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Introduction
Within this option, a significant number of candidates were able to achieve marks at Level 3 or
above in all assessment objectives, offering a considered analysis of the given source evidence,
focused towards the demands of the questions, allied to strong contextual understanding and
with effective deployment of well-selected own knowledge. It was pleasing to see that many of
the issues raised in previous sessions which had hampered candidate performance were reduced,
with skills in handling evidence generally being demonstrated in relation to the specific issues
raised. That said, certain common errors were apparent, in some cases, where candidates
appeared to be attempting to apply source skills in a manner not appropriate to the questions.
Therefore, this report attempts to set out certain areas in which future responses could be
improved, whilst also illustrating different levels of response across the various questions.

A questions
In January it was suggested that the most common reason for low performance in the part (a)
question was an inability to comprehend and interpret the source material effectively, and that,
more often than not, it stemmed from rushed and careless reading. Fewer examples of this issue
were found this time around, although there is still a correlation between the degree to which
candidates examine the content of the sources, considering the detail within in the context
of both the provenance and the issues raised by the question, and the degree to which the
subtleties of the sources are explored towards a successful response. Together, the sources offer
a range of views, and the majority of candidates were adept at identifying and developing from
these. However, the evidence provided by individual sources often has certain ambiguities which
can be developed in different ways, and some otherwise sound responses fail to consider this.
The following reasons seem to account for some of these limitations:
1. Some responses took sources taken at face value, or seem to ignore the information given in
the source header.
2. Whilst most candidates seek to evaluate the sources, some tend towards generic or stock
responses which fail to really engage consideration of provenance with the specifics of what
the sources have to say. Although many candidates are able to draw upon taught approaches
to provenance, nature and the like, it is those who are able to balance this with independent
thought who tend to produce the strongest analysis.
3. Most candidates were able to cross-reference successfully. However, a significant minority of
candidates still conduct a sequenced trawl through the sources. Such responses thus focus too
heavily describing the sources and/or drawing inferences from them, resulting in a limited
summative comparison.
4. Some responses still tend to deal with reliability as a separate issue, either sequentially, or as
a comparison of the reliability of the three sources.
In the main, candidates seemed well prepared concerning the issue of the application of
contextual understanding for question A, an issue highlighted in January. Many candidates were
able to consider evidence in the light of historical context, using this to consider discrepancies
between sources or towards giving weight to the evidence. However, a small minority still
seem to desire to go beyond this, offering an explanation of the issues in the question in
depth, with limited reference to sources. Such responses at best became sidetracked, and in
the more extreme cases failed to address the demands of the question, which is the analysis,
interpretation and evaluation of evidence from the sources in order to reach a judgement.
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A small minority of candidates were hampered by time management issues, in terms of devoting
too long to the a) question at the expense of the subsequent question. This was often where
candidates had described the content of individual sources at length.

B questions
Candidates were, on the whole, focused on the question with many at least attempting analysis.
However some responses offered relevant and in many cases well detailed factual knowledge
that they did not always link to arguments in the given sources. The sources provide viewpoints
on issues or stated factors that candidates can utilise, offering an analysis of these drawing
on contextual knowledge. A number of candidates engaged with sources with clear conceptual
understanding but failed to support their answer with sufficient contextual detail. These
disappointingly relied on the sources too much, without showing their ability to balance the
presentation or argument, although this was not in itself a barrier to the higher levels. On the
other hand, a significant minority of responses were both well detailed and with a very secure
connection between own knowledge and the sources. The best candidates synthesised sources
and knowledge to develop a clear line of reasoning and to test the validity of the views provided
using their knowledge. Such answers were able to reach Level 4 in both assessment objectives by
offering a balanced analysis, integrating contextual knowledge with source material.
There was some overall improvement in candidates’ handling of evidence within the part b)
question, with greater focus towards the demands of AO2b. However, there is still a minority of
candidates who attempt to address issues of the provenance and reliability of secondary evidence
in answers. Whilst reasoned and focused consideration of historiographical issues can obviously
play a role in the analysis and evaluation of the given views at the highest levels, this at times
tended towards doing so for the sake of it. Speculative comments regarding the authorship of
one source being twenty years after another, or assertions based on the title of the book it is
from does little to help candidates engage with the views and interpretations. At best this means
candidates are wasting time and at worst it became a substitute for valid argument and analysis.
Many candidates addressed the question as they might a part a), by simply analysing the sources
and commenting on the provenance. Stronger responses often clearly identified the views within
the given evidence as a starting point, analysing these through interrogation and corroboration
using their own knowledge, exploring the relationship between and relative strengths of the
different views, offering judgement on their overall strength and validity, or aspects of these.
One further aspect in which candidates could develop their work is through considering the
specific demands of particular questions and what higher level analysis would be for these.
Where a question has essentially asked which is the most important factor in bringing about
an outcome, the majority of responses are well able to identify these from the sources and
own knowledge, offering a mainly focused response with some analysis. However, fewer
candidates offer real explicit awareness and development recognising that factors are often
interrelated. Similarly, many candidates reach Level 3 by broadly examining success and failure
on such questions, without weighing up the relative merits in order to judge whether successes
outweighed failures. The given evidence often gives consideration to these issues, either
individually or as a set; whilst students are clearly free to reach alternative judgements, students
giving careful consideration to these in the first place are more likely to achieve the highest
levels in both.

History 6HI02 E
3

Question 1
Question 1(a) and 1(b)(i)
Most candidates could access at least Level 2 by recognising and exemplifying the basic contrast
between Sources 1 and 3 (supporting the contention) and Source 2 (challenging). However, at
this level it was common for the sources to be tackled sequentially and for any cross-referencing
to be largely implied. Better responses, through close reading of the text, attempted to
reconcile apparently contradictory sources. Thus, in Source 1, the reference to ‘the wild words
of Mr Churchill’ was used as evidence that the rest of his party held more moderate views,
while in Source 3 it was noted that the Conservative manifesto fell short of promising an allencompassing denationalisation programme. Although most candidates made some reference
to the source attributions, many of these comments were little more than assertions along the
lines of ‘Attlee is biased’. A few attempted to use their exploration of source provenance to
weigh up the strength of specific pieces of evidence. For example, it was noted by a number of
candidates that the purpose of Source 3 was to accentuate ideological differences and hence the
acceptance that some industries would, in all likelihood, remain nationalised pointed towards a
not insignificant level of consensus. At the very top, candidates used close textual reading and
application of provenance to arrive at developed judgement on ‘how far’.
There was a fairly even split between the two part b questions. In question 1bi virtually all
candidates could use the source material to outline the debate and appreciated that the causal
focus demanded a weighing of long-term and short-term factors. Most candidates could pick-up
on the references to Conservative problems outlined on the stegosaurus’ spikes in Source 6 and
use their own knowledge to expand on one or two of them. Those performing at the higher levels
displayed an impressive range of contextual knowledge and managed to supplement the issues
raised in the sources with additional relevant material. At the very highest levels there was a
recognition that Wilson’s personal popularity, as outlined in Source 5, could, at least in part,
be attributed to the fact that he seemed to personify the longer-term social and cultural shifts
mentioned in Source 4.
The following extract displays all the characteristics of a Level 4 response.
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Examiner Comments
The sources are used as a set and, through close reading of text, there is a clear attempt to dig beneath
the surface to find areas of reconciliation. Thus, the admission that some industries will remain nationalised
is highlighted in Source 3 while there is a valid inference drawn about the possibility of a split in the
Conservative party. This detailed cross-referencing is supplemented by valid exploration and application of
the source attributions. Although the conclusion is rather brief, there is a clear attempt to address ‘how
far’ with the difference between principle and practice noted. The response was awarded full marks
For question (b)(i)
This excerpt meets many of the requirements examiners are looking for in a Level 4 script. The candidate
uses the sources to identify key areas of debate and then explores these further through careful application
of relevant contextual knowledge. There is detailed reasoning from the evidence of Source 4 in the first
paragraph, with a recognition that this evidence is by no means conclusive. The second paragraph follow
naturally on from the earlier line of argument using some valid stand-alone own knowledge. Source
6 is then used as the launch pad for the following paragraph in which further detailed and relevant
contextual knowledge is integrated with the issues raised in the Express cartoon. This candidate clearly
has an excellent understanding of the topic but has avoided falling into the trap of leading with own
knowledge and paying only peripheral attention to the documentary material. It is important for candidates
to remember that although the mark allocation is weighted in favour of AO1, for Levels 3 and 4 own
knowledge must be integrated with the source material.

Examiner Tip
In evaluating the significance of a source’s provenance try to avoid sweeping
generalisations like ‘the source is unreliable’ or ‘the author is biased’ instead
link your argument to a specific piece of evidence to show how the source
provenance strengthens or weakens the point being presented.

History 6HI02 E
13

There was an impressive range and depth to the contextual knowledge displayed in many of the
responses to this question. However, a sizeable number chose to reinterpret the question as one
focusing on the successes and failures of Thatcher’s time in power rather than concentrating on
the specific demands. Most candidates could access the basic debate through reference to the
sources and, although many questioned the objectivity of the Wainwright’s view in Source 9,
the conflicting arguments were frequently supported by cross-referencing between the sources.
(There was an error in the date given in the attribution for Source 9, 1990 instead of 1991,
however, this question performed as well as the other questions on this paper and there is no
evidence to suggest that candidates have been disadvantaged). Higher performing candidates
picked up on the importance of the use of ‘immediate’ in Source 7 and ‘focal point’ in Source
9 and, as with question 1bi, explored the relative merits of long-term and short-term causal
factors. At the very highest level the source material was integrated with detailed, accurate and
focused contextual knowledge and used to arrive at a developed and supported judgement.
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Examiner Comments
This excerpt from a response is operating at Level 3 for both assessment objectives. There is some close
reading of Sources 7 and 9 in the first paragraph and this is extended by supported cross-referencing.
However, the extent of the reasoning from the evidence of the sources is limited as a result of rather
restricted and generalised contextual knowledge. Although some of the material deployed in the next
paragraph is relevant to the topic under discussion, it is neither linked to the source material nor
focused on the precise demands of the question. The conclusion does show a clear understanding of
the focus of the question but would be greatly improved by the inclusion of some evidence drawn from
the sources to buttress the line of reasoning adopted. Overall, Sources 7 and 9 have been analysed
with points made to challenge and support the contention; (Source 8 has been dealt with in a similar
fashion elsewhere in the essay) thus, the candidate received an award at mid Level 3. For AO1, there is
an understanding of the focus shown, though this is not sustained, and some relevant if restricted and
occasionally descriptive material is deployed; an award at the bottom end of Level 3 was given.
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Question 2
Most candidates reached a secure Level 2 by outlining and exemplifying the superficial contrast
that existed between Sources 10 and 11 (for the contention) and Source 12 (against). At this
level, any attempts to evaluate the significance of the source attributions were generalised and
assertive – ‘Braine comes from a working-class background so is biased’. It was also common
for candidates operating within Level 2 to tackle the sources sequentially and thus limit their
opportunities to develop detailed and supported cross-referencing. A few candidates allowed
themselves to drift away from the demands of question and presented lengthy overviews of the
‘new wave’ cinema of the 1950s without any reference to the source material. Higher performing
candidates, through close textual reading and application of provenance, interrogated the
sources more carefully and, thus, arrived at an overall judgement as to ‘how far’. It was,
for example, noted that Lester’s focus in Source 11 on London (the hub for ‘swinging Britain’
mentioned by Jarvie in Source 12) might not fully represent working-class experience across the
country. The best candidates addressed the sources as a set, showing an awareness of textual
nuances and applying provenance to the evidence in order to arrive at a considered judgement.
Here is an example of a candidate answering question a and bii.
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Examiner Comments
This response for part A is typical of a solid Level 3 script for an a question. The candidate focuses on the
demands of the question throughout and provides directed and detailed cross referencing to highlight areas
of support and challenge. There is an attempt to consider the provenance of the sources in weighing up
the evidence. However, this is rather restricted and, in the case of Source 12, somewhat speculative. An
awareness is shown in the final paragraph that a judgement should be reached and the sources used as a set
but the conclusion lacks development and support. The response was awarded a mid-Level 3 mark.
This response displays many of the characteristics of high performing responses for question bii. The
sources are used throughout, and although they are not interrogated as fully as they might be, there is
developed reasoning through cross-referencing between sources and by linking evidence drawn from the
source material with a solid range of accurate and relevant contextual knowledge. The piece is carefully
structured with a balanced analysis and focused conclusion. The counter-argument is slightly less convincing
than the beginning of the essay and the speculation about the reliability of Source 16 based on the title of
the book is unhelpful. However, overall the candidate displays a good grasp of the key issues raised by the
sources and a clear awareness of the skills demanded by the two assessment objectives being tested in part
b. It, therefore, received a mark within the top level.

Examiner Tip
Remember you are not being tested on your own knowledge in a part a
question. Only use your own knowledge to help weigh up the strength of
the evidence contained in the sources. This means you will never have long
passages in which there is no reference to the source material.
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There was a fairly even divide between the two part b questions. At the lower levels, candidates
who opted for this question focused their responses largely, if not exclusively, on the source
material. The debate contained within the sources was noted but any reasoning from the
evidence was limited to generalisations. Some candidates attempted to mask a lack of familiarity
with soap operas by citing supporting evidence from other genres, film and sit-coms being the
most common. Those performing at higher levels were able to exemplify their arguments by use
of case-studies drawn from a variety of different soaps – and here some flexibility was given in
the precise definition of soap opera with credit being given for evidence taken from long running
drama series. At this level candidates were also aware that both Sources 13 and 15 were talking
about educating the viewing public about issues outside their normal experience and that this
could be used to argue both for and against the representation in the question. The very best
deployed a wide range of relevant contextual knowledge to develop the issues raised in the
source material and arrive at a considered judgement.
The following excerpt from a script exemplifies a typical response to this question.
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Examiner Comments
The candidate shows a clear awareness of the representation in the question and attempts to present
a balanced analysis. However, restricted contextual knowledge means that much of the exemplification
is drawn from evidence which has, at best, only tangential relevance to the focus of the question. The
source material is interrogated closely and there is an interesting attempt to support the contention by
referencing programmes which lampoon soap operas. Similarly, some valid knowledge of the cultural
context is used to develop the argument that soaps shape opinion. Overall, the candidate has used the
source material well and made a valiant attempt to reason from the evidence but restricted contextual
knowledge has prevented this from reaching Level 4; for AO2b the award was, therefore, at the top end of
Level 3. The response is less secure in AO1 and lack of breadth and depth limits the mark to the bottom end
of Level 3.
Spend 10 or 15 minutes carefully planning your response. Draw out the themes contained in the sources
that agree and disagree with the view in the question. Then, think how you could extend these themes with
your own knowledge.
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Grade boundaries
Grade

Max. Mark

A

B

C

D

E

Raw boundary mark

60

44

39

34

29

25

Uniform boundary mark

100

80

70

60

50

40
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