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Introduction

The paper was divided into two sections: Section A was an In-Depth Study question, and
Section B an Associated Historical Controversy question. By a large majority, more entrants
sat D1- From Kaiser to Fihrer: Germany 1900-45 than D2 - Britain and the Challenge of
Fascism: Saving Europe at a Cost? c1925-60.

It was pleasing to see a good standard of responses in this examination series. Many
candidates wrote insightful comments and very few candidates produced essays which were
devoid of analysis. Unfortunately, some candidates continue to write too much generalised
comment. As a consequence, their responses lacked precise analytical focus and detailed
supporting evidence. Examiners want to see that candidates can use the sources and their
own material effectively to answer the questions set.

The main weakness in responses which scored less well tended to be a lack of sufficient
knowledge, rather than lengthy descriptive writing without analysis. The paper provided
candidates with the opportunity to develop their essay writing and to include source
material as and when necessary.

There appears to be an increasing tendency for candidates to analyse and produce
judgements in the main body of the answer and have cursory conclusions. Candidates can
indeed sustain arguments by these means and this approach does not, in itself, prevent
access to the highest levels. However, in some cases, judgements on individual issues and
factors tended to be somewhat isolated, and ultimate conclusions were either only partially
stated or implicit. Consequently, candidates should be aware that considered introductions
and conclusions often provide a solid framework for sustained argument and evaluation.

The answers of a minority of less successful candidates in Section A suggested that they
lacked the detailed knowledge base required to tackle these questions and produced a
catch-all commentary on the stipulated topic. The best answers to Section A questions
showed some impressive study of 20" century German and British history, with students
producing incisive, scholarly analysis.

When attempting the Section B questions, a small number of candidates engaged more with
the general debate of the set controversy, rather than the specific demands of the question
and source package. This was most evident on Questions 6 and 7, although it was still a
small minority.

Centres should note that the amount of space provided in the booklet for answers is more
than enough for full marks.

Although a few responses were quite brief, there was little evidence on this paper of
candidates having insufficient time to answer both questions.
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Question 1

This was the more popular choice for candidates sitting Option D1. The vast majority of
candidates were able to draw on a range of material from across the period 1919-29, and
thankfully most were able to remain within this date range. Most candidates were able to
focus to some degree on the analytical demands of the question, although less successful
responses tended to provide a survey of issues relating to Weimar democracy, or offered
points concerning success and failure, but with limited focus on the ‘democratic experiment’.
Many candidates tended to divide the period, with coverage somewhat stronger on the
period 1919-23. There was a tendency for some to polarise these periods, with the former
being seen as a failure and the latter a success, although there seemed a preference for
the earlier part of the period, although most were able to explore the nuances within

these. Candidates took differing approaches, with some focusing almost exclusively on
political and constitutional aspects of the period, with others broadening this to consider
economic, social and even cultural aspects of the period. Both approaches were equally
rewarded where appropriate, although some candidates taking the broader approach were
not always convincing in relating material back to the question. There were also occasions
where candidates appeared to rework previous questions, with obvious limitations. However,
many examples showed a detailed knowledge and were able structure an argument, were
analytical in nature and sometimes sustained in terms of quality. Indeed, there was often
convincing coverage of political, social and economic aspects. This included an understanding
of how the nature and extent of success of the political experiment changed over time.
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Examiner Comments

This response to question 1 was given a high level 4. A brief
plan sets out the issues to be examined, demonstrating an
understanding of the question focus. The introduction takes
this a stage further, briefly setting out the main arguments
that will be followed throughout the essay. The candidate then
develops focused points, deploying well-chosen own knowledge
to analyse the success of the democratic experiment.

A
Q ResultsPlus
Examiner Tip

For a level 5 response, sustained argument and evaluation
would be expected. On a question like this, it would mean
exploring every issue and weighing up the extent to which
it was a success throughout the essay, clearly exploring
the notion of the democratic experiment.
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Question 2

Whilst this was the less popular choice in Option D1, it was largely well answered, with

most students able to offer relevant material with some degree of focus. Some candidates
seemed to see this as an invitation to offer content-led responses which were not always
geared towards the question, although many accessed the higher levels. Common arguments
included consideration of the impact the overlapping agencies and responsibilities of the
‘chaotic state’ had on production, shortages of labour, failings in mobilisation, problems with
raw materials, shortage of labour and the role of Speer. Astute contrasts were made by those
considering the improvements in efficiency under the latter. Relative to other questions,
many candidates did offer some very specific knowledge and statistic on production. What
often discriminated in the success of responses was the extent to which they could shape
issues to the question. For example, some candidates offered relevant information regarding
limited raw materials, or the Soviet scorched earth policy, or even the extent to which the
Nazi war effort was geared towards conflict of a more limited duration and nature, yet
struggled to utilise this within argument over efficiency. The most successful were able to
weigh the range of issues and indeed tensions within war production.
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Examiner Comments Examiner Tip
This response to question 3 was given a high Ensure all points are clearly relevant to the
level 3 mark. It shows an understanding of question, and that you can use them to develop
the question and attempts to link material an analysis, as candidates will sometimes attempt
to the question in order to analyse the to write about everything they studied on that
efficiency of war production. However, this is section of the course. Planning an answer gives
not always convincing or made fully relevant. time to think through points.

The answer is more secure when it moves
onto improvements under Speer.
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Question 3

This was the less popular choice and it produced a range of responses. Whilst there were
some candidates who were able to evaluate the degree to which British actions were
confused and had disastrous consequences, responses did suggest some seemed to have
limited knowledge of the Abyssinian invasion, subsequent issues and indeed British policy
towards Italy across the period. Commonly discussed issues included the Hoare-Laval pact
and the subsequent fallout, the role of the League of Nations linked to collective security
and the Britain’s wider relations and dealings with Italy, including reference to the Stresa
Front. Some candidates considered that this was arguably confused. In addition, links were
made between the Rome-Berlin Axis of 1936 and Italy and the League of Nations in 1937.
Critical debate was given to both of the terms ‘confused’ and ‘disastrous’, and stronger
answers often demonstrated a clear appreciation that there could be a counter-argument
emphasising the complex nature of Mussolini’s foreign policy and general developments in
international relations, although some responses were let down by limited knowledge, errors
over what action Britain and/or the League took, or attempts to broaden the question at the
expense of focus on the specific question.
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Examiner Comments Where a question has two aspects,
such as the ‘confused’ and ‘disastrous’
The response shows good knowledge and has an references in this, it is important to try
overall focus. There is a clear analytical structure, to focus on and develop both of these.
although sometimes the focus is not as direct or Very good analysis may make distinctions
evaluative as would be expected at the higher between the extents of change for these

levels. This was given a secure level 4 mark. two issues within the same point.
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Question 4

This was the more popular choice for candidates in Option D2. Most candidates knew about
the main issues and arguments about Britain’s early war efforts, covering a range of issues
such as the period of the Battle of Britain, the fall of France and Normandy, the Norwegian
campaign, the Battle of Atlantic, North Africa and the Mediterranean, with treatment broadly
in that order. A minority were a little too narrow, focusing almost exclusively on a single
issue such as the Battle of Britain. Some candidates were less secure on the Mediterranean,
or lost sight of the issue of Britain’s conduct when examining the likes of the fall of France.

Some students did drift beyond the timeframe into issues such as the strategic bombing
campaign and/or D Day. Generally speaking, candidates did not struggle to include detail
and statistics to support answers, and few lapsed into pure narrative of events. At the
higher end, responses were able to explore the extent of success and failure, setting
particular examples in context, with astute arguments being made over issues like the
importance of maintaining the benevolent neutrality of the USA in the early years of the war.
Stronger responses were those who were able to go beyond seeing the above named issues
as separate, exploring their interrelationship and weighing Britain’s overall conduct.
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Examiner Comments

This response to question 4 was awarded a mark in
level 5. It is focused, evaluative, balanced, and has
good range. It uses knowledge to develop arguments
carefully, reaching judgements on issues throughout.

Q ResultsPlus

Examiner Tip

If you have a particularly strong view on
a question, it is worth remembering the
need for balance. This does not mean
sitting on the fence, more that you should
explore the range of alternatives.
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Question 5

The extent to which the decisions made by Germany's leaders responsible for the outbreak
of the First World War proved to be a popular question. There were many good responses
within the higher levels, and many candidates displayed good knowledge of relevant events

and policies such as Weltpolitik and Flottenpolitik. In terms of decisions made by Germany'’s

leaders, knowledge of the Kaiser’s role was generally good, and many answers showed a
good understanding of Bethmann Hollweg’s role. Detailed knowledge of other individuals,
such as Tirpitz and Moltke, was less common. There was also considerable references to
historians other than those in the given sources — most obviously Fischer, but also but also
numerous others, such as Wehler and other German historians, Taylor and Niall Ferguson
to name a few. In the main, candidates taking such a historiographical approach could do
so with some degree of success, going beyond simply haming and starting to explore their
arguments in the light of the question and given evidence. However, there were responses
which seemed intent on haming historians, possibly from previous examinations, with
limited thought as to how these related to the specific question and sources. In terms of
general focus, this was also a discriminating factor between the middle and upper levels.
Many candidates put forward sound arguments over the general responsibility, whereas
the best were able to offer more precision with regards the decisions made by Germany’s
leaders. This was also evident in the use of the sources; for example, whilst candidates
largely saw Source 3 as pointing to factors other than German responsibility, Source 3 was
effectively utilised by some candidates in order to explore extent to which the July Crisis,
and indeed earlier events, were to a degree outside the control of the German elite.
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/\ Examiner Comments \ Examiner Tip
The response has a clear and confident focus on Set out the arguments in the introduction,
both the question and the views taken on this in emphasising the position that the
the given extracts. It examines these, assimilating different sources take in relation to the
evidence from own knowledge, to offer reasoned question and each other.

evaluation on the strengths of the given arguments.
Such a response is typical of a level 5 for both
assessment objectives.

Question 6

This was the less popular of the two controversy questions for Option D1, although it was
attempted by over 1/3 of candidates. There were also many good answers, with sound
knowledge and effective use of sources. The sources were generally understood well.
There was, however, some misunderstanding. For example, the phrase in Source 4, ‘many
felt their existence threatened by a succession of crises’” was taken by some candidates to
mean that people were being threatened by the Nazis. Also, some candidates took brief
excerpts from sources without seeing the wider context, such as focusing only on the
latter aspects of ‘The Fuhrer cult was as much in the eye of the beholder as in the tricks of
Goebbels’ propaganda apparatus’, and so ignoring the significance of the first half of the
sentence. As such, it is worth reiterating that candidates who undertake a close reading
of the evidence and interpret evidence in the context it is given, stand the best chance

of offering effective analysis. With this, candidates with a more extensive knowledge and
deeper understanding were better placed to explore issues raised in context, as opposed
to those who simply identify references to concentration camps or terror and use this

as a starting point to offer rehearsed examples without exploring how this relates to the
debate in the question. That said, many responses reached Level 4 and above, in part
through a conscious emphasis on the ways in which the sources provided different views/
interpretations linked to the debate. Many candidates recognised the key issues within the
different sources. The Hitler Myth was generally quite well understood - many candidates
had a good understanding of Kershaw’s arguments beyond those expressed in source 5.
Many candidates effectively drew a distinction between feelings towards Hitler personally
and the Nazi Party as a whole. A few recognised that people’s political views and feelings
about a repressive state might be difficult to discern, for obvious reasons. Some candidates
did begin to wander away from the question in applying own knowledge though, most
commonly by (a) excessive reference to the years beyond 1939 and (b) consideration of
anti-Semitic policy with limited regard to the question.
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Examiner Comments Examiner T|p

This response to question 6 was given level 5 for both assessment
objectives. It offered a strong assessment of the debate over the
popularity of Hitler and the Nazis, making thorough use of the three to the specific sources or question in
sources and own knowledge. These first four pages demonstrate front of you. Study the sources carefully
this; the candidate offers a balanced analysis, which weighs and critically, and work out exactly how
issues with reasoned arguments and judgements that are firmly these relate to the arguments you are
22 linked to a detailed analysis of the evidence the sources give. considering.

Be careful over trying to fit the views of
any historian or ‘school’ you have studied




Question 7

This was the more popular of question in Option D2, and candidates produced a range

of responses. In the main candidates seemed to understand and make good use of the
sources, with varying degrees of success and depth of own knowledge that was applied to
the debate. The question focus and content of the sources meant that candidates tended
to focus primarily on Munich, although stronger responses were well able to bring in
relevant material on a range of issues, such as the Anschluss, British fears over bombing,
attitudes to Germany’s desire to see treaty revision and the relative preparedness for

war of both nations. Those who could securely link the wider context tended to be the
most successful. For example, some offered valid material regarding the Peace ballot, but
struggled to convincingly shape this to the question. Most candidates were able to develop
the debate within and between the sources, with sources 7 and 8 in particular being used
in varied ways, and candidates seemed comfortable with the focus on misjudgement. This
controversy still tends to produce a higher proportion of responses which, all other things
being equal, lack balance, more often than not in condemning Chamberlain. Stronger
responses explored alternatives before reaching judgement, and tended to do so by going
beyond a simple balance sheet of arguments for and against. Instead they took those of
the points they had prepared which were most relevant to the specific debate and explored
these in more depth, alongside the evidence offered within the sources.
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Plus
/\ Examiner Comments

This was the conclusion to a response which was well-
reasoned and detailed. A balanced analysis of the debate
was offered, with confident analysis of the sources and
clear integration of own knowledge. The candidate was able
to apply precise knowledge to examine appropriate issues,
and thus reached into level 5 for AO1. The development of
the sources did not quite have the same level of depth and
evaluation, and was thus awarded level 4.

N

\ Examiner Tip

When planning your answer, read through
the sources carefully as well as all of

the arguments, issues and evidence you
can. This will help you to cross-reference
and analyse effectively in your answer.

Question 8

This question, which required consideration of the nature and extent of attempts to improve
the British economy at the end of the war, was the least popular for candidates entering
option D2.

However, in the strongest scripts there was engagement in key aspects of the debate.
There was consideration of post-war reconstruction linked to utilisation of Source 10

and, to a lesser degree, Source 11. The sources were well used, with competent cross-
referencing and analysis. Knowledge was generally sound, with detailed statistics on issues
such as productivity and US loans, and many candidates were able to make good use of
the arguments of historians, most notably Corelli Barnett. Where candidates were less
successful, it tended to be because of one or more of the following issues: (a) a failure to
focus on key aspects of the question, such as ‘lost’ or *how far’, (b) drift to consideration
of the Second World War in a manner of limited relevance to the question or (c) where a
number of examples were relatively one-sided. That said, many displayed effective cross-
referencing, confident analysis, integration of sources and own knowledge and evaluation.
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ﬁ ResultsPlus

Examiner Comments

This response demonstrates a clear focus, confidently
examining the given views. There is careful cross-
referencing of evidence from the sources, with well
integrated own knowledge, all of which are used to develop
an analysis of aspects of the controversy. Evaluative
judgements are offered, and whilst at times the depth of
these could go further, this was seen as a clear level 5
response for both assessment objectives.

A

/ ResultsPlus

Examiner Tip

Be careful over trying to fit the views of any historian
or viewpoint you have studied to the specific sources
or question in front of you. Study the sources carefully
and critically, and work out exactly how these relate to
the arguments you are considering.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

In-Depth Study question

Candidates must provide more factual details.

Candidates need to ensure their subject knowledge conforms to the specification.
Weaker responses usually lacked range and/or depth of analysis.

Stay within the specific boundaries of the question - for example, some candidates
explored issues outside of the relevant time periods.

Candidates would benefit from planning their answers more effectively.

In order to address the question more effectively, candidates need to offer an analysis
not provide a descriptive or chronological account. However, many candidates produced
answers, which were focused and developed appropriately.

Some candidates need to analyse key phrases and concepts more carefully.

Some candidates could have explored links and the interaction between issues more
effectively.

Conclusions were sometimes basic summaries rather than offering an explicit judgment
linked to the analytical demands of the question. The importance of conclusions that are
explicit rather than implicit is emphasised. Indeed, it was fairly rare to find an answer
for Section A especially, that was not of Level 4 quality overall if there were effective,
considered introductions and conclusions.

Associated Historical Controversy question

It is suggested that the students who perform best on Section B tended to be those
who read the sources carefully, accurately and critically; recognised themes and issues
arising from the sources, then used these to address the question. Some candidates
potentially limited themselves by closing off potential areas of enquiry by seeking to
make the evidence of the sources fit the contention in the question without full thought
to the issues within the sources, or by using the sources to illustrate arguments without
relating evidence to other sources or own knowledge.

Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Many weaker candidates resorted to 'potted'
summaries of each source which failed to develop a support/challenge approach.

Candidates need to integrate the source material and their own knowledge more
effectively to substantiate a particular view. Some candidates could have explored links
and interaction more effectively between own knowledge and the sources. Weaker
responses were frequently too reliant on the sources provided and little or no own
knowledge was included.

Some needed to develop their points with more specific factual details.
Some candidates explored issues outside of the relevant time periods, especially for Q6.
Candidates would benefit from planning their answers more effectively.

Candidates should avoid memorised 'perspectives' essays and base their responses on
the issues raised by the sources instead. The Associated Historical Controversy question
is an exercise in interpretation not historiography.
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That said, there were very few really weak responses. The impression was that the
substance of the source at least enabled candidates offer some development and
supporting evidence. In such cases though, candidates often struggled to extend issues
with own knowledge, or really analyse the given views.

There was also a correlation between those candidates who reviewed all sources in their
opening paragraph and high performance. Whilst a telling introduction is not essential,
the process of carefully studying the sources to ascertain how they relate to the
statement in the question, prior to writing the main analysis, allows candidates to clarify
and structure their arguments.

Overall for the Associated Historical Controversy question, there was not always enough
use of sources in combination. Some answers are still following a source by source
approach with some cross-referencing in places. Some other answers tend to be a quote
from the source then relevant own knowledge with analysis. More candidates would
benefit from planning their answers more effectively to produce responses which are
analysis led. Evaluation of argument is also an area which could be developed in Part B,
particularly in terms of relating judgements back to those in the given sources.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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