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6HI01 General comments
Once again most candidates for each option in Unit 1 appear to have been well prepared for the
examination. There was, as is to be expected, a wide variety of responses but, as indicated in the Reports
for 2009, most candidates approach the questions with some attempt to focus on the question set and
to attempt an analytical response. Considering the time limit for the examination it is commendable that
candidates can produce two well structured answers, with little evidence of mismanagement of their time.
Interestingly, most candidates answer the questions in the order in which they appear on the question paper
even if they are less confident with the first topic covered. However, there are some areas (discussed below)
that centres should consider when preparing their candidates for the Unit 1 examination.
The first two examination sessions of this new unit were complicated by the fact that a minority of students
did not write their answers on the pages allocated in the answer booklet. A minor redesign of the booklet
has, thankfully, eliminated this problem completely.
It is perhaps worth reminding centres that Unit 1 tests AO1(a) and AO1(b). AO1(a) is concerned with
the recall, selection and deployment of historical knowledge, and the communication of knowledge and
understanding of history in a clear and effective manner. AO1(b) tests the ability to demonstrate an
understanding of the past through explanation, analysis and making judgements (the objectives are printed
in full on page 10 of the specification). Examiners reported that candidates are becoming increasingly expert
in developing some form of explanation or analysis and can, with varying degrees of effectiveness, frame
their answer on the question. This skill alone, however, is not in itself sufficient to allow access to Levels
3 and above. The explanation must be supported and developed with a range of relevant and accurate
material which allows the points made to stand up effectively. While some candidates still rely on extended
passages of free-standing narrative, there were many whose limited or generalised knowledge, or even a
considerable amount of incorrect information, affected the quality of their answers overall.
A welcome development is that planning of answers was much more apparent during this session than
previously. Candidates should be encouraged to write brief but focused plans; some covered two pages and
reduced the amount of time available for the answer itself. Planning will not be effective, however, unless
candidates have studied the question and have understood precisely what is being asked of them. Answers
at Level 4 require the response to relate well to the focus of the question and to show understanding
of the key issues, and must be supported with a range of accurate relevant information. Once again, an
appreciation of the time span set in the question is vital, but this links with an understanding of the whole
question. This matter will be dealt with in greater detail in the reports on each question, but three examples
highlight this point. Question D6 asked ‘How far was Lenin responsible for the Bolsheviks’ growing hold on
power in the years 1917-24?’ The phrase ‘growing hold on power’ suggests that the period under discussion
is from the October/November coup of 1917 to Lenin’s death in January 1924, since Lenin and the
Bolsheviks did not exercise state power before this time. Several candidates, however, apparently saw the
key words ‘Lenin’ and ‘1917’ and wrote extensively on the Provisional Government before ending up, briefly,
on the years to 1924. A few did not get beyond October/November. Many of the answers to C6 selected
supporting evidence more relevant to the abolition of the slave trade in 1807 than the abolition of slavery in
1833. As indicated in 2009 there are also still many answers to F7 that confuse the hyper-inflation of 1923
with the Wall St. Crash of 1929.
Some of the most effective answers are those which produce a succinct introduction clearly focused on the
question asked and four or more well focused, analytical and evaluative paragraphs, with a clear conclusion
answering the question asked. The long contextual introduction of the 45 minute essay is not necessary
for the extended answers of a 35-40 minute response. Introductions which show an understanding of
the contribution of the highlighted factor/event/individual/concept and refer to its relative importance
compared to other factors or relative success/significance give some indication as to whether the candidate
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has understood the focus of the question; as does some indication of the time span involved. The questions
require a judgement to be made but it is important that the conclusion sums up the argument made in the
body of the essay.
Several questions invited a consideration of economic factors in determining an outcome. It was clear,
across all six options, that many candidates are not comfortable addressing economic issues, and seemed
uncertain of just what constituted an economic factor or economic conditions. In some cases, notably
Questions B1 and C6, many simply ignored the given factor in the question in favour of other material
with which they were familiar.
As always, the quality of written communication can have a marginal effect on candidates’ attainment.
Written communication is an assessed element of Unit 1 and this is clearly outlined in the mark schemes.
Effective communication depends on a number of skills being deployed, and it is regrettable to record once
again that very many candidates do not use capital letters appropriately, fail to spell common historical
terms correctly, and do not shape their answer into appropriate and coherent paragraphs. Some only use
capitals for inappropriate abbreviations. Naturally, developed literacy skills are a whole centre issue, but it
might be worth pointing out to candidates that their communication will be taken into account, however
marginally, in determining their final mark.

Option E/F – Comments
There were over 1300 candidates entered for the combined E/F options in the January exam. The candidates
were generally well prepared and there were some excellent answers showing clear understanding with
the use of relevant and appropriate supporting evidence. However, many well-focused analytical responses
showed a lack of chronological awareness and factual accuracy which prevented access to the higher bands
within levels. Some examiners also commented the some potentially very good responses lacked the broad
balance of discussion required at the higher levels.
Please note: further general comments are made below in reference to specific questions. It is suggested
that centres read all the feedback below, not just those which refer to those topics being taught.

E/F1 – The Road to Unification: Italy, c1815–70
This topic is popular, particularly with centres entering in Option E, and the candidates are generally very
well prepared.
Q1. Most answers to this question showed some understanding of the progress made towards closer unity
in Italy by 1849 and there were a variety of approaches to producing an effective answer. Some candidates
analysed the long-term effectiveness of the supporters of closer unity whilst others concentrated more
on the situation in 1849 itself. There were some particularly effective answers which argued against the
suggestion of ‘no progress’ by referring to aspects of the later unification which were already apparent
by 1849. Many responses which achieved Level 3 tended to describe the attempts to bring Italy closer
to unification in the period before 1849 and achievement within the Level depended upon accuracy and
chronological security. This also affected some answers In Level 4 which attempted to analyse the extent
of progress but were unable to select consistently sound factual supporting evidence. The best answers
were able to evaluate directly the suggestion of ‘no progress’.
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Examiner Comments




This is a Level 5 answer. The candidate has chosen to approach the question by addressing the issue of
no unity across the period from 1815-1849. Throughout the essay the issue of no progress is approached
directly although this becomes clearer as the answer progresses. The discussion interlinks issues such
as the progress of supporters of unity with the forces of Papal conservatism and foreign intervention.
This is a good example of an analytical response being created through an essentially chronological
approach. The essay suggests that although there was essentially no progress territorially there were
indications of possible future unity by 1849.
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Q2. Although some answers produced a description of either Garibaldi’s intervention or the process of
Italian unification, there were many good attempts to determine whether events in Sicily and Naples were
the decisive turning point in the process. Most candidates were able to explain the significance of Garibaldi’s
actions and to compare this with events before and after. The concept of a ‘turning point’ in the process was
handed well by the majority of candidates and there were some very interesting answers produced with
discussions as to whether Garibaldi’s actions speeded up an inevitable outcome or whether unification was
not guaranteed until the decline of Austria or the withdrawal of the French from Rome. A few answers saw
the question as a discussion of the role of Garibaldi as an individual rather than focusing on the significance
of the intervention itself whilst others wrote almost wholly on the role of Cavour. There were, however,
some outstanding responses which were able to evaluate the role of a variety potential turning points,
such as the meeting at Plombieres, by succinct selection of appropriate relevant material.
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Examiner Comments
This is a good example of an evaluative answer at Level 5. It gained a lower Level 5 due to its lack of
coverage across the whole period. The response begins by directly focusing on Garibaldi’s intervention
as a turning point and then developing the importance of this event further using secure and detailed
supporting evidence. Whilst developing the significance of the intervention other influencing factors
such as the role of Cavour are interlinked. In order, to determine the intervention as a turning point the
events before this date are skilfully referred to in terms of foreign intervention and then other possible
turning points are introduced. The whole timescale of the question was not covered leading to the lower
level but the main body of the answer clearly supported the alternative turning point in comparison to
Garibaldi’s intervention which is suggested in the conclusion.

E/F2 – The Unification of Germany, 1848–90
This topic is popular, particularly with centres entering in Option E, and the candidates are generally very
well prepared. However, evidence from both questions suggests that there are a significant number of
candidates who believe that Bismarck became Chancellor of Germany in 1852.
Q3. This was the least popular of the two questions with its focus on the consequences of the 1848
revolutions on Austrian power within Germany to 1862. Some responses described the failures of the
1848 revolutions or outlined Austria’s position in Germany up to 1862 but most did attempt to explain
the reasons why Austria appeared to remain the dominant power in Germany. Many answers were able
to identify aspects of the failures of 1848, such as the weakness of the liberal-nationalists, which enabled
Austria to continue to dominate Germany and to compare these with other factors. Some excellent answers
were able to show change over time suggesting that although the failures of 1848 enabled Austria to
maintain its dominant position in the early part of the period by 1862 Austrian power was in decline.



Q4. This was by far the most popular question and most candidates were able to discuss the contribution
of Bismarck to the process of unification well. However, many responses although clearly focused on the
role of Bismarck tended to give prepared answers concerning Bismarck as ‘master planner’ or ‘opportunist’
rather than concentrating on whether Bismarck was ‘wholly responsible’. Many answers suggested that
Bismarck’s diplomatic manoeuvres would not have been possible without underlying economic and military
developments in Prussia or the decline in Austria power in general. Some answers with well balanced
discussions were undermined by a lack of chronological security and, in particular, a lack of understanding
of the role of the Franco-Prussian War. In order to achieve the higher Levels it is important that candidates
focus on the wording and the time-span of the question asked.
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Examiner Comments
This is a Level 4 answer. The candidate clearly understands the focus of the question and has produced
a narrative analysis of the role of Bismarck along with other factors. There is a clear understanding of
Bismarck’s role in comparison with the roles of Austria and France and with reference to underlying
Prussian strengths. The supporting evidence is secure but lacking in some detail at times. The narrative
nature of the answer keeps this in Level 4 but in the higher band.

E/F3 – The Collapse of the Liberal State and the Triumph of Fascism
in Italy, 1896–1943
This is a very popular topic for centres entering for both Options but there is much variability in the extent
to which candidates are prepared to answer questions. Although there were some excellent responses many
candidates find it difficult to establish chronological security. There are still a few but significant number of
candidates who identify Mussolini with the pre-war Liberal State. It is very important that candidates are
introduced to the significance of key dates such as 1896, 1914-15, 1918-19, 1922, 1929, 1939-40 and 1943.
Q5. Many candidates who answered this question were clearly aware of the North-South divide and the
weaknesses of the Liberal State but there were many generalised answers with little specific reference to
the period 1896-1914. Although there are generalisations which can be made about the weaknesses of the
Liberal State with reference to geographical disunity, social tensions, political weaknesses and foreign policy
failures after 1870 it is vital that the candidates are given specific examples from the period 1896-1914
with which to substantiate statements. Although many textbooks refer to the Liberal State since 1870 events
specific to the period from 1896 are easily found. There were also many examples of imbalanced answers
with responses which either concentrated wholly on the North-South divide or ignored the given factor in
favour of other explanations. The best answers were able to show how the North-South divide contributed
to the weaknesses of the Liberal State during the period in comparison to other factors or showed clearly
how the given factor integrated with other factors to create the weaknesses.
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Examiner Comments
This lower Level 4 answer has a greater awareness of the Liberal State 1896-1914 than many of the
answers for Q5. There is an understanding of the focus of the question and an analysis of the weaknesses
of the Liberal State although at times generalised and not always secure. The discussion of the northsouth divide suggests but does not show how it may have affected the Liberal State and there are a
range of other factors such as political division, Giolitti’s policies and the weakness of military actions.
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Q.6. Many of the responses to this question were able to describe some of the key features of Mussolini’s
economic policies with many references to the ‘battles’ for grain and the lira and to attempts to establish
autarky. Most answers also made some attempt to establish whether the standard of living for ordinary
Italians improved but often this focus was lost as responses tended to evaluate the success of Mussolini’s
economic policies instead. Other responses also lost focus in an attempt to discuss other factors such as
social policies, foreign policy and propaganda in determining standard of living. However, the best answers
were able to take advantage of the wide time-span of the question to determine how standards of living
changed over time with reference to initial policies to solve unemployment, the introduction of corporatism,
responses to the Great Depression, attempts to create self-sufficiency and the effects of wartime economic
policies. There were also some effective answers which referred to differences between the north and south
and between urban and agricultural workers.
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Examiner Comments
This is a low Level 5 answer. This response directly addresses the focus of the question and has an explicit
understanding of the key issues of the question. Although perhaps not quite so clear at the beginning of
the essay the answer becomes more explicit as it continues. There is a clear attempt to show both the
effect of individual policies on the standard of living of ordinary Italians but also an evaluation of change
over time. The response is at low Level 5 because it is not wholly consistent and there is a lack of breadth
across the whole time period to 1943.

E/F4 – Republicanism, Civil War and Francoism in Spain, 1931–75
There are a pleasing number of centres beginning to enter candidates for this topic in both Options and
most candidates appear to be well prepared to answer questions on the Civil War in particular. However,
despite the complexities of many of the events and issues of republican government in Spain from 1931,
it is important that candidates feel confident to be able to answer questions on Republican Spain and
Francoism as well as the Civil War.
Q7. This question was answered by very few candidates. There was a clear distinction between those
candidates who understood the issues surrounding attempts to limit the powers of conservative forces
such as the monarchists, the church and the army by radical republicans and those who produced weak
descriptions of the events between1931-36. The best answers were those which suggested that the initial
gains made by early reforms to land ownership, military power and church control of education were
increasingly challenged were increasingly challenged by a combination of resurgent conservatism and
weaknesses within radical republicanism itself.
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Q8. This was by far the most popular question in F4 and most candidates were aware of the different factors
determining the outcome of the Civil War. This question required the consideration of the responsibility of
General Franco in the Nationalist victory and, although most candidates had some understanding of his role
as a military leader, many answers only briefly mentioned leadership skills before discussing other ‘more
important’ factors particularly the contribution of foreign powers. Answers which only briefly mention the
given factor can only access lower Level 4 at best as in order to establish General Franco’s responsibility
his role needed to be evaluated in relation to other possible factors. The best answers were able to refer to
Franco’s standing before the civil war, his decision to support the army revolt in Morocco, his ability to unite
Nationalist forces, his tactics during the war and his relationship with foreign powers. At Level 5 candidates
were able to integrate Franco’s contribution with other factors suggesting, for example, that his ability to
unite the Nationalist forces and have some control over the nature of foreign sponsorship were in stark
contrast to the divisions of the Republicans and the interference of the Soviets.
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Examiner Comments
This is an example of a competent Level 4 answer which needed a more secure discussion of the given
factor in order to achieve higher. The answer is clearly well focused on the question with a brief
discussion of the role of Franco counter-balanced with more detailed development of other factors.
The response required a more detailed discussion of Franco’s role with clear supporting evidence in
order to access the top of Level 4 or to become a Level 5 answer. The conclusion does suggest that other
factors were more important but the lack of explicit and sustained reference to Franco’s role means that
this evaluation was not substantiated in the body of the essay.

E/F5 – Germany Divided and Reunited, 1945–91
Q.9. This was by far the most popular question in E/F6. Most candidates had a good knowledge of the events
leading to the creation of separate states in Germany in 1949. Many answers at Level 3 and low Level 4
produced descriptions or narrative analysis showing the chain of events from the end of World War II to
the creation of the FDR with some reference to the actions of the western Allies. However, the chronology
of these events was often insecure resulting in inaccurate and confused answers. The best answers were
able to evaluate the extent to which the actions of the western Allies created the circumstances in which
Germany was divided into two separate states with reference to the increasing unity of western zones, the
creation of Bizonia and the introduction of a new currency compared to underlying influence of Cold War
ideology, events within the Soviet sector and the ambitions of German politicians such as Adenauer. It is
obvious that although candidates felt confident in their understanding and knowledge of the events leading
to separation, failure to concentrate on the focus of the question meant that many candidates ended up
producing a well reasoned narrative rather than an analysis of the contribution of the given factor.

GCE History 6HI01/E/F
32

$QV
$QV



GCE History 6HI01/E/F
33



GCE History 6HI01/E/F
34

GCE History 6HI01/E/F
35

Insert here

GCE History 6HI01/E/F
36

Examiner Comments
This is a high Level 4 answer. It is an analytical response which is well focused on the question but is not
always explicit in its discussion of the key factor in the question. The answer interlinks several different
factors creating a clear discussion but in doing so loses its evaluation of the role of the western Allies.
This can be seen from the conclusion.

Q10. Very few candidates answered this question but most were able to refer to changes over time with
the best answers showing not only improving relations over time but variations in relations within the
time period itself. Some answers suggested that after the increasingly difficult relations of the early 1960s
the relative stability of East Germany after the building of the Berlin Wall allowed greater communication
between the two states while despite apparent improving relations in the 1970s a resurgence of Cold War
attitudes towards the end of the 1970s saw increasing suspicion.
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E/F6 – The Middle East, 1945–2001: The State of Israel and Arab Nationalism
There are a pleasing number of centres beginning to enter candidates for this topic in both Options.
Q11. Responses to this question were very similar to those found in Q9. Candidates were obviously
confident in their knowledge and understanding of the emergence of an independent Israel during the
years 1945-48 but answers were often in the form of weak narrative accounts with confused chronology.
There was also a tendency towards a lack of balance with many answers only briefly referring to British
$QV
policy before suggesting other more important factors. Some of the best answers were able to show how
British policies on Jewish immigration, reactions to terrorist activity, relations with the UN and ultimate
withdrawal in 1948 were connected to other factors such as post-World War II politics and the historic
$QV
issues of nationalism in Palestine.
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Examiner Comments
This is a Level 4 answer. It relates well to the focus of the question with opening statements referring
to British policy in Palestine and moving on to suggest other reasons for the emergence of Israel. The
supporting evidence is not always detailed but is generally secure. The analysis and linkage between
factors is often more implicit and explicit but there is a clear attempt to determine the role of British
policy in relation to other factors. In the conclusion there is an attempt to show that British policies
were linked to other factors.
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Q12. This was a popular question and most candidates were aware of Nasser’s belief in Arab nationalism
and some of the controversy surrounding his motivations. However, many answers were less confident in
providing specific examples of Nasser’s actions and policies and tended to concentrate on the earlier period
with descriptions of the Suez Crisis and vague references to the creation of the UAR without reference to
other factors or establishing the extent of unity. This resulted in many Level 3 and low Level 4 answers.
Candidates who attempted to show change over time with Nasser becoming less influential over time
or who were able to suggest other influences such as Arab-Israeli hostility, Syria and the Cold War using
well-selected accurate information were able to access the higher Levels. The mark scheme allowed for
answers which challenged the extent of Arab unity during the period.
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Examiner Comments
This is an example of a mid-Level 4 answer. It is an analytical response to the question, addressing the
role of Nasser in developing Arab unity and suggesting other factors. The supporting evidence is generally
secure and sufficient though not necessarily detailed. Nasser’s role in becoming a figure-head for Arab
unity and his involvement in the UAR is shown whilst other factors such as the presence of Israel and
the situation of Palestinian refugees are adequately developed. There is an attempt at judgement in the
conclusion but the evaluation of Nasser’s importance is implicit rather than explicit.
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F7 – From Second Reich to Third Reich: Germany, 1918–45
Most centres entered for Option F combine F7 with another topic. As a result there is a wide variety
of responses and approaches to question. Although most candidates are very well prepared there are a
significant number of candidates who have very weak chronological awareness of the events of the period
leading to confused and inaccurate answers. Many of the factual inaccuracies are those which are often
found at GCSE and centres that are introducing candidates to AS level process by using familiar content do
need to ensure that candidates are aware of the key dates. Centres might also consider progression to AS
level with reference to a more nuanced understanding of change over time.
Q13. This was the most popular question in F7. Most candidates were able to show the relationship between
the Treaty of Versailles and the economic and political stability of the period 1919-23. However, many
responses were weak narratives of the events of 1919-23 with implied connection to the consequences of
the Treaty. A significant minority of candidates wrote little more than simple statements which suggested
economic problems and political revolts with few specific accurate examples and a confused chronology.
In particular, there were many candidates who assumed that the Wall St. Crash occurred in 1923 and
that hyper-inflation led to widespread unemployment. Many well-reasoned responses also confused the
armistice of 1918 with the Treaty of Versailles and assumed that the Sparticist Rising was a direct result
of the terms of the Treaty including it in a list of revolts caused by the Treaty. There were some excellent
answers which suggested that although the Treaty was the cause of many of the problems during this period
the consequences of German policies during the War, the nature of the armistice and the creation of the
Weimar Republic were also contributory (although many references to the weaknesses of Weimar referred
to events after 1924).
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Examiner Comments
This is a typical low-mid Level 3 answer. The response is aware of the political and economic consequences
of the Treaty of Versailles and some other influences as well. There are a series of relevant statements
often lacking in security of supporting evidence or making generalisations. Some of the material
concerning Stresemann is irrelevant. This answer attempts analysis through limited explanation and
has weak understanding and supporting evidence.

GCE History 6HI01/E/F
50

GCE History 6HI01/E/F
51

GCE History 6HI01/E/F
52

GCE History 6HI01/E/F
53

Examiner Comments
This is a lower Level 4 answer. The introduction is weak and does not clearly indicate the Level of response.
This is followed by a series of paragraphs which relate well to the focus of the question and attempts
to establish the role of the Versailles Treaty. Political and economic instability are dealt with separately
and there is a good indication of change over time. There is reference to other factors such as the weak
Weimar Democracy but the relative importance tends to be implicit rather than explicit. The conclusion
is more of a summary of the instability present during the period than an evaluation of the role of the
Treaty of Versailles.
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Examiner Comments



This is a Low Level 5 answer. Although the supporting evidence is not always detailed the response is
directly focused on the question asks and is an evaluative answer. Supporting evidence is secure and there
is clear understanding with some good examples of succinct explanation; the reference to Stresemann
here is relevant and to the point. The candidate is also clearly aware of the chronology of events
especially in the earlier part of the period with a clear understanding that the creation of the republic
and the signing of the armistice occur before the signing of the Treaty. Although not always successful
there is an attempt to integrate different factors with evaluative commentary.
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Q14. This was the less popular of the two questions. Candidates appear to be less confident of answering
questions which involve economic policy and some candidates seemed to struggle with the concept of
prosperity. A few candidates wrote exclusively about the effect of social policies on the German people. It
is important that candidates are introduced to the different economic, social and political issues in all the
topics covered. Most candidates were aware of general Nazi economic policies and the extent to which
these were successful over the period to 1933 but many candidates were focused on detailing the aims of
the policies and the extent to which they were successful. There were a significant minority of candidates
who were unaware of changes over time and who confused the chronology with autarky being discussed
before policies to counteract the Depression. The best answers were those which addressed whether
Germany was more prosperous by 1939 than it had been in 1933 with reference to employment, trade
and, in particular, the ‘guns or butter’ debate and/or addressed the prosperity of ordinary Germans.
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Examiner Comments

This is an example of a high Level 4 answer. The response clearly links economic policy to
prosperity and the supporting evidence is generally secure. There is an attempt to evaluate the
success of different economic policies over time with reference to successes and failures.
Despite this the answer is more balanced towards a discussion of economic policies and so
relates well to the focus of the question rather than an explicit discussion of prosperity.
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