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Introduction
This year most candidates were able to provide some explanatory framework as a basic
scaffolding for their answer, had a general understanding of the demands of the question
and were able to sustain a focus on the question set. The ability to call on some relevant
information, and to develop it to some extent, means that fewer answer were placed in
Level 2. Level 1 answers were, as always, characterised by their brevity, often just one or
two paragraphs of generalised material with no development. At the other end of the scale
of attainment, many answers accessed Level 5. These answers were directly focused and
analytical, considered a number of relevant points, and exemplified these with a range of
detailed information. Moreover, most Level 5 answers came from candidates with good
communication skills and the ability to use historical words and phrases confidently.
There was a variety of approaches towards questions which had a multi-factored focus,
usually signalled by the phrase ‘the most important reason’. Some of the most confident
answers included an introduction which either agreed with the role of the stated factor
or proposed an alternative. Many candidates, however, were more reluctant to commit
themselves. Their introduction usually agreed with the stated factor ‘to some extent’ but did
not propose an alternative. Weighing up different factors before reaching a clear conclusion
often differentiated between Level 4 and Level 5 answers.
There have been some improvements overall in the quality of written communication, with
far fewer abbreviations and colloquialisms scattered through candidates’ answers. However
the quality of handwriting on a small number of scripts meant that some words and phrases
were impossible to decipher, and this factor weakened communication overall.
Over 2500 candidates sat the Option E paper in the June 2014 session. As in previous years
centres and candidates are to be congratulated on their preparation for the examination.
The majority of candidates were able to attempt an analysis of the focus of the questions
set and were able to produce paragraphed responses with at least a sound knowledge of
the content covered. However, there appeared to be more candidates this year relying on a
type of ‘model’ answer which addressed the question sufficiently enough to be well-focused
(Level 4) but not directly focused (Level 5) enough to create a well-rounded evaluative
response.
It was noticeable yet again this summer that a large number of responses referred to the
whole time period of the question in sweeping general statements with little regard to
change over time. This was particularly so in Question 5 – topic 3 – where most candidates
referred to Mussolini’s control of Italy in the years 1925-43 as if it were an unchangeable
reality.
There is much good practice amongst centres to promote the use of ‘connecting’ terms and
phrases at the beginning of paragraphs to create more discursive answers e.g. on the other
hand, nevertheless, further etc. However, there are also an increasing number of responses
where the use of these terms seems to have become either arbitrary or formulaic. Both of
these approaches often create the opposite effect to that which was intended i.e. poorly
reasoned and incoherent responses. Of most concern is the wide use of ‘on the contrary’ or
‘on the other hand’ when candidates are in reality discussing an extension of the previous
point or developing a factor related to the previous point.
Many candidates this year produced sound Level 4 responses with good supporting material
but were unable to fashion a response which moved securely into Level 5. This led to many
responses following the pattern of a series of discrete paragraphs about the contribution of
various factors to the process of unification with the focus of the question only really being
addressed in the conclusion. Many excellent concluding statements were not supported by
the material discussed in the main body of the essay.
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These responses could be improved with regard to the following:

4

•

introductory sentences which clearly show an understanding of the stated factor and the
focus of the question along with the relevance of the beginning and end dates of the
time period – this may prevent discussion of irrelevant material particularly with regard
to events after the end date of the question

•

chronological awareness – this may facilitate a greater awareness of change over time

•

more focused analysis and explanation – many good responses produce well developed
paragraphs which outline and expand on the contribution of various factors but this
often leads to either inference or assertion rather than explanation and analysis

•

linking related factors to create an overall impression of causation, consequence,
significance or change over time – responses are often made up of a series of
paragraphs about different factors with the assumption that they are completely
independent of each other even where the links are obvious or fundamental.

•

The best response are those which create a discussion of the hypothesis or statement
in the question by developing a balanced argument using accurate, well-selected
supporting evidence and coming to a reasoned conclusion.
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E1 The Road to Unification: Italy, c1815-70
Question 1
The unification topics were amongst the most popular in Option E. Candidates were well
prepared, had a sound knowledge of the content and were able to reach a judgement.
However, in this session examiners commented on the continued increase in somewhat
formulaic answers which although relevant and generally focused failed to engage explicitly
with the question asked. One examiner commented:
'I often felt that some candidates had learned about the process and complexities of Italian
unification, but in many cases did not apply their knowledge to the question demands –
they had learned the topic, but seemed at times to have rehearsed answers to unification
instead of adapting to the question demands'.
Many of the responses in both questions created imbalanced answers due to a lack of
coverage of the whole time period of the question. Thankfully, there were far fewer
responses than in previous sessions that included references to Mussolini.
Q1. This question focused on the role of Victor Emmanuel in the process of Italian
unification. Candidates mostly discussed Victor Emmanuel in the context of Cavour
and Garibaldi. Some introduced Napoleon as an individual. The more able candidates
recognised and defined figurehead – although very few did this as part of an introduction,
this meant they often lacked precise focus (see Option E general comments). The
more able candidates often discussed Victor Emmanuel as being ‘king in name’ but also
recognised his political contribution. However, there was a tendency by some candidates
to engage with Victor Emmanuel’s role and then introduce other figures (as a list) without
offering links or a comparison or to dismiss Victor Emmanuel completely with little
development. Many did not take into account evidence from across the whole date-range.
Some candidates confused that the term ‘figurehead’ with that of leader or most important
figure.
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Question 2
Q2. This question focused on the role of France in shaping the process of Italian unification
in the years 1858-70. This was generally well answered with candidates commenting on the
French contribution at the various stages of Italian unification during these years. However,
many candidates would have profited from briefly outlining the key elements of the
‘shaping’ process at the beginning of the response and so would have been more likely to
cover the whole time period. In particular, many candidates did not refer to the plebiscites
in the Central Duchies or the acquisition of Venetia; although some candidates suggested
that France played no part in the events of 1866 at all. Some more able candidates
suggested that while France was most important in the expulsion of Austria from Italy in the
north it was the work of Cavour and Garibaldi which unified the rest of the peninsular. There
were also some effective responses which focused on both the positive and negative impact
of France on the shaping of the process. Less able candidates did not clearly establish links
between various influences often leading to inference rather than analysis.
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Examiner Comments

This is a low Level 5 response. It is directly focused on the
'shaping' of unification and discusses French responsibility for
bringing 'shape' to Italian unification.

Examiner Tip

Always try to begin paragraphs with sentences which
create a discussion, following on from the previous
paragraph or making a new point. Try not to begin new
paragraphs with factual information.
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E2 The Unification of Germany, 1848-90
Question 3
Candidates were generally well prepared and had good understanding of the content of the
Topic. There was much more evidence this year of secure chronological awareness leading
to more coherent responses but many candidates still confused the dates of Bismarck’s
appointment as envoy to the German Confederation (1851) and the appointment of Cavour
in Italy (1852) with the appointment of Bismarck as Minister President in 1862. Many
candidates were able to deploy supporting evidence succinctly but some responses lacked
clear exemplification and/or explanation of points made. Please note that the general
comments made under the Unification of Italy also apply to this topic.
Q3. This was the less popular of the two questions but those who chose to answer this
question often produced interesting answers which attempted to show the links between
the events in 1848-49 and the process of unification in the years after. These answers often
referred to the failure to unite Germany from below, the emergence of Prussia as a potential
leader of a Kleindeutschland and the early signs of Austrian weakness despite the apparent
‘victory’ at Olmutz. Some candidates were able to show the link between the consequences
of the 1848-9 revolutions for liberal-nationalism and their relationship with Bismarck in the
1860s. Less able candidates tended to dismiss the contribution of 1848-49 revolutions and
launched into a prepared answer with reference to other factors. Some responses at Level 2
described the course of the 1848-49 revolutions.
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Question 4
Q4. Candidates overwhelmingly chose to answer this question. Most were able to address
the role of Bismarck in the process of unification but many candidates were still unaware
of the concept of diplomacy in this context; a significant minority saw the meaning of
diplomacy as Bismarck’s ability to be ‘diplomatic’ in carrying out both his foreign and
domestic policy. There were also a significant number who took the response beyond
1871 with particular reference to Kulturkampf. More able candidates had detailed
knowledge of Bismarck’s diplomacy and were able to distinguish between the way in
which he handled different situations – luck, opportunism etc. This was argued against
a range of ‘other’ factors such as economic, military, Austrian weakness and Napoleon’s
miscalculations. Examples of individual situations were often skilfully explained, e.g. the
Schleswig-Holstein question and its links with the lead-up to the Austro-Prussian war.
However, many responses showed a lack of balance with too much focus on the early stages
at the expense of the events leading to the Franco-Prussian war. Candidates could have
prevented this by briefly outlining the key elements of the process of unification earlier in
their response (see Option E general comments).
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E3 The Collapse of the Liberal State and the Triumph of Fascism
in Italy, 1896-1943
Question 5
Topic 3 was by far the most popular topic of Option E and, as such, responses varied widely
in their quality. As with last year, most candidates were well prepared with good knowledge
of the content covered in the specification but there were a significant number who found it
difficult to select supporting evidence which was wholly relevant to the questions asked or
who made assertions without justifying or explaining the points made. A significant number
of candidates also produced responses with a very confused chronology. In this session the
chronology of both time periods covered were often confused and many responses included
material irrelevant to the years being discussed.
This question produced a wide variety of responses but most candidates had sound
knowledge of the underlying influences on events in the years 1919-22. However, a
worrying number of candidates included material from the post-1922 period and seemed to
assume that Mussolini’s promises were actually policies being actively implemented during
the period. The responses were generally differentiated by the ability of the candidates to
focus on the key elements of the question; growing support for Fascism as opposed to the
rise to power of Mussolini, and fear of socialism as opposed to the growth of socialism. Many
candidates were aware of the nature of, and responses to, the socialist threat but tended
to assume that a description of socialist activities and the Fascist response was enough to
explain the growth in support for Fascism. There was also an overwhelming assumption that
Fascist policies and aims were attractive without outlining or explaining what those policies
and aims were. The more able candidates often showed that the fear of socialism explained
the growth in support from certain groups e.g. the middle-classes, but that a combination of
other factors led to other groups supporting Fascism.
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Examiner Comments

This is a Level 5 response. It engages with
the question from the beginning by directly
focussing on the 'fear of socialism' as the main
factor. It not only analyses the reasons for
the growth in support but indicates the appeal
of Fascism to different groups and outlines
the various aspects of Fascism which were
appealing to supporters.
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Examiner Tip

Although this is a Level 5 response the response
could be improve by a more explanatory and
explicit introduction and conclusion.

Question 6
Q6. This question was the less popular of the two. The question gave candidates a chance
to discuss the nature of Mussolini’s control over Italy across the period 1925-43. It was,
therefore, disappointing that very few candidates acknowledged the clear changes over
time which took place. Indeed, most candidates referred to the period 1925-43 as if it
were a whole and made virtually no reference to his fall from power. Also, while contextual
reference to the period 1922-25 was clearly relevant, many candidates referred almost
entirely to events in the period before 1925 or made general statements with limited
reference to chronology of any kind. Many candidates also found it difficult to determine
what was meant by personal popularity and, although linked to popularity, produced
predetermined responses on the role of propaganda. Also in many responses popularity was
seen entirely in relation to his popularity amongst the elites and individuals such as the king
and the Pope. The more able candidates were able to discuss the extent to which Mussolini
was popular with the Italian people at various times across the period and in relation to
other factors with which Mussolini attempted to control Italy.
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Examiner Comments

This is low Level 4 response. It is well focused and
explain the contribution of the stated factor and
other factors to Mussolini's control of Italy in the
years 1925-43. However, it lacks detailed supporting
evidence, includes some material from before the
period and has little sense of change over time.

Examiner Tip

Use the time period of the question
effectively to show change over time.
Mussolini's control of Italy changed over
time and the methods he used to control
Italy changed with them.
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E4 Republicanism, Civil War and Francoism in Spain, 1931-75
Question 7
Once again it was a pleasure to note that the candidature studying this topic continued
to rise. Centres should be congratulated for preparing candidates to deal with a complex
and often confusing content and chronology so well. It was very rare to find a candidate
who confused the Nationalists and Republicans during the Civil War period but some
candidates did still have difficulty with the complexities of the period 1931-36. Without
overemphasising the need for detail there was much more well-selected and relevant
exemplification than in past sessions.
Q7. This was the less popular of the two questions. Most candidates were able to identify
and explain the weaknesses of the reforms and how that provoked opposition. However,
many struggled to understand the nature of ‘conservative opposition’ and then link it
to the weaknesses of the government of the Second Republic. There was a tendency to
narrative and often a failure to distinguish between left and right wing governments in the
period. As a result many candidates would have profited from a clearer definition of the key
terminology and time period as mentioned in the general comments to Option E above. The
more able candidates were able to explain how the strength of the military, Catholic Church
and landowners/industrialists were able to undermine the initial reforms of the Republic and
evaluated this in relation to other factors such as divisions amongst the left.
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Question 8
Q8. This was the most popular question and most candidates were able to produce effective
answers to the question. However, the focus was on the significance of Franco and many
candidates produced imbalanced responses where Franco’s role was dealt with briefly before
launching into other factors. This was also a question where responses often dealt with
the various factors, including the different contributions of Franco himself, as completely
separate from one another with little acknowledgement of the links between them. However,
there was some excellent exemplification of Franco’s role and the nature of his approach
to warfare. Some more able candidates were able to show the links between Franco’s
contribution and other factors such as external support or compared the effectiveness of
Franco’s contribution in comparison to the failures of the Republicans.
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Examiner Comments

This is a Level 5 response. It clearly
understands that the focus of the
question is Franco himself. This can
be seen from the plan which does not
refer to Franco and other factors but is
a yes/no plan - ways in which he was
significant and ways in which he was
less significant. All the way through this
response the answer returns to Franco's
significance and when addressing
other factors does so in relation to his
contribution.

Examiner Tip

Always make sure that introductions show and
understanding of the focus of the question, and
conclusions come to a judgment. Here the introduction
shows that Franco is the focus but also outlines other
factors which were involved. The conclusion is not
extensive but it sums up the significance of Franco
within the context of the argument made in the main
body of the essay - it portrays him as the orchestrator
of events and suggests that despite Republican failings
the Nationalist still needed a strong leader in order to
gain victory.
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E5 Germany Divided and Reunited, 1945-91
Question 9
As in previous years the candidates for this topic were very well grounded in the overall
context and themes of the post-war period for Germany. Knowledge was good but there
was a tendency to focus on questions which candidates wanted to answer rather than the
questions on the paper itself. This led to responses which had some relevance but were not
focused enough to achieve beyond mid-Level 4. This was also highlighted by the selection
of supporting evidence which may have had some relevance and allow some analysis but
which was not relevant enough to give a response to the exact question asked.
Q9. This was the more popular of the two questions. Most responses were well-focused
with a sound grounding of the events leading to the partition. However, as mentioned in the
general comments to Option E, most candidates would have profited from clear reference
to the creation of the separate states in 1949 early on in the response. Candidates were
able to discuss a range of points about US actions, with the Truman Doctrine, Marshall Plan,
Bizonia and currency reform all being dealt with in most answers. Similarly most candidates
were able to discuss the Soviet contribution especially with regard to the Berlin Blockade.
Some candidates were able to go further back and look at differences between the Allies
and the USSR at Potsdam and make more general points about the Cold War context.
Some candidates were able to effectively discuss internal factors, particularly the roles of
Adenauer and Ulbricht. A significant number of responses provided a description of events
from 1945 – 1949 and failed to analyse the responses systematically. Less able candidates
discussed the emergence of the Cold War between 1945 and 1949 rather than focusing
specifically on Germany.
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Examiner Comments

This is a Level 4 response. It explains in detail
the contribution of various factors to the
separation of Germany. Each factor is outlined
with some suggestion of the inter-linking of
events but this is not explicit. The actions of the
US is seen as one of several contributory factors
rather than as the main focus of the question.
The question of US responsibility is really only
evaluated in the conclusion.

Examiner Tip

Always try to focus from the beginning on the
stated factor in a mult-factor question and
evaluate responsibility/importance/significance
etc in relation to other factors rather than
writing about different factors and coming to a
conclusion at the end.
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Question 10
Q10. This was the less popular of the two questions. There were some good responses
to this question, which saw well written answers that were able to assess continuity
and change in both economic and political relations in a strongly analytical framework.
Many answers found it easier to discuss political change rather than economic aspects.
The political changes mainly focused on Ostpolitik and the fall of the Berlin Wall in 1989,
with the treatment of the 1950s being far vaguer. However, a surprising number of
responses made little reference to the 1980s. The more able candidates could point out the
continuities of hostility and suspicion, and used propaganda campaigns and the superficiality
of Ostpolitik to support this. When it came to economic policy, candidates tended to stress
the lack of interaction produced by the different economic systems, though the increasing
importance of West German loans in the GDR economy was a point made by several
candidates. However, the main problem with many answers was that they gave a narrative
account of changing relations between 1949 and 1990, and often found it difficult to explain
and analyse the extent of change, with some less able candidates resorting to outlining
the differences between East and West Germany. Some candidates also gave a lot of detail
about the period 1945 – 1949 without linking it to the period identified in the question.
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E6 The Middle East, 1945-2001: The State of Israel and Arab
Nationalism
Question 11
Once again this was a popular topic and, as in previous years, although candidates were
generally been well prepared there was still a tendency for responses to lack secure
chronology. This often led to confused responses with a lack of overall coherence. Also
following on from last year, it was clear that centres are increasingly confident in delivering
the post-1979 period of the specification and responses were often interesting and well
organised with appropriate supporting material.
Q11. This was by far the most popular question. As stated in the general comment to Option
E, most responses would have profited from a clear definition of the key elements of the
question in the introductory sentences. The mark scheme acknowledged that the ‘growing
power of Israel’ might be defined in several different ways and so a clear introduction would
have created a more coherent response; as would the acknowledgement that the focus
of the question was the cause of Arab-Israeli hostility rather than Arab hostility towards
Israel. Many responses were severely undermined by chronological confusion. The more
able candidates were those who identified a number of factors which created hostility across
the period and discussed these in relation to the growing power of Israel. Many effective
responses referred to the role of external influences and the changing circumstances in
relation to the consequences of events for the Palestinians.
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Question 12
Q12. This question focused on the increase in radical Islamist activity in the Middle East
and Gulf regions in the 1990s. Most candidates were able to discuss the effects of western
involvement in the First Gulf War on the growth in the activity and also suggested a variety
of other factors which contributed, such as events in Palestine, Arab-Israeli relations and
the growth in political Islam. The more able candidates were able to show the inter-linking
of various factors in relation to the stated factor. Some less able candidates listed different
factors discussing each separately and so found it difficult to establish the extent to which
western involvement in the First Gulf War was responsible for the increase. A few less
able candidates focused on western involvement in general rather than the effects of the
intervention in the First Gulf War specifically.
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Examiner Comments

This is a Level 4 response. It explains the
contribution of the stated factor and other
factors to the rise in Islamist activity during the
period. However, it does not link the factors and
makes a statement in the conclusion which has
not been clearly shown in the main body of the
response.

Examiner Tip

Try to create a discussion about the hypothesis
or statement in the question. Instead of writing
about each factor in turn and then weighing
up your answer in the conclusion. Analyse the
contribution of the stated factor or main focus in
the opening paragraphs and develop the other
factors in relation to the 'weight' you have given
to the main factor. This way you are evaluating
the reasons so that your conclusion can be
sustained.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:
•Do not attempt to limit your revision by trying to predict questions or by producing model
answers based on past questions. This may lead to a lack of choice or a lack of focus on the
demands made by the question.
•Try to analyse causation by using a variety of different methods. This year the factors
which influence causation have been largely addressed with confidence. Differentiation
between candidates’ answers has often arisen when candidates come to evaluate and weigh
up the relative significance of conditional against contingent factors and then suggest which
factor seems the most important.
•Try to understand issues concerning change and continuity over the whole timescale of
your period of study. Consider how things stayed the same, how they changed and, most
importantly, why change did or did not take place.
•Develop the skill of using appropriate historical terms with fluency and use these in your
answers where appropriate.
•Plan your answer beforehand. This will help you to organise your thoughts before you start
to write.
•Familiarise yourself with the format of the examination booklet. You should begin your first
answer on page 4 and your second on page 12. On each of these pages you should place a
cross to indicate which answer you have chosen. Knowing the format of the examination in
advance should help to relieve the stress of the examination overall.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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