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Introduction
General comments

This is the third year of GCE 2008 and the sixth examination session for Unit 1. Candidates
are now aware of how to approach the examination. They understand the need to produce
a balanced answer, and they know that the most effective way to structure this answer is to
make a number of relevant points, support these with examples, and establish clear links
to the question set. However, many of these well-focused and organised answers remain
at mid-Level 4 rather than progressing to the top of Level 4 and into Level 5. This is due
to a variety of reasons including a need to inter-relate or evaluate the points being made
more directly, a failure to cover the whole date range of the question, a lack of chronological
awareness and a lack of the convincing support required to gain the higher level marks.
Fewer answers than previously were awarded Levels 1 and 2. Most candidates appear to
have gained something from their course, and thus are likely to be awarded at least Level
3. Almost all answers include some kind of plan, though some were very long and detailed,
to the detriment of their answer overall.

Many candidates still struggle to maintain a focus on the question set. Some are quick to
assume that the questions set are similar to those they have met while revising. They must
remember that past questions are exactly that, and cannot appear again in the same form.
They need to read the questions carefully and respond to what is asked, rather than what
they hope to see or have practised during revision. Knowledge needs to be adapted and
employed effectively, rather than taking the form of a prepared answer that may not focus
on the question set.

Equally, candidates must ensure that their entire answer focuses on the question. Question
D7 required an analysis of the consequences of collectivisation. However, a number of
candidates began with a lengthy explanation of the reasons for the introduction of this
policy. Similarly, Question D10 required a focus on the civil rights movement, yet many
discussed Black Power in their answers. Question C6 was often focused on why the slave
trade rather than slavery was abolished in 1807 rather than why it took so long for slavery
to abolished. These issues could be of some relevance, but were rarely made so.

Past reports have highlighted the importance of focusing on the timescale set in the
question. Many otherwise strong answers were weakened, sometimes substantially, by
failing to cover the period set. Question A11 targeted 1455-61, but many ignored this
and wrote only on the causes of civil conflict. Question B1’s timescale was 1517-25.
Some ignored this completely, focusing instead on the long-term causes of the German
Reformation. Question D11 set the parameters of 1954-63, yet many candidates discussed
the roles of Truman and Johnson in their answers. Question E/F 5 required a discussion of
the period from 1896-1922 but many responses focused entirely on the period from 1915
whilst Question E/F 6 covered the years 1925-1943 in Italy not the rise to power of the
Fascist Party. An understanding of chronology, and the accurate use of dates, was often a
factor which discriminated between Level 3 and Level 4 answers.
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It seemed that many candidates did not have the specific knowledge which is essential for
accessing the higher levels, but provided generalised examples which showed little depth.
Dates, numerical evidence, reference to key individuals and events are all important if
candidates are to produce a convincing analysis. If we assume that each topic is studied for
at least six weeks, the majority of candidates should have this depth of knowledge.

Many candidates appear to have been armed with a writing template for their answers.
The formula appeared to be taking note of the factor raised in the question and then
mentioning that other factors (usually three) were also significant. Key marker phrases,
such as ‘however’ and ‘on the other hand’ were then deployed before reaching some sort
of conclusion. The use of these connecting phrases often seem impressive and do lead to
a more organised answer but too many candidates increasingly employ them without a
real understanding of how they should be used. In many responses the use of ‘however’,
‘consequently’ and ‘therefore’ just led to the introduction of another factor rather than
creating a discussion of the points being made.This approach can work as long as effective
links to the question are established. Several answers looked at other relevant factors but
failed to establish their significance beyond asserting that they were important.

Those candidates who were well prepared in terms of knowledge and understanding of their
topics produced answers within Levels 4 and 5, and some of these have been included in
this report. For students who completed GCSE just one year earlier, the best answers are
remarkable examples of young minds at work.

4

GCE History 6HI01 C

Question 1-14
Option C General Comments

As usual it was a pleasure to read some of the interesting responses to the questions on the
Option C paper. Candidates generally seem interested in the Topics studies and, despite,
the limited amount of resource material available centres prepare candidates well. However,
examiners noted that many of the responses this session, although often achieving Level
4, were not accessing the higher Levels and marks within the mark schemes. There
was noticeably more factual and chronological inaccuracy than in previous examination
sessions but more importantly many responses seemed to lack convincing evaluation of the
importance of factors or significance of events. Many good answers were able to discuss the
given factor or event and other factors/points related to the focus of the question but were
lacking in discussion of comparative importance or showing how factors were inter-related.
Many candidates undoubtedly thought they were making comparative statements but were
often merely asserting that one factor was more important than another or that factors
were linked to each other; to reach the higher levels evaluation needs to be convincing in
its supporting evidence. As suggested in the 6HI01 general comments, there were also a
large number of candidates whose responses appeared organised in presentation, with good
paragraph construction, but which on further reading used connective and introductory
phrases which made little logical or coherent sense. At their very best though, Option C
produces some of the most perceptive and convincing responses across the whole Unit.
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Topic C1 – The Origins of the British Empire, c1680-1763

This is a popular topic with centres and candidates are usually well prepared and
knowledgeable. This examination session, however, the general comments made above
were particularly applicable. Q2 was slightly more popular than Q1 but Q1 was answered
with more confidence and responses provided more detail.

Q1. Most candidates were able to develop the given factor well and were able to identify
other contributory factors. However, there was less comparative evaluation than in previous
examinations sessions. Candidate responses were often differentiated by the ability to
discuss the defeat of rival European powers as opposed to the influence of war in general.
The best answers were able to discuss a range of factors, show change over time or make
reference to different geographical areas of expansion. Some responses suggested that
whereas the defeat of rivals was more responsible for expansion in India and parts of North
America trade was more important in the Caribbean and West Africa. There has been much
improvement in candidates specifying examples of territorial expansion to support general
statements about expansion.

Q2. Although this was the most popular question many candidates failed to read the
question carefully. Many good responses were unable to achieve more than mid- level 4 as
they failed to focus directly enough on the growth of British trade. Candidates need to take
care when reading questions and should note that the focus may not be exclusively on the
growth of Empire. Level 3 answers often focused entirely on the growth of the slave trade
itself or made assertions about the growth of empire/trade without showing links between
different factors. When questions are set with the slave trade as the given factor many
candidates seem to forget about the geographical areas of empire/trade where slavery was
not practised. The best answers focused on the growth of trade, developed the influence
of the slave trade in detail and were also able to evaluate the importance of other factors.
Some very successful answers were able to contrast the expansion of trade caused by the
slave trade with the North Atlantic trading system and trade with India.
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This is a level 5 answer.
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Examiner Comments

This responses is directly focused on
the expansion of trade rather than the
expansion of Empire. It shows explicit
understanding of the key issues and
addresses not only the role of the slave
trade but suggests that the development
of the North Atlantic trade and the
role of the British East India Company
encouraged the development of trade
without recourse to slavery.

Examiner Tip

Always try to make sure that the
opening sentence of each paragraph
creates an ongoing discussion.
However, it is important that the use
of connectives and pening phrases
actually make sense as they do here.
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Topic C2 – Relations with the American Colonies and the War of Independence,
c1740-89

This is also a popular topic and candidates are generally well prepared. Candidates do have
a great deal of detail to recall in the timeline of events involved in both the deterioration
of relations and the War of Independence but this session there seemed to be less
chronological security than in past sessions. In particular, many candidates seemed to be
confused or unsure as to which countries entered into alliances with the colonists during the
War and, more importantly, when. Q4 was more popular than Q3.

Q3. Candidates were able to discuss the economic grievances of the American colonists in
some detail and most were able to contrast this with the search for political freedoms and
liberties. There is good knowledge of the mercantilist system and the concept of ‘salutary
neglect’ which allowed many candidates to produce well organised essays showing clear
change over time from the 1740s. There were, however, as significant number of response
that seemed to divorce taxation from economic matters and deal with the taxation laws
completely separately from other economic issues. Many candidates, although aware of the
broad pattern of deterioration, struggle to put events into chronological order. Some of the
best answers were able to evaluate a variety of reasons for the deteriorating relations and
links these to an underlying long term search for increased liberties.

Q4. This was a very popular question but many responses seemed to consist of prepared
answers which focused on British failures and Washington’s skills rather than addressing
the question asked. Some candidates seemed to dismiss the given factor for discussion outof-hand and just moved onto other factors which meant that they could access high level
3 at the most. Others addressed the given factor with varying degrees of detail and were
thus able to move upwards within level 4. The best answers were able to evaluate a variety
of factors while focusing directly on the extent to which territorial advantage helped the
colonists to emerge victorious. Those with clear knowledge of the pattern of events of the
War, i.e. those with sound chronological knowledge, produced some very effective answers
suggesting that although other factors were probably more important at every significant
turning-point territorial advantage played some part. There does, however, seem to be
a widespread lack of knowledge of the number of Loyalists involved and the nature and
geographic extent of their support. Those who could discuss the nature of the war in the
Carolinas often produced high level responses.
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Examiner Comments

Both of these answers not only answer the
question directly but evaluate and attempt
to provide a more nuanced judgement. Q1
suggests that victory over foreign rivals
definitely lead to the formal expansion of
Empire but there were underlying influences
that may have been more important. Q4
suggests that whilst teritorial advantage
might have helped the colonists early on this
did not ultimately win the war for them.

Examiner Tip

Always try write the supporting
material for a paragraph in
chronologcial order. The second
paragraph of the answer
to Question 1 shows the
advantages gained by Britain in
defeating European rivals.
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Topic C3 – The Slave Trade, Slavery and the Anti-Slavery Campaigns, c1760-1833

Topic C3 is by far the most popular topic across the whole Option. Candidates obviously find
the topic interesting but responses show varying degrees of knowledge and understanding.
Quite often there are very simplistic assertions made about the slave trade and slavery and
there are more level 2 responses than in the other topics. Q5 was more popular than Q6.

Q5. Most candidates were aware of the growth in consumer demand for slave produced
goods during the later 18th century and most responses focused on the demand for sugar.
There were a disappointing number of references to tobacco and cotton despite candidates
clearly stating a link to the beginnings of industrialisation. Many responses remained in
level 3 through a list-like organisation of developed assertions about other factors, often
quite simple in understanding, or low-to-mid level 4 with greater explanation but a lack of
evaluation. Some candidates also seemed unaware of the timeframe involved and referred
to factors which were really more relevant to the period before 1760. Very few candidates
commented on the influence of the American Revolution and the continued growth of the
trade despite the loss of the American colonies. The best answers were those which made
some attempt to be specific to the time period and to show how each of the different factors
involved in the Triangular Trade were intertwined.

Note: centres which study both topic C1 and C3 need to ensure that their candidates are
aware of the differences in the nature and growth of the slave trade within the two different
time periods. Many candidates are used exactly the same material for Q2 and Q3 despite
the two time periods being distinctly different. Although there are some issues which are
relevant to both time periods the role of the joint-stock companies and the move to slave
labour in the Caribbean is more appropriate in discussions of slavery pre-1760.

Q6. Once again this question highlighted the difficulties many candidates have with
recognising the difference between the slave trade and slavery. Most responses were able to
show reasons why there was such a substantial gap between the abolition of the slave trade
in 1807 and the abolition of slavery in 1833 but many were not able to explain why it took
so long to achieve. There were a significant number of candidates who produced answers
with very confused chronology. These responses often suggested that significant individuals
such as Equiano and Dundas were still alive in 1833 and that Grenville was responsible for
the Great Reform Act. Also references to slave revolts in the early 1800s and the Zong case
were seen as directly impacting on the events in 1833. Some of these candidates seemed
to have been well prepared for an answer to a question about why the slave trade and not
slavery was abolished in 1807 but their responses remained limited to the earlier part of the
period and so were not able to progress above low-level 4 with a lack of range. Although the
arguments used in 1807 to persuade Parliament to abolish the slave trade while maintaining
slavery are valid many candidates were unable to show how events in the intervening years
prevented a rapid movement towards the abolition of slavery. However, there were some
excellent responses which were able to show how a combination of the pro-slavery lobby,
external political influences and the divisions within and apathy of some the key abolition
campaigners conspired together to keep slavery legal in the Empire until 1833.

24

GCE History 6HI01 C

This is a script that has two level 5 answers. The responses are directly focused and
use well developed supporting evidence. The suppoting material could have been better
managed to create a series of smaller paragraphs but there is an explicit understanding of
the key issues.
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Examiner Comments

Question 3 - it would be very easy to produce a narrative response to
this question but this answer has developed the issues thematically whilst
maintaining a contextual awareness of change over time.
Question 6 - this answer has identified three inter-connected explanations
for the length of time it took to abolish salvery. The answer suggests that
the weakness of the abolition movement and the strength of the proslavery lobby meant that it was not until the political environment in Britain
changed in the early 1830s that the abolition of slavery was possible.

Topic C4 – Commerce and Conquest: India, c1760-1835

Unfortunately, there are very few centres preparing candidates for this topic. The very few
examples seen suggest that candidates have a general rather than specific knowledge of
events during the period. The specification outlines a clarification of the bullet points to be
covered and there is a suggested scheme of work on the Edexcel history website.
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Topic C5 – Commerce and Imperial Expansion, c1815-1870

There are very few centres preparing candidates for this topic. However, the responses of
the candidates are improving each session and answers have moved on from generalised
statements about the expansion of Empire and trade towards discussion of the key issues
with solid exemplification. There is still room for more exemplification but responses are
now able to access all levels of the markscheme. There were very few answers to Q10
but there were some solid responses to Q9 with a clear understanding of the role of
industrialisation in driving the expansion of Empire in comparison to other factors. There
was a tendency, however, for candidates to see different aspects of industrialisation such as
the search for markets and the need for raw materials as separate factors unconnected to
the given factor itself.
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This is an example of a low level 4 response.
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Examiner Comments

In this response the focus of the question is well-developed and there is
discussion of the given factor and other factors as well. The other factors are
developed mainly through assertion and explanation rather than development.
Although the conclusion does produce some discussion the range of other factors
and the security of the knowledge is not developed enough to move up in level 4.
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Topic C6 – Britain and the Scramble for Africa, c1875-1914

Candidates are generally very well prepared for this topic and have very good knowledge
of specific examples across a wide geographical area of Africa. As mentioned in other
topics, however, there seemed to be less evaluation and judgement in many of the answers
this examination session. Also, once again, those centres who use the peripheral and
metropolitan theories of expansion to teach the causes of the Scramble for Africa need
to ensure that their candidates can give specific examples of such expansion rather than
writing in generalisations. Some of these candidates also confused the role of individuals in
the process by assuming that they were all acting at the periphery. Q11 was more popular
than Q12.

Q11. This question was dealt with confidently by most candidates. Responses showed
a good knowledge and understanding of underlying economic causes and other factors.
Answers were differentiated by both the amount of narrative commentary as opposed to
evaluative reasoning and the selection of relevant supporting knowledge. Some candidates
who attempted a geographical approach ran out of time and a more thematic approach
is often more successful. There were also many candidates who spent far too much time
outlining the events in Egypt and along the Nile to the detriment of being able to create
a more wide-ranging discussion. Overall most answers were sound and there were some
excellent answers which clearly argued that economic interests were the fundamental
bedrock of British expansion or showed directly the inter-relationship of different economic,
strategic and international influences. Those candidates who are able to discuss the
Robinson and Gallagher theory confidently often produce outstanding answers.

Q12. The quality of response to this question was more variable than those which answered
Q11. At the lower levels of response candidates often just developed ideas of jingoism
and Scramble followed by a fall in popularity as a consequence of the Second Boer War.
However, there has been a great improvement overall in responses to questions covering
attitudes towards Empire and most candidates provide a more subtle awareness of change
over time and are less inclined to see the Second Boer War in simplistic terms. As a result
there were some excellent answers which were able to chart the changes in attitude across
the time period and within different sections of British society. Some of the best answers
were able to show the transition from ‘millstones round the neck’ to jingoistic excess
tempered by the shock of the Second Boer War followed by the re-invigoration of patriotism
as World War 1 approached.

GCE History 6HI01 C

41

Topic C7 – Retreat from Empire: Decolonisation in Africa, c1957-81

Candidates who study this Topic generally have a good knowledge of the long and short
term causes of the decolonisation process. However, their chronological awareness of
events is often less secure. Many responses assume that the post-war Labour government
were active supporters of speedy decolonisation in Africa and that Macmillan was a Labour
Prime Minister. There also seems to be a tendency to give arbitrary dates to the gaining
of independence by various African nations. If candidates are to make links between the
external events which influenced decolonisation and the pace of change or the growth
of African nationalism then they need to have a greater grasp of the chronological order
of events. Q13 was overwhelmingly more popular than Q14. Those candidates who did
attempt Q14 were either very weak in their understanding of the transition to independence
or outstanding in their knowledge of factors influencing post-independence political
development.

Q13. There is no doubt that candidates were well prepared for a question concerning
the Suez crisis but too few candidates read the question carefully. The question asked
candidates to consider the significance of the impact of the Suez crisis rather than whether
it was the most significant factor. Candidates could establish significance either through
focusing in some depth on the impact of the Suez crisis itself in a yes/no type responses
or by establishing the relative significance of the crisis in comparison to other factors.
Responses were differentiated in their ability to discuss the actual consequences of the
crisis. Many candidates produced a narrative of the events of Suez followed by a brief
discussion of its importance rather than addressing significance. It was clear also that
a significant number of candidates believed that Ghana was granted independence as
a direct result of the Suez crisis and Mau Mau developed as a result of it. Some of the
best responses were able to put Suez into the context of the international situation preSuez, pre-Suez planning for Gold Coast/Ghana independence and the post-war rise in
African nationalism suggesting that Suez merely speeded up a situation already ripe for
decolonisation.

Both topic C6 and topic C7 are often studied together for obvious chronological reasons. The
following script is an example of a script which included two high level 5 answers. The most
important aspect of both responses to note is that each paragraph continues and develops
an overall discussion that directly focuses on the question asked and is supported by well
selected factual information.
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Examiner Comments

Although Q11 has a brief introduction it clearly shows what the main
argument of the response is going to be. Each paragraph is well developed
and the discussion relates to geographical areas as well as themes.
Although not always relating to event in chronological order the key dates
are clearly mentioned and so the time period under discussion is clear.
Question 13 appears in the introduction to suggest that it is going to focus
on whether the Suez crisis was the most significant factor but the rest of
the essay has clear focus on the signficance of. It shows clear contextual
understanding of where the Suez crisis fits into the decolonisation process.

Examiner Tip

Conclusions - try to ensure that your conclusion clearly
summarises the main points which you have made
in the main body of the response but also reaches a
judgement.
There were a lot of responses this June which included
very good conclusions which were not justified in the
main body of the essay - if you read both of these
conclusions they are clearly summing up the argument
made by the candididate in the main answer. This
candidate has underlined the key points they wish to
make in creating an evaluative answer.
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This is a level 5 answer. The answer shows a clear understanding that the question requires
an evaluation fo the extent and nature of change over time.

GCE History 6HI01 C

55

56

GCE History 6HI01 C

GCE History 6HI01 C

57

58

GCE History 6HI01 C

GCE History 6HI01 C

59

60

GCE History 6HI01 C

GCE History 6HI01 C

61

62

GCE History 6HI01 C

GCE History 6HI01 C

63

64

GCE History 6HI01 C

GCE History 6HI01 C

65

Examiner Comments

Change over time questions often require less
detail than other types of question but need
well selected supporting material to make a
wide range of points. This response attempts
to cover not only the whole time period but a
variety of response from different groups in
Britain - the political and the popular.

Examiner Tip

With 40 minutes to choose, plan and execute a
response, introductions are often difficult to do well.
Answers need to show an understanding of the
focus of the question and the key dates involved.
This introduction shows the importance of the end
date of the time period, the date of the key turning
point and sums up the situation before that date.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this
link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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