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Introduction

This was the second time that this specification has been examined, and judging by the
feedback from centres and student responses on the examination, centres and candidates
seem increasingly assured of what is expected of them. As with last year, the paper appears
to have worked in the sense that all candidates were able to attempt answers to both parts
of the examination, whilst the most able were stretched appropriately.

The paper requires candidates to answer two questions (a Depth Study question and an
Associated Historical Controversy question)in 120 minutes. Whilst the length of responses
varied between candidates, there was no evidence of a lack of sufficient time to complete
thorough responses. Thankfully, very few candidates approached questions by attempting to
include everything they knew about the option, with the vast majority managing selection
and focus in responding to questions.

Across both sections, responses continue to demonstrate that planning and structure are
crucial in shaping effective responses. Whilst a small minority seemed to over plan, at times
producing detailed plans of two or more pages and seemingly at the expense of substantial
answers, the trend continues that relatively brief but focused plans help organise thoughts
and use of material.

One issue that did appear to distinguish quality responses was effective use and
consideration of key terms and concepts, either directly from questions, sources and

in general writing from own knowledge. Candidates who had an assured grasp of these
were able to explore these effectively within the question, such as the issue of ‘stability

of government’ (question 1) or ‘military dictator’ (question 8) below. At times this also
appeared to link to how careful a reading of the question had been made, such as with the
issue of ‘serving of Spanish interests’ (question 2, below). There were also a small minority
who did not appear to fully understand issues central to questions they selected, such as the
'factional rivalry' (question 1, below). Whilst this may be down to selection of a preferred
period or topic regardless of the specific analytical demands of the question, preference
borne out of preparation for only limited aspects of the course or candidates not reading a
question thoroughly, such responses are unlikely to attain the higher levels.

In section A and to some extent B, candidates should be aware of the varying forms that
questions may take. Some candidates demonstrated a tendency to attempt to open up
questions to consider all possible related factors. Whilst at times candidates were able to do
this successfully by relating material back to the issue at hand, such as to qualify the extent
of significance, some were essentially attempting to answer questions different from those
set. Additionally at times some gave scant regard to the stated factor in a question, almost
dismissing it out of hand or offering assertions with little substance. That said, the majority
of candidates demonstrated a good knowledge and understanding of topics studied.

As far as an issue raised last time in section B, fewer candidates spent time considering
issues such as the reliability of a source, in terms of the date when the extract was written,
or in terms of the title of the book from which it was taken. An increasing number of
strong responses had well informed grasp of the historiographical debate. Whilst it is not

a requirement to bring in knowledge of named historians, many did so effectively. A small
minority did so without full thought as to how this related to the specific demands of the
questions and the given extracts, and thus were less successful in this respect, such as on
question 7, below, making at times what were incorrect assertions over 'Whig', 'Marxist' or
'revisionist' schools with limited application to the question. Generally speaking, candidates
who sought to identify the arguments the extracts made, relating them to the question,
examining them, integrating their own knowledge into a focused discussion and often cross-
referencing the sources, performed well. Beyond this, candidates who explored the more
subtle nuances offered and applied selected knowledge to analyse the views and offer
reasoned judgements reached the highest levels.
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Question 1

~

SECTION A

Put a cross in the box indicating the first question you have chosen to answer .
if you change your mind, put a line through the box §& and then put a cross in another box [¥.

Chosen Question Number:
Question1 X Question2 [
Question 3 [ Question4 [
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Examiner Comments

The sample script highlights many of the features of a very strong
response. It offers a clear focus, with developed analysis, strong
support and considerable evaluation throughout the essay, building
to overall judgement considering both the varying nature and extent
of faction during the period. The response was marked at level 5.

Examiner Tip

Strong responses often give a thorough and reasoned judgement at
the end of each point of issue they deal with. These individual points
are usually explored, considering ‘how far’ within that point.

Question 2

’”
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Examiner Comments

The response offers relevant but unfocused description, narrating
events which do not directly answer the question. A response that is

mostly descriptive is unlikely to get above a level 2, no matter how
detailed or accurate the information is.

OO ResultsPlus

Examiner Tip

When planning points, think carefully to ensure these are arguments
that directly answer the question. If not, you may wish to consider
amending or leaving this out to concentrate on more focused points.
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Question 3

This was the more popular of the two questions within this sub-option, and most candidates
seemed well prepared to deal with a question on the factors deciding the outcome of the
First Civil War. The stated factor of economic resources was generally well dealt with, with
many strong responses exploring the varied advantages Parliament had, or the extent

to which these advantages increased as the war progressed, particularly focusing on
Parliament's strength in the more prosperous regions or control of London. For many of

the strongest answers, economic factors were a thread which ran through the whole essay,
exploring the interaction of economic superiority and the impact it had on other issues such
as the New Model Army. The changing fortunes of the two sides was also largely considered
in a successful manner. Other popular issues to consider were alliances with Scotland and
Ireland or the respective leadership of the two sides, although some otherwise well argued
pieces seemed unaware that Pym died in 1643. A minority of responses were let down by
scant range or a failure to actually link detailed knowledge of superior economic resources
to the issue of debate. Strongest responses commonly explored the relationship between
factors, weighing their relative significance throughout.
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Examiner Comments

The vast majority of this response is focused and analytical. There
is a good range of points, mainly well developed with analysis to
consider the significance of different factors, supported by accurate
detail. Whilst this was not always fully consistent, the response was
strong enough for a secure level 4 response.

When dealing with questions which include a reason or factor within
the question, it is important that you deal with this thoroughly, even
if your overall view is that it wasn’t the ‘most important”.
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Question 4

This was a less popular option for candidates dealing with option A2. Whilst many were able
to give a good account of the reasons for restoration, a minority did struggle to relate this
effectively to the issue of popular pressure, at times leaving potentially strong material as
implicit. Some responses also attempted to consider extended accounts of the problems
faced from the execution of Charles through to the restoration itself, with limited analytical
focus. There was also a small minority who seemed to have limited understanding of the
political structure and processes of the period, e.g. with assumptions that there were
popular democratic elections at this time. Stronger responses clearly set popular pressure
against other factors such as the role of Monck, clearly focused arguments on the failure of
Richard Cromwell or the reaction to the attempt to govern by the Rump, making appropriate
connections to the issue of popular pressure throughout.

SECTION A

Put a cross in the box indicating the first question you have chosen to answer [&.
If you change your mind, put a line through the box §8 and then put a cross in another box [X.

Chosen Question Number:

Question 1 [ Question 2 [ —

Question 3 [} Question4 X —

The teshrakion af Vhe momarihy in 1650
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Examiner Comments

This response is clearly analytical, exploring a range
of interconnected factors whilst sustaining a strong
focus. A thread of argument runs through the whole
essay towards the ultimate judgement about the
relative importance of the different reasons why the
monarchy was restorated.

ble

When making individual points, look for links to
other points. This helps keep answers focused,
and at the higher levels like this, highlights
opportunities to explore the nature of these
connections and give an ongoing relative
evaluation of the points you raise.
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Question 5

A majority of candidates entered for option Al attempted this question. Subject knowledge
was generally strong and many candidates offered detailed own knowledge about both of
the main rebellions of 1549. Stronger responses tended to draw valid distinctions between
these, in terms of causation, and thus the extent to which they demonstrated there was
strong resistance to religious change. However, whilst it was relevant to consider other
motivations such as economic difficulties or local grievances, something that was very

well done by a humber, a minority of candidates doing so did drift from the question.

Most candidates were able to offer some analysis of the sources and relate these to the
debate and each other. One factor discriminating the quality of analysis was care in reading
and interpreting the sources correctly, such as those only recognising ‘the South West
Rising as substantial evidence for the unpopularity of the Edwardian reforms’ (Source 2),
failing to recognise Marshall's meaning with the preceding qualifier of ‘We should hesitate
before dismissing’. Where key arguments were hinged upon such use of evidence, it was
detrimental to the standard of the response.

SECTIONB

Put a cross in the box indicating the second question you have chosen to answer [X.
If you change your mind, put a line through the box & and then put a cross in another box [®.

Chosen Question Number:

Question 5 [X Question6 [ —

Question 7 [ Question8 [

24
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Examiner Comments

ResultsPlus

The response has a focus on the question and overall Examiner Tip
offers some analysis. However, some parts of the
answer lack development, with points that are stated
or explanations without analysis. The views of the
sources are recongised, although these are often
used to support points without developed discussion.
Responses such as this are likely to receive level 3

for both assessment objectives.

Rather than describing relevant issues and
events, the answer would make a more
focused start by setting out some of the
arguments that could be made concerning
the debate in the question. These could be
drawn from the sources and own knowledge.
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Question 6

This question was attempted by a smaller number of candidates from this option. Whilst
response were found across the range, there was some polarisation. Weaker responses
tended to fall into two categories (i) those who seemed to misunderstand aspects of the
question or sources, at times interpreting this more as an assessment of the extent of
Parliament's power, or struggling to understand distinctions such as that between the Privy
Council and Parliament, and (ii) those which ranged beyond the boundaries of the question,
exploring at length the reigns of other Tudor monarchs or concentrating extensively on

Neale's Puritan Choir thesis, with limited application of this. Successful responses in
the higher levels offered considered analysis which made critical distinctions between

Parliament's desired role, Elizabeth's perception of this and/or the changing nature of this as
needs dictated. Extensive knowledge was found in such cases, e.g. considering the extent
to which Source 5's evidence of Peter Wentworth's actions could be seen to have a broader

significance.

Chosen Question Number:

Question 5 [J
Question 7 [

SECTION B

Put a cross in the box indicating the second question you have chosen to answer [X.
If you change your mind, put a line through the box § and then put a cross in another box [X.

Question6 X
Question8 [
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(Section B continued) ...

St\f/vfa}&n . ?!fr’/t"uf J‘b / fﬂft/ SPPe S ”}(Q

{

\ { - J_J / . .

N

4C)0. __Cw\..S.!?t?DéJ_.Q_\C._

Examiner Comments

The response offers mainly good analysis, clearly identifying the
arguments within the sources and relating these to each other
and the view in the question. Issues of debate are extended using
own knowledge. Such responses are typical of level 4 for both

assessment objectives.
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| ResultsPlus

Examiner Tip

To achieve these levels, make sure that your answer is firmly
focused on the debate in the question and that your use of the
sources cross-references them in considering this debate. Using own

knowledge and other sources more to assess the given views would
raise the mark even higher.
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Question 7

This was the more popular question of the two on this section for option A2 and the majority
of the candidates seemed to have a good understanding of the views in the sources.
Stronger answers were able to relate these well to excellent knowledge, and were usually
typified by some or all of the following: (i) clear analysis of the motives for side-taking
considering a range of issues, from localism, religious, socio-economic affiliations and some
excellent discussion on neutralism (ii) exploration of the variation and complexities in the
period, such as consideration of the development of the middle classes within the context of
the question, and (iii) considered and effective application of historiographical knowledge,
with reasoned application of theories and knowledge in analysing and evaluating the given
views. However, the latter in particular was also found, but less successfully, in weaker
responses, with assertion or description relating to named authors or schools of history, at
times as a substitute for genuine analysis. There was also a small minority who tended to
focus more on causes of the civil war rather than the specific demands of the question.

SECTION B

Put a cross in the box indicating the second question you have chosen to answer [€.
If you change your mind, put a line through the box §& and then put a cross in another box [¥.

Chosen Question Number:

Question 5 ] Question6 [ -
Question 7 X Question8 [ -—
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Examiner Comments

The response has a clear and confident focus on both the question and the views
taken on this in the given extracts. It examines these drawing on evidence from the
sources and own knoweldge, offering reasoned evaluation of the strengths of their
arguments. Such a response is typical of a level 5 for both assessment objectives.

@ ResultsPlus

Examiner Tip

A clear understanding of the issues and arguments within the controversy is needed
for the exam, so this should be a priority in your exam preparation. This doesn’t
have to be learning the names and views of different historians; it is more important

you understand the debate and can select information which helps you explore the
given interpretations.
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Question 8

This question was attempted by a smaller number of candidates who were entered for
option A2. A broad range of responses was found. At the lower end, there was some
misunderstanding of aspects of the sources, with a minority of candidates seeming to
struggle with the concept of a dictator as it related to this period. Where such issues were
found, it tended to be allied to a limited range and depth of own knowledge and analysis.
Stronger responses tended to offer much greater confidence in the issues grounded in
detailed knowledge and understanding, which was used to place the sources in context

and explore the views in this light. A significant nhumber of these were source driven,
concentrating on well selected own knowledge rather than extensive range and in this sense
were in-line with the mark allocation. A range of conclusions were found with equal validity,
although several excellent responses were found which offered variations on the theme of
Cromwell's intent not matching the reality of government during the period, particularly
under the period of the major generals. Additionally, critical distinctions were made between
the terms military and dictator, with some consideration of historians such as Austin
Woolrych in this.
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Paper Summary

A general summary of the areas for improvement in the approach to the Depth Study
qguestion and the Associated Historical Controversy question on Option A may prove of
benefit to centres.

Depth Study question

Candidates need to ensure that their subject knowledge conforms to the specification.
Weaker responses usually lacked range and/or depth.

Candidates should ensure they understand key concepts appropriate to the topics studied,
as discussion of words and phrases from the question is a key part of higher level analysis.

Candidates need to be more aware of the time frame attached to a question. Many lower
scoring responses devoted much time and space to discussing the years before and after
the period targeted by the question.

In order to address the question effectively, candidates need to offer an analysis not a
descriptive or chronological account, and so structured responses are vital for the higher
levels.

Associated Historical Controversy question

Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Generally speaking, a source-by-source approach is
less effective in examining the debate within and across the sources.

Candidates should avoid memorised 'perspective' essays and base their responses on the
issues raised by the sources instead. The Associated Historical Controversy is an exercise in
interpretation not historiography.

Following the above, a confident understanding of the range of the debate on the set
controversy is very useful in giving a framework with which to explore the evidence and
views in the given sources. Again though, this does not necessarily have to be a case of
naming individual or schools of historians.

In order to reach the higher levels, candidates should aim to identify the arguments within
the given extracts relating to the questions and examine these, integrating their own
knowledge into a focused discussion, with cross-referencing of the sources.

Candidates who explore the more subtle nuances offered and apply selected knowledge to
analyse the views and offer reasoned judgements can reach the highest levels.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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