PEARSON ALWAYS LEARNING

Resource 2

1. Section A examination question

Read the poem When Six O'Clock Comes and Another Day Has Passed by Kathryn
Simmonds on page 2 of the source booklet and reread the anthology poem Genetics
by Sinéad Morrissey (on page 3).

Compare the methods both poets use to explore the bonds between parents
and children.

2. Teacher Activity

1) Read through extract A below.
2) Using the mark scheme for support, highlight:
a) references to the question focus
b) comparison and how it is used to support AO1 coherent essay structure

c) subject terminology and its use to further the analysis of poetic method

3) Which band would you consider as the starting place for this response?
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Extract A: Candidate response

B&nnmdapo«nmakuhemuseofm}ambmmandcauum in order to portary the feeling that the
misfrnrunnlngthwgmratharthancamfullylaidoutwordsonlpm. This, paired with the lack of
rhyme scheme and the single stanza, creates a feeling of authenticity in the poem which serves to
encapsulate the reader into the vivid imagery of Simmonds piece. The use of emjamberment beginnings
at the very start of the poem with the title, WhenSixO‘ClockComandAnotlnrDay}hsPuud’.
rlllldhgtoboMdiﬂtothaﬁmIinoofthopoomuslgnlﬁodbythelackofcmiuﬂsmbnoﬂha'whentha
line begins. This is used by the poet in order to drag the title in to the main part of the poem and highlights
its significance and creates on inital bond between the title and the poem. This technique of
emjamberment is seldom used which excentuates its importance. These techniques emphasises the
mdthobondbutwunthoparontandthochiidasitcrutuamuthatitba love that cannot be
controlled.

Similarly, enjamberment and caesura are also used in 'Genetics' however is instead paired with strict
mmstrudureofﬂamﬁnnp«mnzawithexmptbntothoﬁnalotmwhichhnfourm.Thouse
of strict stanza structure is used by Simmonds in order to replicate the strict nature of genetics. It goes
against the common use of emjamberment as it creates the idea that the poem is well thought through.
There is a little rhyme in 'Genetics' but it is, however, inconsistent which is a common feature of modern
poetry and serves to create a more free flowing piece than would have otherwise been in there. The most
humtkusﬂuaumlpdmamepoemhmveris:heropmbnofﬂwﬂmtﬁm. 'My father’s in my fingers,
but my mother's in my paims', in the fourth stanza. This draws attention to the line as a running point
ﬂwmmhomthepounandthowatfmextumdmtaphoroﬂhephysicalbondbetmnpmntandchiid
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3. Department follow up

Centres may use the attached response to Question 2 within their centres to
consider the more successful sample response to the question below, which
meets mid-Level 4 criteria.

Read the poem When Six O'Clock Comes and Another Day Has Passed by Kathryn
Simmonds on page 2 of the source booklet and reread the anthology poem Effects by
Alan Jenkins (on pages 4 and 5).

Compare the methods both poets use to explore emotional responses to birth
and death.

Commentary:

This is a secure Level 4 answer. The argument is controlled and discriminating
and connections are convincing. It is a fluent answer with consistent and
embedded examples. Analysis of language does not always convince on the
nuances and subtleties of the writer’s craft which places it in the middle of the
Level 4, 22 marks.
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ltem: 9ET0_03_Q02 ]
(Response: 4 of 5) (Page: 1 of 8)
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Indicate which question you are answering by marking a cross in the box &. If you change your mind,
put a line through the box # and then indicate your new question with a cross &.
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Paper 3 Mark scheme

Question
number

Indicative content

1

Candidates may refer to the following in their answers:

comparison of the speakers’ approaches to the theme of parent-children
relationships

use of shared cultural references, e.g. the songs, ‘Row your Boat’ and
‘Here’s the church, Here's the steeple.’

use of imagery, e.g. Morrissey’s use of the river metaphor; Simmonds'’s
reference to the baby as being ‘*heavy with other people’s hopes.’

how structure enhances meaning, e.g. Morrissey’s use of the villanellg;
Simmonds’s syntax and sentence length

how the poets convey the intensity of family links, e.g. Simmonds’s
‘surfing through womb swell’; appeal to the senses in Genetics

impact of final lines, e.g. switch to plural in Genetics; the lingering image
of mother and child in Simmonds’s poem

effects of patterns of repetition in both poems, e.g. the repetition of ‘the
baby’ over the last eight lines of Simmonds’s poem; circular villanelle
structure of Genetics

tones of the poems, e.g. wistfulness of Genetics; hopefulness of
Simmonds’s poem.

These are suggestions only. Reward any valid alternative response.

Candidates may refer to the following in their answers:

comparison of the speakers’ attitudes towards their subjects

use of syntax, e.g. Jenkins’s long block of text with only two sentences;
similar structure in Simmonds’s poem

use of everyday objects to enhance emotional effects, e.g. Simmonds’s
washing up; Jenkins’s focus on each detail of his mother’s hand to trigger
memories

mixing of the ordinary and the extraordinary, e.g. the baby’s cradle cap
and its connection with the mother

use of contrasts within the poem, e.g. the role-reversal of parent and
child apparent in Jenkins’s poem

impact of imagery, e.g. the baby’s ‘head of a drunk’s’; the mother’s ‘inner
weather’

use of irony and paradox, e.g. ‘the baby who can not speak, speaks to
me’

effects of closing images, e.g. the dramatic impact of the ‘understanding’
between mother and baby; closing image of the mother’s small bag of
effects in Effects.

These are suggestions only. Reward any valid alternative response.




Please refer to the specific marking guidance on page 3 when applying this
marking grid.

AO1 = bullet point 1 ‘ AO2 = bullet point 2 AO4 = bullet point 3
Level Mark Descriptor (AO1, AO2, AO4)
0 No rewardable material.
Levell | 1-6 Descriptive

¢ Makes little reference to texts with limited organisation of ideas.
Limited use of appropriate concepts and terminology with frequent
errors and lapses of expression.

e Uses a narrative or descriptive approach that shows limited
knowledge of texts and how meanings are shaped in texts. Shows a
lack of understanding of the writer’s craft.

¢ Demonstrates limited awareness of connections between texts.
Describes the texts as separate entities.

Level 2 | 7-12 General understanding/exploration

e Makes general points, identifying some literary techniques with
general explanation of effects. Aware of some appropriate concepts
and terminology. Organises and expresses ideas with clarity,
although still has errors and lapses.

¢ Gives surface readings of texts relating to how meanings are shaped
in texts. Shows general understanding by commenting on
straightforward elements of the writer’s craft.

. Identifies general connections between texts. Makes general cross-
references between texts.

Level 3 | 13-18 | Clear relevant application/exploration

o Offers a clear response using relevant textual examples. Relevant
use of terminology and concepts. Creates a logical, clear structure
with few errors and lapses in expression.

e Demonstrates knowledge of how meanings are shaped in texts with
consistent analysis. Shows clear understanding of the writer’s craft.

o Makes relevant connections between texts. Develops an integrated
approach with clear examples.

Level 4 | 19-24 | Discriminating controlled application/exploration

e Constructs a controlled argument with fluently embedded examples.
Discriminating use of concepts and terminology. Controls structures
with precise cohesive transitions and carefully chosen language.

¢ Demonstrates discriminating understanding of how meanings are
shaped in texts. Analyses, in a controlled way, the nuances and
subtleties of the writer’s craft.

o Analyses connections between texts. Takes a controlled
discriminating approach to integration with detailed examples.

Level 5 | 25-30 | Critical and evaluative

e Presents a critical evaluative argument with sustained textual
examples. Evaluates the effects of literary features with
sophisticated use of concepts and terminology. Uses sophisticated
structure and expression.

o Exhibits a critical evaluation of the ways meanings are shaped in
texts. Displays a sophisticated understanding of the writer’s craft.

e Evaluates connections between texts. Exhibits a fully integrated
approach with sophisticated use of examples.






