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Introduction

General comments – Unit 6HI01

Examiners once again reported that the majority of candidates understood the essential 
requirements of the Unit 1 examination. 

Many were able to structure their work effectively, provide a range of relevant and accurate 
material to support the points they were making, and maintain a sustained focus on the 
question set. At the highest levels of attainment were those who displayed the ability to 
analyse a range of factors in detail and present a convincing answer overall. 

However, examiners also noted that there was a significant number of responses that were 
limited by specific areas of weakness. Although more candidates are attempting analysis 
(Level 3) and, indeed, producing analytical responses with some good understanding 
(Level 4), many are limited to the lower bands due to a lack of accurate and relevant 
exemplification. In this session, in particular, examiners commented on a lack of secure 
supporting knowledge and chronological awareness. It is important that arguments be 
supported with sufficient secure and accurate evidence to make the points stand up. In 
addition, higher level responses explain how these points relate to the question, whether 
supporting or challenging the premise of the question.

Also once again, many candidates failed to read the questions carefully, leading to 
responses which did not focus directly, or even well, on the key issues. In general, this led 
to marks being awarded at low band Level 4 or Level 3. For example, in Option E/F many 
candidates confused the Weimar Constitution with the Weimar Republic itself, leading to 
a limited discussion of the problems caused by constitutional issues. In other cases, the 
complete misreading of questions led to Level 1/Level 2 marks and, in a few unfortunate 
cases, there was no rewardable material, despite a developed response having been written.

Quality of written communication is integral to the awarding of marks within the Level 
descriptors.  Although areas of weakness have been highlighted in previous reports, it has 
been felt that the general quality of organisation, expression and spelling, punctuation and 
grammar has been good. Therefore, it is a little concerning to note that many examiners 
observed that in this session they had seen a slight decline in the quality of written 
expression, punctuation, particularly the use of capital letters, and spelling.

Some candidates were also clearly disadvantaged by a lack of choice of questions within 
their topic area studied. It is vital that centres cover all of the content specified in the 
bullet points in the specification if candidates are to have a choice. Questions may be 
asked on specific bullet points or across the bullet points.  Failure to cover the specified 
content adequately may lead to a lack of choice and/or imbalanced answers. Examples of 
topics where content is clearly not always covered include A2, B5, D4, D5, E/F2 and F7. 
In particular, centres should note that topic D5 refers to Equality in the USA, 1945-68 and 
is not focused wholly on the civil rights of African Americans. Topics which have benefited 
clearly from increased coverage in past sessions include D3, E/F2, E/F3 & E/F6.

Despite the weaknesses noted above it is important to note that, in general, candidates 
produced well-organised and knowledgeable answers and that the best responses engaged 
the examiner to create a very pleasant reading experience.
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General Comments - Option F

Over 900 candidates sat the Option F paper this January. Candidates studying for Option F 
are becoming more secure in their knowledge, and responses are beginning to show a more 
analytical response. This has resulted, particularly, in more candidates producing Level 5 
responses with direct focus on the question, explicit understanding of the key issues, and 
well-selected, accurate supporting material. Also, there is clear evidence of more Level 3 
responses showing understanding of the question and attempting analysis. However, these 
responses often remained in low Level 3 with little secure knowledge and poor chronology. 

The majority of centres choose to study Option F7 – Germany, 1918-45 along with F3 – 
Italy, 1896-1919 but there is a significant number that study F5 – Germany, 1945-91 and 
F6 – The Middle East, 1945-2001. Very few centres combine F7 with F1 – Italy,  
c1815-70, F2 – Germany, 1848-90 and F4 – Spain, 1931-75. There is a small number of 
centres that do not study topic F7.

Please note: the comments made concerning the approach by students to individual topics 
F1-F6 are identical to those for E1-E6, apart from reference to numbers of candidates 
entered. However, the exemplification used in each report is different and Option F centres 
are advised to consider both Option reports and vice versa.
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F1 – The Road to Unification: Italy, c1815-70

Over 50 candidates answered F1 questions. As in previous years, candidates studying the 
Unification of Italy are usually very well-prepared and have good overall knowledge of the 
period in general, across all the bullet points of the specification. However, it is important 
that candidates answer the questions asked with direct reference to the wording of the 
question, rather than produce general answers to questions with a similar focus, set in 
previous sessions.

Question 1

This was the least popular choice of the two. Most candidates were aware of Mazzini’s 
beliefs and activities during this period and were able to come to a judgement about his 
significance. However, a number of responses were perhaps too quick to dismiss Mazzini’s 
significance altogether, referring to his role in a few brief sentences before discussing the 
role of other factors and/or individuals. These responses often only reached high Level 3 
because they failed to explain why Mazzini was not significant in relation to other factors. 
Many did not seem aware of his role in the creation of the Roman Republic during the 1848-
9 revolutions.  The question did not suggest that he was the most significant, but asked how 
significant he was.

Question 2

This was by far the most popular of the two questions. In this case, it was a pleasure to 
see the number of responses that were clearly aware of the time-frame here, and were 
directly focused on the period from 1860-1870. However, there were responses that spent 
too long creating a context for Garibaldi and, indeed, other individuals, in the period before 
1860. This was an obstacle to good discussion of the time period in question. As with the 
Mazzini question, this question did not ask for a judgement as to whether he was the most 
important individual, but the extent of Garibaldi’s contribution in shaping unification. Level 
3 responses tended towards narrative. Some Level 4 responses became imbalanced through 
greater reference to other individuals/countries but there were many which focused on 
Garibaldi himself or in relation to others. A pleasing number of responses focused on the 
‘shape’ and process of unification, rather than just generalising about contributions.
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F2 – The Unification of Germany, 1848-90

Over 50 candidates answered questions on F2. As with topic F1, candidates are usually 
very well-prepared and knowledgeable as to the process of Unification. However, it is 
important to cover all four bullet points within the specification and this includes both 
the earlier references to the periods 1848-50 and post-1871. Questions may also be set 
on consequences, just as much as they may be framed around causation or significance. 
Centres are reminded that questions can be set both within the time-frame of a bullet point 
or across bullet points.

Question 3

A very small number of candidates chose to answer this question. Those who did produced 
some interesting responses, either based on the situation in 1850 or with reference to 
the longer-term consequences of the events in 1848-50 on the position of Austria within 
Germany.

Question 4

This was a very popular response, with differentiation resulting from the ability of 
candidates to discuss Austrian weaknesses in relation to Prussian strength. Many candidates 
were able to access Level 4 but were limited by their selection of supporting material and 
knowledge, with relation to Austrian weakness. Many candidates simply agreed that Austria 
was weak, using general assertion, and then proceeded to write a response that was wholly 
based on Prussian strength. These responses also often did not come to a judgement as 
to the role of Austrian weakness in their conclusion. Some answers also generally referred 
to Austrian weaknesses, with assertions that the economy was backward and with vague 
references to weak leadership, rather than providing secure supporting evidence. The best 
answers usually argued for Prussian strength but were able to establish this directly in 
relation to areas of Austrian weakness.
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F3 – The Collapse of the Liberal State and the Triumph of Fascism in Italy, 
1896-1943

This is an increasingly popular topic with over 700 entries. Candidates are becoming 
increasingly secure in their knowledge and centres clearly cover all bullet points. As 
observed in previous reports it is a pleasure to see how many candidates are now able to 
answer questions on Italy pre-1919 but there are also many wide generalisations beginning 
to appear which make little reference to the chronology of the period. Giolitti is often 
cited as a ‘catch-all’ Prime Minister who appears to be in control of government for all the 
important decisions made. Also, although Italy had been a sovereign nation for a relatively 
short period of time, 1896 is twenty-five years after the annexation of Rome and over thirty 
years had passed since the creation of the Kingdom of Italy. When assessing change over 
time in this period, it would be more beneficial to candidates to be aware of the specific 
situation in 1896, rather than make general references to events over the two decades 
previously. Unfortunately, there were also still some candidates who mistook the 1896-1919 
period as one of Mussolini’s rule, leading to responses for which very few, if any, marks 
could be awarded.

Question 5

This was the more popular of the two questions and the use of the term ‘great power’ 
allowed for a wide-ranging discussion of Italy’s strengths as a nation. The mark scheme 
reflected the likelihood of a discussion of both international and domestic issues.  
Candidates who concentrated almost exclusively on domestic issues were unlikely to be able 
to determine the extent to which Italy was a ‘great power’. 

Responses were differentiated mainly through candidate-ability to provide a relevant 
definition of the term ‘great power’ and to provide supporting evidence to establish extent. 
Weaker responses tended to provide a general discussion centred round the extent to which 
Italy was divided, as opposed to a ‘great power’, combined with relevant, but not always 
secure, supporting evidence. More confident responses ranged securely across the whole 
time period, coming to a clear judgement as to ‘great power’ status. 

It is worth noting that many candidates have a rather simplistic view of the Italian defeat 
at Adowa in 1896 and some responses referred to the strength of the Abyssinian forces in 
terms that could even be deemed as inappropriate in expression. There is a reason why 
Abyssinia was one of the last two areas of Africa to remain independent. The Abyssinian 
army was the most modern indigenous army in Africa; it was large, well-organised and well-
equipped, with munitions supplied by other European countries. It was humiliating, but this 
was no defeat of a European power by an under-strength African tribe.
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This a low Level 5 response.
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Although this answer has a relatively weak start, it is directly focused on 
the concept of Italy as a 'great power'. The concept of a 'great power' is 
clearly defined and argued, which places it in the lower band, but these 
insecurities do not undermine the response as a whole.

Examiner Comments

Always try to create a discussion by using analytical 
comments at the beginning of paragraphs, which link 
back to previous points made.

Examiner Tip
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Question 6

Most candidates who chose this response tended to concentrate on specific policies and 
analysed the success or failure of each in turn. This led to some well-focused answers 
but many responses were rewarded at low Level 4, because they tended to rely too 
heavily on discussion of the ‘battles’.  As such, they gave little reference to policies across 
the whole period, or change over time. Answers at Level 3 often attempted to analyse 
different policies but lacked secure knowledge and awareness of chronology. More confident 
responses were aware that the time-frame began in 1922 and were able to discuss early, 
more ambiguous, policies and to discuss Giolitti's success in creating a ‘corporate state’ 
in relation to the economic situation at the outbreak of war. Candidates do seem to have 
difficulties with questions relating to economic concepts, but there was some impressive 
knowledge of economic policy.
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F4 – Republicanism, Civil War and Francoism in Spain, 1931-75.

As noted in previous sessions this is becoming a popular topic but more with Option E than 
Option F. Considering the sometimes convoluted and complex nature of the events taking 
place in Spain in the 1930s, centres are to be congratulated for preparing their candidates 
so well. Although some candidates do confuse Nationalists for Republicans and vice versa it 
is rare and most candidates are aware of basic chronology. 

Question 7

Candidates tended to approach this response from one of two angles. Responses either 
concentrated on the short-term causes of 1935-36 with specific reference to the events 
leading to the outbreak of war, or discussed the murder of Sotelo in relation to longer-
term causation. Both approaches were deemed as equally valid and there were some very 
interesting responses, particularly from those who concentrated on the events of 1935-36. 
However, those candidates who tended to dismiss the murder with little reference to the 
context and moved directly on to other longer term and short-term causes, often found it 
difficult to move out of high Level 3 or low Level 4 because they were unable to explain why 
the murder was not the main reason. Some more confident answers referred to the murder 
as the trigger event in relation to more fundamental long-term causes.

Question 8

This question led to some very interesting responses that were a pleasure to read. 
Responses were differentiated by the extent to which candidates were able to explain 
why the Nationalists took so long to win, as opposed to why they won. Those responses 
that were able to discuss the elements of military advantage along with reasons for the 
length of the war, were rewarded at the higher Levels. There is obviously some very good 
knowledge as to the events of the war and candidates were able to refer to the early 
geopolitical advantage of the Republicans, along with the tactics of Nationalist generals and 
the political nature of the war in general. It was clear that many candidates were able and 
willing to select and deploy their knowledge to answer the specific question set.
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F5 – Germany Divided and Reunited, 1945-91.

This topic has a steady entry but a larger entry for Option F with over ninety responses. 
Candidates are generally well-prepared but there is a noticeable lack of chronological 
awareness, with many candidates finding particular difficulty with events of the 
1950s/1960s, and the chronology of the end of East Germany. 

Question 9

Candidates were aware of the economic role of Ludwig Erhard but many of them did not 
seem to know that he became Chancellor of Germany (1963-66). Also, some responses 
were focused on the extent to which the West German economy was more successful than 
the East German, so misunderstanding the focus of the question. Those that did understand 
the focus were able to discuss Erhard in relation to other individuals such as Adenauer, and/
or external factors such as the influence of the West, the Korean War etc. However, most 
candidates tended to discuss the earlier period, leading to the imbalanced answers which 
are a feature at Level 4.

Question 10

Candidates tended to approach this response from one of two angles. Responses either 
concentrated on the short-term causes of 1989 with specific reference to the events 
leading to Honecker’s resignation, or discussed the resignation in relation to longer term 
causation. Both were deemed to be equally valid responses. Stronger responses were able 
to differentiate between the withdrawal of Russian support and the more general influence 
of Gorbachev’s policies in the USSR. Most candidates suggested that although withdrawal 
of Soviet support was important, it was also the intransigence of Honecker’s beliefs, 
combined with his incapacity at a vital time in 1989, that ultimately led to the collapse of his 
government. There was some insecurity as to the year in which Gorbachev came to power 
(1985) and the chronology of events after this.
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F6 -  The Middle East, 1945-2001: The State of Israel and Arab Nationalism

This remains a popular topic with over seventy entries for both Option F and Option E. 
Although candidates are clearly still more comfortable with content of the specification up 
to 1979, it is clear that centres are more focused on the development of Arab nationalism 
across the whole period. Those candidates electing to answer questions on the broad 
development of Arab nationalism are producing interesting and thought-provoking answers. 
Some candidates still find the overall chronology of this period daunting, but centres are 
to be congratulated on an improvement in this area, leading to less imbalanced answers in 
relation to questions on Arab-Israeli relations in particular.

Question 11

Most responses were well-focused but many concentrated on Israeli victories, rather than 
survival. Those candidates who concentrated either on the early period, or gave generalised 
responses with little specific supporting evidence, were often unable to attain more than 
Level 3. Responses which focused on victory, rather than the means for survival, were 
often able to achieve good Level 4 marks. The strongest responses were able to discuss 
why Israel was able to survive as a state and discussed issues which were wider than just 
military victory. There was a tendency to refer to US support in general, with little specific 
evidence and little differentiation between the US government and pro-Israeli supporters 
in the US. A common reflection of this type of approach was that a significant number of 
responses suggested that Israel had the full support of the US government during the Suez 
Crisis.

Question 12

There were very few responses but those candidates who did choose to do this question 
were clearly able to establish the changes in Arab nationalism across a wide period of 
time. Responses tended to focus on the period before 1979, with brief references to the 
period afterwards. Several engaging responses were able to give an outline view of the 
changing nature and aims across the whole period, with clear delineation between pan-Arab 
nationalism and Islamist politics.
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F7 – From Second Reich to Third Reich: Germany, 1918-45

There were over nine hundred entries for this topic. Overall, there is some indication of 
improved knowledge and also it is good to see that more candidates are responding to 
questions with at least some attempt at analysis. Having said this, although many weaker 
candidates may have begun to focus on the question more, they are often responding in 
generalisations and selecting relevant but insecure supporting evidence. There are also still 
weaknesses in chronological awareness and knowledge of key dates. At the highest Levels, 
candidate responses show direct focus, explicit understanding and detailed knowledge to 
produce interesting and thought-provoking answers.

Question 13

Most responses were able to discuss the key factors surrounding political instability during 
the lifetime of the Weimar Republic. At the highest Levels candidates were aware of events, 
from the introduction of the Constitution in 1919 to its ‘collapse’ in 1933, and there were 
some very thoughtful answers. However, many responses were only able to achieve high 
Level 3 and low Level 4 because of a lack of focus on the Constitution itself. 

Too many candidates failed to recognise the difference between the Constitution and the 
Republic,leading to generalised responses, with little real focus on the question asked. At AS 
level, it would be hoped that one of the features of progression in the study of the Weimar 
era would be the consequences of the nature of the Constitution. Further, many candidates 
who did acknowledge the features of the Constitution found it difficult to progress into 
Level 5 because discussion amounted to little more than statements concerning the 
consequences, with general references to coalition governments and the use of Article 48. 

Most of these responses were unable to give examples of when the policies of coalition 
governments created from proportional representation did lead to instability, or when Article 
48 was actually used. A wide variety of generally insecure statistics was quoted.  Some of 
the better responses were able to use examples from the later period, with reference to 
the Grand Coalition and the appointment of Hitler as Chancellor. There was also a general 
tendency to assert that there was political instability but to give few secure examples. 
Chronological knowledge of the period 1919-23 was often weak, as was knowledge of which 
groups were left and right wing. A significant minority of candidates undermined their 
arguments by stating that the Weimar Constitution was profoundly undemocratic.
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This is an example of a Level 5 response.
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The response is clearly aware of the distinction between the Weimar 
Constitution and the Weimar Republic. The response is directly focused, 
with an explicit understanding of key issues, and well-selected supporting 
material. There is a clear discussion of the impact of the Weimar 
Constitution, with exemplification. A range of factors has been discussed in 
some depth. Greater concentration on the later period, with some minor 
inaccuracy, puts it within the lower mark ranges.

Examiner Comments

Always develop a conclusion with clear reference to the 
focus of the question, summarising the argument made 
within the main body of the essay.

Examiner Tip
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This is also an example of a Level 5 response which develops and exemplifies the given 
factor of the Weimar Constitution.
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This response is directly focused on the question, with an 
explicit understanding of the key issues.  There is reference to 
the whole time period and a range of factors.

Examiner Comments

Always try to begin each paragraph with a new point 
that links back to the previous paragraph, in order to 
create a discursive response.

Examiner Tip
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This is an example of a high Level 4 response that is well-focused, with an understanding 
of the key issues. It develops the given factor of the Weimar Constitution but has limited 
exemplification of how and when the key feature of the Constitution may have cause 
political instability.



32 GCE History 6HI01 F



GCE History 6HI01 F 33



34 GCE History 6HI01 F

This is a well-focused, analytical response that has generalised, rather than exem-
plified, development of the given factor and covers a range of other factors. The 
response has an understanding of the key features of the Constitution but does not 
provide specific examples of political instability caused. It gains a higher Level 4 mark 
because the other factors considered were developed with greater exemplification.

Examiner Comments

When developing a paragraph, always provide specific 
examples to support points made.

Examiner Tip
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This is an example of a Level 3 response which does not develop the given factor and gives 
a more narrative-style response.
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This response acknowledges the Weimar Constitution but does very little to 
develop the given factor further. The response recognises that the Constitution 
has a connection to the Weimar Republic but little else. It then goes on to give 
a narrative-style overview of the political stability of the Weimar Republic in 
the time period required, which provides an implicit understanding of the focus 
of the question.

Examiner Comments

Always develop the given factor in the focus of the question in 
order to establish relative importance. By ignoring the factor 
or dismissing the factor without development, the response is 
unlikely to achieve more than Level 3.

Examiner Tip
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This is a high Level 3 response.
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This is a good example of an increasing number of responses which are to be 
found at high Level 3. Despite a good conclusion, the organisation of the material 
within the main body of the response leads to an attempted analysis rather 
than to a well-focused response. It is not clear until the final two paragraphs 
as to the direct focus of the question. This means that the given factor has not 
been adequately developed or exemplified and that the conclusion has not been 
adequately established within the workings of the response.

Examiner Comments

When organising a response it is important that the reader 
is clear as to the question being answered. This can be 
established by writing a brief but clear introduction referring 
to the key elements of the question and/or the organisation of 
paragraphs to make the conclusion more coherent.

Examiner Tip
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Question 14

Most candidates were able to access Level 3 because they attempted to show change over 
time. This was an improvement on previous questions related to this theme, which saw 
many Level 2 descriptive answers. However, many responses achieved only low-mid Level 
3 because they were extremely generalised, with very insecure knowledge and chronology. 
Most candidates were able to show changes after 1942 with some degree of detail but 
the period from 1933-42 was often very weak indeed. In particular, knowledge of policies 
targeted at other minorities was particularly weak. Many candidates could not place the 
Nuremburg Laws (1935) before either the Berlin Olympics  (1936) or Kristallnacht (1938) 
and/or did not comment on changes taking place as a result of war. 

The best responses were able to discuss concepts of gradual policy development as opposed 
to chaos theory, but few were able to provide more than a cursory discussion of the pattern 
of change. Many candidates just asserted that policies towards other minorities hardly 
changed at all or got worse over time. At AS level it was hoped that progression in the study 
of the Nazi era would see a more nuanced and knowledgeable approach than was generally 
observed.

This is a Level 5 response.
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This response is directly-focused, with an explicit understanding of key 
issues. It attempts to determine the extent of change over time and 
specifically refers both to Jewish people and other minorities.

Examiner Comments

Responses to questions requiring a judgement on the extent of 
change over time should try to examine change using vocabulary 
which relates to measurement of change, rather than just 
asserting that change happened. The opening statements of the 
paragraphs in this answer lead to a discussion of extent.

Examiner Tip
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This is a low Level 4 response.
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This response is well-focused on the question but is clearly 
imbalanced. It addresses the extent of change in policies 
towards Jewish people, but there is very limited reference to 
policies towards other minorities.

Examiner Comments

Always focus on the exact wording of the question. 
Candidates need to address both the full wording 
of the question, and the time period, to achieve 
higher Level marks.

Examiner Tip
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This is an example of a high Level 3 response.
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This response understands the focus of the question and attempts to analyse 
change over time. However, the response tends to make statements about 
change, rather than to determine the nature of change. It also gives no clear 
indication of policies towards other minorities. Statements suggesting that the 
changes did not always worsen progressively, and some attempt at analysis, 
allow it to reach the higher band in Level 3.

Examiner Comments
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This is a secure Level 4 response.
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This response is well-focused, with a good understanding of key issues. It addresses 
change over time with some explanation but has elements of developed statement, 
as opposed to analysis. References to other minorities are less well-developed and 
less secure.

Examiner Comments

Always look to produce a developed conclusion. This response has 
a brief conclusion which could have been developed more. In the 
introduction, the candidate refers to dramatic change and some 
chaos.  This could have been developed with reference to the argument 
made in the body of the essay.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice.

•	 Candidates must focus more clearly on the question set, noting its specific wording and 
the timescale to be covered.

•	 Chronological awareness is sometimes weak. Candidates should know key dates, and 
should be able to explain and expand on 

•	 points made, with accurate reference to the order in which events happened.

•	 The range and depth of supporting material is often the key to success. This support 
should be relevant, focused, accurate, and in sufficient depth to allow the points made 
to stand up.

•	 Candidates sometimes find it difficult to answer questions using sufficient supporting 
material and/or have a limited choice of questions, if centres do not cover all of the 
content indicated by the bullet points in the Specification.

•	 Centres should ensure that candidates are familiar with historical concepts and 
vocabulary relevant to the course of study. In January, many confused the Weimar 
Republic with the Weimar Constitution, economic and political policies, and social and 
political policies.  

•	 Several could not frame a secure definition of a totalitarian state.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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