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Introduction
This year most candidates were able to provide some explanatory framework as a basic
scaffolding for their answer, had a general understanding of the demands of the question
and were able to sustain a focus on the question set. The ability to call on some relevant
information, and to develop it to some extent, means that fewer answer were placed in
Level 2. Level 1 answers were, as always, characterised by their brevity, often just one or
two paragraphs of generalised material with no development. At the other end of the scale
of attainment, many answers accessed Level 5. These answers were directly focused and
analytical, considered a number of relevant points, and exemplified these with a range of
detailed information. Moreover, most Level 5 answers came from candidates with good
communication skills and the ability to use historical words and phrases confidently.
There was a variety of approaches towards questions which had a multi-factored focus,
usually signalled by the phrase ‘the most important reason’. Some of the most confident
answers included an introduction which either agreed with the role of the stated factor
or proposed an alternative. Many candidates, however, were more reluctant to commit
themselves. Their introduction usually agreed with the stated factor ‘to some extent’ but did
not propose an alternative. Weighing up different factors before reaching a clear conclusion
often differentiated between Level 4 and Level 5 answers.
Some questions were not multi-factored, though a number of candidates mistakenly
believed that they were. Question D10, for example, was focused on the extent to which
Black Power hindered or promoted the rights of African Americans. Several candidates went
beyond the question’s remit to address other factors influencing African American rights,
and thus took their answer out of focus. This weakness was also evident in, for example,
answers to Question A14.
A number of questions were shaped around double headers: questions of this type include
A5 and A13, B2 and D12. While many answers accessed Level 4, the mark awarded was
often influenced by the extent to which both factors were treated fairly evenly. Some
answers to A5 were strongly weighted towards Henry II, with much less development on
John; while on B2 the Papacy was often mentioned almost as an afterthought.
Previous reports have highlighted the problems which many candidates have in interpreting
‘social policies’ and, regrettably, this year was no exception. On D4, for example, many
believed that social policies included economic and political change; while ‘social and
cultural change’ in D13 was sometimes interpreted as political and cultural change.
There have been some improvements overall in the quality of written communication, with
far fewer abbreviations and colloquialisms scattered through candidates’ answers. However,
the quality of handwriting on a small number of scripts meant that some words and phrases
were impossible to decipher, and this factor weakened communication overall.
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Question 1
Question 1 asked about the causes of change over a long period of time. It required
candidates to select examples of foreign intervention which had a significant impact on
domestic developments and to assess the importance of these, as opposed to other factors
that also caused change inside China. Candidates who selected an example of foreign
influence from each decade were able to demonstrate a breadth of knowledge which was
not possible for those who focused merely on 1900 -1911, as some did.
Many candidates assumed that foreign influence meant ‘intervention’ or at least involved
seizing or threatening Chinese territory; the more discerning referred to the different forms
it took, including economic, cultural, educational and diplomatic involvement.
While some candidates struggled to identify the additional factors that caused change,
others did so successfully by focusing on certain key individuals or key actions that they
took. In a question like this that covered such a potentially large range of material, selection
of relevant support was of paramount importance and this proved a good discriminator
between well prepared candidates who were able to do this, and those who simply wrote all
they knew, often on the period before 1900. There was also a minority of candidates who
adapted the question to suit one they would have preferred on the contribution of foreign
influence in causing the fall of the Qing.
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Examiner Comments

The answer attempts to shape an analytical focus on the question, but range and
depth of support are both weak. More could have been made of the last years of the
Qing, and it is not clear what the implications for China of the Twenty-One Demands
made in 1915 would be. There is reference to one other relevant factor, the rule of
the warlords, but this is not exemplified with evidence. The lack of depth of support
overall makes for a mark of mid Level 3.
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Question 2
Question 2 concerned Mao’s contribution to ‘the survival and ultimate triumph of the CCP’.
Taking ‘survival’ to mean the Long March and Yanan period, and ‘ultimate triumph’ to be the
Civil War victory proved an effective approach for many. Some candidates demonstrated
impressive knowledge of the way Mao imposed his personality and ideas on the CCP in the
1930s, noting the importance of the 1935 Zunyi meeting during the march, and the way
he used the Yanan period to make Marxism fit the Chinese situation, rather than the other
way round. Most candidates were better prepared in explaining Mao’s contribution to the
Civil War, and were able to make some telling contrasts here with the record of Chiang.
Indeed, contrasting Mao’s successes with Chiang’s failings was a popular way of structuring
the answer, which could be highly effective. The question did cover a fifteen year period, so
answers that confined themselves to the four years of Civil War did not relate well to the
question.

Question 3
Candidates tackling Question 3 were clearly aware that force did play a significant role in
helping the Communists impose their authority in the early years of the PRC, and were
not short of relevant examples to demonstrate this. Many could provide details of the
reunification campaigns in outlying areas and the brutal crackdowns in Shanghai and
Guangzhou. The role of the PLA in regional government was also used to show the way
that the threat of force underpinned the new China. Some candidates were able to show
that force was not just imposed from above but also unleashed from below, as peasants
were encouraged to take revenge on their former landlords in the early land reforms.
Some candidates also made good use of the two ‘anti’ campaigns to show the implicit
threat of force that lay behind them, and also the U-turn that marked the Hundred Flowers
campaign right at the end of the period. Candidates were aware that Communist control
was asserted through other approaches as well: for example, some of the social reforms
which won widespread approval, and the use of surveillance that the various registration
schemes made possible. However, relatively few candidates referred to the control exerted
over the ‘blue ants’ who worked on the new engineering projects, and the propaganda value
of projects such as the Yangtze Bridge, which served to enhance the prestige of the new
regime.

Question 4
Most candidates attempting Question 4 were able to demonstrate knowledge of the social
policies affecting women's rights, education and health, but fewer were familiar with those
which concerned religious groups. It has been noted in previous reports that candidates
need to be able to identify social policies accurately: answers that covered cultural or
economic policy were simply not relevant. More able candidates took the trouble to explain
the possible criteria for judging success, rather than asserting that a certain policy must
have been successful because a certain group was better off as a result. Many candidates
were aware that the impact of the social policies changed during the twenty seven years
covered by the question, particularly in education after 1966 when the Cultural Revolution
interrupted previous progress.
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Question 5
Question 5 required a judgment on the extent of change in both the economy and
government. Candidates who looked back from 1914 and explained what had or had not
changed since 1881 avoided writing information -driven answers that “told the story” of
developments and risked losing focus in doing so. Answers that dealt with each theme
separately kept a sharper focus than those which dealt in turn with the reigns of Alexander
III and Nicholas II. Only a few answers mentioned Bunge and Vyshnegradsky, but most
candidates were aware of the key initiatives set in motion by Witte, including some good
comments on the significance of the Trans-Siberian railway. Fewer were confident on
Stolypin's contribution, often getting side-tracked into addressing his work mopping up
dissidents after 1906, rather than his efforts to create a class of prosperous peasantry. The
limitations of the Duma, thanks to the Fundamental Law, were well known to most, although
the limited progress towards a parliamentary democracy (as illustrated by the constructive
legislation of the fourth Duma and the development of parliamentary committees) was
generally overlooked. Some answers drifted out of period at each end of the chronology,
referring to emancipation or the events of 1917. Despite comments in previous reports,
some answers still include extensive, and largely irrelevant, material on Alexander II.
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Examiner Comments

The answer considers the extent of change in both economy and government over the whole
timeframe. Economic change is exemplified through Witte’s drive for industrialisation, and with
Stolypin’s agricultural reforms aimed at improving the condition of the peasantry. The contrary
argument on economic change lacks security on Witte, though there is reasonable understanding
displayed on the role of the Dumas. The answer thus addresses the question and considers a
number of relevant points, but there is some uneven development of material overall. A mid Level
4 response.
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Question 6
Several candidates gave thorough attention to Trotsky's contribution to organising the
October coup and monitoring discipline in the Red Army during the Civil War. A productive
approach taken by many was to examine the respective contributions of Trotsky and Lenin
to Bolshevik success in the period, although this carried the risk of attributing everything
that happened in the period to either Trotsky or Lenin. Some less able answers confined
themselves to the Civil War period, and wrongly interpreted the question to be on why the
Reds won the Civil War. Apart from having the wrong focus, answers of this type omitted the
significant early moves by Lenin to exit the First World War and pass the decrees concerning
land and working conditions, and the later switch from War Communism to NEP. However,
there were some perceptive comments from well-prepared candidates about the value of
the new constitutions in organising the political infrastructure and on the underlying role
that terror played throughout the period.
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Question 7
A significant number of candidates misread the question as being one about the leadership
contest in the years after Lenin’s death in 1924. This suggests that they did not consider
the time period of 1928-38 in the question or that they were determined to offer a
prepared answer to a question with which they felt comfortable. There was, of course,
some information which could be credited, such as Stalin’s roles within the party and the
failings of others such as Kamenev, Zinoviev and Bukharin, but these responses failed
to achieve more than a modest level of attainment. Others appeared to hedge their bets
with an answer which looked at the power struggle and at Stalin’s consolidation of power
in the 1930s, but time constraints often meant that points were not developed in great
detail. Many could, however, explain the lack of an effective challenge to Stalin's power
between 1928 and 1938. Most focused on the Show Trials and purges of the period, often
in impressive detail, explaining their value in removing potential rivals and in creating the
climate of fear that engulfed all areas of society, not just the political elite. The purges
were also examined in some depth, especially the Yezhovshchina. The more able answers
were able to explain the additional role of wider factors relating to propaganda and the
personality cult, and it was encouraging to note that many were aware of control of the arts
through Socialist Realism.
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Examiner Comments

Some of the material in the early part of the answer is out of period as
it focuses on the struggle for power after Lenin’s death. However, there
is some relevance on Stalin’s role as a bureaucrat and the wide-ranging
support this afforded him. The Congress of Victors and the subsequent
purges and terror are all mentioned, though supporting information here
is patchy, and it is this lack of depth that makes the answer a mid Level 3
response overall.

Examiner Tip

The timescale here is crucial to success. The years
1928-38 mean that you have to look at some aspects
of Stalin’s rule in the 1930s, and consider how Stalin’s
rule was strengthened by key developments.
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Question 8
Candidates were aware of many reasons why the Soviet Union was victorious in the Second
World War, but the problem for many here was to adequately explain the contribution of the
stated factor, ‘the efforts of the Soviet people in maintaining war production’. This required
some explanation of the achievements of pre-war economic planning, as well as of how
these levels of production were kept up in wartime, and the use to which they were put.
Some answers mentioned only the removal of factories to beyond the Urals, while others
referred only to the privations suffered by the Soviet people on the home front. More able
answers used the information from core textbooks to address the stated factor in some
detail, referring to the long shifts completed by women and children and the nature of
war production overall. There were some interesting comparisons between the German
and Soviet economies, and that the transition from Gosplan and the Five-Year Plans to
Stavka and the war economy was managed smoothly. Once the stated factor was dealt
with, candidates were more confident addressing the variety of wider factors that affected
the outcome in terms of Stalin's leadership, German miscalculations and allied help. Some
were uncertain about the importance of lend-lease. Many were aware of its significance in
transport and communications, and for food supplies, but some wrongly believed that lendlease supplied troops for the eastern front. Future candidates need to be aware that Stalin
never abolished religion and then restored it during the war; a few hundred churches were
reopened and Stalin tapped into the Soviet people’s need for spiritual comfort.
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Question 9
The question presented few problems, unless candidates were unfamiliar with the
constitutional powers of the Supreme Court or had an insecure grasp of chronology, in
which case they often brought in Rosa Parks, King and post 1955 Civil Rights material that
was irrelevant here. Most candidates avoided these errors and were able to show how the
Supreme Court operated in tandem with the NAACP, especially Thurgood Marshall, with
more able candidates putting the ‘improvements in status’ into perspective by underlining
the limitations and showing that key decisions, like Brown II, came right at the end of the
period, so that the improvements were relatively modest. Many listed significant judgements
such as Morgan v Virginia and Sweatt v Painter, but these were often simply described
instead of their importance being explained. Most were aware of the distinction between
de jure and de facto change. Knowledge and understanding of Truman’s involvement in
civil rights has improved significantly in recent years. There was detailed information
offered on ‘To Secure These Rights’ (though some believed it was legislation proposed to
Congress), on the desegregation of the armed forces, and on Truman’s inauguration of
1949. There were some excellent comments on the significance of World War Two, whether
on the development of the Double V campaign or on the economic and social impact of the
northern migration during the war.
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Examiner Comments

The answer addresses the issue of the Supreme Court with sufficient, though
not extensive, evidence. The role of the presidents is examined, with a
clear comparison made between Truman’s positive actions and Eisenhower’s
more detached view of civil rights. The separate roles of the FEPC and the
NAACP are both understood, and the candidate reaches a clear evaluative
judgement at the end of the answer. Sufficient range and accuracy of
material allows for a low Level 5 award.
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Question 10
Most candidates were aware that the achievements of Black Power were mixed, and that
social and cultural benefits derived from their activities, even if political progress appeared
to have been halted by the loss of goodwill from the political establishment. Candidates
understood the importance of key individuals such as Malcolm X and Stokely Carmichael and
their promotion of a separate black identity. Many viewed the Black Panthers in a positive
light, noting the importance of the ‘patrol the pigs’ campaign and highlighting the Panthers’
highly developed educational, social and medical programmes, many of which were funded
by Jimi Hendrix and other leading black figures. Some telling points were made by those
who argued that some indirect political gain resulted from Black Power violence since it
made the authorities and white liberals more willing to listen to the voices of moderation
that the radicals were replacing.

Question 11
Previous reports, along with almost all textbooks, make it very clear that Korea is not in
south-east Asia. Nonetheless, many candidates, who also ignored the chronology in the
question of ‘the 1950s’, wrote exclusively on the Korean War and thus gained little or no
credit. Others, also ignoring the chronology, wrote on Vietnam in the Kennedy and Johnson
years, which was not relevant. The question covered material in the second and third bullet
points in the specification: the situation in south-east Asia between 1950 and 1954; and
escalating US participation in the conflict in Vietnam under three successive presidents.
Many candidates noted the importance of the collapse of French power in the region by
1954, and Eisenhower’s decision to support the Diem regime simply because Diem was
anti-communist: the dictatorial and corrupt nature of his regime was overlooked, or at least
tolerated. Effective answers supplied detailed knowledge of what the Americans were trying
to achieve, while less able responses relied more on general impressions. Some noted the
creation of SEATO, and its role in allowing US forces to intervene in south-east Asia. Some
of the more able answers observed that, in the late 1950s, Eisenhower took the critical
step of sending 1500 US advisers to help train the ARVN, beginning a process of military
involvement that would be escalated under Kennedy and Johnson.
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Question 12
Answers noted the domino and quagmire theories, and the importance of the Truman
Doctrine, and that both Kennedy and Johnson had to counter Republican claims that
they were ‘soft on communism’. Kennedy’s intervention was perhaps less well known
than Johnson’s, and some mistakenly suggested that, since Kennedy and Diem were
both Catholics, the US President felt duty bound to support his co-religionist. More able
candidates showed how specific developments inside Vietnam affected US presidents. The
ARVN’s military failings, notably at Ap Bac in 1963, Diem’s assassination later the same
year, and the Gulf of Tonkin incident of 1964 were all used to explain why US involvement
increased. Several noted that Johnson’s policies in 1963-64 were influenced by the
presidential election, but only a few made the point that the sending of ground troops
in 1965 changed the nature of the conflict dramatically. While most were aware of the
importance of the Gulf of Tonkin resolution, several answers mistakenly suggested that the
Tet offensive of 1968 only increased US involvement. Domestic pressures from hawkish
advisers, against the background of a generally supportive public, were also made relevant.   
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Examiner Comments

The answer’s analysis centres on a consideration of the commitment trap
and the quagmire and domino theories, though supporting evidence is
lacking in security and accurate development. The importance of public
support for the war is not made very clear. The lack of developed and
relevant information makes for a high Level 3 award overall.
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Question 13
Relevant material is very substantial, and candidates were credited for studying particular
aspects of social and cultural change within the context of wider trends. Many addressed
matters such as women’s rights, gay power, popular culture and sport. A small number
seemed unsure of the nature of social change and wrote on culture wars only with respect
to Democratic liberals and the Republican Party’s Religious Right: the focus of their
answers and the range of material offered were both therefore limited. Others mistook the
demands of the question and wrote exclusively on successive presidents. The development
of women’s rights was well known, including the National Organisation of Women and
the importance of the Roe v Wade ruling. Gay rights were investigated in some detail
overall, with Clinton’s ‘Don’t Ask, Don’t Tell’ policy frequently cited. There was a variety
of approaches to cultural change. Some identified and analysed broad trends such of the
growth of cable television and its influence on programming in general, though more might
have been made of the national and global significance of MTV and CNN. Candidates were
less assured on changes in the film industry, whether on the popularity of Vietnam War films
in the 1970s or the growing number of films with sexually explicit content. Some answers
included only generalised information with little explanation, whether on South Park, the
Simpsons or prominent exponents of rap culture. Too many believed that black sports
and music stars are a recent phenomenon, which unfairly ignored the earlier successes of
people such as Josephine Baker, Joe Louis, Jesse Owens and Count Basie. Many referred
to the social and cultural changes experienced by black Americans, but also pointed out
the importance of Cesar Chavez in fighting for social improvement for Hispanic Americans,
and the important advances made by Native American Indians. The more able answers
considered the extent to which social and cultural change might be considered dramatic,
noting that change in the northern cities was often not accompanied by change in the
southern states.

Question 14
Most answers remained focused on both the demands of the question and the timespan of
1981-2001. Some adopted a thematic approach by investigating lower taxes and then free
markets: this approach was rarely successful. Most, however, were strictly chronological
in their approach and investigated the policies of the three successive presidents, Reagan,
George HW Bush, and Clinton. The policies known as ‘Reaganomics’ were known well,
and candidates often explained that the sustained economic growth of his presidency
was accompanied by a budget deficit which had reached worrying levels by 1989. Bush’s
promise, ‘Read my lips, no new taxes’, was often used to explain his defeat in 1992, but
many failed to explain how far he maintained the principles of the free market. Knowledge
of Clinton’s policies and the significant economic growth experienced during his two terms
in office, was often extensive, but few placed his success within the context of the creation
of NAFTA and the growth of global trade overall. In considering the extent to which the
economic policies of these years triumphed, many pertinently wrote that it all depended
on where you were. They contrasted the families who struggled on low wages and food
stamps with the growing number of very rich Americans for whom the free market could be
considered a triumph.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:
•

Do not attempt to limit your revision by trying to predict questions or by producing
model answers based on past questions. This may lead to a lack of choice or a lack of
focus on the demands made by the question.

•

Try to analyse causation by using a variety of different methods. This year the factors
which influence causation have been largely addressed with confidence. Differentiation
between candidates’ answers has often arisen when candidates come to evaluate and
weigh up the relative significance of conditional against contingent factors and then
suggest which factor seems the most important.

•

Try to understand issues concerning change and continuity over the whole timescale
of your period of study. Consider how things stayed the same, how they changed and,
most importantly, why change did or did not take place.

•

Develop the skill of using appropriate historical terms with fluency and use these in your
answers where appropriate.

•

Plan your answer beforehand. This will help you to organise your thoughts before you
start to write.

•

Familiarise yourself with the format of the examination booklet. You should begin your
first answer on page 4 and your second on page 12. On each of these pages you should
place a cross to indicate which answer you have chosen. Knowing the format of the
examination in advance should help to relieve the stress of the examination overall.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

GCE History 6HI01 D

33

Pearson Education Limited. Registered company number 872828
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE

