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Introduction

The paper was divided into two sections: Section A was an In-Depth Study question, and
Section B an Associated Historical Controversy question. By a small majority, more entrants
sat Al - Protest, Crisis and Rebellion in England, 1536-88 than for A2 — Revolution,
Republic and Restoration: England, 1629-67.

It was pleasing to see a good standard of responses in this examination series. Many
candidates wrote insightful comments and very few candidates produced essays which were
devoid of analysis. Unfortunately, some candidates continue to write too much generalised
comment. As a consequence, their responses lacked precise analytical focus and detailed
supporting evidence. Examiners want to see that candidates can use the sources and their
own material effectively to answer the questions set.

The main weakness in responses which scored less well tended to be a lack of sufficient
knowledge, rather than lengthy descriptive writing without analysis. The paper provided
candidates with the opportunity to develop their essay writing and to include source
material as and when necessary.

There appears to be an increasing tendency for candidates to analyse and produce
judgements in the main body of the answer and have cursory conclusions. Candidates can
indeed sustain arguments by these means and this approach does not, in itself, prevent
access to the highest levels. However, in some cases, judgements on individual issues and
factors tended to be somewhat isolated, and ultimate conclusions were either only partially
stated or implicit. Consequently, candidates should be aware that considered introductions
and conclusions often provide a solid framework for sustained argument and evaluation.

The answers of a minority of less successful candidates in Section A suggested that they
lacked the detailed knowledge base required to tackle these questions and produced a
catch-all commentary on the stipulated topic. The best answers to Section A questions
showed some impressive study of 16th and 17th century British history, with students
producing incisive, scholarly analysis.

When attempting the Section B questions, a small number of candidates engaged more with
the general debate of the set controversy, rather than the specific demands of the question
and source package. This was most evident on Question 7, although it was still a small
minority.

Centres should note that the amount of space provided in the booklet for answers is more
than enough for full marks.

Although a few responses were quite brief, there was little evidence on this paper of
candidates having insufficient time to answer both questions.
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Question 1

This was the slightly more popular question from the early period and was one, that in

the main, candidates coped well with. There was evidence of students being informed
about the factional activities in both reigns. The fall of Thomas Cromwell and episodes
concerning Cranmer and Parr featured heavily, and there was some extensive coverage

of events surrounding Henry’s will and the dry stamp and figures such as Norfolk. Within
Henry’s reign, most candidates were secure in relating material to the issue of factional
rivalry and thus avoiding digression and drift to a narrative of the characters involved.
There was at times a tendency to over simplify factional rivalry into simply being two rival
groups constantly battling to gain ascendancy for their personnel and religious preferences.
Stronger responses were able to explore the nuances. Consideration of Edward’s reign was
stronger than when similar questions have featured previously, and it was expected that
there was in some senses less material to work with. There was often sound discussion of
Somerset and Northumberland, although some candidates were less secure in focusing this
towards an analysis of factional rivalry.

(Section A continued) F»{SU'U'W\S Y% C&*Lﬂi‘“’m melr Ll

v, WV Rl o e S May
VTR ™ By (oseheS Moy e
bty Ghle o e Mee N o nFuae
VIR (1 L“”“L__ ot J'c{A»’vug,m e WMo g,
F Colwiv.  Hould, v Las  Qulling Clag
ij clid ik Rk Bl e 68
Suda, k¥t Seped .t St o #Adr
Hue  Spgus M oS 4 te  Qspuhve
(et Qouitd  Quivee, Mg

Wy Wiy Hower, # €o  Cusowses  fooins Koy
G e o Jomme  Clowel  od  Runae
e s s 4y W B MR &l
fulve € 8o Cewts Mo e, ComS ey
Oxecrm, Yook, Plate i Isho, G He oy
Gl & Clwpel  Lps adoed & Man
AN, S0 Pas Cold Susger  tht €l
(MSoukve. Enckn M bt hed P lad
e r‘“"ler'L* _____ S‘/ﬁ]EI(SJ- Lk e fﬁfu’t{bh vd
Qoon o e o Udiire €l Gntel
¢t MO m,_t_«_t} o He e tle Qs
ConSeryhvt Fockin WW had o
B oeckn  wo Comuell LES Ak MeSsie
0d  Hwwy's  dicsin O oveckt @ Clwl
My WA Owed  Vesgd eSS, o

GCE History 6HIO3 A



(Section A continued) _ WU Yty Pliwd  a  Smadf
s W\ e RIE ok, Swh S ey
WA OOy S RS

ﬁ ResultsPlus

Examiner Comments

This is a fairly typical section of a level 3 response.

It demonstrates an awareness of what the question is
asking, and is attempting analysis. However, it lacks
secure knowledge, and the focus is not maintained.

As a result, the development is at times rather limited.

To access the higher levels on the In-Depth Study
question, you must have a secure subject knowledge
and be able to apply this consistently to the demands of
the question. Check the specification for the key topics.

GCE History 6HIO3 A 5



Question 2

Question 2 was marginally less popular as a choice than question 1, but was still chosen by
almost 40% of candidates. Most candidates agreed with the proposition to some degree,
and were able to offer consideration of other factors, with Edward’s minority, the impact

of Mary’s marriage to Philip and how religious policies were implemented frequently
featuring. Many made effective use of referencing to the legacy of Henry’s reign, although
it was surprising that only a small minority used the establishment of the Elizabethan
settlement based on Edward’s reforms as a perspective on this. There was also some
effective discussion of the significance of the rebellions faced by both monarchs, although
in some cases such knowledge was not always convincingly linked to the question. Very
strong responses often balanced their focus, with carefully selected detail of the religious
policies and consideration of the role played by factors such as the lack of longevity in
cementing these policies. Some less focused responses did fall back on producing an audit
of the reigns at the expense of referring to the religious policies implemented. As with most
responses calling for students to cover two reigns or distinct periods, there were instances
of imbalance where the focus was either wholly or largely on Edward or Mary, although on
the whole there was no noticeable preference for one or the other.
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Examiner Comments

This is a good example of an introduction and plan that formed
part of a level 4 response to question 2. The candidate briefly
sets out the key issues and factors limiting the religious
policies of both monarchs. The introduction then outlines the
line of argument they are going to take regarding these.

Q ResultsPlus
Examiner Tip

As with conclusions, is rare that good introductions are
not followed by fairly successful essays. Setting out
the key issues and argument give a focus and line of
argument for the essay to follow, and at the highest
levels, forms part of sustained analysis and argument.
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Question 3

Candidates taking Option A2 broadly divided between this and question 4. The question
allowed students to make an assessment of the operation and nature of Charles I
government in the period of personal rule. Less successful responses tended to present
somewhat generic audits of personal rule, or make claims that Charles’ actions and

policies were tyrannical, or not, with limited understanding of what this actually meant.
Thankfully, the vast majority seem to have reacted well to the questioning as to whether
the rule was tyranny, and stronger responses began to explore the concept in context,
moving beyond anything that was simply ‘bad’ or ‘unpopular’. Some students showed a
grounding in the historiography of the period and rightly ascribed the view to the ‘Whig’
historians, and a small number of candidates railed against the resurrection of this term; an
approach deemed perfectly valid as long as the question is answered. However, on occasion
candidates did resort to historiography at the expense of developing analysis, particularly
along the lines of stating agreement with a given historian, without elaborating on why this
is agreed with, or even what the argument is.

Regardless of this, the better responses weighed the right of the king to carry out his
policies and made a balanced judgement as to the application of the term. Regarding
material covered, issues surrounding finance, politics and religion featured heavily, often
culminating in how issues came to a head over events in Ireland and Scotland. There was
very good discussion regarding the association of Arminianism with Absolute monarchy and
of the issue of extra parliamentary revenue and the Hampden case. A significant humber of
candidates took 1637 as the pivotal year, arguing that the term tyranny became applicable
after that date.
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Examiner Comments

This is a focused, analytical and well-informed response which
gained a high level 4 for question 3. It covers several aspects of
Charles’ personal rule, and engages with the issue of tyranny.

@ ResultsPlus

Examiner Tip

For a level 5 response, sustained argument and
evaluation would be expected. On a question like this, it
would mean exploring every issue and weighing up the
extent to which it was tyrannical throughout the essay.
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Question 4

This question was attempted by roughly the same number as Question 3. The vast majority
of candidates seemed able to produce a multifactorial analysis. A discriminating factor

in the success of responses was the degree to which candidates focused on the specific
question, rather than generally consider why Parliament won. A broader interpretation of
the issue of strategic mistakes was accepted, although there were cases where candidates’
claims regarding this were essentially asserted. Stronger responses gave clear and ranging
exemplification in their analysis of strategic mistakes. There was good awareness of the
actions of the king although for some responses this was confined to very early in the civil
war. More successful responses tended to cover the wider period, such as the disagreements
with Rupert and other Royalist commanders and decisions such as the Irish Cessation treaty
or the Naseby campaign. The responses overall however still reflected an awareness of the
range of factors and most were able to construct responses that placed the king’s failures
into perspective. Those that made a more balanced weighting and brought this to an
evaluative summary were very evident this year.
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% Q ResultsPlus
Examiner Comments Examiner Tip

This response to question 4 is in many ways When a question proposes a given factor or
typical of a level 5 response. The candidate clearly issue and asks you to make a judgement on
has a strong grasp of the topic and the demands the relative importance of this, you need to

of the question. Detail is specific, and is being deal with it thoroughly. Whilst there is no set
used to sustain an analysis of the issue of strategic amount for this, good responses tend to cover
failures. The candidate is also able to weigh this at least a page for a given reason like this.
against other issues, and thus evaluate ‘how far”.
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Question 5

The majority of candidates entered for option Al attempted this question. Subject
knowledge was generally strong and a many candidates offered detailed information about
the Pilgrimage of Grace and associated risings, and were able to integrate this to some
degree with the debate in the sources. Stronger responses were often structured around
clear issues or criteria to evaluate the degree of threat, such as the geographical location,
size, make-up and indeed intentions of the rebels. There were many good examples which
explored the distinction between the threat to Henry and his regime. There were also valid
and reasoned comparisons to other rebellions, although in some cases candidates drifted
away from the question in doing this.

The sources worked well, although a discriminating factor in success seemed to be
candidates’ ability and, perhaps, willingness to read them closely. For instance, it was

not uncommon for candidates to claim that Palmer said violence was totally ruled out,
neglecting the "except in the last resort" comment. That said, the majority of candidates
seemed to take advantage of the clear opportunities that the sources provided to link them
and introduced views as well as providing very good opportunities for students to explore
points using their own knowledge. A minority did tend to focus on own knowledge at the
expense of the debate in the sources to some degree, although integration and balance
were generally good. One area which still caused some difficulties was confusion between
gentry and nobility, although this was less evident than in previous years. Additionally,
some candidates claimed that Yorkshire was distant from London, yet was right next to the
Scottish border.
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Examiner Comments

This response to question 5 was given level 3 for both
assessment objectives. It has an understanding of the
debate and recognises the different views within the given
sources. However, it was rather brief and lacked depth,
with limited analytical development and no real evaluation.

A
Q ResultsPlus
Examiner Tip

Whilst the sources are there to be used on to answer
the question, they shouldn’t be relied upon as your
only source of information. Good responses are able
to bring in own knowledge which is used to analyse
the issues. They integrate this with the sources,
analysing and evaluating the validity of their views.
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Question 6

Whilst this was again the less popular of the two controversy questions in Option A1,
candidates appeared to find this an appropriate and effective question which provided
opportunities to examine a range of material, both from the sources and own knowledge,

with which to evaluate Elizabeth’s control of Parliament. The sources seemed to work well in

providing issues, with good cross-referencing of the differing opinions. The timeframe was
adhered to by the vast majority of candidates. Key issues were understood and developed
by most students, with informed discussion of Prerogative, Parliamentary privilege and
Parliamentary management across a range of areas. Religion, marriage, succession, Mary
and free speech featured regularly, with reference to episodes in specific parliaments. The
views of Graves and Neale were well known, and whilst many candidates were drawing on
rehearsed arguments, they were in the main able to apply these effectively to the specific
debate. There was particularly well informed discussion about the role of the Privy Council
and Thomas Norton, with several concluding that the Privy Council was the key factor in
determining Elizabeth’s control of Parliament.
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Examiner Comments

This response to question 6 was given level 4 for both
assessment objectives. There is a clear focus on the question
and a genuine engagement with the debate between the
sources. The candidate is able to cross-reference and analyse
the evidence they give, bringing in own knowledge to this,
although overall this was not the strongest aspect of the
response. There is some evaluation of argument.

A
2@ ResultS‘ ? "

Examiner Tip

us

A clear understanding of the issues and arguments within

the controversy is needed for the exam, so this should be a
priority in your exam preparation. This doesn’t have to be
learning the names and views of different historians; it is
more important you understand the debate and can select
information which helps you explore the given interpretations.
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Question 7

This was the more popular question within Option A2 and the majority of the candidates
seemed able to understand and deal with the views in the given sources. As in previous
years, candidates in the main seem well-versed in the reasons for side-taking, and were
thus able to demonstrate both understanding of the issues raised from the sources and add
to the debate with their own choice examples. Fewer candidates produced stock responses
without real regard for the specific focus of the question and it would appear the focus
being on the issue of neutralism helped discriminate in this manner. At the higher end,

the factors that tended to discriminate were an ability to genuinely assimilate knowledge
from the evidence in the sources in order to critically evaluate the given views, and an
ability to deal thoroughly with the given issue of neutralism. Impressive analysis was
offered over distinctions such as passive neutralism and the extent to which neutrality
could be maintained beyond the start of the war. Higher level responses confidently used
own knowledge to explore the interplay between neutrality and other factors, referencing a
range of local cases from Devon through to Yorkshire via Gloucestershire, amongst others.
Thankfully there was a reduction in responses who offer a historiographical overview with
little regard to the question at hand, and few responses were seen which derived largely
from own knowledge with limited reference to the sources. As with the other controversies,
a careful reading of the sources made a real difference to the quality of responses offered.
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ﬁ ResultsPlus

Examiner Comments

This was part of a very strong response to question 7, which was
given full marks for both assessment objectives. The candidate
confidently explores the views the sources take on the given
debate, and there is structured and subtle analysis of the issue
of neutralism from different aspects. This is examined in relation
to other perspectives on side-taking, and the candidate is able to
call upon precise own knowledge to evaluate arguments.

A
Q ResultsPlus
Examiner Tip

Read the sources carefully and identify any nuances within
them. This will also help when relating the sources to each
other. Sources may appear to agree or disagree with each
other, but there is often likely to be more to it than that.
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Question 8

This question provided the opportunity to examine the record of the Protectorate and

to examine Cromwell's role and responsibility for outcomes. Most candidates, with

varying degrees of success, grappled with the contradictions that make Cromwell such a
fascinating but also frustrating character; as the "man of God" who believed in toleration
yet dismissed parliaments and abandoned experiments. There was also discussion of his
conduct in Ireland, although a small number of candidates risked losing both focus and
balance when writing about this. There was some interesting discussion of the military
aspect of the Protectorate. Several references were made to Hill's description of the regime
"resting on bayonets", and many cited examples of the advantages and disadvantages of
that situation. With this, there was sound discussion around the issue of the offer of the
Crown and especially of the Humble Petition. The advance of radicalism and republicanism
was dealt with well by many stronger responses, with specific evidence being cited and
developed. Likewise, many picked up on comments in the sources regarding the complexity
of the situation after the war. Some candidates missed opportunities to illustrate points in
the sources. Others were exceptional in their deployment of specific evidence, including
seemingly local references about the reaction to the Major General ruling their area, and in
particular, his callous disregard for the local brewers and imbibers.
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ﬁ ResultsPlus 2@ ResultsPlus

Examiner Comments Examiner Tip
This response to question 8 was given level 5 for both When planning your answer, read through
assessment objectives. It offered a strong assessment the sources carefully, gathering all of the
of the debate over Cromwell and the success of arguments, issues and evidence you can.
the protectorate, making thorough use of the three This will help you to cross-reference and
sources and own knowledge. These last three pages analyse effectively in your answer.

demonstrate this; the candidate offers a balanced
evaluation, which weighs issues and offers reasoned
judgements, which are firmly linked to a detailed
analysis of the evidence that the sources give.
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Paper Sumamry

Based on their performance on this paper, candidates are offered the following advice:

In-Depth Study question

Candidates must provide more factual details.

Candidates need to ensure their subject knowledge conforms to the specification. Weaker
responses usually lacked range and/or depth of analysis.

Stay within the specific boundaries of the question - for example, some candidates
explored issues outside of the relevant time periods.

Candidates would benefit from planning their answers more effectively.

In order to address the question more effectively, candidates need to offer an analysis
not provide a descriptive or chronological account. However, many candidates produced
answers, which were focused and developed appropriately.

Some candidates need to analyse key phrases and concepts more carefully.

Some candidates could have explored links and the interaction between issues more
effectively.

Conclusions were sometimes basic summaries rather than offering an explicit judgment
linked to the analytical demands of the question. The importance of conclusions that are
explicit rather than implicit is emphasised. Indeed, it was fairly rare to find an answer
for Section A especially that was not of Level 4 quality overall if there were effective,
considered introductions and conclusions.

Associated Historical Controversy question

Candidates who perform best on Section B tended to be those who read the sources
carefully, accurately and critically; recognised themes and issues arising from the
sources, then used these to address the question. Some candidates potentially limited
themselves by closing off potential areas of enquiry by seeking to make the evidence of
the sources fit the contention in the question without full thought to the issues within
the sources, or by using the sources to illustrate arguments without relating evidence to
other sources or own knowledge.

Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Many weaker candidates resorted to 'potted’
summaries of each source which failed to develop a support/challenge approach.

Candidates need to integrate the source material and their own knowledge more
effectively to substantiate a particular view. Some candidates could have explored links
and interaction more effectively between own knowledge and the sources. Weaker
responses were frequently too reliant on the sources provided and little or no own
knowledge was included.

Some candidates needed to develop their points with more specific factual details.
Some candidates explored issues outside of the relevant time periods, especially for Q6.
Candidates would benefit from planning their answers more effectively.

Candidates should avoid memorised 'perspectives' essays and base their responses on
the issues raised by the sources instead. The Associated Historical Controversy question
is an exercise in interpretation not historiography.
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e That said, there were very few really weak responses. The impression was that the
substance of the source at least enabled candidates offer some development and
supporting evidence. In such cases though, candidates often struggled to extend issues
with own knowledge, or really analyse the given views.

e There was also a correlation between those candidates who reviewed all sources in their
opening paragraph and high performance. Whilst a telling introduction is not essential,
the process of carefully studying the sources to ascertain how they relate to the statment
in the question, prior to writing the main analysis, allows canadidates to clarify and
structure their arguments.

e Overall for the Associated Historical Controversy, there was not always enough use of
sources in combination. Some answers are still following a source by source approach
with some cross-referencing in places. Some other answers tend to be a quote from the
source then relevant own knowledge with analysis. More candidates would benefit from
planning their answers more effectively to produce responses which are analysis led.
Evaluation of argument is also an area which could be developed in Part B, particularly in
terms of relating judgements back to those in the given sources.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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