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Introduction
It was pleasing to see a good standard of responses from candidates in the third session of
the 6HI03 D examination. Many candidates wrote insightful comments which placed them in
the higher tier marks.
The paper was divided into two sections: Section(A) was an In-Depth Study
question.  Section (B) an Associated Historical Controversy question. Unfortunately
some candidates continue to write too much. As a consequence of this their responses
lacked factual detail. Whilst this has been commented upon previously, a significant number
of candidates still follow this approach. Factual relevance is the key to achieving high
marks. Examiners want to see candidates who can use the sources and their own material
effectively to answer the questions set.
Centres should note that the amount of space provided in the booklet for answers is more
than adequate for a candidate to gain full marks. The space provided should not be seen as
a recommendation of the amount candidates should write.
Although a few responses were quite brief, there was little evidence on Option A of students
having insufficient time to answer both questions. The paper catered for a wide ability range
of candidates as everyone was able to attempt answers to both parts of the examination.
There were also very few rubric errors. As expected, there were far more entrants for
D1 – From Kaiser to Führer: Germany 1900-45 than for D2 – Britain and the Challenge of
Fascism: Saving Europe at a Cost? c1925-60.
The paper gave candidates the opportunity to develop their essay writing and to include the
source material.
One apparent and in part pleasing trend is that very few students produced essays which
were not at least attempting to be analytical. The main weakness in responses which scored
less well tended to be a lack of sufficient knowledge, rather than lengthy descriptive writing
without analysis.
There appears to be an increasing tendency for students to analyse and produce
judgements in the main body of the answer and have cursory conclusions. In the sense that
candidates can indeed sustain arguments by these means, this does not in itself prevent
a barrier to reaching the highest levels. However, in some cases judgements on individual
issues and factors tended to be somewhat isolated, and ultimate conclusions were left as
rather stated. In this sense, candidates should be minded that considered introductions and
conclusions often provide a framework for sustained argument and evaluation.
In terms of the Section B questions, a small number of candidates did seem to engage
more with the general debate of the set controversy, rather than the specific demands of
the question and source package. This was most evident on Question 6, although it was still
a small minority. The candidates' performance on individual questions is considered in the
next section.
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Question 1
This was a popular question, which produced some excellent answers, with clear
understanding of the concept of ‘parliamentary democracy’. Many answers showed a strong
level of knowledge of the German constitution and most showed at least some ability to
analyse this with common reference to events such as the Daily Telegraph and Zabern
affairs, the Heroro rising or consideration of the role of the Kaiser, Chancellor, Reichstag
or Bundesrat. Less successful responses struggled to focus on the period in question, or
had a limited grasp of the key issue. Many responses challenged the question and argued
strongly that Germany was an autocracy with minimal democracy, although for the higher
levels, some balance was expected. A significant number of candidates were able to address
the rise of the SPD and the more democratic elements of the constitution, although in
some cases, candidates found it more difficult to marshal information regarding the SPD
to the issue of parliamentary democracy. Similarly whilst some made successful reference
to foreign policy, in other cases this led to a digression from the question. There were
also examples of candidates with a good conceptual understanding of the constitution as
established under Bismarck, yet who were limited in their ability to focus this sufficiently on
the period 1900-14. In summary, the evidence of scripts seen suggests that the question
allowed most candidates selecting this option to structure responses in an analytical manner
and at least begin to engage in debate and argument on this issue.
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Examiner Comments

The example response is a clearly argued piece, from the introduction onwards. Whilst relatively brief, it is focused, analytical,
conceptually strong and with exemplification firmly tied to the
demands of the question. It makes brief yet good use of historiographical support and is clearly evaluative. It achieved a level 5.

Examiner Tip

In Section A, examining the views of historians is not
essential. Often though, candidates attempting to
apply historiography can lose focus from the essay.
The rule of thumb should be to only attempt this if you
are confident it adds to your essay, rather than feeling
the need to try to interpret events through 'schools' of
history.
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Question 2
This was the more popular of the two questions. Option D(1) produced a range of responses
that were both wide and revealing. In terms of the stated factor in the question, the
discussion of Hitler’s talents was at times superficially dealt with, and Hitler’s ability as a
gifted public speaker tended to be the key focus. In some cases, valid points were raised
yet were not explicitly acknowledged as such, for example Hitler’s ability to appeal to a
wide range of social groups was at times seen as a totally separate factor. That said, even
concentrating on this narrow aspect, there were many good responses which were able to
clearly link this to party fortunes and reason over the relationship between this and other
factors such as the social and political response to economic problems. Where candidates
could substantiate Hitler's charisma or skills as an orator, or examine the impact in terms
of the consequences of having reorganised the party, they were more successful. Other
aspects examined were the appeal to specific groups such the effectively targeting farmers
and the Mittelstand and in their engagement in the constant cultivation of potential voters,
or Hitler's role in the political machinations which led to his appointment. Candidates
brought in a range of other factors, such as the consequences of the economic depression,
the failures of other politicians or aspects of the political system. Again with these, the
discriminating factor in success was often an ability to substantiate these and tie these
firmly to the issue of the rise of the Nazi Party. Thus it appeared that when some candidates
did less well, it was most often due to (1) a reliance on assertion without sufficient support
and/or (2) a failure to focus carefully on the question, seemingly addressing a more general
'rise of Hitler' response, often ranging well beyond the date range specified.
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Examiner Comments

This response displays a sound attempt to argue, link
and examine factors. There is some good substance in
places, although it lacks real depth on the stated factor
of Hitler's talents, and tends towards answering a more
general question on the 'rise of Hitler' at times, rather
than what is specifically asked. It received a good level 4.
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Examiner Tip

Whilst it is valid for candidates to draw
on material from outside the question
(e.g. pre-1930), or examine the period
of consolidation after the March 1933
elections, such material needs to be
securely linked to the demands of the
question.

Question 3
This question was generally well answered, with many drawing on evidence such as the
East Fulham by-election, the Oxford Union debate and the Peace Ballot to suggest that
appeasement was indeed a widely supported policy, connecting this to the legacy of WWI.
Candidates also examined a range of other factors, such as Britain's military preparedness,
economic factors or sympathy for Germany's demands in order establish a debate.
Discriminating factors were often an ability to substantiate these issues in detail, and at the
higher levels, drawing out and analysing the relationship between these issues. Surprisingly
few considered appeasement in terms of Japan and Italy, although there were excellent
examples contrasting the enthusiasm for appeasement in theory against the response the
pragmatic manifestation of this with the Hoare-Laval Pact. One issue that did let down a
small minority were references to Chamberlain, ranging from slips in term of seeing him as
being PM throughout this period, to detailed examinations of his activities in 1938.
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Examiner Comments

This extract is from a lower level 5 response. It is structured, argued, with clear
support and analysis, and attempts to relate issues back to the stated factor in the
question – 'public revulsion'. The conclusion does weigh up issues.

Examiner Tip

Returning to the focus of the question to make
relative judgements – wherever possible – is a
useful skill on this type of question. A greater depth
of evaluation and or ongoing weighing up of issues
would be likely to make this a more secure level 5.
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Question 4
Most answers were good in assessing the significance of the Atlantic campaign, with a clear
focus on how dependent Britain was on the supply lines to America and the consequences
for opening up the western front in 1944. However, some did seem drawn towards other
theatres, at times offering extensive detail on potentially relevant yet disconnected issues.
In terms of the Battle of the Atlantic itself, analysis often included a good overview of the
tactics used to keep the Atlantic clear, although in some cases there was drift to a focus on
assessing 'why we won the Battle of Atlantic'. The better answers were able to assess the
importance of other factors, notably the Battle of Britain or the contribution of the Soviet
Union in taking away the rump of Hitler’s forces. Where candidates did less well, this tended
to be in offering extensive detail without real focus, or in offering one-sided arguments for
or against the contention in the question without a balanced examination or convincing
reasoning. More successful responses geared specific detail such as that concerning the
supply and support from the US, to balanced arguments within a broader analysis. Of these,
a number offered convincing arguments over the significance of 1943 as a turning point.
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Examiner Comments

The response shows good knowledge and has an overall focus.
There is a clear analytical structure, although sometimes the
detailing of events get the better of a really focused exploration
of issues. It does, however, consider the stated issue in some
depth. The response achieved a good level 4.
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Examiner Tip

Supporting knowledge is clearly
important, but this shouldn't just be
'shown off' - it needs to be firmly
linked to an analysis of the issues
in the question.

Question 5
This was a very popular question and some candidates were able to write impressive
answers which showed a range of reading. The sources were used reasonably well, though
the difference in argument between sources 1 and 3 was not always picked up, and the
final line of source 2 was at times not well deployed. Most were able to pick up on the
views in the sources and link them generally to the views they knew about. The views of
Fischer were well known by many candidates and were discussed in some detail. Wehler’s
argument that domestic considerations were the key driving force behind Germany’s foreign
policy were also discussed but such comments were not as widespread as Fischer’s views.
A common weakness in some responses was that candidates did not quite know where to
place Wehler’s argument – while many were conversant with his ideas, some seemed to see
the argument in Source 2 as exonerating Germany rather than implicating it. Many were
able to identify that Source 1 contrasted with Source 2 and entered into discussion about
the significance of the Schlieffen Plan. Many strong responses used other approaches such
as Primat der Innenpolitik and calculated risk, using these to assess the sources in relation
to the question. Most candidates were able to cross-reference the sources, even at surface
level. Very few took the answer source-by-source. Some, however, did analyse and crossreference the sources first, then do all the ‘knowledge bit’ after. Most were able to give
examples of incidents before the war, with the most popular points being the Moroccan
Crisis, Schlieffen Plan and the naval race.
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Examiner Comments

This is an extract from a focused and argued response
which gained full marks. It shows clear understanding of
the views and the debate more generally, confidently assimilating and taking on the given views.

Examiner Tip

Set out the arguments in the
introduction, emphasising the position
the different sources take in relation
to the question – and each other.
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Question 6
Again this was a popular question which produced a range of responses. Some less
successful answers seemed to think the three sources had the same or very similar
arguments based on Hitler’s work routine (or lack of), and there were some general
answers which lacked direction and evidence, or dealt at length with Hitler’s ‘Bohemian
lifestyle’ without real argument. Some answers drifted into associated debates, seemingly
eager to demonstrate knowledge of structuralism, internationalism or Kershaw, yet were
not always convincingly applying these perspectives to the specifics of the question. Areas
of own knowledge commonly and largely successfully applied centred on examples from
foreign policy, economic policy, the T4 programme or the Nuremberg Laws for instance. Less
successful application of own knowledge included the sadly untrue descriptions of Hitler's
favourite film being The Sound of Music. The very good answers that were seen - and there
were many of these – were clearly aware of the wider debate and used own knowledge to
develop points from the sources. Although these varied in how extensive the own knowledge
was, the key issue in doing well appeared to be a more careful and critical reading of the
sources prior to writing.
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Examiner Comments

The following extract works the sources well, relating
them to each other and the debate. It is analytical,
although the focus and evaluation is not always fully
secure, whilst the selection and use of own knowledge
is not as strong as the source analysis. It achieved a
low level 5 for A02b and good level 4 for AO1.
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Examiner Tip

Be careful over trying to fit the views of any
historian or 'school' you have studied to the
specific sources or question in front of you.
Study the sources carefully and critically,
and work out exactly how these relate to
the arguments you are considering.

Question 7
Question 7 was the more popular of the two on option D2, and produced the expected wide
range of responses. Some superb answers discussed the difference between Chamberlain's
public and private views, or discussed at length how and why policy changed with the
offering of the Polish Guarantee. The extent of rearmament was frequently well-understood
and argued. Specific detailed knowledge of the guarantees given by Chamberlain and the
negotiations with the USSR were cited in the argument. At the weaker end there was often
general criticism of Chamberlain - often echoing Cato and Churchill - and an assumption
that the sources had the same argument. At higher levels there was some debate, though
this was often still somewhat imbalanced, but with greater integration of contextual
knowledge of 1939. The best answers used the sources to the full and explored the
implications in the arguments. Of these, several candidates noted that if Chamberlain was
‘out of touch’ in March 1939, it was because his policy had been cheered up to March 1939.
Some well-informed candidates could perhaps have performed better by addressing the
occupation of Prague as a turning point, when instead they looked more generally at why
Chamberlain was reluctant to abandon appeasement.
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Examiner Comments

The following excerpt shows an awareness of the question. However, the focus is
intermittent and the development of issues using own knowledge is thin. Similarly,
the response shows some awareness of the views within sources to some extent,
but the use of these is largely illustratively. The response achieved a low level 3 /
borderline level 2 for both assessment objectives.

Examiner Tip

If you have a particularly strong view on a question, it
is worth remembering the need for balance. This does
not mean sitting on the fence, more that you should
explore the range of alternatives.
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Question 8
As in previous years, question 8 was the less popular of the two in Section B of D2. Most
answers largely focused on the source material, with better responses able to deconstruct
the arguments from the sources effectively, and in the main candidates tended to see the
sources as offering a good range of argument. Where candidates did less well, this was
often as a result of doing little more than rehearsing the sources. Many candidates did seem
able to challenge the views of Source 10 and to an extent the latter aspects of Source 12,
although for some this tended to be a straightforward rejection without critical analysis. In
general, candidates tended to be more successful in broadening the debate on the social
rather than economic side.

GCE History 6HI03 D

29

30

GCE History 6HI03 D

GCE History 6HI03 D

31

Examiner Comments

The following response is relatively brief, yet in the main well
argued and making good use of sources. It lacks real depth of
evaluation and some of the subtleties and issues within the sources
were not quite picked up on, but it is sufficiently structured and
analytical for a high level 4 on both assessment objectives.

Examiner Tip

Where a question has two aspects, such as the 'society'
and 'economy' references in this, it is important to try to
focus on and develop both of these. Some very analysis
and judgements may make distinctions between the
extents of change for these two issues within the same
point.
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Paper Summary
A general summary of the areas for improvement in the approach to the Depth Study
question and the Associated Historical Controversy question on Option D may prove of
benefit to centres.

In-Depth Study question
Candidates must develop their points with more specific factual details. Candidates need to
ensure that their subject knowledge conforms to the specification. Weaker responses usually
lacked range and/or depth.
Staying within the specific boundaries of the question – for example, some candidates
explored issues outside of the relevant time periods.
More candidates would benefit from planning their answers more effectively.
In order to address the question effectively, candidates need to offer an analysis not a
descriptive or chronological account. Many candidates produced answers, which were
focused and developed appropriately.
Some candidates need to analyse key phrases and concepts more carefully.
Some candidates could have explored links and the interaction between issues more
effectively.

Associated Historical Controversy question
It is suggested that the students who perform best on Section B tended to be those who
read the sources carefully, accurately and critically; recognised themes and issues arising
from the sources, then used these to address the question. Some candidates potentially
limited themselves by closing off potential areas of enquiry by seeking to make the evidence
of the sources fit the contention in the question, without full thought to the issues within the
sources, or by using the sources to illustrate arguments without relating evidence to other
sources or own knowledge.
Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Many weaker candidates resorted to 'potted'
summaries of each source which failed to develop a support/challenge approach.
Candidates need to integrate the source material and their own knowledge more effectively
to substantiate a particular view. Weaker responses were frequently too reliant on the
sources provided and little or no own knowledge was included.
Candidates should avoid memorised 'perspectives' essays and base their responses on the
issues raised by the sources instead. The Associated Historical Controversy question is an
exercise in interpretation not historiography.
That said there were very few really weak responses. The impression was that the
substance of the source at least enabled candidates offer some development and supporting
evidence. In such cases though, candidates often struggled to extend issues with own
knowledge, or really analyse the given views.
There was also a correlation between those candidates who reviewed all sources in their
opening paragraph and high performance. Whilst a telling introduction is not essential, it is
suggested that the process of carefully studying the sources with a view to how they relate
to the contention in the question, prior to embarking upon the bulk of essay writing, allows
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candidates to clarify and structure their thoughts and arguments.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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