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Introduction

6HI01 – General comments

This year most candidates were able to provide some explanatory framework as a basic 
scaffolding for their answer, had a general understanding of the demands of the question 
and were able to sustain a focus on the question set. The ability to call on some relevant 
information, and to develop it to some extent, means that fewer answer were placed in 
Level 2. Level 1 answers were, as always, characterised by their brevity, often just one or 
two paragraphs of generalised material with no development. At the other end of the scale 
of attainment, many answers accessed Level 5. These answers were directly focused and 
analytical, considered a number of relevant points, and exemplified these with a range of 
detailed information. Moreover, most Level 5 answers came from candidates with good 
communication skills and the ability to use historical words and phrases confidently.

There was a variety of approaches towards questions which had a multi-factored focus, 
usually signalled by the phrase ‘the most important reason’. Some of the most confident 
answers included an introduction which either agreed with the role of the stated factor 
or proposed an alternative. Many candidates, however, were more reluctant to commit 
themselves. Their introduction usually agreed with the stated factor ‘to some extent’ but did 
not propose an alternative. Weighing up different factors before reaching a clear conclusion 
often differentiated between Level 4 and Level 5 answers.

There have been some improvements overall in the quality of written communication, with 
far fewer abbreviations and colloquialisms scattered through candidates’ answers. However 
the quality of handwriting on a small number of scripts meant that some words and phrases 
were impossible to decipher, and this factor weakened communication overall.

Option C – General comments

Over 1000 candidates sat the paper this June. Both centres and candidates are to be 
congratulated on the general level of preparedness. The examining team found that in 
general the candidates produced interesting responses at all levels and provided a wide 
range of exemplification. The best responses were an absolute pleasure to read.

It was noticeable yet again this summer that a large number of responses referred to 
the whole time period of the question in sweeping general statements with little regard 
to change over time. This was particularly so with Q3 – topic 2 - where responses which 
required discussion of change over time continually referred to the period 1740-76 as if it 
was a universal unchanging time period.

There was much good practice amongst centres to promote the use of ‘connecting’ terms 
and phrases at the beginning of paragraphs to create more discursive answers, e.g. on 
the other hand, nevertheless, further etc. However, there was also an increasing number 
of responses where the use of these terms seemed to have become either arbitrary or 
formulaic. Both of these approaches often created the opposite effect to that which was 
intended, i.e. poorly reasoned and incoherent responses. Of most concern was the wide use 
of ‘on the contrary’ or ‘on the other hand’ when candidates were in reality discussing an 
extension of the previous point or developing a factor related to the previous point.

Many candidates this year produced sound Level 4 responses with good supporting material 
but were unable to fashion a response which moved securely into Level 5. This led to many 
responses following the pattern of a series of discrete paragraphs about the contribution of 
various factors to the process of unification with the focus of the question only really being 
addressed in the conclusion. Many excellent concluding statements were not supported by 
the material discussed in the main body of the essay. These responses could be improved 
with regard to the following:
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•	 introductory sentences which clearly show an understanding of the stated factor and 
the focus of the question along with the relevance of the beginning and end dates of the 
time period – this may prevent discussion of irrelevant material particularly with regard 
to events after the end date of the question

•	 chronological awareness – may facilitate a greater awareness of change over time

•	 more focused analysis and explanation – many good responses produced well-developed 
paragraphs which outlined and expanded on the contribution of various factors but this 
often led to either inference or assertion rather than explanation and analysis

•	 linking related factors to create an overall impression of causation, consequence, 
significance or change over time – responses were often made up of a series of 
paragraphs about different factors with the assumption that they were completely 
independent of each other even where the links were obvious or fundamental.

•	 The best responses were those which created a discussion of the hypothesis or 
statement in the question by developing a balanced argument using accurate, well-
selected supporting evidence and coming to a reasoned conclusion.
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C1 – The Origins of the British Empire, c1680–1763

Question 1

This was a popular topic and most candidates had a good working knowledge of the major 
themes. The responses to this topic were more wide ranging and candidates increasingly 
provided more appropriate exemplification. The nature of the questions this summer meant 
that there was less scope for the more ‘formulaic’ answers but it was also clear that many 
centres had heeded the advice from last year, with higher level responses being more 
focused on the wording of the question.

Q1. This question was the less popular of the two. The question focused on the growth of 
British influence in India. Apart from a few candidates who wrote responses which focused 
on the growth of British power in general, candidates focused on events in India and were 
able to discuss a variety of factors with regard to Britain becoming the dominant power. 
Most candidates were able to show the reasons why Britain became dominant in India 
with more able candidates focusing on both the ability of Britain to become dominant and 
becoming the dominant European power. Many candidates referred to the influence of trade, 
the specific nature of the East India Company, the weaknesses of Indian rulers and/or the 
consequences of the Seven Years’ War. Some more able candidates were able to show how 
dominance over the Dutch and the Portuguese was achieved in the earlier part of the period 
while victory over the French occurred later.
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Question 2
Q2. This was the more popular question. Most candidates were aware of a variety of 
different factors influencing the growth of empire during this period and attempted to 
evaluate these in relation to the consequences of the War of the Spanish Succession. 
Responses were often differentiated by the ability of the candidates to determine the most 
important influences in the years after 1713, rather than the period of the topic in general. 
Some candidates provided irrelevant material which was more appropriate to the period 
before this date, but at the higher levels candidates were able to select more relevant 
contextual supporting material. Disappointingly many candidates were only able to identify 
the acquisition of Gibraltar and Minorca, along with a general naval superiority, as the main 
outcomes of the War with fewer than expected referring to the asiento or territorial gains in 
the Americas. As a result many responses also failed to identify links between the various 
influences under discussion, for example, the slave trade, and so produced Level 4 rather 
than Level 5 responses. A few responses narrated the events of the war itself mainly in 
regard to the land warfare in Europe.
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This is a high Level 4 response. It has a clear 
introduction, develops the stated factor well and 
discusses other factors. However, the organisation of the 
response means that the other factors are not always 
clearly located within the timeframe of the period or 
linked together where appropriate, i.e. it is not wholly 
clear that it took until the end of the period for the 
Seven Years' War to transform the extent of the Empire.

Examiner Comments

The conclusion here suggests that all the factors discussed 
had an influence over the growth of the British Empire and 
so one factor was no more important than another. However, 
rather than just making this assertion try to summarise the 
contribution of each factor or show how all or some of the 
factors might be inter-connected. In this way you will reach 
a reasoned, well-supported conclusion.

Examiner Tip
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C2 – Relations with the American Colonies and the War of Independence, 
c1740–89

Question 3

Candidates were well-prepared for topic C2 and usually had a good grounding of knowledge 
across the time period. It is also clear that centres were beginning to take note of previous 
Principal Examiner Reports and provide candidates with more specific supporting evidence. 
Although detailed knowledge of legislation, battles and campaigns were not necessary, key 
Acts, battles and turning points were being discussed. However, the future challenge is to 
ensure that these are discussed using a secure chronological framework.

Q3. This was the less popular of the two questions. Most candidates generally had a good 
understanding of changing attitudes between Britain and the colonies over the time period 
but chronologies often stopped around 1773. This prevented many candidates from being 
able to show the final stages in the deterioration of relations with the rejection of the Olive 
Branch petition and realisation that revolt had become a full-scale rebellion/revolution. As 
suggested in the Option C general comments, these candidates would have profited from 
introductory sentences which made it clear that they were aware of the significance of the 
beginning and end dates of the question. Most responses were able to show a pattern of 
change from salutary neglect to vested interest after 1763 followed by incomprehension 
and reaction. Responses were often differentiated by the amount of detail and secure 
chronological awareness. Some responses were less well focused concentrating on American 
attitudes rather than British attitudes.

Question 4
Q4. This was by far the more popular question and most candidates were well prepared to 
provide a well-balanced response. However, many candidates produced well-focused but 
imbalanced responses (Level 4) which dismissed the stated factor before launching into 
a discussion of other factors. More able candidates developed several different aspects of 
military leadership, such as decision-making, personal ambition and strategy in relation 
to other factors, such as foreign intervention, American tactics and territorial advantage. 
At the highest levels responses were able to show clear inter-relationships between the 
different factors. Exemplification was much improved this year but many candidates were 
unable to show a clear chronology of events; many candidates made reference to the 
events at Saratoga and Yorktown with little indication of which one came before the other. 
Less able candidates often provided either relevant but generalised supporting evidence or 
described some of the mistakes of the British military commanders and/or the strengths of 
Washington.
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C3 – The Slave Trade, Slavery and the Anti-Slavery Campaigns, c1760–1833

Question 5

As in previous years, this was by far the most popular of the topics with the vast majority 
of centres combining this with C1, C2 or C6. This led to a wide variety in the standard 
of responses ranging from simple developed statements to well-organised and focused 
analysis. Also once again some candidates appeared to have a very superficial knowledge 
of events and made bold assertions about individuals or factors relating to the abolition 
of slavery. There were also many candidates who had a weak chronological knowledge of 
events or who suggested strong causal relationships to events which happened many years 
apart. A significant number of candidates this year were convinced that Olaudah Equiano (d. 
1797) and John Newton (d. 1807) were still operating in 1833, and that Thomas Clarkson 
was a Quaker who did not begin his real work until after 1807. There was also still a 
significant number of candidates who were confused as to the nature of the slave trade and 
slavery in general. However, it was clear that accurate knowledge is becoming stronger with 
each session of the qualification and it was a pleasure to see the quality of the supporting 
evidence for this topic increase in both relevance and detail.

Q5. This was the more popular of the two questions. The question focused on the methods 
used by the abolitionists in attempting to achieve the abolition of the slave trade using 
knowledge from three of the bullet points in the specification. The evidence of conditions 
on slave ships was integral to all elements of the abolitionist campaign and both the groups 
and individuals who fought to abolish the slave trade. More able candidates showed the 
links between the conditions on ships, the collection of evidence, the methods used to 
bring this to the attention of both the political elites and the general public and the nature 
of the abolition Act which was eventually passed in 1807. It was disappointing that many 
well-developed responses (Level 4) saw the work of individuals, the abolition societies and 
the evidence that they collected as being discrete influences to be explained and evaluated 
separately from each other. Some candidates suggested that, while the evidence opened 
the eyes of many to the iniquities of the slave trade, it was the wider political context of the 
time, particularly the events of the French Revolutionary and Napoleonic periods, which saw 
the Act passed in 1807.
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This is a Level 4 response. It clearly explains 
the significance of the use of evidence of the 
conditions on slave ships along with other 
factors. However, it generally treats each 
relevant point discretely and rarely makes 
explicit links between them. It is not clear 
from the penultimate paragraph concerning 
public support that the evidence being referred 
to is that of the appalling conditions found on 
the slave ships.

Examiner Comments

Always try to show where there are clear 
links between relevant points/factors - this 
will allow you to evaluate/weigh up the 
importance of the stated factor more readily.

Examiner Tip
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This is a Level 5 response. It engages with 
the question directly by outlining a variety of 
different individuals who used the evidence 
of conditions on board slave ships to publicise 
the iniquities of the slave trade and discusses 
them further in relation to other conditions 
which were required to achieve the actual 
abolition of the slave trade.

Examiner Comments
Always try to develop the stated factor 
in a variety of ways when the focus is on 
the significance. Then try to find links 
with other factors and/or establish other 
relevant points. Also try to come to a 
conclusion which clearly sums up the 
argument developed in the main body of 
the response. Here a succinct judgement 
is made with reference to all the relevant 
points made.

Examiner Tip



22 GCE History 6HI01 C

Question 6
Q6. This was the less popular of the two questions but most of those who chose to answer 
this question were able to compare the situation in 1807 and 1833 quite effectively. Some 
candidates did confuse events in 1807 and 1833 but far fewer than in previous years. The 
greatest confusion was with regard to the appointments of Grenville and Grey as Prime 
Minister. In particular, there was only a handful of candidates who were unable to distinguish 
anti-abolitionists from the abolitionists; this was a clear indication of the progress made in 
the delivery of this topic since the beginning of the qualification. Most Level 4 candidates 
tended to produce an imbalanced response with more discussion of events either in 1807 or 
1833. The more able candidates showed a direct comparison between events surrounding 
the two dates while also indicating separate developments which had appeared by 1833. 
Some responses showed a complex understanding of the compromises made by abolitionists 
before 1807, the strength of the West India lobby well into the 1820s and the significance 
of the Jamaican slave revolt of 1830-31. There was a growing recognition of the work of 
women abolitionists both before and after 1807. Also many candidates could identify some 
of the most prominent anti-abolitionists. Less able candidates produced either descriptions 
or general explanations of the failure to achieve the abolition of slavery in 1807.
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This is a Level 5 response. It focuses explicitly on the 
question asked and it shows a controlled and logical 
deployment of the argument being put forward. The 
paragraphs are organised to show direct comparisons 
between 1807 and 1833 but also introduce new points of 
relevance which developed after 1807. There is a clear 
and secure sense of progression and change over time.

Examiner Comments

Try to make your argument flow by using sentences at the 
beginning of paragraphs which show logical progression between 
points being made. This response uses relatively simple 
connectives to create a clear discussion through the main body of 
the answer which leads to a well-reasoned conclusion.

Examiner Tip
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C4 – Commerce and Conquest: India, c1760–c1835

Question 7

There were only a handful of responses to either question for this topic. In general the 
responses were generalised discussions of the expansion of British control which required 
greater focus on the key words of the question and more specific exemplification.

C5 – Commerce and Imperial Expansion, c1815–70

Question 9

There were no responses to Q9 and only a few responses to Q10. These responses were 
generally sound with some understanding of the different roles of the British Navy during 
the period c1815-70.
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C6 – Britain and the Scramble for Africa, c1875–1914

Question 11

Candidates for this topic were usually very well prepared and there were some very 
interesting and thoughtful responses produced for both of the questions. There were some 
candidates who attempted to adapt ‘stock’ answers to the questions asked but many were 
able to focus on the wording of the question sufficiently to achieve Level 4 or above and to 
provide extremely well detailed regional case studies. It was noticeable this year that Bishop 
Hannington in Uganda had been replaced by Cecil Rhodes and the Rudd Concession as an 
example of choice by many candidates. The most significant development in this topic, 
along with C7, was a much improved use of the metropolitan, peripheral and international 
theories of colonial expansion as tools of analysis. Rather than responses full of assertion, 
the theories have been combined with explicit exemplification to create interesting and 
directly focused answers. There were a significant number of high Level 4 and Level 5 
responses seen this year.

Q11. This was by far the more popular of the two questions. Many candidates did not 
fully engage with the concept of the expansion of British influence, choosing to define this 
as almost exclusively territorial expansion, but the level of secure detailed knowledge in 
most responses was outstanding. Some candidates choose to approach these questions 
thematically while others choose a regional approach, both were equally valid and both 
produced sound responses. However, those centres who used the regional approach should 
note that responses would be even more effective if the order in which the regions were 
dealt with were more logically related to the stated factor of the question. In this case, 
a discussion of West and southern Africa before dealing with the North and East would 
have been a logical approach. Some candidates argued that there was no expansion of 
influence in East Africa at all with regard to raw materials and mineral wealth because none 
were actively exploited but the question referred to the ‘desire’ to gain such goods. Most 
candidates were able to identify the presence of palm oil and gold in West Africa, gold and 
diamonds in southern Africa, cotton in Egypt and various other commodities. There was a 
clear focus on the evaluation of factors in most responses.
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This is an example of a high level response which uses 
the 'regional approach' to answer the question - here, 
each paragraph clearly evaluates the stated factor with 
regard to other factors within each region before coming 
to an overall conclusion at the end.

Examiner Comments

If using a 'regional approach' try to ensure 
that the stated factor remains the main 
focus of the response throughout.

Examiner Tip
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This is a higher level response which uses the 
'thematic approach' to answer the question 
- here the contribution of various factors are 
evaluated with evidence being drawn from 
several different areas within each paragraph.

Examiner Comments

When using the 'thematic approach' always try 
to provide examples from the various different 
regions within Africa throughout the response.

Examiner Tip
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Question 12
Q12. The overwhelming majority of candidates who chose this question were clearly focused 
on the period post-1885 and were able to discuss a variety of influences on the territorial 
expansion of Britain in Africa up to 1914. Responses were often differentiated by the level 
of knowledge and understanding shown of the Berlin (West Africa) Conference itself. A 
significant number of candidates just asserted the significance of the Berlin Conference 
without explaining or expanding on the actual agreements made. Several well-developed 
responses remained at the top of Level 4 rather than moving into Level 5 because although 
the significance of the Berlin Conference was clearly understood, it was not wholly clear 
what agreements were made. Some candidates were also somewhat confused by the 
location of the Congo within Africa and/or were under the impression that King Leopold 
was also the Emperor of Germany or that Stanley had gained the Congo for Britain. Many 
candidates could have profited from introductory sentences which clearly defined both the 
Berlin Conference and the extent of British territorial expansions after 1884 (see Option C 
General Comments).
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This is a Level 5 response which explicitly 
engages with the question creating a 
discussion with regard to the stated factor. 
The agreements made and the significance 
of the Berlin (West Africa) Conference is 
clearly established so that evaluation can be 
effectively carried out.

Examiner Comments

Always try to explain and analyse the stated 
factor in the question in a well-developed 
paragraph(s) before discussing alternative 
factors or areas of less/more significance or 
importance.

Examiner Tip
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C7 – Retreat from Empire: Decolonisation in Africa, c1957–81

Question 13

Most centres studying topic C7 combined it with C6 and so were well prepared for the 
topic. As with C7 many candidates had good knowledge of the different geographical areas 
involved and the wider context of decolonisation. However, there was a greater tendency 
than in C6 for responses to make general comments without using supporting evidence from 
the experience in Africa itself. Many responses were also less chronologically secure than for 
topic C6.

Q13. This was by far the more popular of the two questions. In many ways the quality 
of the responses to this question was quite disappointing. A significant number of 
responses showed little clear understanding of the outcome of the Suez Crisis in relation 
to decolonisation but instead made implicit references or asserted a connection to the 
consequences of the crisis for Anglo-American and Anglo-European relations. Few made 
explicit links to African nationalism or to the appointment of Harold Macmillan as Prime 
Minister. There was also evidence of weak chronological awareness. For example, many 
responses asserted that the ‘wind of change’ speech was a direct cause of the speeding 
up of decolonisation in the late 1950s when it was made in 1960. Responses were often 
differentiated by those that discussed decolonisation in general rather than the speeding 
up of the process. Many responses would have profited from both a clear reference 
to the decision to speed up the process of decolonisation and to the key elements of 
the humiliating consequences of Suez in introductory sentences (see Option C General 
Comments). The more able responses were often those which suggested clear links between 
‘humiliation’ at Suez and the decision to speed up the withdrawal from Africa citing growing 
confidence amongst African nationalists or its impact on Macmillan’s decisions as Prime 
Minister.
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This is a high Level 4 response. It has a series of well-
developed paragraphs which explain the role of the stated 
factor and other factors in the process of speeding up 
decolonisation. By using this approach the paragraphs become 
almost 'list-like' leaving the conclusion to make links between 
factors rather than creating a discussion with regard to the 
hypothesis/statement in the question.

Examiner Comments

Try to begin paragraphs by finding links or stating clear 
differences between the points you are making, this 
creates a discussion of the question rather than an 
outline of the different factors involved; the judgement 
made in the conclusion becomes more effective this way.

Examiner Tip
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This is a Level 5 response. This response is explicitly focused 
on the outcome of the Suez Crisis in relation to the speeding 
up of decolonisation. The consequences of the crisis are clearly 
inter-linked with other factors and there is a clear sense of 
why decisions were made to speed up the process.

Examiner Comments

Try to define or contextualise the focus of 
the question in the introduction. In this 
case the decision to speed up a process 
already in action is outlined and the 
stated factor is succinctly dealt with.

Examiner Tip
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Question 14
Q14. Candidates who chose this response had a good grounding in the knowledge required 
for the fourth bullet point of the specification. Most were able to discuss a variety of reasons 
as to why it took so long to achieve majority rule including nationalists divisions, the 
strength and determination of the white Rhodesian minority, the attitude of the British and 
the support for white minority rule from South Africa. As with other questions on this paper 
many responses would have been more effective if the parameters of the question had been 
defined in a few introductory sentences; here a sense of beginning and end dates and clear 
references to African nationalism and majority rule would have been useful.



GCE History 6HI01 C 53

Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

•	 Do not attempt to limit your revision by trying to predict questions or by producing 
model answers based on past questions. This may lead to a lack of choice or a lack of 
focus on the demands made by the question.

•	 Try to analyse causation by using a variety of different methods. This year the factors 
which influence causation have been largely addressed with confidence. Differentiation 
between candidates’ answers has often arisen when candidates come to evaluate and 
weigh up the relative significance of conditional against contingent factors and then 
suggest which factor seems the most important.

•	 Try to understand issues concerning change and continuity over the whole timescale 
of your period of study. Consider how things stayed the same, how they changed and, 
most importantly, why change did or did not take place.

•	 Develop the skill of using appropriate historical terms with fluency and use these in your 
answers where appropriate.

•	 Plan your answer beforehand. This will help you to organise your thoughts before you 
start to write.

•	 Familiarise yourself with the format of the examination booklet. You should begin your 
first answer on page 4 and your second on page 12. On each of these pages you should 
place a cross to indicate which answer you have chosen. Knowing the format of the 
examination in advance should help to relieve the stress of the examination overall.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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