotsky would use the Red Army to become a
military dictator. There were also references to his Menshevik past and the less than glorious revolutionary
records of Kamenev and Zinoviev in arguing against the October coup. Some of the best answers recognised
that the struggle for power involved real ideological differences, comparing Stalin’s Socialism in One Country
with Trotsky’s less popular ideas on Permanent Revolution.
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Examiner Comments
Refers, not always correctly, to Lenin’s Testament and its comments on leading members of the
party.
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Examiner Comments
Limited comments on Zinoviev.

Examiner Comments
Kamenev; weak and generalised statements.
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Examiner Comments
Lenin’s views on Trotsky are not well made, and again are lacking in specific detail.

Examiner Comments
Stalin: incorrect in places.

Examiner Comments
The answer shows an awareness of the existence of Lenin’s Testament, but goes on to make brief
comments on the principal contenders for the succession without backing up the points made
with developed evidence. The answer fits the Level 2 descriptor, and unconvincing range and
depth of material makes for a low Level 2 mark of 8.
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Question 8
In contrast to Question 7, answers to Question 8 were noticeably less well. It is worth reminding centres
that the second bullet point in the specification refers not only to collectivisation and industrialisation, but
also to ‘changing government policies on education, the family and divorce’ in the years 1928-41. Question
8 was extended to 1945 to give candidates the opportunity to note how Stalin’s social policies to 1941
made it easier to develop a war economy (bullet point 4) by conscripting women and children into the
industrial workforce. Unfortunately, many candidates either did not know the relevant details of the social
policies, or were unwilling to address the question of “extent”, and so merely summarised what happened.
Some weaker answers assumed that women had never worked before the 1930s; while at the other extreme,
others wrote that under Stalin they all had to stay at home raising families. The massive influx of women
into the Soviet labour force was therefore rarely given adequate attention, particularly in wartime when it
was such a vital factor in the Russian victory (unlike in Nazi Germany where women weren’t conscripted
into the labour force). Knowledge of policies towards children was also sadly lacking, with few answers
going beyond generalities about schooling and work. Candidates might have made better use of references
to the Komsomol and young shock workers in pushing forward the Five-Year Plans, and maybe the myth of
Pavel Morozov in promoting the Stalin cult and the “correct” attitudes to family. A few candidates described
Stalin’s industrial and agricultural policies, and the Purges, and speculated in a general way on their effect on
children and women.

Question 9
There were many high level responses to Question 9. At the very least, most candidates were able to discuss
legislation passed, or enforced, by Federal Government and make some comparative observations about the
role of the various branches of the Civil Rights movement and its leaders. Those candidates that understood
the American political system and were able to examine separately the role of the President, Congress and
the Supreme Court often produced more discriminating assessments of the Federal Government’s input.
Truman’s cautious approach to ‘To Secure These Rights’ was linked to the forthcoming Democratic National
Congress of 1948, but there was much praise for his desegregation of the armed forces. Eisenhower’s and
Kennedy’s response to particular circumstances was handled well, with detailed consideration of Little
Rock and events in Alabama in 1960 and 1963. The general hostility to change shown by Congress was
appreciated and analysed, as were the landmark decisions of the Supreme Court. Knowledge of the Civil
Rights movement’s activities was often impressive, and apart from a minority of responses which merely
recounted descriptions of the events, most answers used specific examples of grass roots activity such as
the Montgomery bus boycott and the Freedom Rides to make a point.
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Examiner Comments

The answer begins by highlighting a number of relevant factors in the introduction. The candidate
considers the roles of both Truman and Eisenhower, noting the limitations of their actions. The
role of the Supreme Court in mentioned, with some supporting development. Presidential
interventions in particular cases are dealt with, exemplified by Little Rock, Alabama and
Birmingham. Other factors are noted, especially the civil rights movement itself, the role of King,
and the importance of the media, though development here is not as confident as on the Federal
government.
An analytical approach on the question, though lacking a little balance in places. High Level 4: 23
marks.
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Question 10
The question did cause some problems of focus. Many candidates wrote about the causes of the
divisions, or described their nature, rather than concentrating on the impact that such divisions had on
their achievements. Some candidates argued that the divisions themselves actually helped the cause
of Civil Rights. While it might be possible to argue that militancy and non-reliance on white support
gave confidence to the black community and made a strong media impact, such answers tended to be
unsupported and ignored the counterproductive effect on government that was far more damaging to
the movement. Surprisingly few responses spent time assessing the other factors which limited the
effectiveness of the movement; when they did, King’s views on Vietnam and the priority that the war
assumed with the media and government were used effectively. Many made an effective comparison
between King’s successes in the southern states and his failures in the north in the mid-1960s.
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Examiner Comments
The answer is clearly focused on the question and is aware of its demands. The candidate considers
divisions within the Black Power movement which weakened its effectiveness overall, and notes the
divisive role of Stokeley Carmichael within the SNCC and later in the Black Panthers. The divisions in
aims and methods are highlighted by comparing the NAACP’s focus on courtroom battles with the
more radical actions of other groups. The conclusion notes that, despite these divisions, the civil rights
movement as a whole did make some progress in the 1960s, and notes the often positive attitude of
Lyndon Johnson.
This is an analytical response focused on the question, with strong supporting material in several places.
High Level 4: 24 marks.
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Question 11
The necessity for reading the question carefully and understanding its demands was essential in Question 11.
Many candidates appeared to read ‘Why did the United States become involved in the Korean War’, and wrote
often extensive and detailed causation answers focused on the Cold War context, Truman’s priorities, and the
weakness of the South Korean government. However, in order to access higher levels answers had to consider
why the USA ‘became so deeply involved in the Korean War in the years 1950-53’. Naturally this involved a
more extensive range of material, including the role of MacArthur, the Chinese intervention and the development
of a stalemate; and chronological accuracy was vital. These factors compelled Truman and Eisenhower to take
more action as the war developed. Truman’s domestic priorities explain why the initial reasons for American
involvement became more pressing as time went on, such as the growth of McCarthyism. Some answers, while
focusing largely on the causes of the war, were able to access higher levels by developing their points with
reference to events during the war. For example, fear of Communism was evidenced, not only by Mao’s victory in
China in 1949, but also by the intervention of the 300,000 strong ‘volunteer army’.

Examiner Comments
The introduction lists a number of relevant factors which will be discussed in the rest of the answer.
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Examiner Comments
The Cold War context is addressed, with consideration of both domestic and foreign matters which
motivated Truman in the late 1940s.

Examiner Comments
Highlights the weakness of the South Korean government, which could lead to defeat in a conflict with
the North.
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Examiner Comments
Notes the initial strength of the North Korean forces, and their reinforcement during the war with
massive Chinese support.

History 6HI01/D
51

Examiner Comments
Truman’s changing priorities during the war are assessed, noting the important change from
containment to roll-back.

Examiner Comments
Notes the effect of Eisenhower’s election in 1952, and his determination to support both South Korea and Japan.
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Examiner Comments
Concludes by selecting one factor, the Chinese invasion,and showing why the candidate feels this to be
the most important reason for growing US involvement in the war.

Examiner Comments
The answer focuses completely on the question set, addressing reasons for the deepening involvement
of the United States in the conflict. Five clear points are developed which all link to the question, and the
conclusion takes the argument forward to a final conclusion. Secure Level 5 evaluation which merits a mid
Level 5 award of 28 marks.
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Question 12
The need for chronological accuracy also applied to Question 12. Candidates who were uncertain as to
which presidents took which actions were obviously unable to produce clear answers since the question
involved comparison of Kennedy’s actions with those of the other presidents. Indeed some candidates
struggled to identify where the focus of the answer should lie here, and wrote about why Kennedy was
involved, rather than explaining the extent to which he could be held responsible for the intensification of
the conflict. Nevertheless, there were some excellent responses which showed detailed understanding of
the pressures placed on Kennedy and the advice he received (or chose to listen to) from the hawks in the
Defence department, rather than the State department; the consequences of Diem’s conduct; and the issue
of whether he was actually considering withdrawal when he was assassinated. Well informed candidates
were able to create a broader context, referring to Eisenhower’s policies in the late 1950s and, in greater
detail, to Johnson’s subsequent military actions in the years to 1968. Almost inevitably, candidates tended
to place the blame firmly with Johnson rather than with his predecessor.

Examiner Comments
Notes the given factor in the introduction and suggests others to be considered.
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Examiner Comments
A clear evaluation here of Kennedy’s policies. Notes the importance of Eisenhower, and that Kennedy’s
initial policies were cautious.

Examiner Comments
Criticises aspects of Kennedy’s policies, and points out the policies pursued by his own team which were
then escalated by Johnson.
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Examiner Comments
Counters the view that Kennedy considered withdrawal - and does so effectively with well chosen
evidence.
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Examiner Comments
This is a slightly weaker passage on Johnson which would have benefited from additional and detailed
evidence on the nature of the escalation of the war from 1965
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Examiner Comments
Notes the role of both the North and the South Vietnamese in escalating the conflict.

Examiner Comments
Reaches a secure conclusion which does not simply repeat points made earlier, but which takes the
argument to a clear conclusion.

Examiner Comments
This is an analytical answer which is focused securely on the question. Ranges widely and includes
material on Eisenhower, Kennedy and Johnson. Considers the given factor along with others to reach
a focused and persuasive conclusion.
The answer is a Level 5 evaluative answer. It was awarded 26 marks, the lowest point in the level to
reflect the weakness of the material on the important years 1965-68.
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Question 13
Question 13 tended to be answered only by those who were comfortable with economic issues, and there
were a few highly succinct answers that showed impressive control of their subject matter. There were some
well developed criticisms of Reagan’s policies, noting that free market policies did not account entirely for
the impressive economic growth during his presidency, and pointing out the significance of high levels of
military expenditure in driving growth. Clinton’s policies were also understood and examined, with much
made of the importance of NAFTA. Some answers engaged well with the downside to Reagan’s policies,
targeting the declining significance of trade unions and the growth of poverty, especially among African
Americans and Hispanics, and noting the extent to which Clinton tried to reverse these trends.

Examiner Comments
Reasoned introduction, considering the given factor and others making for economic growth in the USA

Examiner Comments
Notes the role of deregulation and tax cuts, but also points out the impact of these on the growth of
poverty.
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Examiner Comments
Further criticism of Reagan’s policies, with well chosen and pointed evidence.
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Examiner Comments
A strong section on Clinton’s policies in the 1990s, which had the effect of reducing poverty among ethnic
minorities.
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Examiner Comments
An effective and critical conclusion.
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Examiner Comments
A sustained analytical focus which deploys a wide range of relevant material on the question. The
answer weighs matters effectively, and refuses to accept that free market ideas were a universal
panacea. Mid Level 5 mark of 28.

Question 14
Many answers focused on the progress made by significant individuals rather than on different races; Oprah
Winfrey, Michael Jackson and Colin Powell were popular choices. Others focused on equality issues in the
1960s and 1970s only, and thus did not access the whole chronological range. Many were unable to score
highly because they concentrated only on African Americans; the question asked for consideration of greater
equality between different races. Some strong answers looked at economic and social changes achieved
by African Americans, Hispanics and American Indians, though sometimes without considering whether
greater equality between races had been achieved. Clinton’s attitude towards questions of race and equality
was well known and handled well. Candidates who addressed the key issues of different races, and who
recognised the uneven changes that were experienced tended to do so in an evaluative manner, and thus
were able to access Level 5 with relative ease. It is important to note that although Questions 13 and 14
involved fairly lengthy time spans, this should not encourage candidates to opt for generalisations rather
than specific evidence.
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Examiner Comments
The answer is provided as an example of what a candidate can achieve in 40 minutes. The
candidate considers political, economic and social matters, supporting the points made with wideranging and well-selected material. There is an attempt to evaluate the nature, and the rate, of
change over a 30 year period, and the conclusions are pointed and well made.
The answer was awarded a high Level 5 mark of 29.
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Mark Ranges and Award of Grades
Maximum Mark (Raw)

Mean Mark

Standard Deviation

35.5

9.8

60
Grade

Max. Mark

A

B

C

D

E

Raw boundary mark

60

45

40

35

31

27

Uniform boundary mark

100

80

70

60

50

40

18.2

35.5

57

72

83.9
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