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6HI01 C
General comments - 6HI01 Option A/B/C/D/E/F
Once again the current cohort of candidates were generally well prepared, answered two
questions without apparently experiencing difficulties with timing, and made a genuine attempt
to engage with the question. However, it was noticeable that even well prepared candidates
underachieved due to an increase in formulaic answers which did not directly address the specific
question asked or show explicit understanding of the key issues. The comments below are
intended to encourage both centres and future candidates to improve on past performance.
An important issue which was raised by many examiners this year concerns candidate
interpretation of the questions set. Many candidates appear to believe that all the questions on
the paper require them to consider the importance of a given factor in relation to a number of
other factors. It is important that centres impress on future candidates that this is not the case;
if it were, it would reduce the examination to a simple formula. The mark scheme requires an
essay to ‘present historical explanations and reach a judgement’ and this is achieved through
a variety of different question stems such as ‘to what extent’, ‘how accurate’,’ how far’,’
how significant’ and ‘why’. Although the majority of questions require an analysis of relative
importance not all of the questions do. Questions requiring the candidate to analyse relative
importance are indicated through the use of trigger words such as ‘main reason’, ‘key factor’,
‘primary reason’, ‘due to’, ‘responsible for’ and ‘explain’. Questions which do not refer to
relative importance require a balanced answer with a counter-argument giving reasons for and
against the given statement/factor. Questions which refer to ‘significance’ or ‘importance’
can often be addressed using either approach whilst ‘why’ questions do not require a counterargument (although this is often present in higher Level answers) but an overall judgement of the
different reasons put forward.
The following examples indicate how some students underperformed by misinterpreting the
question set:
Question A13: ‘How accurate is it to say that Lambert Simnel and Perkin Warbeck were both
serious threats to Henry VII’s security?’ Some saw this as an invitation to deal briefly with the
two pretenders before considering other threats to the king’s security, including the nobility, the
Yorkist rump and the taxation rebellions.
Question A14 : ‘How far did Henry VII’s financial policies strengthen the power of the monarchy?’
Many candidates wrote about other ways in which the monarchy was strengthened.
Question D7: ‘How successful were the Five-Year Plans in transforming Russian industry in the
years 1928-41?’ Many dismissed the plans briefly before investigating the role of terror and the
purges in transforming industry.
Most candidates produced a readable answer with, at the least, some historical knowledge and,
at best, a sophisticated analysis. The analytical and evaluative answers at high Level 4 and Level
5 were impressive for their breadth and depth of knowledge, and by their sharp focus on the
question. However, a significant number of answers were less directly targeted on the question;
these seemed to be answering practice questions, or were a prepared response. As always, there
is evidence that candidates were not answering questions on the current paper, but those on the
previous one. This often leads to responses which ‘relate well to the focus’ (Level 4) but not
‘direct focus’ (Level 5) e.g. in Option E/F Question 5 candidates often referred to Mussolini’s
rise to power rather than growing support for the Italian Fascist Party. Now that there are
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ten sample questions for each option (the four examination papers plus the sample questions)
centres might consider it appropriate not to use the most recently asked questions in trial
examinations.
A lack of both general and detailed chronological awareness is a growing concern. The
importance of covering the timescale in the question is still a discriminating factor between
candidates, and is dealt with in the reports on various questions. Candidates do need to be
aware of the importance of key dates in the topics studied and, quite simply, the order in which
events took place. A failure to understand why the dates in the question have been used led to a
significant number of candidates failing to cover the whole period set, and thus to miss out some
key events or developments, or referring to the wrong time period altogether.
Perhaps the most significant discriminator between different answers was the range and quality
of supporting information. It is impossible for a candidate to frame an analytical response if the
evidence offered in that answer is lacking in depth of development or is not directly relevant to
the question. The generic mark scheme makes clear that progression through levels depends on
the answer displaying two linked qualities; the strength of the explanation or analysis offered,
and the range and depth of accurate and relevant material.
Examiners are required to reach a judgement on the quality of communication before awarding
their final mark; it is an integral part of the mark scheme. Future candidates should be reminded
that slang and argot have no place in an AS History answer; that spelling, punctuation and
grammar may influence the quality of their argument; that it is worth learning how to spell the
historical terms used in the topics studied; and that abbreviations, and the absence of capital
letters, should remain in the realm of text messaging. It is also important to use correct terms
when referring to people of different races and cultures.

Option C
Once again many candidates were well-prepared, producing interesting essays with a variety
of different approaches and able to select and deploy relevant supporting factual evidence.
However, as in previous sessions, a significant number of candidates provided well reasoned
analysis but were unable to provide the detailed appropriate and relevant supporting material
required to achieve the higher Levels of the mark scheme. Such generalisations are leading to
many answers which ‘relate well to the focus of the question’ (Level 4) but are not ‘directly
focused’ on the question set. Option C does allow candidates to provide broad analytical and
thematic answers but secure and relevant supporting evidence is necessary to attain higher
marks. In particular, candidates studying topics which focus on the growth of Empire should
be more aware of the location and timing of territorial expansion thus allowing for a greater
understanding of the changing role of factors over time. It is also important to emphasise the
importance of chronological security in general and the need for candidates to be aware of the
key dates for each topic.
Examiners regularly comment on how enjoyable it is to mark this Option referring to the obvious
enthusiasm and interest with which the topics are approached. Centres should be commended
for the preparation of candidates especially considering the lack of specific resource materials
available for many of the topics. Centres prepared to share their resources with others are
encouraged to post materials on the Edexcel History Communities site.
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Questions 1-14

Option C
Once again many candidates were well-prepared, producing interesting essays with a variety
of different approaches and able to select and deploy relevant supporting factual evidence.
However, as in previous sessions, a significant number of candidates provided well reasoned
analysis but were unable to provide the detailed appropriate and relevant supporting material
required to achieve the higher Levels of the mark scheme. Such generalisations are leading to
many answers which ‘relate well to the focus of the question’ (Level 4) but are not ‘directly
focused’ on the question set. Option C does allow candidates to provide broad analytical and
thematic answers but secure and relevant supporting evidence is necessary to attain higher
marks. In particular, candidates studying topics which focus on the growth of Empire should
be more aware of the location and timing of territorial expansion thus allowing for a greater
understanding of the changing role of factors over time. It is also important to emphasise the
importance of chronological security in general and the need for candidates to be aware of the
key dates for each topic.
Examiners regularly comment on how enjoyable it is to mark this option referring to the obvious
enthusiasm and interest with which the topics are approached. Centres should be commended
for the preparation of candidates especially considering the lack of specific resource materials
available for many of the topics. Centres prepared to share their resources with others are
encouraged to post materials on the Edexcel History Communities site.
C1 – The Origins of the British Empire, c1680-1763.
This is the third most popular topic in the Option. The majority of candidates are very well
prepared and able to discuss a variety of factors which influenced the early expansion of the
British Empire. However, as suggested above, many of the candidates clearly understand the
underlying influences but are often unable to provide actual examples of territorial expansion
or differentiate between expansion at different locations or time periods. Candidates often
refer exclusively to the Treaty of Utrecht when discussing territorial expansion or make vague
references to the Treaty of Paris; those who show an awareness of territorial expansion or the
growth of informal influence in North America, India and along the Triangular Trade routes at
different times in the chronology often perform at the higher Levels. It is also encouraging to
see that candidates are able to show the inter-relationship between differing factors responsible
for imperial expansion but it is also clear that many candidates see this as a ‘stock’ response
producing answers with conclusions that show integration but do not focus on the question asked.
Q1. was the most popular question. Most candidates were fully aware of the role of the slave
trade in the growth of the British Empire and were able to produce answers which explained the
role of the slave trade (Level 3) in relation to other factors (Level 4). Weaker answers tended
to describe the role of the slave trade in the growth of the British economy rather than the
Empire. Higher level answers focused on the ‘significance’ the slave trade in aiding the expansion
of Empire either by discussing the slave trade in relation to other factors or by balancing the
influence of the slave trade in Atlantic expansion in comparison to expansion in Asia. There was
an overall tendency to assume that the growth of the British Empire referred to the growth of
the British economy and, although the mark scheme indicates that this is undoubtedly integral
to imperial expansion, there was a disappointing lack of reference to territorial growth and
geographical influence. Most candidates were, however, able to cover the majority of the time
period although chronological security was not always apparent.
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Q2. was significantly less popular. This was possibly due to the more restricted time period
although there were still candidates who were obviously aware that the question referred to
c1680-1784 and who still mentioned the Seven Years War and the Treaty of Paris. As suggested
above, most candidates are clearly prepared for multi-factoral answers and were able to produce
competent answers but ‘stock’ integrated answers were more apparent here. Many of these
answers make assumptions about the inter-relationship of factors without really understanding
the relationship between them. For example, there were a significant number of answers which
addressed European rivalry and then introduced competition with France as a separate factor or
as another inter-related factor.
C2 – Relations with the American Colonies and the War of Independence, c1740-89
This is the second most popular topic. The candidates are generally very well prepared, often
to the point of knowing the narrative to the detriment of analysis, for the period c1740-83 but
there is evidence from this session that they are less well prepared for the period covering 178389 which covers a whole bullet point in the specification. It is suggested that centres consider
how much time is spent covering this aspect of the specification and also consider themes which
might be linked to the earlier period.
Q.3 was the most popular of the two questions by far. There is no doubt that most of the
candidates are well versed in the dates and chronological order of events (although not
necessarily aware of length of time between events) and able to chart the deterioration in the
relationship between the British imperial powers and the colonists in the lead up to the War of
Independence leading to many competent answers. However, there were fewer high Level 4 and
Level 5 responses than might have been expected due to a lack of focus on the actual question
set; many responses, as observed in the General Comments, appeared to answer previous
questions concerning the breakdown in relations with few focusing on the necessary requirements
for an outbreak of armed conflict or covering the period between 1770-1775. Relatively few
discussed the events of 1775 and, where they did, this was usually a brief reference to ‘Lexington
and Concord’ in the introduction. Those higher Level responses which were able to discuss
issues more thematically were more successful than narrative commentaries, which although
competent, lacked the organisational skills to reach 1775 in the time allowed for the essay to be
completed.
Q.4 was answered by relatively few candidates. Some candidates were aware of the events
of 1783-1789 and the attempts at nation-building between the American colonies citing the
difficult steps towards a Constitution and federal government, the ‘individualism’ of both states
and colonists, attempted rebellion and relationships with other powers. However, many of the
answers were not aware of the significance of the dates in the question and interpreted the
question as being concerned with American unity during the years 1775-1789; this resulted in
responses attaining Level 2 at the most.
C3 – The Slave Trade, Slavery and the Anti-Slavery Campaigns, c1760-1833
This is by far the most popular topic on the Option C paper. Candidates are generally well
prepared and understand the general issues and events surrounding the slave trade, slavery and
the anti-slavery campaigns. However, knowledge of the chronology of events is often very weak
and many candidates find it difficult to select and deploy the appropriate and relevant supporting
material required to answer the question set. For example, many responses for Q.5 referred to
Sam Sharpe’s Revolt as having been instrumental in the passing of the 1807 abolition Act and
discussed the later work of Thomas Foxwell Buxton. Unlike in Topic C1, there also appears to
be a wide lack of understanding of the inter-relationship between people, events and issues.
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For example, the Clapham Sect was often seen as completely separate from the individual
campaigners as were the methods of campaigning. Despite this it is obvious that there has been a
significant improvement in candidates awareness of the differences between the abolition Acts of
1807 and 1833 and a growing understanding of the events surrounding the passing of each Act.
Q.5. was the most popular question. The majority of responses were able to reach at least
mid-Level 3 as most candidates had a good understanding of the roles of the main individuals
mentioned in the specification. Weaker candidates described not only the role but the
background of individuals which left little time to discuss responsibility but many candidates
achieved Level 4 with a discussion of the role of individuals in the abolition of the slave trade
compared with other factors. At the higher Levels there was often an excellent evaluation of the
factors affecting the abolition in 1807 itself with references to the context of the Revolutionary
and Napoleonic Wars. Many were aware of the political, social and economic issues surrounding
abolition although, as suggested above, factual and chronological accuracy was indicative of
weaker responses. In particular, references to the fear of slave revolt showed weak geographical
and chronological understanding.
Q.6. Although this was less popular most candidates who attempted it made very good use of
the supporting material available. Weaker candidates tended to describe the conditions on the
slave ships and plantations before and after 1807 often suggesting that, despite abolition, illegal
slave trading continued meaning that conditions on ships remained the same or got worse or
that conditions on plantations improved because of the need to care for the remaining slave
population. At the higher levels candidates used the continuing illegal trade, the need to pass
further legislation to control the behaviour of plantation owners, the growing resistance of slaves
themselves and the continued campaigns for the abolition of slavery to suggest that although
conditions may have ameliorated they did not improve substantially. There were some very
interesting and thoughtful answers produced as a result.
C4 – Commerce and Conquest: India, c1760-c1835
Very few candidates attempted this topic. Examiner comments suggest that the candidates who
do study India have a good knowledge of events and issues but often struggle to focus on the
questions set producing narrative commentary rather than analysis.
C5 – Commerce and Imperial Expansion, c1815-70
Very few candidates attempted this topic. As in previous sessions there were a few candidates
who attempted the questions in the belief that they were referring either to Topic C1 or C6. In
general, most of the responses showed an awareness of the key concepts and issues surrounding
commercial and imperial expansion at this time but there was a lack of specific detailed
information. Some answers were able to describe the role of the Royal Navy in relation to other
factors but a few candidates seemed to believe that the Royal Navy not only protected trade but
carried out the majority of trade itself. There were no comments made on Q.10 suggesting that it
may not have been attempted.
C6 – Britain and the Scramble for Africa, c1875-1914.
This is a popular topic and in general the candidates are very well prepared with a good
knowledge of events in different geographical locations and with a clear grasp of chronology.
Centres are once again reminded that historiography is not a requirement for this topic at AS
level and that, although in a few cases candidates use a historiographical approach with aplomb,
many candidates use such references to describe rather than explain and often do not appear to
fully understand how to apply such references analytically.
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Q.11 was the most popular question. Many of the answers were interesting and enjoyable to read
with a nuanced understanding of formal and informal influence and feel for the creeping nature
of British control in the area. Most candidates approached the question either by addressing
general reasons or through a narrative commentary. Weaker candidates described increasing
British control in Egypt and the Nile Valley, usually concentrating on events in the 1870s and
the 1880s, but most candidates were able to give reasons why with reference to economic,
strategic and political causes. Those using a narrative approach were often able to access higher
Level 4 through perceptive comments but found it difficult to progress further through a lack
of integrated or comparative analysis or an inability to cover the whole time period in forty
minutes. Some excellent answers were able to integrate general economic and strategic reasons
for imperial expansion with the actions of men-on-the-spot and local conditions. One area of
weakness in the narrative approach was a tendency to omit references to Dual Control in Egypt.
Q.12. This was significantly less popular despite the obvious possibilities of challenging the given
statement. As mentioned in the General Comments, a minority of candidates interpreted this
as suggesting that the War was the primary reason for the promotion of British pride in Empire
leading to some confusing Level 3 answers. At their best responses were able to chart the
fluctuation in attitudes toward Empire engendered by the War ranging from initial enthusiasm
being undermined by the early defeats through to the ‘mafeking’ after the raising of sieges to
the ‘horrors’ of the concentration camps and ‘scorched earth’ policy of Kitchener leading to a
conclusion balancing arguments both for and against. However, many responses were only able to
describe the negative effects of the War and a significant minority described the causes of both
Boer Wars with little focus on the question set at all. In comparison to the answers for Q.11 many
of the responses were much weaker.
C7 – Retreat from Empire: Decolonisation in Africa, c1957-1981
This is a popular topic and candidates are generally well-prepared with sound knowledge of the
reasons behind Britain’s decisions to decolonise from the 1950s onwards. However, candidates
are not always aware of the chronology of decolonisation and seem to be less sure of events
in geographical areas than in Topic C6 which the majority of candidates also study; a similar
approach to that followed in Topic C6 is recommended with an understanding of the general
causes of decolonisation combined with the specific reasons for decolonisation in the period
1957-65 and the special case of southern Rhodesia after this date.
Q.13 was by far the most popular question. Most candidates were able to explain the declining
influence of Britain in world affairs in relation to decolonisation with some awareness of other
possible factors. Weaker candidates described the role of declining influence with reference to
Britain’s weaknesses after 1945, the development of the Cold War, the Suez Crisis and Britain’s
relationship with Europe with little reference to the actual events of decolonisation. Higher level
answers were able to integrate Britain’s declining influence with references to other factors
such as economic weakness and political decisions or to make reference to long term underlying
weaknesses combined with short term domestic and African events. However, as mentioned in
the general comments to Option C, this is one of the questions where candidates were often
unable to see the connections between causes discussing Britain’s declining influence in general
and referring to the Suez Crisis or the increasing power of the USA and the USSR as completely
separate factors.
Q.14. Although less popular, this question was invariably answered well. Centres should be aware
that the situation in southern Rhodesia/Zimbabwe is the focus of the majority of bullet four
in the specification for this topic. It is clear that some centres have prepared their candidates
very well with excellent detailed knowledge on the special case of ‘southern Rhodesia’. Most
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candidates were able to discuss the role of the withdrawal of South African support from the
white minority government in bringing about the decision to negotiate black majority rule in
relation to other external and internal factors at the time. Weaker candidates tended to give a
narrative response or discuss the failure of the white minority government in the context of the
whole period since 1965.
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Below is a script in which the candidate has produce two Level 5 responses:

History 6HI01 C
9

History 6HI01 C
10

History 6HI01 C
11

History 6HI01 C
12

History 6HI01 C
13

History 6HI01 C
14

History 6HI01 C
15

Examiner Comments
Although the introductions to each answer are not particularly
strong the responses are directly focused on the question asked
with the key theme or factor central to the answer. In Q.11 there
is a clear discussion of the reasons for incresing British interest
in the area with an attempt to evaluate and the supporting
evidence is relevant and appopriate. In Q.13 the declining
influence in world affairs is understood and discussed in relation
to other factors with well selected supporting evidence.
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This is a secure Level 4 answer:
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Examiner Comments
The response relates well to the focus of the question through a discussion of
the role of leading individuals, other factors and the events surrounding the
passing of the legislation. There is an attempt to evaluate the role of the leading
individuals but the organisation of the material is not always entirely coherent.
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Below is an example of a secure Level 4 answer:
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Examiner Comments
Although the reasoning is lacking in depth and complexity, this response is clearly well related to the focus
of the question with an emphasis on the significance of the slave trade on the growth of the Empire. There is
an acknowledgement of the territorial extent of the triangular trade and an appreciation of the importance
ofthe slave trade in general. Significance is established through the role of other factors. As mentioned in
the general comments however, the links between these factors and the slave trade is not necessarily noted.

History 6HI01 C
25

The first answer is a high Level 4 response to Q.3. This is a competent and well supported
discussion about the breakdown in relations between the British government and the colonists
with a clear focus on British policy. The supporting material is accurate and detailed with
chronological security. There is some reference to the outbreak of conflict towards the end but
the essay relates well to the focus rather than shows direct focus as there is little discussion of
the immediate outbreak of the war itself.
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Examiner Comments
Q.6 is a low Level 5 response because there is a direct focus. Candidates answering this question chose a
variety of approaches. This response has used events both within the plantation economies and in Britain to
determine whether the conditions of slaves improved after 1807. It uses the passing of legislation, continued
campaigning and slave resistance very effectively to suggest that conditions could not have improved greatly.
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Examiner Comments
This is a Level 5 response. There is a direct focus on the extent to which the War promoted pride in Empire
and an explicit understanding of the issues which came directly out of the war. The response suggests that
overall the war did damage pride, providing a variety of well selected and relevant supporting material, and
attempts to balance this with the few 'moments' of pride to be found.
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This is one of the few answers to Q.14.
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Examiner Comments
This is a Level 5 response. There is direct focus on the role
of South Africa in comparison to a range of other factors with
acknowledgement of the inter-realtionship of factors and a
judgement clearly made.
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Examiner Comments
This is one of the few responses to Q.4 which focused directly on
the 'unity' of the new American state in the time period suggested.
Key areas of political debate are established within the essay and
although there are issues suggested in the introduction which are
not later discussed there is direct focus and explicit understanding
shown.
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Below is an example of a high Level 3 script with both answers showing a clear attempt to analyse but with weaker elements in focus, relevance, supporting material and organisation.
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Examiner Comments
In both answers there is a clear attempt at analysis and an understanding of the question set which sets
them in the higher band of Level 3. Both answers show understanding of the concepts involved across the
whole period of the topic under study but lack some focus on the question actually set.
Q.2 discusses European rivalry to some effect but the organisation of material leads to some assertion and
the final paragraph of the main body ofthe essay suggests that the time period has not been taken into
consideration. Supporting evidence is adequate but not always selected well.
Q.7 is a brief survey of the relationship between EIC, the British government and corruption across a time
period from c1760 to the 1850s. The supporting material is adequate but the focus is not always clear.
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In conclusion, as one of the examiners commented in their final report, "Able candidates wrote
articulately and coherently and demonstrated a logical mind as well as good linguistic skills.
Weaker answers were characterised by poor sentence construction, spelling and poor writing
skills, which was a limiting factor in some answers where candidates clearly knew their history
but struggled or failed to produce a coherent readable response."

Grade boundaries
Grade

Max. Mark

A

B

C

D

E

Raw boundary mark
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Uniform boundary mark
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50
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