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Option C – The British Empire: Colonisation and Decolonisation
6HI01 General comments
Once again most candidates for each option in Unit 1 appear to have been well prepared for the
examination. There was, as is to be expected, a wide variety of responses but, as indicated in the reports
for 2009, most candidates approach the questions with some attempt to focus on the question set and
to attempt an analytical response. Considering the time limit for the examination it is commendable that
candidates can produce two well structured answers, with little evidence of mismanagement of their time.
Interestingly, most candidates answer the questions in the order in which they appear on the question paper
even if they are less confident with the first topic covered. However, there are some areas (discussed below)
that centres should consider when preparing their candidates for the Unit 1 examination.
The first two examination sessions of this new unit were complicated by the fact that a minority of students
did not write their answers on the pages allocated in the answer booklet. A minor redesign of the booklet
has, thankfully, eliminated this problem completely.
It is perhaps worth reminding centres that Unit 1 tests AO1(a) and AO1(b). AO1(a) is concerned with
the recall, selection and deployment of historical knowledge, and the communication of knowledge and
understanding of history in a clear and effective manner. AO1(b) tests the ability to demonstrate an
understanding of the past through explanation, analysis and making judgements (the objectives are printed
in full on page 10 of the specification). Examiners reported that candidates are becoming increasingly expert
in developing some form of explanation or analysis and can, with varying degrees of effectiveness, frame
their answer on the question. This skill alone, however, is not in itself sufficient to allow access to Levels
3 and above. The explanation must be supported and developed with a range of relevant and accurate
material which allows the points made to stand up effectively. While some candidates still rely on extended
passages of free-standing narrative, there were many whose limited or generalised knowledge, or even a
considerable amount of incorrect information, affected the quality of their answers overall.
A welcome development is that planning of answers was much more apparent during this session than
previously. Candidates should be encouraged to write brief but focused plans; some covered two pages and
reduced the amount of time available for the answer itself. Planning will not be effective, however, unless
candidates have studied the question and have understood precisely what is being asked of them. Answers
at Level 4 require the response to relate well to the focus of the question and to show understanding
of the key issues, and must be supported with a range of accurate relevant information. Once again, an
appreciation of the time span set in the question is vital, but this links with an understanding of the whole
question. This matter will be dealt with in greater detail in the reports on each question, but three examples
highlight this point. Question D6 asked ‘How far was Lenin responsible for the Bolsheviks’ growing hold on
power in the years 1917-24?’ The phrase ‘growing hold on power’ suggests that the period under discussion
is from the October/November coup of 1917 to Lenin’s death in January 1924, since Lenin and the
Bolsheviks did not exercise state power before this time. Several candidates, however, apparently saw the
key words ‘Lenin’ and ‘1917’ and wrote extensively on the Provisional Government before ending up, briefly,
on the years to 1924. A few did not get beyond October/November. Many of the answers to C6 selected
supporting evidence more relevant to the abolition of the slave trade in 1807 than the abolition of slavery in
1833. As indicated in 2009 there are also still many answers to F7 that confuse the hyper-inflation of 1923
with the Wall St. Crash of 1929.
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Some of the most effective answers are those which produce a succinct introduction clearly focused on the
question asked and four or more well focused, analytical and evaluative paragraphs, with a clear conclusion
answering the question asked. The long contextual introduction of the 45 minute essay is not necessary
for the extended answers of a 35-40 minute response. Introductions which show an understanding of
the contribution of the highlighted factor/event/individual/concept and refer to its relative importance
compared to other factors or relative success/significance give some indication as to whether the candidate
has understood the focus of the question; as does some indication of the time span involved. The questions
require a judgement to be made but it is important that the conclusion sums up the argument made in the
body of the essay.
Several questions invited a consideration of economic factors in determining an outcome. It was clear,
across all six options, that many candidates are not comfortable addressing economic issues, and seemed
uncertain of just what constituted an economic factor or economic conditions. In some cases, notably
Questions B1 and C6, many simply ignored the given factor in the question in favour of other material with
which they were familiar.
As always, the quality of written communication can have a marginal effect on candidates’ attainment.
Written communication is an assessed element of Unit 1 and this is clearly outlined in the mark schemes.
Effective communication depends on a number of skills being deployed, and it is regrettable to record once
again that very many candidates do not use capital letters appropriately, fail to spell common historical
terms correctly, and do not shape their answer into appropriate and coherent paragraphs. Some only use
capitals for inappropriate abbreviations. Naturally, developed literacy skills are a whole centre issue, but it
might be worth pointing out to candidates that their communication will be taken into account, however
marginally, in determining their final mark. Some examiners expressed concern about the way in which
many candidates refer to people from different cultures.

Option C - Comments
There were over 300 candidates entered for Option C and it was very pleasing to see that all the topics are
now being taught by centres. There were some excellent answers showing clear understanding and using
well selected relevant and appropriate supporting evidence. However, there are still many answers which
give generalised responses to the themes of the topic rather than focusing on the question asked and
which are supported by very limited factual knowledge. By their nature, many of the questions in Option
C do cover a very broad range of time which enables candidates to produce effective analysis but this
means that the need for well selected accurate factual evidence in support is vital if judgements are to be
substantiated. As referred to in the General Comments access to the higher Levels requires some attempt
to balance analysis and evaluation with the ability to select and deploy accurate factual knowledge. An area
of generalisation which does need to be addressed in several of the topics is the apparent arbitrary listing
of goods, raw materials and resources traded between various parts of the Empire with little awareness of
accuracy or geography.
Introductions and conclusions are important aspects of writing the well constructed answers required for
the higher Levels. Introductions should attempt to show an understanding of the focus of the question
with acknowledgement of the key issues and the time period giving some indication of the factors to be
discussed. Below is an example of a relevant but generalised introduction followed by a more focused
introduction:
“The needs of British manufacturers drove the expansion of the slave trade and slavery. However this was
not the only cause of the expansion of the slave trade. The slave trade expanded for many reasons especially
in the later years c1760-c1800. These will be explained throughout to show that the needs of British
manufacturers only caused the expansion of the slave trade to a certain extent.”

History 6HI01 C
3

“The trading companies were very successful in stimulating the expansion of the British Empire in the years
1680-1783. The trading companies helped in the expansion of the British Empire through economics, land
acquisition and the acts the government passed to allow them to have their own powers. However, war,
slavery and the government all played parts in the expansion of the Empire.”
This introduction is directly focused on the question asked
“To a certain extent the growth of African independence movements did speed up the process of
decolonisation. The activities of nationalist movements in some countries such as Kenya, Uganda and
Nigeria did speed up decolonisation because Britain could not control them. However, the Empire was in
decline after World War II which meant they depended on the USA which did not support the Empire and
with the Suez Crisis Britain no longer had confidence as an imperial power which meant that they were
declining without the African independence movements anyway.
Conclusions should sum up the issues discussed in the main body of the answer with an evaluation of the
extent, significance, responsibility etc. of the identified factor/event/issue. Below is a more generalised
conclusion which attempts some evaluation
“British manufacturers were one of the main cause of the expansion of the slave trade. I believe that the
extent was about 80% as it affected a lot of other causes as well. The demand for raw materials saw the
increase of slaves and the expansion of the slave trade. They had a major affect which drove the slave trade
to constantly expand c1760-c1800.”
These conclusions attempt to give a more evaluative answer
“In conclusion, though most of the trading companies collapsed ultimately, they did so after having
stimulated imperial expansion. The other factors that played a role, such as government and the expansion
of the navy, while successfully boosting growth were not as effective as trading companies which made an
impact across the whole spectrum and encouraged imperial expansion.”
“It is clear that by the start of the 1900s jingoism had seen its peak and was on the downfall. However,
that patriotic feeling was still embedded in the British people – just not as strongly as before. They were
obviously not fully against imperialism as they didn’t begin to decolonise until the 1950s. Britain had
become increasingly jingoistic since 1875 – but had begun to decline again by the 1900s.”
This conclusion clearly sums up the issues discussed in the answer with an evaluation of the identified
factor
“Overall, therefore, I would argue that the needs of British manufacturers played only a marginal role in
the boom of the slave trade during this period. However, I believe that indirectly, they fuelled the increase
in sugar consumption, for the reasons I have outlined above. I would, therefore, conclude by saying that it
was not the needs of the British manufacturers which drove the expansion of the slave trade,, but rather the
desires of the public, and paid for in part by the relative prosperity of the Industrial Revolution.”
Please note: further general comments are made below in reference to specific questions. It is suggested
that centres read all the feedback below, not just those which refer to those topics being taught.
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C1 – The Origins of the British Empire, c1680–1763
Question 1
This question was by far the most popular choice of those candidates studying topic C1. The question gave
candidates a chance to show their knowledge and understanding of the role of trading companies in the
expansion of empire c1680-1763. The best answers were able to weigh up the success of trading companies
with reference not only to the physical growth of the Empire but also the wealth and prestige of empire
across the entire period. These answers also attempted to counter this ‘success’ with reference to failures,
such as the South Sea Bubble, and/or the integration of other factors such as government intervention and
war. Some excellent answers were able to suggest change over time with the Atlantic trading companies
becoming less important by 1763 and the East India Company about to embark on the expansion of
influence over a whole sub-continent. Answers which approached the question through a general discussion
of the trading companies or by providing case studies of the East India Company, the Royal African Company,
the South Seas Company and/or the Hudson Bay Company were equally valid. However, when using case
studies it is important to note that the topic begins c1680 and long narrative descriptions of the foundation
of the trading companies over the previous century only serve to waste time through irrelevance. This
question is also a good example of the need to read the question very carefully. The question did not
ask whether the trading companies were the ‘most important’ factor in the expansion of the Empire but
‘how successful’ the companies themselves were in stimulating the expansion. ‘Success’ and ‘significance’
questions do not automatically require a discussion of other factors, although they can be successfully built
into such an answer.
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Examiner Comments
This is a level 5 answer. The answer clearly addresses the focus of the question which is the success of
the trading companies rather than the trading companies as the most important factor in expansion.
There are still some aspects which are weaker such as lists of commodities and the chronological
order of wars but the trading companies are dealt with in detail to establish both land and economic
expansion. Other factors are established but as part of an integrated response rather than separately.

Question 2
This question was answered by only a very few candidates. This was possibly due to a combination of the
type of question and candidate confidence in their knowledge of the government intervention in comparison
to trading companies. ‘Why’ questions are a feature of the 6HI01 specification and require a causative
analysis which comes to a judgement of the question asked. Most of the answers which were attempted
tended to access Level 3 with weak references to the different reasons for the expansion of the British Empire
during this period and only some understanding of government intervention. For example, some answers
dealt with the impact of the Navigation Acts separately from government intervention without reference to
any links between the two. A few very good answers were able to show how government became increasingly
involved in the expansion of Empire in both intentional and unintentional ways.
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C2 – Relations with the American Colonies and the War of Independence, c1740–89
Question 3
This question was both popular and generally well answered. Candidates are well prepared for a question
concerning the build up in tensions before the outbreak of conflict in 1775 and, unlike in many of the
Option C topics, in general have a good grasp of the chronology of events. Most candidates were aware of
the potential impact of the removal of the French threat although there were some who were unable to
make the connection with the victory in the Seven Years’ War treating it as a separate reason. The most
successful answers were able either to show a chain of events resulting from the removal of the French
threat leading to greater tension or to challenge the given factor by reference to more important economic
and political grievances. However, it is important to note here that many answers were only able to access
low or mid Level 4 because of a lack of balance in the response. Too many candidates briefly glossed over the
given factor before launching into a discussion of the alternative factors without reference as to why these
other factors were more important. Successful answers are those which refer directly and accurately to the
contribution of the given factor thus enabling the candidate to weigh up the contribution in comparison to
alternative factors. Answers which ignore or fail to develop the given factor will only access Level 3.

Question 4
This question was also popular and once again candidates were well prepared for a question concerning
the outcome of the War of Independence. With this question however, even more than for Q3, many
answers were unable to access high Level 4 and above because of an unbalanced response. Many responses
were focused more on the failures of the British military commanders than evaluating the contribution
of the military skills of the American colonists. However, some of the most effective answers were able
to substantiate the argument that British failures were more important than American military skills by
contrasting the relative failure of American regular fighting with the inability of the British commanders
to follow up their potential successes. The role of foreign intervention, particularly from France, was also
used successfully to counter the statement in the question. A significant number of responses interpreted
American military skills as being almost wholly related to the ability of Washington as a commander. At
the highest Level there were some outstanding answers which were able to produce an integrated answer
showing change over time, suggesting that early American defeats were steadily overcome by the arrival of
French support and the use of military tactics more suited to American topography and organisation.
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Examiner Comments
This is a Level 4 answer. The candidate has given a secure analysis of the different reasons for the
expansion of the slave trade. There is a range of different factors discussed and despite a lack of detail
the information is secure and it is clear that the candidate is aware of the separate aspects of the
trade and the role of manufacturers and consumers. However, the different factors are not clearly
interlinked, reference to the specific situation in the time period is not made directly and there is no
reference to change over time.
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C3 – The Slave Trade, Slavery and the Anti-Slavery Campaigns, c1760–1833
Question 5
This question was answered by a significant number of candidates but was less popular than Q6. The
responses to this question on the expansion of the slave trade c1760-c1800 raised a number of issues
with relevance to several of the topics in Option C. Many of the answers gave a generalised overview of
the slave trade with very little reference to the time period involved and with little clear understanding of
the potential contribution of British manufacturers. There were many L2 and low Level 3 answers which
gave a brief overview of the foundation of the slave trade in the preceding century and a description of the
Triangular Trade with vague references to British traders. Many responses also contained irrelevant passages
describing the treatment of slaves during the Middle Passage. A small, but worrying, number of candidates
also seem to believe that large scale slave ownership occurred in Britain itself. Candidates need to be
provided with information about the growth, and potential decline, of the slave trade during the specific
period of the topic and the vocabulary connected to the various people involved in the different stages of
the slave trade such as manufacturers, merchants, plantation owners etc. if they are to write more than
general analysis. This is particularly so for those centres which combine topics C1 and C3. The candidates
must be aware that the two topics cover different time periods and centres need to ensure that a clear break
is made between the two. There were, however, some excellent answers which were able to evaluate the
contribution of British manufacturers in comparison to the needs of British consumers, plantation owners
and the slave traders themselves.
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Examiner Comments
This is a Level 5 answer. The introduction does address the question but does not necessarily suggest
a Level 5 answer. The main body of the answer does, however, address the question directly through
a discussion of the slave trade during the period being discussed with reference to trade with the
American colonies and a suggestion that the given factor is not necessarily the strongest due to the
continuing growth of the slave trade after American independence suggesting that the consumption of
Caribbean commodities by the British public was more important. The conclusion gives an evaluation
of the role of British manufacturers.
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Question 6
This question was by far the most popular but many of the responses were disappointing. The question
required an understanding of the reasons for the abolition of slavery in 1833. The specification clearly
shows a need to understand the circumstances surrounding both the abolition of the slave trade in 1807
and slavery in 1833. A large number of answers not only found it difficult to address the possible underlying
economic causes for abolition in 1833 but wrote generalised, and poorly exemplified, explanations of why
the abolition campaigns were successful in bringing an end to the slave trade. Much exemplification centred
around the early work of Wilberforce and Clarkson, the importance of the Zong Case, the slave revolts of the
pre-1807 period and the political influence of Pitt. However, some excellent answers were able to identify
1833 as the key date with specific references to potential economic causes, such as the consequence of
the abolition of the slave trade, soil infertility, competition, boycotts and the cost of later slave revolts, the
role of women in the later abolition campaigns, the role of Foxwell Buxton and the contribution of political
reform in Britain in 1832. Most of the increasingly large number of textbooks and books on slavery do refer
to the economic conditions in the West Indies at this time. It is vital that candidates are prepared to answer
the specific question asked rather than write a generalised answer about the abolition campaigns and the
individuals involved.
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Examiner Comments
This is a typical Level 3 answer to this question. The answer attempts analysis and shows some
understanding of the issues involved in the question. There is some understanding that the slave trade
was abolished in 1807 and reference to the circumstances in 1833 but the majority of the answer is
made up of a variety of factors which contributed to the abolition of the slave trade wandering over a
wide period of time and including many events/individuals which are not focused on 1833.
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C4 – Commerce and Conquest: India, c1760–c1835
There were very few entries for this topic but it is a pleasure to see that there an increasing number of
candidates. We are hoping to be able to provide more information for centres teaching the smaller entry
topics in 6HI01 and would encourage centres to use the Communities section for History on the Edexcel
website to post any issues or enquiries which they might have and to look out for any potential curriculum
development information. Q7produced some interesting answers on the significance of Anglo-French rivalry
and several responses were able to deal adeptly with a chronological range which required an understanding
of the significance of Anglo-French relations at the very beginning and end of the time period involved.
There were also some good attempts to explain the significance of the activities of Clive without the
need to stray too far out of the time frame involved. Q8 also produced some interesting answers in which
the complexity of the relationships between the Indian princes and the nature of British rule were clearly
established. However, there were some generalised responses which although analytical in nature require
more specific examples of the actions of Indian princes.

C5 – Commerce and Imperial Expansion, c1815–70
There were very few entries for this topic but it is a pleasure to see that there an increasing number of
candidates. We are hoping to be able to provide more information for centres teaching the smaller entry
topics in 6HI01 and would encourage centres to use the Communities section for History on the Edexcel
website to post any issues or enquiries which they might have and to look out for any potential curriculum
development information. This topic in particular can lend itself to more generalised responses which
show a clear understanding of the issues involved but provide limited factual examples to substantiate
judgements. It is important for centres teaching this topic to ensure that candidates are able to select
specific examples of formal and informal influence, missionary activity (other than that of David Livingstone
as a generic example), trading activity and naval action. These do not need to be covered in great detail
but provided as specific examples of particular activity. For example, the specific raw materials being
traded with India at the time or when gunboat diplomacy was used in the Far East or West Africa. This
was particularly the case for Q9 where some answers showed very good understanding of the concept of
moral consideration with reference to religion, British civilisation and the Pax Britannica but were unable to
provide accurate examples. Responses to Q10 attempted to show the relationship between the Empire and
British industrialisation with reference not only to the need for raw materials but to potential consumer
markets and the creation of an imperial infrastructure. However, some answers concentrated on describing
industrialisation in Britain often with reference to the period before 1815. As with the topics which cover
the slave trade it is important that candidates are aware of the developments within the time period
involved. This is particularly so with centres who combine C5 with C6. Some candidates confuse the two
with answers to C5 referring to the Scramble for Africa.
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C6 – Britain and the Scramble for Africa, c1875–1914
Question 11
This question was less popular than Q12 and produced a variety of responses across the Levels. Most
candidates were aware of the concept of ‘jingoism’, indeed many spent too much time describing its
origins and meaning, but there were a few candidates who appeared to believe that it referred to a
growing hostility towards Empire. The reference to ‘attitudes in Britain’ allowed candidates to discuss the
responses of British officialdom and/or British society to the growth of Empire in Africa. Level 3 answers
often accepted the given statement explaining how initial reluctance and/or apathy led to increasing
interference/interest in imperial ventures whilst others concentrated mainly on the effects of the Second
Boer War in questioning imperial attitudes. A few responses assumed that this was a question requiring an
explanation of the Scramble for Africa. The best answers, however, were able to show the complexity of the
situation with different political and social responses to Empire within Britain from the 1870s, attitudes
towards expansion in the Nile Region in the 1880s and 1890s and the ups-and-downs of the Second Boer
War. At Level 5 there was direct evaluation as to whether ‘jingoistic’ attitudes increased during the timespan of the question.

Question 12
This question was the most popular in C6 and most candidates were able to reflect upon the role of menon-the-spot in relation to the expansion of the African Empire. Most candidates understood the concept in
general and were able to refer to examples of the activities of individuals in Africa that affected the growth
of the Empire in Africa with frequent mention of Rhodes, Goldie, MacKinnon, Milner and Gordon. However,
a few responses assumed that men-on-the-spot referred to British politicians with discussions of the roles
of Gladstone, Disraeli and Chamberlain. At Level 3 and low Level 4 answers were often well-rehearsed
explanations of the reasons for British involvement in the Scramble for Africa which although showing
some focus on the question were not clearly attempting to evaluate the role of the man-on-the-spot. It
was pleasing to see, however, that there were far fewer descriptions of the different theories of imperial
expansion and more consideration of the specific question asked. The best answers were able to show the
contribution of certain individual actions at different times and in different areas of Africa and to compare
these with other factors which were more or less important. Finally, a small number of candidates seemed
to approach the question with reference to European expansion rather than British expansion. Many of
the textbooks do approach the Scramble for Africa from a European perspective and European rivalry is a
key aspect of the specification but the candidates need to be aware that the focus of the topic is British
involvement. There were, however, a number of good answers which were able to establish that it was the
activities of men-on-the-spot from other countries, such as Karl Peters, who encouraged British interest.
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Examiner Comments
This is a Level 3 answer. The answer attempts to answer the question asked and shows some
understanding of the issues but lacks clear understanding of men-on-the-spot. There are examples
of British expansion with mention of Rhodes, Kitchener and Gordon but not always explicitly. There is
acknowledgement of other factors. The candidate is aware of the issues involved but the organisation
of material and some confusion about the key factor puts this into Level 3.
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C7 – Retreat from Empire: Decolonisation in Africa, c1957–81
Question 13
This question was overwhelmingly the most popular choice in C7 and most candidates were able to discuss
the role of African independence movements in the process of decolonisation. Only a few answers dismissed
the given factor without reference to African nationalism and most were able to identify the role played
by independence groups in different countries. However, many candidates confused the names of both
organisations and individuals in different countries, for example, suggesting that Mugabe was the leader of
KANU in Tanzania and this lack of accuracy is an area which some centres need to address. Some very good
analytical answers were affected by this lack of accuracy. Many answers at Level 3 and low Level 4 were
focused on the reasons for decolonisation in general rather than focusing on the speeding up of process
during this period. It is important that centres address the predicted time-scale for independence for African
colonies at the beginning of the period in order to establish an appreciation of to what extent and why the
process did speed up. The best answers were able to use different examples selectively and accurately to
suggest that the growth of African independence movements were integral to the decisions to speed up the
process or to suggest that despite being influential it was the domestic and/or international situation in
Britain which was more important.
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Examiner Comments
This is a high Level 4 answer. It is well focused on the question asked with clear detail, not always
completely secure, outlining the role of independence movements and other factors. There is good
coverage of different independence movements in different parts of the African Empire. However, the
organisation of the answer is leads to some imbalance and the issue of ‘speeding up’ decolonisation is
more implicit than explicit.

Question 14
There were very few answers to this question. The events surrounding the process of decolonisation in east
and west Africa are clearly indicated in the specification. Most responses focused on the actual events
surrounding decolonisation itself but answers which referred to the period of political transition up to the
early 1970s, as suggested by the specification, were valid. The best answers suggested that in theory the
‘planned’ decolonisation of the administrative colonies of west Africa were likely to be more orderly than in
east Africa where there were settler colonies but that in reality the orderly nature of decolonisation tended
to depend on a combination of factors in specific colonies.
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6HI01 C Statistics
Mark Ranges and Award of Grades
Maximum Mark (Raw)

Mean Mark

Standard Deviation

34.4

11.9

60
Grade

Max. Mark

A

B

C

D

E

Raw boundary mark

60

46

40

34

28

23

Uniform boundary mark

100

80

70

60

50

40

19.6

37.4

55.6

72.2

84.8

% Candidates
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