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Introduction

It was pleasing to see a good standard of responses from candidates in the second session
of the 6HI03 C examination. Indeed, at the end of two years of modular study, many
candidates wrote with sophistication and insight.

The paper requires candidates to answer two questions (a Depth Study question and an
Associated Historical Controversy question) in 120 minutes. Predictably, some candidates
were able to write at considerable length in this time but their responses sometimes lacked
focus on the question. Relevance rather than length is the key to high marks as 'kitchen
sink' responses will take a candidate only so far. Examiners want to see that candidates can
use the sources and their own material effectively to answer the question set.

Centres should note that the amount of space provided in the booklet for answers is more
than we would expect any answer to take. It should not be seen as a recommendation of
the amount candidates should write.

Although a few responses were quite brief, there was little evidence on Option C of students
having insufficient time to answer both questions. The ability range of those entering was
wide but the paper appears to have worked in the sense that the most able were stretched
and the less talented were still able to attempt answers to both parts of the examination.
There were also very few rubric errors. As expected, there were far more entrants for C2
(The United States, 1917-54: Boom, Bust and Recovery) than for C1 (The United States,
1820-77: A Disunited Nation?). The candidates' performance on individual questions is
considered in the next section.
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Question 1

Most candidates who attempted this question were able to discuss to what extent the
Missouri Compromise minimised North-South divisions between 1820 and 1850. The
weakest candidates tended to produce (1) a descriptive account of the Missouri
Compromise and the key events leading up to 1850 which did not address the question (2)
a response which was heavily reliant on unsupported assertions. A few very low scoring
answers confused the Missouri and 1850 Compromises. Conversely, the best responses
offered a sustained evaluation of the impact of the Missouri Compromise during this

period using an agree/disagree essay structure.
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Examiner Comments

This low L4 response puts forward the view that the Missouri
Compromise had some success in minimising divisions between
North and South in the years 1820 to 1850. Here, the argument
is focused and based on reasonable range and depth.

Examiner Tip

If you use the key phrases from the question in your essay, this
will help you to write a relevant analytical response.
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Question 2

This also proved to be an accessible question. Most candidates were aware of the the
major developments relating to African-Americans during Reconstruction (1865-77).
Consequently, the majority of responses offered some assessment of the 'promise' and
failure' of Reconstruction, with particular emphasis placed on the 13th, 14th and 15th
Amendments, the Freedman's Bureau Act (1866) and the level of white discrimination (eg
the 'black codes' and the KKK). Indeed, the strongest candidates demonstrated impressive
range and depth in precisely focused answers. Weaker candidates tended to (1) write a
chronological narrative account of the main developments without relating them explicitly
to the question (2) stray outside the time frame of the question (3) neglect the 'promise’
aspect of the question.
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w Examiner Comments

This low Level 3 response attempts to address the question
but with limited detail and development. It tends to offer
general points rather than specific examples.

OO ResultsPlus
Examiner Tip
To gain high marks on the Depth Study question, you must

have a sound subject knowledge. Check the specification for
the key topics.
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Question 3

Quite a few candidates who attempted this question were let down by a lack of detailed
knowledge about the size and influence of the KKK. Numerous low-scoring responses
offered sketchy or inaccurate accounts of both. Many of the weakest candidates relied on
(1) a simple description of the KKK in the 1920s, together with a few basic references to its
membership and impacts (2) a general account of the 'intolerance' of the decade (including
immigration and Prohibition) which lacked focus on the question. The best responses were
able to provide a focused assessment of the KKK's size and influence by deploying detailed
knowledge about the nature/extent of its membership, its political connections and the rapid
collapse of its 'moral crusade' image from the mid-1920s.
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Examiner Comments

Here, this Level 5 reponse offers a sustained analysis of
the influence of the KKK. The candidate’s answer shows
impressive range and good depth. It also reaches a
nuanced judgement at the end of the extract.
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Question 4

Most candidates who attempted this question were able to discuss the US war economy and
to what extent it was responsible for post-war prosperity in America. A significant number
of responses also considered the role played by the New Deal in promoting economic growth
after 1945 but fewer answers examined the part played by post-war developments up to
1954. Weaker responses tended to (1) offer a general survey of the New Deal which was
not linked to the question (2) ignore post-war economic developments which promoted US
prosperity. Conversely, the best responses put forward a sustained analysis which critically
assessed the role of the war economy, the New Deal and developments after 1945 in
bringing about post-war economic growth.
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ﬂ Examiner Comments

This Level 2 response illustrates two common weaknesses (1) it
puts forward a sketchy description (of some New Deal measures)
instead of a detailed analysis (2) it is poorly linked to the question
(there is little attempt to explain how the New Deal might have
contributed to prosperity in the USA after 1945).
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Question 5

Most candidates who attempted this question were able to discuss the role of slavery as

a motive for war between the North and South and then weigh this stated factor against
others (such as North-South economic differences and the consequences of Southern
secession). Better responses integrated source material and candidates' own knowledge to
develop an argument about the reason(s) for the Civil War based on the issues raised by the
extracts. These responses cross-referenced the sources extensively to support or challenge
particular viewpoints in the process of reaching a judgement. Weaker candidates often
relied almost exclusively on the source material and introduced very little own knowledge to
develop a line of argument. In addition, some low-scoring answers merely offered 'potted'
summaries of each source (often with a little own knowledge included) which prevented
cross-referencing and the development of a support/challenge approach.
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Examiner Comments
This extract, from a Level 2 response, uses the sources in a superficial
way. The candidate comprehends Source 2 and Source 1 and notes that
they have different views on the importance of slavery. However, the
arguments and evidence from the two sources are not fully developed or
cross-referenced, and the candidate fails to integrate own knowledge.

OO ResultsPlus

Examiner Tip

When planning your answer, read through the sources carefully and list
all the support and challenge points you can. This will help you to cross-
reference effectively in your answer.
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Question 6

On this question, the majority of responses were able to offer a reasoned explanation for
the Confederacy's defeat in the Civil War based on the competing views set out in the three
sources (Southern disunity, superior Northern resources and Grant's military leadership).
Most candidates could also draw on a sound knowledge of the key events and developments
between 1861 and 1865 which helped to determine the outcome. Once again, stronger
candidates integrated cross-referenced source material with their own knowledge to put
forward a substantiated judgement. Lower scoring responses typically adopted the 'potted’
summary approach to the sources or else included little or no own knowledge. A few of

the weaker candidates uncritically accepted the Southern disunity viewpoint and failed to
consider properly the other arguments set out in the extracts.

 Alloh b bur i shotd fy punsed
w Bgk otar Loy st whih ymtmbied b ooty Yot
Wao 4N st ﬂww Nt had onry mibiny budenbfp s
kgt i JanS_ whith s /a«':w/ et _ap Joang 4 foune ¢ Lo

adelised 451 ofhas. wa :
0 ofher reacers (e d&d o ummin ped  a a&/eawu #mmﬁ/
and o Kt Kty ok 5ot funn opat o1 @ gtect nuﬁbwyfmwaﬂﬁ(e/‘
/f AN rdpa/J /m'm%cf’.m Jff’u/té’é qQre WW Lot A0l

/M\LU ﬁ'\ﬂfm

et admﬂmﬁf an frma fg; leadeohet
Grunt bong ' ;WkuwﬂwJ o
busrins witim o (oftfffﬂfﬂ Y. gy a losc.

Examiner Comments

This Level 4 response uses the sources well throughout. In this extract, the
candidate effectively cross-references Source 4 and Source 6 to stress that the
North possessed better leadership with Grant acting as an important military
rallying point. After this section, the candidate then uses Source 5 intelligently to
discuss how the Union’s greater resources reinforced its military advantages.
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Question 7

Most candidates found this question accessible. Overall, the sources were used effectively
and appropriate own knowledge was included to develop the argument about Hoover's
policies and attitudes. Stronger responses offered a sustained analysis based on the cross-
referencing of the extracts and the integration of source material and own knowledge. Low-
scoring candidates tended to exhibit two main weaknesses - (1) relying on a descriptive
essay which was inadequately linked to the sources provided (2) poor or non-existent
integration of source material and own knowledge. Many candidates did not pick up on
'supportive' Source 9's point that Hoover used government power 'too modestly' which
would have provided a good cross-referencing opportunity.
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Examiner Comments Examlner Tip
This Level 4 response integrates source material and the During the planning stage, after
candidate’s own knowledge to good effect. In this extract, you have identified the key issues
the candidate begins to develop an argument which challenges raised by the sources, add your
the stated claim that Hoover prolonged the Depression. Short own knowledge to these points.
quotations from the sources and the candidate’s own knowledge That way you’'ll find it easier to

integrate the two elements in
the actual essay.

are deployed effectively to make the case.
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Question 8

This proved to be a popular question. Many candidates made good use of the sources and
their own knowledge to develop a confident line of argument about the impact of the New
Deal on social and economic conditions in the USA between 1933 and 1940. The strongest
candidates offered a sustained source-led analysis with impressive range and depth. Many
in this category provided extensive cross-referencing of the sources to emphasise, for
example, how the New Deal brought about a partial economic upturn which was given
further momentum by the approach of war. Weaker candidates tended to produce (1) a
narrative of the main New Deal measures which was inadequately linked to the question (2)
a 'potted' source by source commentary with little or no cross-referencing which prevented
the development of a support/challenge approach.
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Examiner Comments

This borderline Level 1/Level 2 response adopts a ‘potted’ summary
approach which merely describes the basic surface features of each
source in turn. No attempt has been made to cross-reference the
sources or integrate own knowledge. Later in the essay, the candidate
produces three brief paragraphs of sketchy own knowledge.
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Summary

A general summary of the areas for improvement in the approach to the Depth Study
question and the Associated Historical Controversy question on Option C may prove of
benefit to centres.

Depth Study question

1.

Candidates need to ensure that the their subject knowledge conforms to the
specification. Weaker responses usually lacked range and/or depth. A few discussed a
period or development which was not the focus of the question.

. Candidates need to be more aware of the time frame attached to a question. Many lower

scoring responses devoted much time and space to discussing the years either before or
after the period targeted by the question.

. In order to address the question effectively, candidates need to offer an analysis not a

descriptive or chronological account.

Associated Historical Controversy question

1.

Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Many weaker candidates resorted to 'potted’
summaries of each source which failed to develop a support/challenge approach.

. Candidates need to integrate the source material and their own knowledge more

effectively to substantiate a particular view. Weaker responses were frequently too
reliant on the sources provided and little or no own knowledge was included.

. Candidates should avoid memorised 'perspectives' essays and base their responses on

the issues raised by the sources instead. The Associated Historical Controversy question
is an exercise in interpretation not historiography.

Candidates should not provide extensive and unnecessary accounts of the provenance of
each source.

Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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