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Introduction
It was pleasing to see a good standard of responses from candidates in the fourth session 
of the 6HI03 D examination. Many candidates wrote insightful comments which placed them 
in the higher grade categories. The paper was divided into two sections: Section (A) was an 
In-Depth Study question, and Section (B) an Associated Historical Controversy question. 

Examiners want to see candidates who can use the sources and their own material 
effectively to answer the questions set. Unfortunately, some candidates continue to write 
too much generalised comment. As a consequence, their responses lacked precise analytical 
focus and detailed supporting evidence.

Although a few responses were quite brief, there was little evidence on this paper of 
candidates having insufficient time to answer both questions. The ability range of those 
entering was diverse but the design of the paper allowed all abilities to be catered for. There 
were also very few rubric errors. By a large majority, more entrants sat D1 – From Kaiser to 
Führer: Germany 1900-45 than D2 – Britain and the Challenge of Fascism: Saving Europe 
at a Cost? c1925-60

One pleasing trend is that very few candidates produced essays which were devoid of 
analysis. The main weakness in responses which scored less well tended to be a lack of 
sufficient knowledge, rather than lengthy descriptive writing without analysis. The paper 
provided candidates with the opportunity to develop their essay writing and to include 
source material as and when necessary.

There appears to be an increasing tendency for candidates to analyse and produce 
judgements in the main body of the answer and have cursory conclusions. Candidates can 
indeed sustain arguments by these means and this approach does not, in itself, prevent 
access to the highest levels. However, in some cases, judgements on individual issues and 
factors tended to be somewhat isolated, and ultimate conclusions were either only partially 
stated or implicit. Consequently, candidates should be aware that considered introductions 
and conclusions often provide a solid framework for sustained argument and evaluation.

The answers of a minority of less successful candidates in Section A suggested that they 
lacked the detailed knowledge base required to tackle these questions and produced a 
catch-all commentary on the stipulated topic, with obvious repercussions. The best answers 
to Section A questions showed some impressive study of 20th century German and British 
history, with students producing incisive, scholarly analysis. 

When attempting the Section (B) questions, a small number of candidates engaged more 
with the general debate of the set controversy, rather than the specific demands of the 
question and source package. This was most evident on Question 7, although it was still 
a small minority. The candidates' performance on individual questions is considered in the 
next section.
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Question 1
Of the two questions available in Section A for candidates sitting D1, this was the less 
popular choice. Less successful responses tended to 1) concentrate predominantly or even 
exclusively on pre-war problems, with limited focus on any increase in war itself, and/or 2) 
lack specific knowledge of the impact of war. In some respects this question demonstrated 
the value in time spent carefully reading the question and organising material. Most 
candidates were able to focus to some degree on the war itself, although a very small 
minority did stop at 1913. At the higher levels there were many responses which effectively 
structured argument around political and social issues, and a fairly common theme that was 
developed was initial unity, followed by greater disunity as the war endured. In general, 
social issues saw more convincing coverage, with often good knowledge of food shortages 
and ersatz goods. Political tensions were not overall as well treated, although knowledge of 
the implications of the rise of SPD, USPD and the burgfrieden often featured. 
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This Level 3 response is broadly analytical overall, but does not 
sufficiently focus on the demands of the question throughout 
the essay. At times, material is offered which, whilst of some 
relevance, is explaining issues pre-1914, with limited focus on 
the demands of the question. The focus did improve a little 
through the response.

Examiner Comments

Where a question has two aspects, such as the 'social' 
and 'political' references in this, it is important to try to 
focus on and develop both of these. Some very strong 
analysis may be made developed over distinctions in 
the extent of change for these two issues within the 
same point.

Examiner Tip
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Question 2
This was the more popular choice of question amongst candidates sitting D1. A variety of 
approaches were taken, and within these responses meriting marks across the full range 
were seen. Many strong responses focused entirely on political extremists, evaluating 
the extent of the threat. In terms of these, many relatively brief yet high-level, well 
argued and selectively supported responses were seen. In terms of issues covered, the 
Spartacist uprising, the Kapp Putsch, the Beer Hall Putsch featured heavily, and to a much 
lesser extent Red Bavaria, the Ruhr rising, and other examples, such as the activities 
of Organisation Consul. Some strong responses explored the relationship between less 
significant developments such as the communist risings in Saxony and Thuringia and 
the more well known, such as the Munich Putsch, or the relationship between the army, 
judiciary and other elites and extremists, or even that between the SPD and mass protest 
in response to the Kapp Putsch. Within this, astute arguments were put forward that whilst 
individual threats were negated by the use of one right or left-wing against the other, the 
cumulative impact did make the Weimar Republic more susceptible to threats. Whilst threats 
were largely well treated, comparatively few considered the support for the Republic as 
a factor in its survival. Whilst knowledge was generally secure, a minority offered errors 
such as Hindenburg being President from 1919, seeing Kapp as left-wing or the SPD as 
being extremist. Where a number of responses were less successful was in broadening 
the question to examine other issues beyond political extremism. Whilst many valid points 
were put forward considering a range of other issues, such as the economic problems of the 
period, some candidates did tend to interpret the question in terms of political extremism 
being one of many problems. Where this was firmly linked to threat, and convincingly linked 
to the issues in the question, this could be rewarded at the highest levels. However, in 
some cases, candidates lost sight of the issue of threat, or gave limited and unconvincing 
consideration to political extremism. Such an example would be the issue of constitutional 
weaknesses. Where these were expressed along the lines of proportional representation 
being a problem, there were generalisations and at times a failure to frame this within the 
terms of the question or indeed stated period. In contrast, a small minority of candidates 
convincingly drew upon knowledge of the use of Article 48 in defending the Republic from 
threat within the period, even if this had repercussions for later on.
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This secure Level 4 answer, which offers a 
clearly structured analytical approach, gave 
a balanced examination of the extent of 
the threat, considering a range of political 
extremists. Here, the candidate assesses 
both the Spartacists and Kapp Putsch. 
However, whilst judgements were in the main 
reasoned, it lacked real depth and evaluation 
was not sustained.

Examiner Comments

Strong responses often give a thorough and 
reasoned judgement at the end of each point or 
issue they deal with. These individual points are 
usually explored, considering ‘how far’ within 
that point.

Examiner Tip
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Question 3
Question 3 was the more popular of the two available in Section A for candidates sitting 
D2. Most responses fell into one of two categories; either students tended to consider the 
bomber offensive in depth, often demonstrating excellent knowledge, or discussed it and 
measured its effectiveness against other campaigns. Success varied, and a wide range 
of responses were seen. The most common problem was to lose focus talking about the 
morality of bombing, in a way that was not linked to the question. A few answers tried to 
talk almost exclusively about other factors that led to allied victory, with no real attempt to 
link back to the bomber offensive, and some answers offered valid material on the war in 
the Atlantic, D-Day or other issues, which had relevance but was not always convincingly 
used to answer the question. Many stronger responses linked different issues effectively to 
discuss the significance of the bomber in terms of achieving victory, displaying knowledge of 
the impact of bombing campaigns on war production, as well as major events like Dresden 
and Hamburg, considering the bomber offensive in depth within a response which evaluated 
the contribution against other factors. One issue examined by a fair number of higher 
level responses was the contribution the bombing campaign made to the Allied invasion 
from 1944. In terms of the bomber offensive itself, a small minority did drift to extensive 
examinations of the morality of the campaign, without convincingly linking this to the 
question.
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This extract from a level 5 response 
highlights many of the features of a very 
strong response. It offers a clear focus, with 
developed analysis, selected support and 
reasoned evaluation throughout the essay, 
building to a confident overall judgement 
considering a range of issues that had been 
examined.

Examiner Comments

When dealing with questions which include 
a reason or factor within the question, it is 
important that you deal with this given factor 
thoroughly, even if your overall view is that it 
wasn’t the ‘most important’.

Examiner Tip
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Question 4
Of the two questions available in Section A for candidates sitting D2, this was the less 
popular choice. There was a full range of responses, and within this some extremely 
good responses which examined a range of points including the impact of issues such as 
evacuation, rationing, the Blitz, and most commonly, the conscription of women. Most 
candidates were able to recognise the relevant key issues to include in their response; 
weaker responses focused less on assessing the extent of social change and tending more 
to narrate some developments. Few candidates really appreciated obvious areas of change 
or continuity. Some responses tended to offer generalisations, and a small minority thought 
that women did not work until 1939. Those who were able to apply specific examples to 
evaluate the degree of change and continuity were obviously best able to produce high 
level responses. The strongest responses debated the key issues, considering themes such 
as class, and were often able to distinguish between the early and later phases of the war, 
producing sustained judgements which gave a full answer.
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This extract from a level 5 response demonstrates a thorough plan 
and introduction. Whilst the plan is in some senses largely a list of the 
issues that will be covered, it is clearly organised, hints at analysis, and 
uses key words from the question to emphasise the question focus. 
The introduction sets out clear arguments, and whilst more extensive 
examples were found, this illustrates a clear analytical 'path' which was 
confidently pursued and explored throughout the essay.

Examiner Comments

During the planning stage, after you have identified 
the key issues you will cover, make it clear what you 
arguments and judgements are, to aid an analytical 
rather than descriptive focus.

Examiner Tip
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Question 5
This was the more popular of the two controversy questions in option D1, producing a range 
of responses, including many at the higher levels. Candidates generally seemed secure 
on the arguments and evidence for Germany's actions and the implications these held for 
war in Europe. In particular, Fischer's thesis was often brought in to further the debate 
within the sources, although some responses did not apply this effectively. Other popular 
historiographical additions were Wehler, Erdmann and Ferguson, although on occasion 
the given evidence was too readily dismissed or roughly equated to other views without 
real analysis, as was seen with the extract from Taylor in Source 1 being oversimplified 
as being the same as Fischer. For a number of candidates though, there was a tendency 
to stray from the specific demands of the question and the given evidence, focusing more 
on own knowledge driven essays on what caused World War One. Those candidates who 
appeared to give time and thought to the organisation of their response seemed to do best. 
The most commonly applied examples of own knowledge were the Schlieffen Plan, the 
1912 war council and Moroccan Crises. Higher level responses offered better debate and 
integration of such knowledge, such as using Howard to contrast Taylor and Eckstein, or 
examining the dual nature of Eckstein’s argument. Thus, whilst the majority of candidates 
demonstrated good knowledge of events, it was those who considered the extracts carefully 
and recognised the debate within who achieved the higher levels. 
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This extract came from a response which achieved a level 5 
for both assessment objectives. The response displayed a real 
grasp of the wider debate, and successfully applied this to the 
specific question and set of sources. Whilst it could have been 
a little more direct at times, evidence and arguments were 
assimilated within a sustained and thorough analysis.

Examiner Comments

To achieve such levels, make sure that your answer 
is firmly focused on the debate in the question and 
that your use of the sources cross-references them in 
exploring the debate. Additionally, carefully selected 
own knowledge should be used with the given evidence 
to evaluate the arguments. 

Examiner Tip
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Question 6
Of the two questions available in Section B for candidates sitting D1, this was the less 
popular choice, although it still attracted a huge number of candidates. Many candidates 
had good knowledge of the debate and provided a clear answer to the question. The sources 
were generally well understood; however, few candidates fully explored the issue of camp 
inmates as raised by in Sources 5 and 6, which on one level could be explained by the 
difference in dates. Higher level responses used all three sources competently and drew out 
the distinction between 1933 and 1939, such as commenting on increased radicalisation 
of policy and the changing nature of the camp population, whilst remaining firmly focused 
on the issue of acceptance. This latter issue was a key discriminator; the ability of 
candidates to apply knowledge and examine the evidence from the sources is relation to 
the question was crucial. In some essays issues such as propaganda and the terror state 
were extensively covered, without questioning the effect these tools had on the population 
and how this may or may not have led to acceptance. At the higher end, some focused their 
argument on the idea of a distinction between attitudes towards the Nazi Party and for Hitler 
as Fuhrer. Understanding of why Hitler was popular was usually secure, drawing on material 
relating to full employment, or comparisons with Weimar, or foreign policy successes, being 
well understood and, where applied, rewarded. Stronger responses tended to focus their 
evaluation of the controversy on the key phrase of how 'readily' the regime was accepted.
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This candidate has produced a Level 4 answer by integrating 
source material and own knowledge effectively to develop the 
argument. Whilst additional knowledge was not always entirely 
convincing in its selection, the response clearly grapples with 
the issues in the question and applies own knowledge to 
analyse the given views.

Examiner Comments

During the planning stage, after you have identified 
the key issues raised by the sources, add your own 
knowledge to these points. That way you’ll find it easier 
to integrate the two elements in the actual essay.

Examiner Tip
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Question 7
This was the more popular of the two controversy questions in option D2 by some margin, 
producing a range of responses, including many at the higher levels. This seemed accessible 
to students and answers were generally knowledgeable about Munich and its consequences. 
Sources 7 and 8 were understood well and examined to varying degrees. Source 9 was 
perhaps dealt with less successfully, with some candidates failing to grasp that Hitler’s 
desire for war was thwarted - at least temporarily - by Chamberlain’s actions. One key 
issue that discriminated amongst responses in the middle and higher levels was a focus on 
and to some extent understanding of the term strategic. Some less convincing responses 
offered attempts at analysis which were more generally geared towards was Munich good 
or bad, or even popular. In such cases, whilst often strong own knowledge on public opinion 
was offered, alongside material from Overy in Source 8, it was not convincingly linked to 
whether Munich was a strategic disaster.
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This Level 3 response offers only a partial assessment of the 
Munich Agreement. Whilst focus is largely attempted and the 
views taken by the sources are recognised, this was not always 
maintained, and the response lacks depth. 

Examiner Comments

Whilst the Section B controversies are a source-
paper, it is essential to understand the debate and be 
sufficiently prepared in terms of your own knowledge. 
Doing so will enable you to confidently examine the 
given sources in an exam setting, and carefully apply 
your own knowledge to extend the debate.

Examiner Tip
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Question 8
Of the two questions available in Section B for candidates sitting D2, this was the less 
popular choice, although those who did attempt this question often produced strong 
responses. Most responses were well structured and offered some level of development 
from the given sources. The viewpoint of the sources were well understood, though the 
implications of some aspects, such as ‘assumption on the part of Labour politicians’ (source 
10), or a ‘middle-class pressure group’ (source 11) were not always noted or fully explored. 
Candidates’ own knowledge and understanding varied more; most had some degree of 
understanding of relevant issues concerning the Beveridge Report and aspects of the Labour 
policies from 1945 under the umbrella of the welfare state. Many attempting the question 
produced responses which were well-informed and considered; amongst these, a common 
theme was contrasting the more pessimistic views of Source 11 and Source 12 with the 
establishment and popularity of the NHS and aspects of the welfare state. Some higher 
level responses distinguished themselves by a sharp focus on the specific question, which 
was essentially in two parts. Where responses were less successful, it tended to be through 
generalisations and lack of knowledge of the central issues. Additionally, a very small 
minority seemed to misconstrue socialism as referring to Soviet-style communism, thus 
producing confused responses.
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This extract is from a mid level 5 response. It is clearly focused, 
had a strong grasp of the debate, and sustained argument 
and evaluation, integrating the source evidence with own 
knowledge. Thus whilst at times it lacks real depth, throughout 
the essay it demonstrate level 5 qualities.

Examiner Comments

A clear understanding of the issues and arguments 
within the controversy is needed for the exam, so 
this should be a priority in your exam preparation. 
This doesn’t have to be learning the names and 
views of different historians; it is more important you 
understand the debate and can select information 
which helps you explore the given interpretations.

Examiner Tip
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Paper Summary
The following recommendations are divided into two parts:

In Depth Study question

•	 Candidates must provide more factual details. Candidates need to ensure their subject 
knowledge conforms to the specification. Weaker responses usually lacked range and/or 
depth of analysis. 

•	 Stay within the specific boundaries of the question – for example, some candidates 
explored issues outside of the relevant time periods.

•	 More candidates would benefit from planning their answers more effectively. 

•	 In order to address the question more effectively, candidates need to offer an analysis 
not provide a descriptive or chronological account. Many candidates produced answers, 
which were focused and developed appropriately. 

•	 Some candidates need to analyse key phrases and concepts more carefully. 

•	 Some candidates could have explored links and the interaction between issues more 
effectively.

Associated Historical Controversy question

•	 It is suggested that the students who perform best on Section B tended to be those 
who read the sources carefully, accurately and critically; recognised themes and issues 
arising from the sources, then used these to address the question. Some candidates 
potentially limited themselves by closing off potential areas of enquiry by seeking to 
make the evidence of the sources fit the contention in the question, without full thought 
to the issues within the sources, or by using the sources to illustrate arguments without 
relating evidence to other sources or own knowledge.

•	 Candidates need to treat the sources as a package to facilitate cross-referencing and 
advance a convincing line of argument. Many weaker candidates resorted to 'potted' 
summaries of each source which failed to develop a support/challenge approach.

•	 Candidates need to integrate the source material and their own knowledge more 
effectively to substantiate a particular view. Weaker responses were frequently too 
reliant on the sources provided and little or no own knowledge was included.

•	 Candidates should avoid memorised 'perspectives' essays and base their responses on 
the issues raised by the sources instead. The Associated Historical Controversy question 
is an exercise in interpretation not historiography. 

•	 That said, there were very few really weak responses. The impression was that the 
substance of the source at least enabled candidates offer some development and 
supporting evidence. In such cases though, candidates often struggled to extend issues 
with own knowledge, or really analyse the given views. 

•	 There was also a correlation between those candidates who reviewed all sources in their 
opening paragraph and high performance. Whilst a telling introduction is not essential, 
the process of carefully studying the sources to ascertain how they relate to the 
statement in the question, prior to writing the main analysis, allows candidates to clarify 
and structure their arguments.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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