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GCE HISTORY 6HI04 
 
PRINCIPAL MODERATOR’S REPORT 
 
JUNE 2011   
 
 
This Report is, by its very nature, a general report derived from the experiences of 
the moderating team this summer. Centres are reminded that every centre has its 
own individual report written by the person who moderated their coursework. This 
can be accessed via www.edexcelonline.co.uk and all examinations officers in 
schools and colleges will have the necessary login and password details. These 
individual reports should be read in conjunction with this report, which necessarily 
gives the wider picture. 
 
 
Introduction 
 
This summer nearly 18,000 candidates were entered for Unit 4, the coursework 
component of GCE History. They researched two enquiries, one focused on depth 
and the other on breadth, which together made up a single assignment. The 
assignments were marked by the centres, and a sample from each centre was 
submitted for external moderation. Moderation was carried out by four teams of 
moderators, working to team leaders who were, in turn, working to the principal 
moderator.  
Moderators found much to interest and impress, not only in the candidates’ work but 
also in the ways in which their teachers had prepared and mentored their students 
and in the careful application of the mark schemes. Many centres entering 
candidates had no adjustments made to their own assessments of their students’ 
work. However, moderation did result in mark adjustments being recommended for a 
number of centres in order to align standards. Where adjustments to marks were 
recommended, and so regression of the whole centre was likely to occur, it is 
important to note that such work was always escalated for a second moderation. 
Thus every centre where this happened had had the judgement of their original 
moderator confirmed by a second moderation that was undertaken either by a team 
leader or by the principal moderator. 
It was disappointing to see that problems that were identified and reported on in 2010 
and in January 2011 were still appearing in the June submissions. This is particularly 
worrying where the centre-specific reports appeared not to have been acted upon. 
These reports are written by the centre’s own moderator and are intended to provide 
guidance for future submissions as well as an explanation of the outcome of the current
moderation. Centres are urged to familiarise themselves, not only with the Principal 
Moderator’s report and their own centre reports, but also with the GCE History 
Specification, Edexcel’s publication ‘Getting Started’ and with the advice and 
guidance provided on Edexcel’s website. An INSET programme will be offered in the 
autumn term and this should be invaluable for centres needing further guidance. 
Both face-to-face and on-line meetings will be provided. 
 
Administration 
 
Most centres carried out the administration of the coursework unit very well, and the 
coursework was clearly presented for moderation.  
Although not a Specification requirement, many centres using a centre-compiled 
resource booklet in connection with the Part A enquiries, enclosed this with their 
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submission. Similarly, candidates researching their own Part A enquiries frequently 
put the sources they had evaluated into an appendix attached to their work. Sight of 
the sources used was appreciated by the moderators and considerably helped 
moderation.  
The most common omission from the package sent to moderators was that of a 
photocopy of the coursework programme. This needs to be done even if a centre is 
following an Edexcel-designed programme and is particularly important where a 
centre is following a programme they have designed themselves. The moderator 
needs to know that all such programmes have been approved by Edexcel. 
The Individual Candidate Authentication sheets proved problematic for a small 
number of centres. Most commonly, they were not fully completed by all candidates. 
It is essential that the candidate signs them as well as the teacher; that an accurate 
word count is given, that marks are shown by assessment objective as well as in 
total, and that the enquiry titles are recorded accurately. Some centres are still using 
an older version of the form. The updated one can be downloaded from Edexcel’s 
website or photocopied from ‘Getting Started’, and centres are asked to use the 
correct form in future submissions.  
A small minority of centres persisted in enclosing class notes and folders of work with 
the samples of coursework sent to the moderator. These do not form part of the 
assessment, and centres are asked not to send them in future.  
Centres are reminded that the date for submission of coursework is 15 May for the 
summer session and that this is a fixed date agreed by all awarding bodies. A 
disturbing number of centres are ignoring this and are submitting marks and sending 
coursework to their moderator upwards of a fortnight late. Centres are reminded that 
if they persist in doing this without an acceptable reason, moderation, and 
consequently the publication of their results, could be delayed. 
 
Word limit 
 
Only a small number of candidates had problems with the word limit and most of 
these were dealt with appropriately by the teacher-examiner(s) concerned, who 
stopped marking once 4,000 words had been reached. However, some teacher-
examiners ignored the word limit even though a word count in excess of 4,000 was 
clearly written by the student on the Individual Candidate Authentication sheet. 
Centres are reminded that work exceeding the limit should be returned to the 
student(s) concerned for editing. If, for some reason, this is impossible, then marking 
must stop once 4,000 words has been reached. Almost inevitably this will mean that 
the conclusion to the Part B enquiry will not be fully assessed and the candidate’s 
mark will be affected. It is a Specification requirement that a word count is given at 
the end of every page, and this should make it relatively easy for students to keep a 
running tally so that they do not exceed 4,000 words. Equally, this should make it 
easy for the teacher-examiner to calculate when s/he has read 4,000 words. 
 
Resource Record Sheets 
 
The resource records exist for a specific purpose and must be used by all students 
when following both enquiries. It seemed clear that some centres had encouraged 
their students used their resource records as an alternative, or extended, 
bibliography. Indeed, students at a significant minority of centres completed their part 
of the resource records very thoroughly, but there was no teacher input on them 
whatsoever. Most students, used the resource records appropriately, 
noting each resource accessed and commenting on its usefulness for their enquiry, 
and clearly had used their Resource Record sheet over a period of time. However, 
many teachers did not use them as Edexcel intended, and simply signed off the 
resource records when the coursework was completed. All centres are reminded 
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that the resource records serve to validate each student’s work as his/her own. 
Therefore it is essential that the teacher(s) access these records at regular intervals, 
dating and initialling their entries and, if necessary, adding comments of their own. In 
this way the teacher can see at a glance how the enquiries are progressing and can 
advise the students accordingly as part of their on-going mentoring of their students.  
 
The Enquiry Titles 
 
There was clear engagement by most of the candidates with the enquiries they had 
followed, and titles were, for the most part, appropriate. There was, however, a 
worrying tendency for students to set themselves, for their Part A enquiries, very 
convoluted and sometimes unanswerable enquiries. For example, ‘How did Scotland 
cause the English Civil Wars in the 17th century?’ posed enormous problems in 
finding appropriately focused source material and was so broad in scope, and 
descriptive in formulation, as to be virtually unanswerable within the 2,000 word 
limitation. Centres are reminded that it is their responsibility to approve their students’ 
enquiries, and that they should follow the advice given in ‘Getting Started’. If they are 
in any doubts whatsoever about the suitability of either a Part A or a Part B enquiry, 
then they should consult Edexcel via the ‘Ask the Expert’ service where their 
coursework query will come straight through to the principal moderator.  
Although Edexcel has no procedure for approving coursework enquiry titles, we can 
always advise and are happy to do so. 
 
Part A 
Here, centres had three main approaches. Some set the same enquiry for all their 
students; some allowed students to select their enquiries from a limited range 
provided by the teacher concerned, whilst others allowed their students to set their 
own enquiries. Whilst all three approaches are acceptable to Edexcel, in general, 
moderators found that candidates selecting their own enquiries and their own source 
material wrote with greater enthusiasm and engagement. 
Before approving a student’s Part A enquiry, or before setting enquiries for the whole 
cohort, centres are strongly advised to make certain that there is a sufficient range of 
contemporary sources to enable issues to be raised and judgements to be reached 
through an evaluation of the evidence they provide.  
Edexcel defines short-term significance as being not more than 20% of the extent of 
the coursework programme, and in many cases can, and should, be considerably 
less. Candidates trying to assess the short-term significance of a major historical 
figure would be well advised to focus on a specific aspect of that individual’s career. 
To ask, for example, ‘Assess the short-term significance of Queen Elizabeth I’ is a 
daunting task unless limitations are placed are placed with regard to topic area or 
time-span.  Some restrictions can be far too limiting.  ‘What was the short-term impact
of Rasputin on the Romanov family?’ gives little room for exploring different types of
impact through an evaluation of source material. However, What was the short term
impact of Rasputin on Russian government and society?’ gives the student room to
explore a range of different impacts through different types of contemporary source
material. There is a fine balance to be found here and, again, centres are welcome to
consult Edexcel via the ‘Ask the Expert’ service if they are in any doubt. 
A small number of students are still attempting to turn their Part A enquiries into a 
comparison of a range of factors by using the question stem ‘To what extent ...’ and 
centres are reminded that the Part A enquiry should work as a depth study looking at 
the difference made, the change brought about, by an individual or event in the short 
term. A comparison of factors is more appropriate for the Part B enquiries. 
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Part B 
Most centres elected to set the same Part B enquiry to all their students, and they 
usually tackled these immediately after the over-arching teaching programme. The 
enquiries generally followed the published enquiry stems and focused securely on 
change over time in two main ways. One way was to select a particular factor as 
being the main driver behind the process of change and compare this, through 
explanation and analysis, with other potential factors that could be seen to drive 
change. Such enquiries have a causal focus, concentrating on the factors that 
brought about change and deciding on their relative significance. The other main 
approach was to select a specific event as a turning point and, by going through a 
similar process of comparison with other potential turning points, reach a balanced 
and supported judgement as to which was the key turning point. Such enquiries 
focus on patterns of change by spotlighting key moments of change in the 
chronology and deciding on their relative significance.  
Centres are reminded that a Part B enquiry must span the whole timeframe of the 
coursework programme and, whilst this may be extended without seeking approval 
from Edexcel, it may not be shortened. Some centres clearly believed that it was 
sufficient to cover any 100 years within a longer programme, and this is not the case. 
A range of Part A and Part B question stems are provided in the coursework 
programmes published in ‘Getting Started’ and there is advice there, too, for centres 
wishing to move away from these as to how an appropriate focus can be maintained. 
 
The Selection of Source Material 
 
Part A enquiries 
The Part A enquiry is the only place in the A2 part of GCE History where AO2a is 
assessed. The selection of appropriate contemporary source material is therefore 
essential. Edexcel recommends that between four and six sources should be used to 
raise issues, inform and drive the enquiries, and their evaluation should enable 
supported judgements to be reached. A disappointing number of students selected a 
large number of contemporary sources and inserted snippets from them at 
appropriate points in their enquiry. Such snippets may have enabled the sources to 
be interpreted beyond their surface features, but evaluation was invariably lacking. 
The use of the word ‘contemporary’ is advisable. All primary sources are 
contemporary sources. But not all contemporary sources are primary sources. They 
may be contemporary to the period being studied, but they are not created by 
individuals intimately connected with the particular event or series of events being 
investigated by the enquiry, but they may still be used and evaluated by students. 
This may seem to be a somewhat pedantic distinction to make, but it is critical to the 
selection of source material, particularly when following coursework programmes 
where primary source material is not readily available. 
Centres varied in the ways in which they encouraged and enabled their students to 
select source material. Some clearly expected their students to undertake a fair 
amount of independent research, finding their own range of contemporary sources 
from which 4-6 were selected for use, interrogation and evaluation. Many centres 
produced a source booklet for their students to use. Whilst this is permissible, 
centres must provide sufficient source material in such booklets to enable their 
students to make a genuine choice. Centres are reminded that ‘select’ is a criterion 
within AO2, and that this means if teachers have done the selecting, it is unlikely that 
their students will be able to score more highly than Level 2 on this objective, where 
the use but not the selection of source material is rewarded. There were however, 
centres that had produced resource booklets for their students consisting of upwards 
of thirty sources of all varieties, allowing their students to select from them if 
necessary, but at the same time encouraging them to conduct their own researches, 



 5

adding sources to the resource bank to be drawn on by all students as required. This 
would seem to be excellent practice. 
Many candidates used secondary sources in their responses to the Part A enquiry. 
Whilst this is acceptable, it must be emphasised that the evaluation of such material 
is not required and cannot be rewarded with designated AO2 marks. Secondary 
source material may be used to challenge or support the judgements reached from 
an evaluation of contemporary source material, to drive the explanation forward or to 
raise and develop issues. It must be noted that secondary material should never 
dominate the use of contemporary material, and that it is only the contemporary 
sources that should be interrogated and evaluated. A larger number of candidates 
than before presented enquiries that were dominated by secondary sources and 
were inappropriately rewarded by their centres.  
 
Part B enquiries 
The selection of source material for use in the Part B enquiries was less 
problematical. Many students were used to accessing a range of books and articles 
in the course of their AS and A level work, and put this to good effect when 
researching for their enquiries.  
Candidates used a range of ways to indicate the secondary sources to which they 
were referring. Some used footnotes and systems commonly found in academic 
works, others used a system of numbers that related to an attached bibliography, 
and some simply referred to the sources in the text as they wrote. Edexcel has no 
view on which ‘system’ should be used. It must be clear and not over-taxing for the 
students: the mechanics of any enquiry are less important than the research itself. 
Centres are reminded that the Specification requires students to demonstrate 
‘evidence of wider reading’ and that source evaluation is not required. A small 
minority of centres attached AO2 marks to the Part B enquiries, and this is not 
appropriate. 
 
The Assessment of Coursework 
 
All centres clearly appreciated that the Part A enquiry had to be marked using both 
the AO1 and AO2 mark schemes, and that the Part B enquiry had to be marked 
using the extended AO1 mark scheme. The AO1 mark schemes are identical, except 
in that the mark scheme to be used in assessing the Part B enquiry has a Level 5 
and that for the Part A enquiry does not. 
 
Assessment of AO1 
Centres experienced few difficulties in applying the AO1 mark schemes. Generally, 
the AO1 assessment of the Part A enquiries was accurate. Some centres, however, 
were overly generous at the Level 4 / Level 5 boundary when assessing the Part B 
enquiries. Centres are reminded that marks within Level 5 should only be given for 
sustained analysis which directly explores the process of change, demonstrating an 
explicit understanding of the issues raised by the enquiry, evaluating arguments 
and, where appropriate, interpretations.  
 
Assessment of AO2 
It was here that many centres misapplied the AO2 mark scheme. Too often marks 
were given at Levels 3 and 4 where there was little or no evaluation of the source 
material, interrogation of the evidence so derived and no weight given to its status 
when reaching a judgement. Moderators found time and time again that candidates 
inserting a sentence or two from an appropriate source at an appropriate point in 
their enquiry were rewarded at the higher levels. 
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Centres are reminded that: 
 
(i) Level 4 (11-12 marks) can only be given to responses where the source 

material is interrogated confidently and critically in order to identify issues and 
make and support judgements. The interpretation and evaluation of the 
evidence must take account of the nature of the nature of the sources. It must 
be clear that the student has shown that s/he understands the need to explore 
the implications of the evidence so derived in the light of its historical context. 
Furthermore, the status of the evidence should be taken into account when 
reaching substantiated conclusions. Students must show that they have 
selected a wide range of sources with discrimination, and that they have 
integrated their evidence into a structured and sustained argument. 

 
(ii) Level 3 (7-10 marks) should be given to responses where the source material 

is interpreted with confidence and related to its historical context and an 
understanding must be shown of the need to interpret sources in their historical 
context. Conclusions should be based on cross-referencing between sources, 
using them in combination, and when reaching judgements using the sources, 
consideration should be given to the weight the evidence can bear. 
Students must show that they have selected a range of sources sufficient to 
develop the issues of the enquiry that have been established. 

 
(iii) Level 2 (4-6 marks) should be given to responses where the source material is 

interpreted beyond its surface features, and where, in the process of drawing 
inferences and making judgements, the material is related to its historical 
context. Concepts such as utility and reliability should be addressed, as well as 
some understanding of the importance of the sources’ origin and purpose. 
Students must show that they have identified a range of source material, 
sufficient to answer the question. 

 
(iv) Level 1 (1-3 marks) should be given to those responses where the source 

material is understood and is used to provide information relating to the topic. 
Any source evaluation will be stereotypical and the students are likely to take 
the sources singly and paraphrase the content to illustrate comment. 
Students must show that they have identified material relevant to the topic. 
 

It is not expected that candidates will display the level of skill in all aspects of a 
specific level. Weakness in one area will be off-set by strengths in another. What 
should be looked for is ‘best fit’. Centres are urged to become familiar with the 
nuances of the AO2 mark scheme as well as the AO1 mark schemes. These are to 
be found on pages 96-102 of the Specification. 
 
The use of annotations 
 
Centres are reminded that annotations on their students’ work greatly help the 
moderation process. They illustrate to the moderator how the teacher-examiner has 
interpreted the mark schemes and applied them to the students’ enquiries. 
Indications in the margins of the text of the enquiries as to where specific levels of 
attainment levels are perceived, together with summative comments at the end of 
each enquiry are the ideal. This excellent practice is followed by many centres and is 
greatly appreciated. It also means that the centre reports can be appropriately 
targeted on areas where further work is needed and where good practice can be built 
upon. 
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Internal moderation 
 
There is only one entry code for this coursework component. This means that, no 
matter how many teaching sets, nor how many coursework programmes are 
followed, all candidates from one centre will be entered as a single cohort. It is 
therefore essential, and is a Specification requirement, that centres operate a system 
of internal moderation, so that the marks submitted from the entire cohort are 
displaying a consistent standard. Internal moderation should occur, too, when there 
is more than one teacher-examiner assessing work from a centre. Where internal 
moderation occurs, it is essential that this is made clear on the candidates’ work. Any 
changes made to the marks as a result of internal moderation should be explained. 
 
Conclusion 
 
Centres are to be congratulated on successfully continuing with the development of 
the coursework unit and to working with the moderating team in ensuring effective, 
perceptive and accurate assessment of their students’ coursework. 
 
Exemplification material 
 
The following material is provided in exemplification of the points made in this 
Report: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Candidate 1
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Candidate 1 
A high scoring, competent assignment, clearly sufficient for the highest grade. 
Part A 
A  well-focused piece of work, clearly identifying and analysing a range of issues with 
accurate factual material in support of the arguments made. The contemporary 
sources are well selected, appropriate and used together with discrimination, 
integrated into a well-structured enquiry.  
Part B 
A sustained analysis that directly explores the process of change over time, 
demonstrating an explicit understanding of the issues raised by the enquiry. 
 
Additionally, this assignment demonstrates excellent practice in annotation and in the 
writing of summative comments. The student’s resource record is effectively 
completed and appropriately validated. The response is within the word limit and a 
cumulative total has been inserted on each page. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Candidate 2
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Candidate 2 
A good high- to mid-range assignment.  
Part A 
Focus on short-term significance is maintained throughout, with an analytical 
approach. Sources are selected and interpreted beyond their surface features, and 
are well related to the overall historical context. 
Part B 
Good thematic focus maintained throughout, although analysis is not sustained. The 
answer is shaped in terms of the key issues raised by the enquiry, and change over 
time is addressed, although a sharp focus on alternative turning points is not 
maintained but is implied. 
 
Additionally, the assignment provides clear evidence of internal moderation and an 
effective use of the student’s resource record. Although written within the word limit, 
no cumulative total has been inserted on each page. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Candidate 3
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Candidate 3 
A low-scoring assignment, worthy of a pass 
Part A 
Some understanding of the key issues, but strays from the focus of the enquiry and 
the issues are undeveloped. The source material is well selected and interpreted 
beyond its surface features, but used in support rather than to raise issues. 
Part B 
Problems with the enquiry title have been identified by the centre. The response is 
only broadly analytical and contains considerable narrative sections. 
 
Additionally, the resource record has not been appropriately completed and used. 
Although the word limit has been observed, there is no cumulative word count at the 
foot of each page. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Candidate 4
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Candidate 4 
An assignment that cannot achieve a pass. 
Part A 
A series of statements with some development relevant to the enquiry, but little 
explicit focus except in the conclusion. Limited range of source material used, with 
little cross-referencing and only implicit evaluation. 
Part B 
An enquiry limited in range and in extent, demonstrating a limited understanding of 
change through a series of statements with minimal development. 
 
Additionally, no resource record has been submitted. The assignment is written 
within the word limits and a cumulative word count has been inserted on each page/ 
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